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bgtract

This research attempts to investigate the cehgmsion difficulties that third
year Englishstudents at Mohammed Seddik Ben Yahigersity-Jijel encounter
when reading humorous expressions. The researchtieges assume that the
students’ comprehensiondifficulties of reading lowous expressions are due to
their sociolinguistic and cross- cultural incompete on the one hand and to their
limited vocabulary range on the other hand. Tha dats collected by means of a
test randomly distributed to 50 English third ystaurdents. The test encompasses
10 humorous expressions that fall under differgpe$s of humor. After the
analysis of the data obtained from the test, wandoaut that the students face
comprehension difficulties of cultural componentsnbedded within the
expressions. Also it is important to note that msiuglents failed to grasp the true
meaning of many words used in those humorous esipres Accordingly, many
students were unable to perceive humor that ige@lp specific sociolinguistic
and cultural settings.

Keywords: Reading, Reading Comprehension, Humourous Expressio
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Generaittoduction

We cannot take everything in a serious way, thboailsl be some fun. Humor
plays an important role in reducing life’s stress&e it can be considered as an
essential lifeskill. Mark Twain said that “Humor is the greatrigi the saving thing
after all. The minut& crops up, all our irritations and resentmentg alway, and a
sunny spirit takes their place.”(Washington tim86;1). In addition, Thomas P.
Kasulis (1990) claims that humor plays an importad in our understanding of
ourselves, our society, and our world at large.réialk down barriers and built
community (1990, Pp 239_241). However, many resemrdad been conducted
about humor advantages and benefits in differehdsi concerning health, business
and work, and even everyday life conversations. Wrasearchers claim that humor
now became a useful point in teaching and learpiragesses, it helps to reduce
anxiety and create a worm comfortable atmospheldeain or teach. Also, it is a
way of enriching learner’s vocabulary in languagguasition.Although teaching is
serious, but teachers are not obliged to be seabtusne. Humor may help to build
a funny joyful connection between teachers andestted But what about those
students who face problems and difficulties in coshpnding humor?. In this
research, we will investigate the comprehensiofiicdities that third year English

studentdace when reading of humorous expressions.
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1. Background of the Study

There have been many researches about humog tasmplex topicthat has been
examined by thinkers on the planet. It is a unieersperience in daily life (Dehjalali
& lzadpanah, 2017). As the international journaadfand science mentioned in an
article titled ‘Humor and Learning a Second Langialgumor is considered as
natural human behavior, it is considered as an itapbelement iteaching/learning
the language. Previous research of Cornett andeFishows that humocan be
beneficial to classroom (Cornett1986, Fisher19®st of previous researches took
the educational side of humor and how it helpesiufgport language acquisition and
gain vocabulary. A research conducted by (Son BplRerrin J., Griffni &Alon K.,
Goodboy, 2018) the research shows that using humorclassroom during
explaining the lesson will make students perforrtdoghan using serious examples
(p. 144_164). Also, an online article to Mr. PratiNair (2020) titled “Humor and
why it is needed in education” reviewed that leagns most effective when it’s fun,
it reduces anxiety and it is one of the most pouwgrbint that can help teachers in
classroom. Different studies are made in the sanme humor and its relation to

teaching/learning, and how it can be a benefititmelducation.

An article published in the journal of “advanced gksh studies”
investigates about humor and reading comprehensire humor story is a
method of teaching reading comprehension througfliginlearning materials
design, after testing the hypotheses they foundhaitafter using humour, the
students’ reading comprehension is improved (Syreuy, Andi Asrifon, Yon

chen, Headar, Mutmainnah Agussalizm, 2019, Pp77+8&@)e the question is:
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what about those students who do not understandtiuithose who are
not capable of comprehending humor, so how can ltkegfit from it? Our
research investigates comprehension difficulties English students face when

reading humorous expression, what kind are thdteudiies?

1. Statement of the Problem

The good use of English language is a reflectibstudents’ good level of
knowledge especially the cultural package. Languagd culture are two
related elements, understanding the cultural commpiois the comprehension of
the language. The issue weare investigating lsendether students are able to

comprehend the humorous expressions with bearraulements.

2. Aim of the Study

This study intends to shed the light on the comgmelon difficulties that

English thirdyear university students faced wheading humorous expressions.
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3. Research Questions

This research is guided by the following questions:

v What are the comprehension difficulties that Erglikird year university

students fac®hen reading humorous expressions?

v Are those students capable of comprehending humor?

4. Hypothesis

Based on the previous questions, we can hypothégZellowing:

> Students difficulties in reading comprehensad humorous expressions
can be due totheir cross-cultural and sociolinguiscompetence, in addition

to lack of vocabulary.

5. Research Methodology

The target sample of this research is third yearansity English students of
Mohammed Seddik Ben Yahia-Jijel. In order to pw tlypothesis under the test and
reactthe aim of study, 50 randomly selected student®\gesen a test to answer. The

purpose behind is to investigate their ability tonprehend humorous expressions.
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6. Significant of the Study

The findings obtained from the study will help tetermine what difficulties
Englishstudents face in the reading comprehension of honsoexpressions, so future
researchersnay try to find solutions to overcome them and hstilents comprehend
humor. Alsdeaching humor is so beneficial to students: ipse¢hem to enriching their
cross-culturaknowledge that is an important part of learning Emguage. So as they
can use it not only in their learning process, bhigo in their daily lives and

conversations.

7. Structure of the Study

This research is divided into two chapters: a tbecal chapter and a practical one.
The theoretical framework contains two sections:fitst one deals with reading
and reading comprehension, their definitions, typesatsgies, models and skKills.
However, thsecond section here represents humor, it definemhwith explaining

its relation to second language learning and teachits pragmatics, types and

psychology.

The second chapter is the practical framework ithatlso divided into two
sections: The section number one is about dataecatmh. It consists of
information aboupopulation and selection of the sample; it discudes about the
procedure of data collectistep by step. While the second section is for data
analysis and result, it describes the studentd’ @aed how it was made and

administered.
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In addition to that, it consists of tlamalysis of students’ answers in comparison to

the original once. All those analysis will fie@sented in tables followed by discussion.
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Chapter One: Theoretical Framework of Reading Compehension and Humor
Introduction

As a foreign language, English became a linguackarihe language of
science, economy, business, education and evegythithe world. Learning a
language meardeveloping the four skills: listening, speakingjtimg, and reading
and recently they addeshderstanding as a fifth one. Without developingsth
skills students will face severptoblems in learning the language. Also, language
and culture are two related elements ¢laamnot be separated, learning the foreign
language is difficult without understanding the tatdl components of this
language and the opposite; we cannot understandrtecydar culture without
learning the language. Here, humor is an impogarit of the culture that is used
as a tool in teaching/learning the language. Howeiiere are some students who
face difficulties in reading comprehension thatdlethem to inability of
comprehending humorous expressions. This research investigateg th

comprehension difficulties studerfeece when reading humorous expressions.

