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Abstract

Throughout the academic journey at the univerdilfl. learners undergo constant
stress and anxiety when performing different acadetivities which may serve as an
obstacle to their learning development. To addtess issue, this research aims at
exploring students and teachers’ attitudes towhaedsng Psycho-Pedagogical Support
as a solution to alleviate the problem of anxietg atress for students of English at
Mohammed Seddik Ben Yahia University. With resgedhat, it is hypothesized that if

teachers and learners perceive Psycho-Pedagogipglof as a necessity to reduce
anxiety and stress faced by EFL learners, they avbalin favour of having such a team
within the academic staff. To test this hypotheaigjuestionnaire was administered to
(241) randomly selected students from all leveld an interview was carried out with

(9) teachers. These research tools were used kergdata to examine the different
sources and effects of learners’ anxiety and hggihliearners and teachers’ attitudes
towards Psycho-Pedagogical Support. The findingwhisf study stated the three main
sources of learners’ anxiety at this departmestsieeommunication apprehension, and
fear of negative evaluation. They also revealednibgative impact of anxiety on EFL

learners and highlighted teachers and studentsitiposattitudes towards Psycho-

Pedagogical Support.

Keywords:Anxiety, EFL learners’ attitudes, Teachers at&sidPsycho-Pedagogical

Support.
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General Introduction

1. Background of the Study

Ma and Wang (1997, cited in Michael, Baozhen, Kay, Gulan, Fengqgin, & John,
2007) analyzed Chinese college students’ attitutiesards seeking professional
psychological help at the university. According tteem, students showed noticeable
hesitation and unwillingness to consult the psyoist even though they acknowledge the
efficacy and importance of psychological counsgllio overcome psychological issues
they face. However, more research is needed innthiter to clarify why there are such

contradictions in students’ attitudes.

Another similar study was conducted by Al-Darmald0@3), in which she
investigated attitudes of Emirati students whosgorsawere different (mainly social
sciences, law, and engineering) towards seekinghpsygical help. Al-Darmaki reported
that students were relatively acceptant to the fehaving psychological support. She
added that students majoring in social sciences éhadore positive attitude towards
consulting professional psychological help in congmm to those from other majors.
Nevertheless, it was still unclear whether partioiigs would seek help from the counsellor

when needed.

One may notice that the two previously mentionadliss explored attitudes of
learners from different faculties such as sociarsmes and engineering excluding EFL
learners, even though the latter might be in meedrfor psycho-pedagogical support and
counselling services as they may be particularlyemaulnerable to anxiety due to their

unfamiliarity with the foreign language and cultainey are learning (culture shock).



As anxiety and stress are considered one of thernmsgues encountered by foreign
language learners, it was crucial to think of sigéds to cope with these issues. Therefore,
several strategies that focus mainly on the te&lediorts were suggested. However, in
spite of using those techniques, the problem ofiedpxand stress was still persistent
(Tsymbal, 2017). Thus, the need for another salusach as the inclusion of psycho-

pedagogical support at universities was raised.

In a descriptive study, Bouaffar (2012) shed ligit the role of educational
psychology in assessing and improving the effentgs of teaching in an EFL classroom.
According to Muhammad (2009; cited in Bouaffar, 2Q)1psychologists suggest that all
institutions necessitate a guidance to supporhérarovercome their struggles inside and
outside the institution. The author adds that pshadists stress the role of guidance in the
learner’s journey in which the counsellor is aledentify the problem and find a solution
to it; moreover, the counsellor enables the leatmdée at ease during the learning process.
In addition to that, the guidance can assist thelter to comprehend learner’s actions and
to cope with them. In this research paper, theauths focused on students and teachers’
attitudes towards the role of psycho-pedagogy eltle of EFL learners; however, not
much consideration has been paid to the actuabnatien of a psycho-pedagogical
support, which in fact has been approved by psydhists, in order to help learners deal

with problems such as stress and anxiety.

Studies consulted in this background can be ordyved as useful insights as they
contain relatively relevant data. However, the ¢asions and results they provide cannot
be generalized and applied to the current studyauser they deal with samples with
different cultural backgrounds than the currentigtsisample. As well as the attitudes they
investigate are those of learners belonging tolfi@suother than the faculty targeted in this

study.



2. Statement of the Problem

EFL learners undergo constant stress and anxiethegscontinue to perform the
different academic activities throughout their exgece at the university. Horwitz,
Horwitz and Cope (1986) proposed three major cadigedanguage anxiety namely,
communication apprehension, tests, and fear oftivegavaluation. According to them,
this anxiety and stress have a double-edged swvitect ®n learners’ performance as they

can be motivating or hindering to students.