This chapter is divided into two sections; thetfose is devoted for defining
both ofreading and reading comprehension, providing thgres and strategies, in
addition to themodels and difficulties. Whereas the second chafpiarses on
humors, it defines humor besides its types and hpdggy, gives information
about humor relation to second language learniaghieg. Also, it explores

humor pragmatics and theories.
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Section One: Reading Comprehension and Humor

This section is an overview about reading and repdomprehension.

1. Reading

It is a receptive skill. Anderson et al. (1988)idefl reading as the process of
makingmeaning from written texts @89-396) According to Wixon, Peters, Weber, and
Rober(1987) reading is the process of creating meaning thailwes: (a) the reader’s
exist knowledge; (b) the text information; and ff@g reading context. (p.749_753%)s
according to Tarigan (1990, p.7) reading is a pgedkat is carried and used by readers who
want to get the message delivered by the authougfir the medium of words or written
language. In the same view, David Nunan (1989, )pr88ntioned “Reading is not an
invariant skill, that there are different typesrehding skills that correspond to the many
different purposes we have for reading”. Also, adogy to Harmer (2007, p. 99) reading is
useful for language acquisition. Provided that stiigl more or less understand what they
read, the more they read, the better they get &t @ddition, Grabe (2009) defined reading
as “a strategic process in that a number of thikssknd processes are needed on the part of
the reader to anticipate text information, seleey knformation, organize and mentally
summarize information, monitor comprehension, negaimprehension breakdowns, and

match comprehension output to reader goals” (p.15).

1. Types of Reading

According to Potel and Proveen (2008) there aretiges of reading:
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1.1 Extensive Reading

In this type of reading, learners read just for ploepose of joyful and develop
their skills of reading, it is outside classroom.dther words, it refers to the process of
reading outside the classroom for a pleasure. Land Richards (1971) identify
extensive reading as “occurring when students Hdaegke amounts of high interest
materials, usuallput of class, concentrating on meaning “readinggist” and skipping
unknown words”. P55-58 (Journal of development researcArcording to (Grabe and
Stoller, 2002) extensive reading detects learnelarge quantities of material within their

linguistic competence (p. 259).

1.2Intensive Reading

Also called creative reading, it refers to vocabuland idioms that teacher
thought inclassroom, usually it exists in literary texts ligeetry. Long and Richards
(1987) says it ia “detailed in-class analysis, led by the teacbémrocabulary and
grammar points, in a short passage”. (p. 83vi (2005) stated that “text analysis is

the process of identifying relationshigsiong different units within the text.” (p.243).
1.3Aloud Reading
This type means to read in loud voice but clearlis, like reading poems. “It

is recommended that reading aloud be used as &itgaooutine in every class

especially irclasses which include students with reading diffies” (Razinski,
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Padak, 2004). It allowsarners to become more familiar with literacy (Wp8alvetti,

2001, p.76_83).

1.4 Silent Reading

It means making the students read without a vordeydheart in order to focus
and concentrate on the text for better comprehansib gives students the
opportunity to paceheir reading and regulate the reading speed tdlitéde

comprehension (Garcia, MeleroJ#&juierdo, 2014).

2. Reading Strategies

Brown defines strategies as the “specific methddapproaching a problem
or task, modes of operation for achieving a paldicend, planned design for

controlling and manipulating certain informatiofgr¢wn, 2001) .

2.1 Skimming

Skimming is to move the eyes quickly looking fongeal idea and ignoring
the details. According to Yan Shen (2009) skimming asfast reading skill that
does notrequire reading word by word, but it requires higlegree
concentration”(p.16%rellet (1999) identified skimming as “quickly rung one’s

eyes over a text to get the gist of it” (p.5).

3.2Scanning

10
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Scanning is detailed reading for the puepoklooking for specific information. Yan
Shen (2009) defines scanning as “a helpful teclenegpecially when students are looking
for answer to a particular question, scanning wesl moving through the passages
seekingpecific words and sentences” (p.18@nar(2009) stated that “scanning involves
reading the passage slowly and carefully and IgpKor some particular information in
which you are interested.” (p.154).

Grellet said that readers scan to “locpedically required information.”(p.5)

3.3 Inference

Also called reading between the lines. Mikkle@and Jefferies (2004) states that
good readers constantly make inference as they. rEaat means they think like a
detective anlbok for clues in the text. Then they use thesexlo guess about the text
and about thewriter’s idea. This is especially important whenmso ideas are not

directly states (as citau Students’ Reading Techniques Difficulties in Rieg, 2016,

p.7).

4.Reading Models

Davis (1995) states that: “A reading modehitheory of what is going on in the reader’s
eyes and mind during reading and comprehendingmigcomprehending a text).These
models try to predict and explain reading behavitie readings instructions are built on the

bases of the reading models.”(p.59)

4.1The Top-Down Model

11
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This model believes that reading is comingdiy from the brain i.e Readers use their
existing knowledge to the text in the reading psscBrown (1998) clarified that, “this
model suggests that readers begin to read by dgasmwhat they know about the
structure and the meaningfulness of language,tthhetsres of stories and other genres
and their knowledge of the world to predict the gy@h meaning and specific words in
context” (Brown, 1998, p.9).

(Smith, 1979) a Reader guesses what the isextout according to their existing
knowledge, they will continue to read the text@sgyl as it confirms their prior expectations.

Harmer (2007) stated that: In top-down pssagg, the reader (or listener) gets a general
view of the reading or listening passage by, insavay, absorbing the overall picture. (...)
In bottom-up processing, on the other hand, thdeaear listener focuses on such things as
individual words, phrases or cohesive devices ahieges understanding by stringing these

detailed elements together to build up a whol&7().

4.2 The Bottom-up Model

It is called bottom-up because it starts with smallest units and goes up to the
largest unit.Brown (2007) defined it as using metal data-prees device to put
linguistic signal in order. Another definition adblby Eunjeo (2009) that is “focusing
on individual wordspausing for grammatical difficulties and repeateadings. This
model declared asadecoding process of constructing meaning at th&dbd to the
larger units at the top(Carrell & Eistenhold, 1283

Farrel (2008) clearly stated it by sayingtthdormation is first processed in the

smallest sound units and then moves to lettersdsy@hrases and full sentences.

12
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understanding or, comprehension of the text willmately depend on the reader’s
knowledge of vocabulary and syntax” (p.58).

In Carrel's (1987) words, reading is seenaagiecoding process of reconstructing
the author’s intended meaning via recognizing theted letters and words , and
building up a meaning for a text from the smaltestual units at the ‘bottom “ ( letters
and words ) to larger and larger units at the ‘tgghrases, clauses, inter sentential

linkages . (p.2).

4.3The Interactive Model
Stanovich (1980) argued that this model gatherde¢atures of the bottom up and
the top down and gives reading more meaning ankemeaders more involved in
reading, they use their knowledge of the subjeemi their pre experience of written
words, theirreading and their expectations to n@keéiction about the reading text.

Grabe (2009) stated the assumption to undefsthe interactive model as “useful
elements from bottom-up and top-down views can benlened in some massively
interactive set of processes.” (p.89).

Stanovich (1980) noted that “interactive madef reading appear to provide a more
accurate conceptualization of reading performahee to strictly top-down and bottom-up
models.” (p.32). He believes that a reader witheakwvord recognition skill will depend on
context. However, readers with strong word recogmiskills will not, he noted this view by

saying “the interactive model aim at compensatiag deficiencies at any other level.”

(p-13).

13
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5.Reading Comprehension

According to MCKEE(2012) reading comprehension bardefined as the ability to
understand a text, to analyze the information, taniciterpret correctly what the writer is
stating (p46)It is “intentional thinking during which meaning eé®nstructed through
interaction between text and reader” (Harris & Hesglg 1995). Reading
comprehensions is a complex interaction among aationand strategies cognitive
processes that enables the reader to create almegrtEsentation of the text (Evan De

Brock & Espin).

Reading comprehension is defined as “a thinkingcgge by which a reader
selects facts, information, or ideas from printedtenials; determines the meanings
the author intended to transmit; decide how thégteeto previous knowledge; and
judge their appropriateness and worth for meetimg learner's own objectives”
Veeravagu, et al (2010, p.206).

Reading comprehension is the applicatiof a skill that evolved for other
purposes (listening or oral comprehension) atonew form of input (text). Unlike
listening comprehension, reading comprehensgomdt something for which our brains
have evolved. Whereas oral comprehension seedev/&op “naturally” with minimal
deliberate intervention, reading comprehens®mmiore challenging and requires
deliberate instruction. Humans have been accongaighoral comprehension for
100,000 years or more (Donald, 1991), amtuaily all humans do it; reading
comprehension has only been practiced for 5,0@8syand for most of that time the

majority of humans did not do it (Olson, 1994)hibuld not be surprising that reading

14
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comprehension is difficult. The application cdmprehension to text amplifies our
mental capacities. It is fundamental to fpérticipation in society, now and for the
foreseeable future.

Reading comprehension is the apptinatof a skill that evolved for other
purposes (listening or oral comprehension) atonew form of input (text). Unlike
listening comprehension, reading comprehensgomdt something for which our brains
have evolved. Whereas oral comprehension sdendgevelop “naturally” with minimal
deliberate intervention, reading comprehens®more challenging and requires
deliberate instruction. Humans have been aptished in oral comprehension for
100,000 years or more (Donald, 1991), antuaily all humans do it; reading
comprehension has only been practiced for 5,0@@syand for most of that time the
majority of humans did not do it (Olson, 1994)shibuld not be surprising that reading
comprehension is difficult. The application cdmprehension to text amplifies our
mental capacities. It is fundamental to fpérticipation in society, now and for the
foreseeable future.

Reading comprehension is the applicatiof a skill that evolved for other
purposes (listening or oral comprehension) aonew form of input (text). Unlike
listening comprehension, reading comprehensgomat something for which our brains
have evolved. Whereas oral comprehension sdendevelop “naturally” with minimal
deliberate intervention, reading comprehens®mmore challenging and requires
deliberate instruction. Humans have been aptished in oral comprehension for
100,000 years or more (Donald, 1991), antuaily all humans do it; reading

comprehension has only been practiced for 5,0@@syand for most of that time the
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majority of humans did not do it (Olson, 1994)hibuld not be surprising that reading
comprehension is difficult. The application cdmprehension to text amplifies our
mental capacities. It is fundamental to fpérticipation in society, now and for the

foreseeable future.

6. Reading Comprehension Skills

Reading comprehension skills are those technigbes help students to

understand what they are reading.

a) Decoding

Carrekr (2011, p.3) defined decoding as “the abiitt recognize words in
print without conscious efforts”. Not only but al&Shonkweilern (1989, p.38)
defined it as the process of interpreting the megamf the words, phrases and
statements that the writer of a passageintendsrieey.

Decoding also can define as the abilitytransform printed letter strings into a

phonetic code (Perfetti, 1985).
b) Fluency
Fluency is a prerequisite skill to comprehension.isl the automatic
recognition of words that frees up the cognitivpamaty required for comprehending

the meaning of words (Pressly, 2002). It considexrdatidge between decoding and

comprehension (Pkulski & Chard, 2005).

Moreover, according t®iper(2010) reading fluency is the ability to resmatext

easily. Reading fluency actually has four partsuaacy, speed, expression and
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comprehension. Each part is important, but no sipgkt is enough on its own. A
fluent reader is able to coordinate all four aspeétfluency .... Fluency is the bridge
between being able to read (or decode) words andrtgorehend or understand what

is read. (P.4).

c) Working Memory

Working memory is our ability to work with informah (Alloway, 2010). This
higher-level skill is involved in directing atteati to a task despite distraction or
interference(Cowan, 2006; Engle, Tuholski, LaughinConway, 1999). Working memory
is linked to a range of cognitive activities durithg school years, from reasoning tasks
to verbal comprehension to mathematical skills Gewan & Alloway, 2008, for a
review).

Working memory is distinct from shortstememory, which typically refers to

remembering information for a brief period, usualfew seconds (Alloway, Gather-

cole, & Pickering, 2006; see McGrew, 2009)

Working memory is the ability to work with informan (Alloway, 2010).
Working memory is distinct from short-term memosyhich typically refers to
remembering information for a brief period, usually few seconds (Alloway,

Gathercole, & Pickering, 2006).