One way to overcome or at least decrease anxietgimess faced by EFL learners is
the presence of a psycho- pedagogical team atrilversity that would provide them with
psychological support and create a comfortable renment to work in. However,
regarding the absence of such a team at Mohamnatik3gen Yahia University, there is
close to nothing documented on teachers and stidatitudes towards having psycho-
pedagogical support to reduce anxiety as well adesits’ openness to psychological help-
seeking. In this research paper, the following &rm®PS, counseling services and

psychological/ psycho-pedagogical team are goirgetased interchangeably.

3. Aims and Significance of the Study

The current study aims at enriching the understandibout the potential of
including a psycho-pedagogical team within the aoa@d personnel to decrease anxiety
and stress is perceived by teachers and studelishetmed Seddik Ben Yahia University.
It also investigates whether students are willmgeaek psycho-pedagogical support if such

team existed at the university.

This study can be considered significant to botaclhers and students, as it

highlights their attitudes and perceptions abowg tiecessity of including a psycho

3



pedagogical team within the academic personnellwhidl open new horizons for more
research concerning this matter. It will also euafly voice these perceptions which will
hopefully draw the Ministry of Higher Education aBdientific Research’s attention into
considering the inclusion of such an important tewithin the academic staff at

universities.

4. Research Questions

The present study is designed to answer the fatigwuestions:

» How does anxiety affect EFL learners’ academicqernce and what are
its sources?
» What are teachers and students’ attitudes towaadsidp PPS as a potential

solution to reduce anxiety and stress?

5. Research Hypothesis

Based on the problem of the study and the reseguastions, it has been
hypothesized that if teachers and learners percpsyeho-pedagogical support as a
necessity to reduce anxiety and stress faced byl&#iners, they would be in favour of

having such a team within the academic staff.

6. Research Methodology

Since this research investigates the attitudeskaf &udents and teachers towards
the inclusion of Psycho-Pedagogical Support ip Beudent decrease stress and anxiety

they face due to educational activities, it is dgsive and qualitative in nature. A



questionnaire has been administered to 241 studéirglish from all levels (First-year,
Second-year & Thirdrear Licence; Master 1 and Master 2) at Mohammed Seddik Ben
Yahia University and an interview has been caraetiwith 9 teachers from the division of

English as well.

7. Structure of the Dissertation

Concerning the structure of this dissertation, ¢herent research paper is divided
into two main chapters. The first chapter represahe theoretical part of the study,

whereas the second one is devoted to the prapactl

The first chapter consists of two sections namélgxiety and Stress Faced by EFL
Learners’, which sheds light on anxiety definitipesurces, foreign language anxiety and
anxiety effect on learners academic performanae;sétond section is entitled ‘PPS and
Common Strategies to Overcome Anxiety’; this sectlustrates different strategies used
by teachers and students to overcome anxiety iitiaddo PPS, its impact on anxiety and

lastly the different attitudes held towards thipsort.

The second chapter serves as a description of stuethodology and research
instruments as well as an analysis and discusdidheoresults obtained. Furthermore, it

states different pedagogical recommendations amitgkions of the study.
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Chapter One: Literature Review

Section One: Anxiety and Stress Faced by EFL Learmg

Introduction

The word “anxiety” is most frequently used in noagsl psychology to portray a
perceptible but transient emotional condition mdrikey feelings of stress, worry and
increased autonomic nervous system activity (Serger et al., 1972). It is commonly
known that every single person experiences feelaigmxiety and apprehension at times
due to several reasons, yet these feelings ara diiplayed by second language/FL
learners and are said to cause a probably negaine damaging outcome on
communication in the target language (Tanveer, Rad@7addition to that, these unpleasant
feelings also occur during FL learners’ testingiaitons which may lead them to poor
performance (Horwitz, Horwitz&Cope, 1986). Many plglogists and foreign language
researchers tried to discover the reasons behisdsgue of FLA and its effect on learners’
performance and input; therefore, the followingieawof the literature will tackle some of

these important works.

1.1. Anxiety Definition

Anxiety is one of the rich debatable topics on wahseveral definitions can be found.
For instance, it is defined as an umbrella termt gdmeompasses several emotions namely
fear, nervousness and worry over undesirable fidilwations, and it is usually associated
with some physical symptoms (‘Treating and Prevenfdolescents’, 2012). Anxiety can

be beneficial in some cases when it is a normali@ato a stressful situation; however, it



can become a serious disorder if it involves exeessmotions of fear nervousness and

worry (Muskin, M.D., & M.A., 2021).

According to Speilberger (1983, as cited in HorwR2010), anxiety refers to one’s
feeling of apprehension, nervousness, worry andidan It is considered as a subjective
reaction to stress (Vitasari, Abdul Wahab, Othng&amwang, 2010) that is triggered when
people face events that they perceive as a thodaetr self-esteem or ego (Sarason, 1988
as cited in Harris & Coy, 2003). Moreover, anxietyan inborn feeling that is associated

with natural reactions towards stressful and urgaetevents (Bouhafs, 2017).