Working memory has also been identified as an mlegart of reading
comprehension. IT is defined as an executive fonctesponsible for keeping
andupdating information in the mind (Rothlisberdéeuenschwander, Cimeli, &
Roebers, 2013).
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d) Vocabulary

Vocabulary knowledge is a consistent predictoreafding comprehension from
fourth through eighth grades as well (Bos & Andet890; Yovanoff, Duesbery,
Alonzo, & Tindal, 2005). The National Reading Pa(#000) states that vocabulary
instruction facilitates reading comprehension depelents especially fast exposition

to vocabulary words.

e) Background Knowledge

A reader’s background knowledge is necessary ildimgi a coherent
representation of a text because the readers’ bagkd knowledge affected how
well they comprehend what they read. Thus, accgréddlammond, Snow, and
Serry (2021,p.214-240) a wellonnected memory storage facilitates quicker
retrieval and use of relevant information. aaldition, Prior content knowledge
supports relevant comprehension and learning igdems with more prior
knowledge consistently outperform readers with,lésdicating that increased
background knowledge in an area may help lessskikaders compensate for a

general comprehension.
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7.Reading comprehension difficulties
Reading comprehension is an important issue in Eéching and learning,
several studies mentioned that most of EFL studentounter difficulties while
reading a text. Frestisia (2021,p.236-240) mentaihat there are some factors that
faced students in the reading comprehension, tfegers reflect on students who
have problems in phonemic awareness, problemseirptbcess of sounds of letters,
and problems with word recognition. These factors mcluding: the lack of
vocabulary and background knowledge and the liiggisproblems (phonology,
semantic, syntactic, and lexical).
7.1The Lack of Vocabulary and Background Knowledge
According to Frestisia (2021, p.236-240) vocabulang the existing knowledge
are two important skills that needed in a languesgehing and learning. However,
there are many of students have problem in vocapuldus the lack of vocabulary
knowledge has impact the understanding processeftdéxt. In other words, the
students who know morewords and synonyms aretalbiederstand what they read.
7.2The linguistics problems
Frestisia (2021,p.236-240) highlighted that Kharesid Paked believed that
linguistics elements are important in learning aglsage because the lack of
linguistics competence may effects the student@cgss of comprehension. The

linguistics problems include:
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a) Phonological problems

Phonology is a branch of linguistics deals with flgonological system. In
reading, phonology is directed for learning to rdlael alphabetic writing system i,e
the learners faced problems with the way to readetya of consonant sound

(Frestisia, 2021,p.236- 240).

b) Semantic problems

It known as the branch of linguistics that concdriweéith meaning, thus the
students need to understand the meaning of wor@dsdiven text, however; many
students have problem in understanding meaning afdsv because the lack of

vocabulary(Frestisia, 2021,p.236-240).

c) Syntactic problems
Syntax refers to the study of rules and structfieesiatement. In reading, it deals

withthe ability to consider the structure not theaning (Frestisia, 2021, p.236-240).

d) Lexical problems
It refers to the vocabulary of a language, it ipmarted by researchers that the
learner’s ability to understand what they readekted to their lexical knowledge

(Frestisia, 2021, p.236-240).
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Section Two: Humor

This section presents humor definition, theoried &® type (puns, jokes, irony
and sarcasm). Explaining the relation of humor lenighter, second language

acquisition, andpragmatics (covering speech acts).

1. Humor Definition

Montogomery said “Humor is a perceptual and a dognprocess involving an
abilityto recognize and appreciate the absurdiaodngruous aspects of a situation”
(1997, p.170). Also Walker defined it as “the dpilio smile and laugh and to make
others do so” (Walker, 1998, p.3). It can be dididato three categories; jokes
“sometimes said or done to provoke laughter’” (Sny@®11, p.51), spontaneous
conversational humor, and finally accidental hur@dorrison, 2012, p.25). Humor
has developed as a universal means of communicatidna social influence with

various functions (Martin, 2007, p.20).

2.Humor types

2.1Jokes

Jokes are oral verbal humor. The linguists Robetzibn offers the definition: “ a
joke is a short humorous piece of oral literaturgvhich the funnies culminates in the
final sentence called the punch line... In fact, th@n condition is that the tension
should reach its highest level at the very end.cNiotinuation relieving the tension
should be added. Asfor its being oral, it is tthat jokes may appear printed, but
when further transferred, there is no obligatiomeproduce the text as in the case of

poetry” (1991). According to Oxford Dictionary, jeks saying something funny and
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laughable to make people amusHtkerefore, Daynel (2009, p.1284) mentioned that a

joke refers to the form of verbal humor,

Produced orally in conversations or pulddtn collections. According to
Sherzer (1985, p.216) considered a joke as a diseounit consisting of two
parts, the set up and the punch line. Morrison 82@@fined joke as a short story
or series of words spoken or communicated withritent of being laughed at or
found humorous by the listener or thereader (p.160

2.2. Irony and Sarcasm

Irony is frequently addressed in humour literat(eey. Norrick 1994, 2003; Giora
1998; Jorgensen 1996; Kotthoff 2003; Attardo 2000; Attaed al. 2003; Partington
2006, 2007).However, Sarcasm is often considesesdfarm of hostile humor, one of
the four main types of humor or humor styles (Maruhlik-Dors, Lorsen & Weir,
2003). Also, sarcasm is often harmful to individiialkell-being and interpersonal

relations (Bowes &Katz, 2011; Colston, 1997; Frel@k8).

2.3 Puns

Puns are immensely complex and diversified humofortss, which never cease
to garner scholarly interest (Attardo 1994, Ritch@®4, Dynel 2009). Punning is one of
the most common forms of speech play; it is algarged as one of the lowest forms of
wit (Augarde, 1984). According to Webster's Dict@op pun is, —the usually
humorous use of a word in such a way to suggestdwmore of its meanings or
meaning of another word similar in sound. DynelQ@0defined the term pun, he said

“a pun can be definedas a humorous verbalizatiahhas (prototypically) two
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interpretation couched in purposeful ambiguity ofward or a string of words
(collocations or idioms), dubbed the punning eletneranifesting itself in one form (or
two very similar ones) but conveyingtwo differemtéanings”(p.1289). In the same light
of thought, Koestler (1964) define by another débn which is —the dissociation of
a single phonetic form with twomeanings — tworgs of thought tied together by an
acoustic knot (p.65).

3.Laughter

Laughter is a common, species-typical human vocebad auditory signal
that is prominent in social discourse (Provine, @99t is like smiling and
talking, is performed almost exclusively during igbcencounters; solitary
laughter seldom occurs except in response to madaurce of vicarious social
stimulation (Provine & Fisher, 1989). Laughter ixf@d Advanced Learner's
Dictionary is defined as the act or sound of langhiAnd in Cambridge
dictionary is defined as the sound or act of langhiAnother definition of by
(Ruch et al., 2019) which is "laughter is bothaxisl signal and an expression of

emotion with several behavioral and physiologicahponents (p.9)”.
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4.Humor and pragmatics

Chapman and Clarck defined pragmatics as “an aspéw study of language
in use. It is concerned with how language usersrat, communicate and
interpret linguistic behavior” (2014, p.1). Humowrolves creating implausible or
ambiguous literal meanings which can be interpre®@musing; there are other
situations in which literal meanings are not enotmhheir own, and for which
pragmatics interpretations can help including irdiipicka, Jutsum, & Gatti,
2008; Rokoczy, Tomasllo, & Striano, 2004). Alsoagmatic interpretations turn
early humor production and comprehension into ssgfaé communications

(Hoicka & Gatti, 2004).

5. Speech Acts

5.1 Locutionary act

Locutionary speech act is roughly equivalent tenirty certain utterance with

certain sense and reference, which again is rou@lgyivalent to meaning in

traditional sense (Austin, 1962, p.108). Cuttin@02, p.16) states that locutionary is

what is said. Also, Yule (1996) said that locutighact is producing meaningful

utterances. In short is any utterance which contains a meaningfutestent. For

example: “the baby is crying” or “the sky is blue”.

5.2 lllocutionary Act

Illocutionary act is performed via the communicatferce of an utterance, such

as promising, apologizing, offering (Yule, 19964®. It is related to the intonation
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of the speaker. Austin (1962) states that illoqudiy act is the act of doing something.
for example: “it is raining”, it becomes an illocanary speech act when it is performed

for example in order to explain for someone the flaat it is raining outside.

5.3Perlocutionary Act

According to Austin (1975, p.107) “perlocutionargt@) always include some
consequences; perluctionary acts are what we halmgut or achieve by saying
something (Austin, 1975, p.109). Gu(1993) objeats the causal analysis of
perlocutionary acts on the following grounds. Imnest words,refers to impression
made on the listeneBome of the perlocutionary effects are themsehati®ns of the
hearer’s.For example: when someone says “it is raining”likkener’ reaction is to take

an umbrella with him.

6. Humor Theories

6.1 Relief Theory

The Relief Theory is a hydraulic explanation in @rilaughter does in the
nervous system what a pressure-relief valve doassitieam boiler. The theory was
sketched in Lord Shaftesbury’s 1709 essay “An Essayhe Freedom of Wit and
Humor,” the first publication in whicthumor is used in its modern sense of

funniness (Morreall, 2012).

6.2 Superiority Theory

According to Adrian Bardon “the superiority theasycasts as an attempt to

account forall cases of humor we find in comedy emlife is based on ridicule,
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wherein we regard the object of amusement as orfand/ or ourselves as superior”

(2005, p.453).

6.3 Incongruity Theory

Incongruity theory is a surprise, when one getsetbing that is unexpected,
whichcan be applied to all types of humor (Har@2€16). According to Schopenhauer
(1883) “The cause of laughter in every case is kinipe sudden perception of the
incongruity between a concept of the real objedtickv have been through it in same
relation, and thelaugh itself is just an exprassibthis incongruity” (As cited in Humor

and incongruity,1994).
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7.Humor Psychology

Ruch Willibald mentioned in his book that “Psychgpyois about people; hence
the psychology of humor refers to the study of hurand people, not humor of
humorous materials only” (2008, p.17-100). Alsaldd that for psychology of humor
we need to be precise in behavior descriptionspmehomena involved, such as the
cognitive process that is involved in funny remarkation (2008). ), Like Raskin
stated, for psychology ofhumor, we need to beipeea describing the behaviors and
phenomena involved, like the cognitive processeslued in the creation of a funny
remarks, or the many levels of thenotional response to a brilliant joke when
explaining humor behavior we ideally want &rive at lows, such as “perceived
funniness of a joke varies inverted u-form as afiiom of the degree of incongruity,
and when we study whether extraverted individuatgles more at a clowning

experimenter than introvert we predict humor (2G08,7-101).
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8.Humor and language Learning/Teaching

Teaching and learning are serious educational psase but it is not necessary
that teachers should be serious all the time. Huimmopecommended to be engaged in
the learning process as useful tool that would sélglents to learn fast especially
vocabulary. Humor creates a nice, comfortable jogtmosphere in the classroom.
When students do not feel that they are obligel@am, they will love what they are
learning, perform better and give more attentiomve®al mechanisms have been
proposed to explain why lectures material thatdsoampanied by humor might be
learned and remembered better than informationishptesented in a more serious

manner (Oppliger, 2003; Teslow, 1995).

The role of humor has been a challenge to estainlisducation. Learning in
classroom can be stressful for both teachers arddes, and in this context the
use of positive humor helped to make the class roomgfortable, interesting and
enjoyable, to decrease anxiety, and to have aacttte and friendly relation
between teachers and students. Therefore, thersoane situations where the
students achieve better results in learning dukdageduction of anxiety through

the use of humor (Bell,2017,p.444-452).
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Conclusion

This chapter was the theoretical framework of theearch that deals with
reading andeading comprehension in the first sections, whaeénition of both
elements is presented. It introduce reading stiegegskills and models giving

description to each part, covering

reading comprehension skills at the end ofiee one. Whereas the second
sections tackled humor definition and its four migipes (jokes, puns, irony and
sarcasm), exploring the role of humor in pragmatocs/ering also speech acts,
humor and languageteaching/learning, humor pspgyoand humor theories, in

addition to humor andlaughter.
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Chapter two: Data collection, Results and Analysis
Introduction
This chapter represents the practical part of #mearch. It presents the

collected data; laid an analysis, and finally etabed on the discussion of the
results. The chapter attempts to investigate thmepcehension difficulties third
year English students of Mohammed Seddik Ben Y&maversity-Jijel come
upon when reading humorous expressions. It contaiassections; the first one
introduces the sampling and population, which level worked with, based on
what we chose it, and how many students were seleétlso, it describes the
data collection procedure. The second sectionfedtsthe data analysis obtained
from the test and the results, it describes thelestts test, the kind of the
expressions used. In addition to the administratidnthe test, under what
circumstances did the students take the exam? iBxmlathe process of
gathering data and how it was. Next, there is sttele@nswers analysis, using a
table to describe each expression using speech @gaisutionary act,

lllocutionary act, Perlocutionary act was omittextause the test is written).
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Section one: Data Collection

1. Population and Sampling

The population of this research consistsEofglish third year students of
Mohammed Seddik Ben Yahia University- Jijel. Fronmstpopulation, 50 students
were selected randomly to answer the test. Theogserfpehind obtaining third year
students is that they are supposed to have beiteprehension skills of humorous
expressions. In addition tihat, it is easy to collect the data from them siar

supervisor teaches students of this level.