1.2. Types of Anxiety

1.2.1. Trait Anxiety

Trait anxiety is said to mirror a rather steady @&sthblished personality trait that
creates distinct differences in anxiety pronenessrg people (Spielberger, 1966 as cited
in Spielberger et al., 1972). In addition to thiais a common habit of reacting with fear to
many unwanted incidents (Spielberger, 1985 as ditethylor, Koch & Crockett, 1991).
One might understand that every person has traitegnas an intrinsic characteristic;

however, the level of its intensity varies fromsmar to person.

1.2.2. State Anxiety

State anxiety represents the uneasiness felt bgrsop as a reaction to a specific
situation that is faced at a particular instantligEl1999) which implies that it is a
temporary anxiety condition that is experienced daoean anxiety-provoking spur

(Spielberger, 1983 as cited in K. Horwitz, 2001pietberger (1966; cited in Spielberger et



al., 1972) provided a more detailed explanatiosti&ie anxiety as he referred to it as the
multiple feelings and emotional responses that besua response to sensed danger in
given situations. These responses are defined byomeness and a heightened sensory
capacity, yet are temporary, differ in severitydanay shift as time goes by. One may
clearly notice the correlation between trait arateseinxiety as they both complement each

other owing to the fact that the former co-occorghe latter.

1.2.3. Situation-specific Anxiety

Situation-specific anxiety is a term that is usedtress the constant and many-sided
nature of different anxieties (MacInntyre & GardnE991). These anxieties are awakened
by a particular circumstance or experience likelipugpeaking, class participation, or
examinations (Ellis, 1999). Moreover, these unifprens of anxiety appear regularly and
consistently (Otier & Al-Otaibi, 2019). Languagexaety is a situation-specific anxiety
construct that is only relatable to a formal foreiginguage learning case (Horwitz,
Horwitz, & Cope, 1986). The latter leads to the aosion that a situation-specific
approach is the most suitable research methodof@ign language anxiety, due to the
multi-faceted experience of anxiety states thatnkes encounter in a foreign language

learning classroom (Maclintyre & Gardner, 1991).

1.3. Foreign Language Anxiety (FLA)

Language anxiety is one of the several manifestataf anxiety (Asif, 2017)which
has numerous definitions offered by several rebeasc this type of anxiety is considered
as situation-specific anxiety (Horwitz E. K., 201Q)hat is to say, it only occurs in a

certain situation such as being a student at agioisecond language classroom. In the



report of young (1992), FLA was defined as a midippsychological phenomenon that
affects the language learning process, eitheripebitor negatively. Simply put, FLA is
an anxiety that can be either a hindering factoletoners’ language learning process as
students facing this anxiety would avoid contribgtiin any academic activities, or a

facilitating one that motivates learners to perfdhmir activities properly.

Positive anxiety or the so-called ‘facilitating aety’ (Oxford 1999, as cited in
Sabbah, 2018) is a kind of anxiety that is needeattomplish tasks; it motivates students
to push themselves further and to make more effortget their assignments done. On the
other hand, anxiety can be debilitating (harmfalthe sense that it can hamper students’
learning by creating a mental block to studentgjretive performance (Brown, 2001 as
cited in Sabbah, 2018). However, it is necessanyoiat out that this research study will
exclusively focus on the debilitating form of anyieas it is investigating teachers and

students’ attitudes towards a potential solutiothts kind of anxiety.

Furthermore, Macintyre and Gregersen (2012) defiaedguage anxiety as mixed
feelings of apprehension and worry that are expeed when using or learning a
foreign/second language, involving the various Iskdf language namely, speaking,

reading and writing.

All the previously mentioned definitions build-up dbne main claim which is that
FLA is situation-specific anxiety that encompastdings of nervousness, apprehension

and worry when the student is being exposed tagorer second language contexts.

1.4. Sources of Foreign Language Anxiety

Generally speaking, there are several sources raggets of anxiety, and FLA is

considered as one variety or manifestation of dapxi€herefore, Horwitz et al., (1986)

9



made the distinction between FLA and the otheret@s of anxiety by introducing three
main sources of language anxiety which can bedlisie following: communicative

apprehension (CA), test anxiety and fear of negatialuation.

1.4.1. Communication Apprehension (CA)

Horwitz et al. (1986) argued th&A can be manifested in different ways such as
having difficulty communicating in groups or in paiwhich are referred to as ‘Oral
Communication Anxiety’, the fear of speaking in palalso known as ‘Stage Fright’, and
‘Receiver Anxiety’ which deals with difficulties deners face when listening to vocal

messages and learning spoken items.