1. Data Collection Procedure:

This is a qualitative research where 50 participamere asked to explain 10
humorous expressions. Because of the epidemiollogiiceation of corona virus and
the system of studying in cohorts, in additionitoet constrains, it was hard to collect
50 students who finished their sixth semester exdfostunately, our supervisor
collected their emails during exams invigilatiorheh, he communicated with them
via emails the date, time andplace asking therdlkito come answer the test. All the

participants were present; they answered and reduire papers back.
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Section 02: Data Analysis and Result

1 Students Test

1.1 Description of the Students Test

The exploratory test encompasses 10 expressidfisgfander different types
of humor (jokes, puns, irony and sarcasm). Theigypaints were asked to explain
their meaning without being told that the expressi@re humorous and without

explaining or translating anything to them.

Most of the expressions are famous; they were tdi@n the internet and
some of them are similar to the expressions usédabic language (expression
number 05 and 06). Also, the language used is ceimemsible and the words are
very clear for a thirgfear student. They are not complicated. The stsdent
response will help us to investigate their compnsian difficulties when reading

the said expressions.

1.2 Administration of the Test

The selected expressions were administered by tperdgsor and a
researcher to theparticipants (50 third-year Bhgitudents) in classroom 4 and 5
(English department of Mohammed Seddik Ben Yahiaveausity-Jijel). They
were kindly asked to sit one in a table and wevemgifree and unlimited time to
think and explain the expressions with no pressame no provided help

concerning the explanations or translations, thekimg environment was very
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good and comfortable.

1.3The Analysis of the Students’ Test Results

Concerning the test analysis, we used the methadaftionary , llocutionary
and perlocutionary act that we already covered the theoretical part. But, we were
obligedto omit perlocutionary act because the wesst written not oral so, we cannot

observe thereaction of the students when theytheaxpression.

The answers of students will be compared to thgirai explanation.
Although all the participants were present (50 stusl) but they did not answer all
the expression, some ofthem left it empty andatier wrote that they did not
understand it. Even those who answered the majofitgem provided responses
that are far from the meaning, they didnot gethbmor in the expression, they
focused on the grammatical meaning, and tinyslated the expression as it is or
word by word without paying attention to what kitlds expression is, there was
strange expression that contains another hiddemingedike the expression
number 07 and 08. The rest easy once like numbem@36they have similar
expression in Arabic language, the rest of them cear, but students gave

dramatic answers that have no relation to humor.

The up- coming tables is divided into 4 columng finst column contain the
Locutionary act (the literal and grammatical meghirthe second one is for the
lllocutionary act (the notion of the author), tinrd consist of number and percentage
of students’ who did not respond the last onelighie total. Each table followed by a

description of the data analysis of students’ amswe
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Table 01: Students’ Answers of Expression N°01

The first time | sang in the church chair; tawondred people change their religion.

Illocutionary Act| Locutionary No Answer Total
Act
16 31 3 50
32% 62% 6% 100%

As the table shows concerning the illocutionary #et majority of students
that present 62% of the total number did not geththmor in the expression, they
explained itaccording to the semantic meaning; they said thatsinger's voice
was very effective ansb touching that he made people change their oalitp

Christianity.

32% explained it nearly closed to the exact hum®rmeaning that is the
singer’s voice is so bad and annoying that he medeto him as the reason for
changing the religion of the audience and leavectihach. Finally, 6% did not

provide any answer. They probably did not undedstarall of them left empty.
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Table 02: Students’ Answers of Expression N °02

Santa Clause helpers are known as subordinates€s

lllocutionary Act | Locutionary Act No Answer Total
21 25 4 50
42% 50% 8% 100%

We can notice from the table that from 50 partioipa 21 students get the
hidden meaning of the expression which is the esgoa relates the name of
Santa Clause to thedependent Clause concernittgmexpression. The rule says
that the dependent clauses need to subordinatseslan complete and clarify
their meaning. Referring to Santa Clause as therddmt clause, Santa helpers
are considered as subordinate clauses in humoooors YWhile 25 one explained
it word-for-word, they thought that Santa Clauskpées are called subordinate
clauses, they did not notice the relation in them@detween Santa Clause name
and his helper with dependent clause and subodlitiatises. The remaining 4

did not answer.
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Table 03: Students’ Answers of Expression N °03

Whoever said money cannot buy happinessati@mow where to shop.

Illocutionary act Locution act No Total
Answer
21 29 0 50
48% 52% 0 100%

The table above shows that from the whole samplst@ents explained it as it
is written (the literal meaning) which is who samney cannot buy happiness did not
know the perfect place or shop to buy things off shat can make him/her happy,
they focused on the word shop and buy and thed tadind an explanation that is
related to those words. However, the rest (29 qmeyide almost the same close
explanation that is money can make you happy if kpaw where to spend it and
when it helps you to get all what you need and whakes you live luxury life with
no problems. It can be noticed that all the paréinis responded to this expression.
Most of the students’ answers were hilarious. Thetythe sense of humor and it was

obvious in their explanation of the expression’sameg.
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Table 04: Students’ Answers of Expression N °04

| was thinking about how people seem to readthle a whole lot more as they

get older, then it drowned on me. They are cramgrfontheir final exam.

Illocutionary act Locutionary act No Answer Total
21 21 08 50
42% 42% 16% 100%

It is obvious from the table that 21 of studentsveered it very well. They
understood the meaning of the expression that vh@erson gets older more, he
realize that he is close to death. That is why tieeyl the bible a lot to prepare for the
afterlife (final exam) and their faith become sggen because of the fear from death.
On the other side, 21 one provide different expiana to the expression above, most
of them said that it means when people get oldy thee not able to do things like
before so they have plenty of time, they occupyith reading the bible. Their
answers were very serious; they did not get thednumthe expression. Finally, the
rest 8 students left the space blank, which consttkes a big number for a very clear

and easy expression and two of them ask the rdsgaabout the meaning of the
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expression saying that they did not understand it.

Table 05: Students’ Answers of Expression N °05

Marriage is the only war which you sleep vith enemy.