This type of fear or shyness can occur to speak&rg their mother tongue, foreign
language or in both situations; however, it is midtely to occur as a greater obstacle in
foreign or second language contexts, because fotaigguage learners are required to use
a language in which they have a little control o{imited capacities are possessed)

(Horwitz, Horwitz, & Cope, 1986).

To resume, CA is an uncontrollable state of fe@¢caimfort and unwillingness to
speak which learners experience when trying toractein a certain communicative

situation.

1.4.2. Test Anxiety

The second source discussed by Horwitz et al. ([1B86est Anxiety This source
refers to a type of anxiety that originates frome thar of failure (Horwitz, Horwitz, &
Cope, 1986). It is mainly manifested as an unplg#aseegative emotion that takes place

due to the exposure to a given task namely, testsns... etc (Young, 1991).

Young (1991) proposed that students become morie@nwhen teachers impose on

them a greater degree of evaluation. That is to th&yhighly evaluative the teacher is, the

10



more test anxiety is triggered among students. tAdemts who suffer from test anxiety
force some unrealistic academic standards on tHeessdhey view anything that is less
than a perfect test performance as a total fai(tterwitz, Horwitz, & Cope, 1986).

Therefore, test-anxious learners tend to undergongt feelings of apprehension,
nervousness and fear whenever they are faced as#ts tin which they are expected to

achieve high-level performances or attain goodgrad

In essence, learners may set some unrealisticfbelne goals in regard to language
learning due to their fear of failure, which makéem prone to test anxiety and

apprehension if they are not able to achieve tigosés.

1.4.3. Fear of Negative Evaluation

The last source of FLA determined by Horwitz et(&P86) as a permanent feature
of most foreign language classed-&ar of Negative Evaluationhey viewed this source
as similar anxiety to test anxiety but with a largeope, as it is not only concerned with
test-taking situations but rather with any othenteat that holds evaluation, for instance,

communicating in a foreign language class, givipyblic speech, job interviews.

For Horwitz et al.’s part, this anxiety is defined a fear that arises from others’
evaluation and the assumptions that one-self wilhbgatively viewed or misevaluated by
others, in consequence to that learners start aad @any evaluative situation. Similarly,
Watson and Friend (1969) defined this source as dbprehension of others’ evaluation,
distress over their negative evaluation’ (p. 44B). other words, this anxiety and

apprehension emerges from learners’ fear of besggtively judged by their peers.

Anxious students who suffer from fear of negativaleation perceive themselves to
be weaker or to have lower capacities than theargpeand constantly worry about how

their classmates and teachers view them, i.e.weyy that their peers/teachers will look
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down on them or make fun of their answers (Youri§1). Therefore, such learners are
found to be more passive and reluctant in the ass, as they withdraw from the
different activities, avoid participation, rarelgitiate conversation and fear speaking or

presenting in front of their classmates or teachers

1.5. FLA Effect on Learners’ Performance

As it was already mentioned in the previous stushbgch were consulted for this
research paper, FLA can hold a positive effecteamrler performance for the reason that
this anxiety facilitates learning by alerting statteand motivating them to work harder to
improve their academic performance (Scovel, 19F)wever, FLA can also debilitate
learners’ performance, as this anxiety, unlike fdmlitating one, would push learners to
adopt avoidance behaviour (Scovel, 1978). Furthezma fair number of studies argued
that there is a clear negative correlation betwaexiety and foreign language learning.
For instance, Hou (2017) claimed that the highaedestts’ anxiety is the less they hold
positive attitudes towards FL learning because etgx¥becomes an obstacle that hinders
the progress of their learning process which wiingequently bring about some
dissatisfying language results. Additionally, adstunade by Argaman and Abu Rabia
(2002) discussed that students suffering from Higlels of anxiety showcase some
avoidance behaviours like neglecting tasks andrutiff their homework. Similarly, Liu
(2006) identified anxiety as a serious problem wreign language classrooms.
Furthermore, Macintyre and Gardner (1989) clainted the most familiar type of anxiety
is the debilitating one, and they added that thipetis detrimental to learners’
performance.

In other words, a certain amount of anxiety (a nuéree of anxiety) is actually

needed so that language learners get motivatedotk marder which, in turn, enhances
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their performance in the classroom (Atas, 2015)welger, an excessive amount of anxiety
and stress is more likely to get learners demataiafraid to engage in academic

activities which will, as a result, affect theirrfiemance negatively (Ewald, 2007).

Conclusion

Throughout the current section, one of the majemeints present in any learning
classroom and especially encountered by EFL lesrme&s elucidated, the so-called
anxiety Firstly, this section provided a number of ddfons regarding general anxiety and
went through its three main sources: trait anxistgte anxiety and situation-specific
anxiety. Then, it discussed the one manifestaticanaiety that is more likely to be found
in foreign language classes which is FLA. In tl@gard, it presented definitions proposed
by several researchers in the field. Moreoverése of the section was devoted to explain
the major sources of foreign language anxiety ngraemmunication apprehension, test
anxiety and fear of negative evaluation. Finalhg effect of foreign language anxiety on

learners’ performance was also tackled in thisicect
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Section Two: Psycho-Pedagogical Support and Commd@trategies to Overcome
Anxiety

Introduction

A fair number of studies suggested that high lewdlsanxiety and stress can be
considered as one of the most significant obstathes debilitates EFL learners’
performance and affects their academic outcome negatively (Aida, 1994; Chastain, 1975;
Young, 1986). Therefore, it was crucial to call &ffective solutions that would reduce
learners’ anxiety and, as a result, enhance thedemic performance. In that regard,
numerous research projects were conducted to explotable solutions to overcome EFL

learners’ anxiety.

In this section, some of these research projeatscansulted and analyzed to
investigate the common strategies used by tea@melrdearners themselves to overcome
this issue. In addition to that, PPS is introduasda new potential solution to help EFL

learners cope with their anxiety and stress.

1.1. Anxiety-reduction Strategies Definition

Anxiety reduction strategies are techniques usatktoease dread, apprehension and
anxiety rising from different sources of a potentiareat (‘Anxiety Reduction’, n.d.).
Moreover, according to Key (2012) anxiety reductteochniques are a set of skills that
individuals can acquire to help minimize anxietydaope with its mental and physical

symptoms.
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1.2. Commonly Used Anxiety-reduction Strategies

As teachers and students can be viewed as the @i components that any FL
classroom is based upon, they both may need tot atdope strategies and techniques to
create a suitable learning environment in whichletts would gain knowledge and learn

without undergoing high levels of anxiety and stres

1.2.1.Teachers’ Strategies

From an anecdotal evidence, teachers can be coedids the primary body that has
a direct interaction with the student and regardimg fact that they have a noticeable
contribution in the amount of anxiety FL studerdsd (Onwuegbuzie et al., 1999; cited in
Hashemi & Abbasi, 2013; Atashench & Izadi, 2012), one can fairly presume that they have
a significant role and reducing learners FLA. Iattrespect, teachers are recommended to

use certain strategies to alleviate this FLA:

Firstly, teachers should have certain knowledgeutlibe factors that trigger
learners’ anxiety and recognize that their teachieghods and beliefs can be taken as one
of these factors, if not one of the most significanes (Atasheneh and lzadi, 2012 ). In
that regard, Young (1991) claimed that it would damtvantageous if teachers constantly
reflect on their own teaching beliefs, as thesaef®lmay have a negative impact on
learners’ performance. Moreover, Alrabai (2014)uad) that for a teacher to reduce
learners’ anxiety and stress, they have to ackriydehe legitimate existence of FLA first
then try to use suitable strategies to help learnepe with this anxiety. Similarly, Aydin
(2008) emphasized that teachers are supposed tawhaee of FLA along with the
differences affecting it such as gender differeraed accordingly adopting strategies to

reduce learners’ anxiety. In other words, teachesd to acknowledge that students
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undergo some psychological issues that they may lcantributed to as a first step to

reduce anxiety before adopting any anxiety-reducstoategies.

Furthermore, teachers need to provide low anxfesndly and supportive learning
environment for students (Young, 1991; Cutrone, 2009; Burden, 2004; Foss and Reitzel,
1988) through humour, positive feedback, encouragenpraise and reassurance which
will help boost learners’ self-esteem and buildirtfe®nfidence. That is to say, teachers
should encourage learners to be active in the rdass by praising them, giving them
positive feedback and reinforcement and regulardassuring them about their
performance, to raise their self-confidence (Melgu2013). In addition to that, to create
such a friendly and relaxing learning atmosphesgaciiers need to constantly motivate
their learners by helping them set attainable legrmoals that are relatively hard yet

achievable and encourage them to have realistieaagons (Dornyei, 1994).

Another strategy discussed by Hashemi and Abba@8di3) is that teachers should
use a positive approach to error-correction. Ireothiords, when providing learners with
corrective feedback, teachers should avoid int¢imggghe learner's answer to correct the
error or pointing out their errors in a harsh marindront of their peers. Instead, teachers
should always reassure students that making msstaka part of the learning process and
not a sign of failure, as well as provide them with correction in a way that the learner is

not spotlighted with the feedback.