Illocutionary act| Locutionary act No Answer Total
18 21 1 50
36% 42% 2% 100%

Like we see in the table above, from 50 studenily @8 one explained the
expression correctly; they understood that marriagée a lovely fake war so that
husband and wifeare considered as enemies bettenysare fighting all the time. But
at the end, they will sleep with each other, savall the problems and returning to
fight at the other day. However, the majority ofidgnts (21 students) provided
different dramatic explanations. Most of them ghiak in marriage, it is important to
choose the right person in order not to live in @ar.wAlso some of them said that

marriage is a project where you find a friend oeaemy. They concentrated on the
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word war and enemies and started to make explarsatelating those two words
about understanding couples and successful retatldare only one student did not
answer. Finally, most of them did not get the huwnsrside in this expression

although the expression is not complicated at all.

Table 06: Students’ Answers of Expression N° 06

Happiness is having a large, loving and closéfamily in another city.

lllocutionary act Locutionary No Answer Total
act
32 17 01 50
64% 34% 2% 100%
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The table shows that 32 students provided a halfecb explanation that is
having a family in another city gives you the ogpaity to travel and spend holidays
there; changing the place and even people, iteigralvhen you read the expression.
However, the hidden one is that having a familyamother city means that you will
live far away from problems and misunderstandingaiftaining relationships) and
the relation will stay stable, this is the othetflat 17 students explained. It was
obvious from the answers that students were expgesiseir lives and their family’s
relationships. Most of them talked about his/hespeal familial experience. Students
here activated their feelingswhere answering #¥peession, their responses were very
emotional. Concerning this expression, only ondesttidid not answer the space left

blank.

Table 06: Students’ Answers of Expression N° 07

a) What kind of cake do ghosts like?

b) Eye-scream cake

lllocutionary Locutionary act] No Answer Total
act

26 21 03 50
52% 42% 6% 100%

40



Investigating the Students’ Difficulties in the Rirag Comprehension of Humorous Expressions.

The previous table shows that 26 students fronwth@e sample (50 students)
understood the right meaning of the expressionighghosts like to see fear in people
eyes. Although the expression is grammatically rckead you can get the meaning
when you read it, 21 students gave answers whichaddave any relation to the
expression. May be they confused and lost focad,ishwhy they did not read it well
because the second sentence “Eye-scream” wouldiegdlit all. Unlike reading the
expression, you will probably think of ice-crearkelimost of those 21 students did. In
addition to other answers, like ghosts do not exigthosts do not eat cakes eat... etc.
One of them said that she does not know that ghesteakes she said that its new
information for her, their answers here do not shbat they are third year students
because when you read the expression you will lgeetmieaning without any need
think in other secondary meaning. So, we can say $tudents did not get the

humorous side of the expression. Finally, 3 stusldit not answer they lefts it empty.

Table 08: Students Answers of Expression N° 08

_Did you hear about the guy who cut off the lediesof his body?

_He is all right now
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Illocutionary act  Locutionary act No Answer Total
30 17 03 50
60% 34% 6% 100%

The table shows the percentage and number of sgittext are correct, wrong or
didnot answer. This expression is very confusihig.a joke which means that the guy
who cut off the left side of his body all he haswms the right side. 30 students
understood thejoke and we felt it in their answé&tse other 17 students gave us two
kinds of answers. The first one was a bit serialrgynatic, emotional and really
interesting, they said that since he cut off hisdele (his heart cause the heart is on
the left side of the body) he canfeel no more @nstlike: betrayed, disappointment,
sadness...ect. So he cannot be hearted anymore antl het feel bad about what
happened or about what will happen,that why raligght (means feeling good, they
refer it to the feeling not the side here) feelmogpain (emotional one).

In addition to that some of them said thajug cut off his left side cannot still
alive how it is possible and this is incorrect sexce, some of the participants asked

about the meaning here. So they did not get the guid the humor in the expression.
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Table 09: Students Answers of Expression 109

Do not worry about what people think. They dbado it very often.

Illocutionary act Locutionary act No Answer Total
5 45 0 50
10% 90% 0 100%

The table above shows that only 5 students frorwta@le sample (50 students)
get the exact meaning of the expression and exqudtrcorrectly. This expression is a
verbal irony; it means that we should not worry @bwhat people think about us

because they donot even think. But the rest 4%esiis provided different answers

that are far from the exact meaning like we shawgtiworry about what people think
about as and we should keep going and not card abgwne, and people opinion in
us does not make any different they want to break gther explained it like people
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are busy in their lives and they have no time tokitabout others and each one is
caring about his own business. We felt like theyenexpressing their selves in their

responses. Finally, the most interesting thingpad &ll students answered.

Table 10: Students’ Answers of Expression N ° 10

Nice perfume. How long did you marinate in it?

Illocutionary act  Locutionary act No Answer Total
19 16 05 50
38% 32% 10% 100%

Like we notice from the table, 19 studestplained correctly the meaning of the
expression. It is a pun used when someone put tamh rperfume. At the other hand,
16 students did not give the exact meaning althaighexpression is very clear.
Students getconfuse because of the word “mariraatd’most of them asked about its
meaning, they did not understand its meaning, onb/student mentioned that the
verb marinate is related to chicken and meat. Kinalstudents provided no answer,

2 of them wrote thatthey did not understand.
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2.Discussion of the Results

Based on the analysis of students’ answers toetste Wwe can conclude that
most of students’ difficulties are due to the latkocabulary, because half of the
participants kept asking about the meaning of dbffié words when they were
answering the test. Also, theywanted to transgatee other words and sentences
mainly as they are written. However, just few othgave an importance to what
is the hidden meaning and what kind of expressiamsch is half of the
answer, even students who understood the meanchgnati know how to
explain it using appropriate words . One of thetipgrants said that she knows
the meaning but she did not know how to expredsdte we can saythat students
here lack the vocabulary knowledge. Obviously, poomprehension is poor

reading.

Besides that, the chosen expressions are commsatyio English, which is a
foreign language for students. It has a relatiorcuthural background. If those
expressions were given to English natives, definiteey will explain them
clearly and comprehend them very well, exactly likewe gave students
expressions belongs to Arabic culture. Sladents need to read and search more

about the cultural components of English, the matte

here is similar to the case of idioms aram/prbs, their meaning is related to
culture. Language and culture are two related ehsrtat can never be separate,
no one can understand the language of a speech watgrwvithout knowing its

culture, and no one can search and discover arewltithout being able to speak
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the language related to. Concerning this point, cge@ say that one of the
difficulties students face when reading humorougressions is the cultural

components that those expressions bear.

Although those expressions belongs to other foreigture, there are some
commononce like the fifth one” Marriage is theyomlar which you sleep with
the enemy”, this expression already exists in Arabihumorous form, but we
noticed that most of them provided answers tha¢ mvrelation to the expression,
so students have more difficulties more than latkvacabulary and cultural
components. Students were not concentrating intiegt are reading or writing,

they focused only in one point which is translating sentence to understand it.