With respect to learners’ anxiety emerging froma¥qoeg activities, teachers should
provide learners with a fair number of opportursiti® practice speaking freely in the
classroom (Alrabai, 2014), allowing them to expréssir learning preferences and to
choose topics of their interests to disc(ésn Worder, 2003; Barkat and Hadji, 2018), and

encouraging them to practice English as much asiple outside classroom contexts
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(Melouah, 2013) by joining English learning clubedasupport teams for instance.
Furthermore, a number of studies emphasized trarporating entertaining speaking
activities such as games, group work, role-plays simulations is significantly useful in

reducing learners speaking anxiety for the reaban these types of activities create a
sense of solidarity and friendship between learraerd their peers and eliminate the
negative impact of harmful competition and fear of negative evaluation (Alrabai, 2014;

Melouah, 2013; Von Wérder, 2003; Aydin, 2008).

Lastly, to reduce learners’ test anxiety, teaclees advised to teach students the
appropriate test-taking strategies, provide ther \&i suitable (pressure-free) test-taking
atmosphere and always make test instructions @edrunderstandable for the learner
(Alrabai, 2014). Besides, Harris and Coy (2003)gasged that teachers should design the
regular classroom tests based on a standardizetbtesat that learners are familiar with

so that they will become more confident and lesscars when taking a test.

1.2.2. Students’ Strategies

Foss and Reitzel (1988) proposed a number of giestdased on learner beliefs and
perceptions. They asserted that by acknowledgieg tmreasonable beliefs and fears,
students will be able to understand and acceptenprovoking situations and thereby
perceive them more rationally and rather than figethey will be able to embrace them.
One of the techniques that support this idea regquine student to express his/her fears in
front of his/her teacher and classmates and thecepd to write them on the board. This
will enable the students to notice that many oirtheers also suffer from the same anxiety
as they do. The authors presented another stratbgsh consists of using an anxiety
graph. In a graph, students are asked to illusttege levels of anxiety in the different

stages of oral interaction; consequently, they walhlize that different stages of oral
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interaction, arises different amounts of anxiethisTstrategy enables the students to
precisely recognize the nature of their anxietgdpt its peaks, and look at the situation
more rationally. At last, journaling is introduced another effective way to deal with
FLA. According to the authors, journals help leasnevaluate their actual skills, trace their
feelings of nervousness in the language learnionggss, and determine their weaknesses
and consequently build reasonable expectations. dight point out that the strategies
mentioned may be very beneficial for EFL studehtssed as warm-up activities during

oral expression sessions.

Crookall and Oxford (1991) recommended severaltjpes that can help language
learners cope with their anxieties. Among thesetmes, they offered that learners should
indulge in supplemental instructions, work withuéot, practice relaxation activities, and
join a language club. In addition to that, theyiadd language learners to practice self-talk
which they assume to be an effective means to wdéhl ‘'state anxiety’. The authors
provided the example of making positive statemabtsut oneself and productive self-talk
such as saying ‘I can handle this’ before a peréoroe. More activities were proposed by
Crookall and Oxford (1991) namely, Agony Column, dSh Avengers, and Anxious
Photos that are used as games for young EFL leatoereduce anxiety. However, one
might notice that these activities are more sugdbl younger learners than university
learners who are considered as emerging adulthenptocess of establishing their

identities.

1.3. Psycho-Pedagogical Support (PPS)

1.3.1. Definition

The term Psycho-Pedagogical Support (PPS), alsawrknas counselling and
guidance services, refers to centers that are wspdr by multidisciplinary teams
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comprising pedagogical psychologists, permaneniels as special education teachers,
social workers, and speech pathologists. Their mamis to judge in the assessment and
classification of students who require exceptioedlication services (Dimakos, 2006).
Their services are also provided in the form ofvgié conversations in an attempt to
contemplate upon and fix an issue they are fachjthe readiness of another person to
help and cooperate diligently in solving that isgieleod, 2013). Researchers proposed
that students can gain from counselling the abildyadapt and deal with academic
requirements (Mayes & McConatha, 1982; cited inv@mmlias, Leontopoulou & Triliva,

2010), discover carrier paths (Guneri, lydin & Skolt, 2003), and cope with personal and

interpersonal distress (Coplik & Devito, 1986; diiea Giovazolias et al., 2010).

1.3.2. Psycho-Pedagogical Support’s Impact on Reducing keners’ Anxiety

The issue of anxiety and stress is still persiseanbng EFL students in spite of
teachers’ efforts in reducing it using differenpagaches and techniques (Tsymbal, 2017).
Thus, a good number of studies were conductedstatie impact of counselling services

(PPS) on learners’ psychological health and acadeerformance.