The other problem students face were linguistiblenms: lexical, syntactic

and semantic issues based on their answers s&uwntdrthe language they used.

To sum up, based on the previous findings we caleclthat students’

difficulties when reading comprehension of humorexpressions are due to lack of

vocabulary knowledgecultural component difficulties and linguisticallproblems

(syntactic, lexical, semantic) .

Cdusion

To conclude, this was the practical chapter ofrés®arch that investigates the

students’ difficulties in the reading comprehensadrhumorous expressions- case of

third year English students of Mohamed Seddik Beahi& university-Jijel. The

collected data fromthe test was analyzed, givimgartance to each detail and discuss
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the results based on thefindings trying to colldha gaps and figure out what kind of

difficulties those students face. It provides arplaration of sampling and data
collection procedure besides how thetest was adtared.

Finally, like it was expected in theployhesis, the difficulties that students face
in thereading comprehension of humorous expressao@ mostly due to their inability
to perceive the sociolinguistic background of tekested expressions. The participants’
cross-cultural incompetence was frequently spottéde analyzing their responses.
Moreover, the participants’ poor vocabulary storbge a remarkable impact on their

ability to perceive humor that the selected expo&ssconvey.
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General Conclusion

This research attempted to investigate about stsdecomprehension
difficulties whenreading humorous expressionstéla the heypo thesis, a qualitative
methodology was followed. The research is dividet itwo chapters, starting with
the first one that deals with reading and readimgnmrehension, it provided
definitions for both of them and explained theiffehent skills, strategies and models
in the first section. Moving to the second sectibat focused on humor, it tackled
humor from different sides (in second languagehaglearning, humor psychology,
humor types and theories) .Thereafter, the secdrapter which is the practical
framework of the study tends to investigates thgoklyeses. As a tool to collect data,
a test was given to a sample of 50 third year Ehgliudents of Mohameed Seddik
Ben Yahia University-Jijel. The test consisted Offfimorous expressions that belong
to (jokes, irony and sarcasm, puns), students askedto explain those expressions.
Their answers would be analysed into table by usomytionary and lllocutionary
method, organizing each one in a table followedhlmescription and then comparing

them to the original ones.

After the careful analysis and the discussion mdlifigs the results shows that
students’ comprehension difficulties when readinghbrous expressions are due
to theircross-cultural incompetence and lack afabulary, also their inability to
comprehend sociolinguistic and cultural knowledgmally, the hypotheses of

the research are confirmed.
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2. Limitation of the Study

Although the working plan was good at the beginnihgs research has many
limitations starting with the new studying systerh amrona pandemic, students
werestudying in groups, and each year has just thresksveso, reaching them was a
problem especially because of the limited shoretitm this situation, it was almost
impossible to collect 50 students after they fiegsltheir sixth semester exams. Here,
the supervisor contacted them by email and askad tindly to come in a particular

day and place to answer the given test.

Also, we had to omit one element in the studemnisiners analysis on the test
which is“perlocutionary act”, this type of analysequires an oral test to observe the
students’ reactions on the humorous expressioriamd! out if they get the humor or
not (if they laugh, stay normal...ect) and unfortetatime was too short so we made

only written test.

3. Pedagogical Recommendations

In addition to what has been handled in this retedhose suggestions may be

usefuland helpful:

» Learning a language means learning the culturesethiwvo cannot be
separated sstudents must learn them in parallel to enhance kmewledge

about that foreign culture.

» Students are recommended to enrich their vocabatarg by reading to
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develop their reading comprehension@retcome all the linguisticalligsues.

» Students also are recommended to develop theiidbnigihguage skills by
practicing it even in chat applications or withsdmates, and trying to use
methods they like and do not make them feel bakexlWwatching movies,

series...ect.

4. Suggestions for Future Researchers

For future researchers who are conducting reseamndhstudies in this field, we

aresuggesting that:

» Try to prepare kind of oral test to work on thelpeutionary section and

collect moredata.

> You should focus more on the cultural differences.

» Start working early to avoid time issues.

» If the studying system will stay the same as noyvtd put a good plan and

start workingon the practical part.

50



Investigating the Students’ Difficulties in the Riéé@g Comprehension of Humorous Expressions.

Appendices

Test

Dear students, you are kindly asked to ezadfully and try to explain the following
expressions according to your own understandingir amswers will help us collect data

for our research.

Expression N° 01

< The first time | sang in the church chair; two hredlpeople changed their religion.

Expression N° 02

+«+ Santa Claus’ helpers are known as subordinate €aus
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Expression N°3

% Whoever said money cannot buy happiness did nowkwmoere to shop.

Expression N° 04

% | was thinking about how people seem to read théka whole lot more as they

get older; then it drowned on me. They are cramrfongheir final exam.

Expression N° 05

+ Marriage is the only war which you sleep with tihemy.

Expression N° 06

 Happiness is having a large, loving, and close-amtily in another city.
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Expression N° 07

*» What kind of cake do ghosts like?
_ Eye-scream cake!

>

Expression N° 08

+«»+ Did you hear about the guy who cut off the lefesad his body?

-He is all right now.

Expression N° 09

+« Do not worry about what people think. They do noitdrery often.
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Expression N° 10

% Nice perfume. How long did you marinate in it?

Thank you for your participation
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Résumé

Cette recherche tente d’étudier lesiadités de compréhension auxquelles
sont confrontés les étudiants de troisiemes anmkasglais lors de la lecture
d’expressions humoristiques a l'université Mohamnsedidik Ben Yahia-Jijel. Les
hypotheses de recherche supposent que les défscd: compréhension des éleves
lors de la lecture d’expression humoristiques petiédre dues a leur incompétence
sociolinguistique etinterculturelle, ainsi qu’a leur manque de conransgs du
vocabulaire. Les données ont é€ueilles a I'aide un test donné a 50 étudianggads
de troisieme années ce test qui englobe 10 exprsshumoristiques qui relevent de
différents types. Apres I'analyse des données oletera partir du test, nous avons
découvert que les étudiants sont confrontés a iffeutiés culturelles en plus de leur
manque de vocabulaire, de sorte qu’ils ne sont gagmmbles de comprendre les
expressions humoristiques liées aux connaissarmmslisguistiques et culturelles.
Par conséquent, il est recommandé aux étudiantsichér leur vocabulaire en lisant,

en développant également leurs connaissancesalldtusur la langue étrangere.
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