Several researchers emphasized the efficacy of RPSreating learners’
psychological issues, improving their performannd anhancing their academic success.
For instance, the study conducted by Connell, Barkland Mellor-Clark (2008) on seven
United Kingdom’s students counselling servicesgat®d that counselling is effective, as
70% of the clients (students) showed reliable inapnoent on the Clinical Outcome in
Routine Evaluative-Outcome Measures (CORE-OM), al tased to monitor the
psychotherapeutic development of patients (stufiestdely from pre and post-therapy,
while students who had a complete counselling @uaranifested even a more significant

improvement. Similarly, additional proof of the effiveness of university counselling was
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presented by Murray, McKenzie, Murray and Richel{@016; cited in Biasi, Patriz,
Mosca & De Vincenzo, 2016) in which 63% of studettitplayed a great improvement in
CORE-OM scores. Additionally, Minami et al. (2008)so provided positive results
regarding the effectiveness of university counsglliservices through the Outcome
Questionnaire-45 (0OQ-45) which is a questionnageduto measure the progress of adult
patients’(university students, for instance) psybboapy. However, it is noteworthy that
despite the fact that these three studies demoedtthe effectiveness of counselling
services through analyzing the progress of the hpstherapeutic treatment based on the
CORE-OM and OQ-45, the effect of this counsellimysbudents’ anxiety in specific and
their academic performance is still somewhat umcl&arthermore, Thompson (2014;
cited in McKenzie, Murray, Murray, Richelieu, 201%5tated that in addition to
counselling’s role of providing support to learnewsovercome psychological difficulties,
it can assist learners to become competent andiragheir academic performance. In that
respect, McKenzie et al. (2015) summarized thecttfeness of counselling services as
follows: it decreases distress, enhances acadeeriormance and promotes learning
flexibility in dealing with academic issues. Morewoy two papers by Rickinson and
Rutherford (1995, 1998; cited in Waller, Mahmoo@dn@i, Delves, Humphrys & Smith ,
2005) claimed that counselling allows students uffillf their academic degrees, as -
according to them- students who withdraw from ursitg are usually the ones who did

not use counselling services.

Essentially, all the studies mentioned above dygulathe positive effect of
PPS/counselling services which reinforces one ef dbjectives of this research paper
which is showcasing the importance of PPS as anpalesolution for FLA; yet, they
examined the effect of university counselling oa #tademic issues in a relatively vague

way. For that reason more detailed research isatedd addition, the samples analyzed in
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these studies covered a single cultural orientgtioey were mainly focused on thaited
Kingdom’scounselling services); therefore, results obtaithedugh these studies cannot
be generalized, but rather taken into consideramia reference for this current research

paper.

1.3.3. Teachers and Students’ Attitudes towards Psycho-BEagogical Support

Various psychological factors play a major paraiperson’s choice to seek support,
thus it is crucial to identify people’s attitudesvard seeking help to achieve a successful

collaborative work (Vogel, Wester, Wey & Boysen03).

1.3.3.1. Students’ Attitudes

Studies show that women are more receptive to péygltal support than men do
(Komiya, Good & Sherrod, 2000). Yet in some cagsadividuals pay more importance to
the counsellor's gender such as in the Kuwaiti wtindwhich it was revealed that college
students would rather seek psychological supporhfsame-gender counsellors (Soliman,
1993). Individuals with great beliefs in interpamab harmony (individuals who value
intimacy, cooperation, respect, and acceptancentergersonal relationships) are more
open to seeking support (Kuo, Kwantes, Towson &9¢an 2006). Moreover, people with
high self-confidence and low depression demonstratee positive attitudes towards
psychological support (Al-Darmaki, 2003). Surprgdin some individuals simply seek
psychological support when they feel like it wouwdpease their sufferings (Mechanic,
1975). In other words, these individuals rely prniilyaon their innate feelings and not on
the different demographic variables that influepeeple’s choice in seeking psychological
support. Concerning negative attitudes, researcleated that people who seek
psychological support and professional counsellen@ more susceptible to being

stigmatized by others (Angermeyer & Dietrich, 2008hconscious assimilation of these
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negative images (self-stigma) drives individualsfdelings of inadequacy (lack of self-
efficacy) (Corrigan, 2004), consequently, they depe fear of stigma which is assumed
to be an obstacle to positive attitudes toward&isgepsychological support (Komiya et
al., 2000; Vogel et al., 2005). People with the inclination to avoid revealing personal

worries (Cepeda-Benito & Short, 1998) and hurtedlings (Komiya et al., 2000) tend to
see psychological help-seeking negatively. Resederhonstrated that a major part of
students who experience mental problems are reludta seek support as a coping
mechanism (Furr, Westefeld, McConnell & Jenkins)D0 and this is potentially due to
worry of being labelled as crazy (Sibicky & Dovidit986). Furthermore, a large number
of students favour dealing with their problems beit own (Giovozolias et al., 2010). It is
noteworthy that students’ negative attitudes towaoslychological help-seeking are mostly
centered on negative judgments from others. Thipuie disappointing for the ongoing
study owing to the fact that the Algerian sociegn de an extremely judgmental one,

according to the way one can perceive it, at least.

1.3.3.2. Teachers’ Attitudes

To reach a mutual collaboration between teachatsaunnsellors, teachers’ attitudes

towards psychological support for students mustéetified.

Greek impressionistic evidence demonstrated tlzathtss have divided opinions on
psychological support (Lytton, Kline & webster, B)0Research in Singapore reported
that teachers have a positive attitude towards hmggical support and recognize the
importance of having a counselling centre as welappreciate counsellors’ efforts and
services to support students who are in distreesv¢8 & Ada, 2019). A British study
highlighted that older teachers perceive the néges$ psychological support as less

important. Notable reasons might either be theformal interference in counselling
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students or little sensitivity to mental health deeMoreover, a number of teachers
admitted their unwillingness to collaborate if suehteam existed (Lytton et al., 2006).
Similarly, Greek research found that teachers seloideract with school psychologists on
a daily basis (Dimakos, 2006). One should pointtbat little research has been conducted

on teachers’ attitudes towards PPS, especiallyhiglzer education context.

Conclusion

In short, this section presented a review of thteint psycho-pedagogical coping
strategies aimed at reducing foreign language éearranxiety. At first, it focused on
strategies centered on teacher and student eftbets,on strategies and services provided
by a professionally trained team namely, psychaagedical support (PPS). Additionally,
this section provided a detailed description of RR$act on foreign language learners. In

the end, it highlighted students and teacherdualtis towards PPS.
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Chapter Two: Fieldwork

Introduction

The present chapter deals with the practical pathe study. This chapter aims at
testing whether the previously mentioned hypothisi® be maintained or rejected; it is
devoted to analyze and discuss the data gatheredgth two different tools; namely, a
questionnaire for students and an interview forchees. Both tools were used to
investigate the issue of anxiety faced by EFL leesrat Mohammed Seddik Ben Yahia
University and to discover teachers’ and studemt$itudes towards having PPS to

overcome this issue.

2.1. Data collection procedures

The first tool used in collecting data for thisdjus a questionnaire for students.
This tool was administered online to students fiadhievels (First-year, Second-year and
Third-year licence; Master 1 and 2) in order to investigate EFL learners' anxietyl &n
provide them with an opportunity to voice theiritadles towards having PPS at this

university as a solution for their anxiety and ssie

Moreover, an interview was carried out with nin@deers, aiming at exploring
teachers’ thoughts and perceptions on PPS’s irttegréo help students cope with their
psychological issues. Teachers interviewed teaffbreint subjects for different levels at
the department of English language. Furthermore, aferage length of each teacher's

interview was approximately 20 minutes.
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2.2. Population and sampling

In the current study, the questionnaire was desigreng Google forms and was
administered to EFL learners at Mohammed Seddik Behia University. Out of a
population of (1356) learners, a number of (241)danly selected participant from all
levels submitted their answers. On the other h#m& second tool used in this study, i.e.

the interview was carried out with 9 teachers.

The selection of this particular population was doh®n the consideration that
students from all levels are likely to experienogiaty throughout their academic journey.
Therefore, the integration of PPS will be benefittalearners at this university from all

from all levels.

2.3.  Questionnaire for Students

2.3.1. Description of the Questionnaire

The questionnaire administered to students was gplinto three sections. The first
section highlighted students' profile; The second was designed to scrutinize the issue
of anxiety faced by EFL learners at Mohammed Se@dik Yahia University; while the
third one was used to discover students attitudesrds the integration of PPS as a

solution to this issue and their openness to sggdsychological help.

This questionnaire consisted of 14 questions whkiehe of different types: open-

ended, close-ended, and Likert scale questions.

Section one consists of two questions (Q1-Q2) #iat at collecting personal
information about participants' gender and acaddewvel. These questions were added to

detect whether gender and students’ level are patéactors affecting learners’ decisions
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on seeking PPS. While, Section two is based oniah &b 6 questions which deal with the
issue of anxiety and its effect on students’ penfamce:(Q3) is about whether students
feel anxious when performing the different acadeagtvities; Q4, Q5 highlight the
effect of anxiety on students’ performance (posiinegative);(Q6) focuses on the
academic activities that trigger students’ anxigdn the other hand, section three is
comprised of 7 questiong{, Q8, Q9 are concerned with strategies used by teachers an
their efficiency in reducing students’ anxie(@@10, Q11 cover students’ attitudes towards
the usefulness of PPS in reducing anxie@Q1Z, Q13 deal with students’ openness to
seeking PPS's services, where students are askestifg their answers; lastlyQ14) is

added to allow students to provide any commengeaelto the topic.

2.3.2. Analysis of Questionnaire for Students

* Section One: Students’ Profile

Ql:lama.

a) Male

b) Female

Table 1
Students’ Gender

Option Frequency Percentage

a 29 2%

b 212 988
Total 241 100%

This question aims to investigate whether gendierdnce would affect learners’
choice in seeking PPS. According to the data inefighthe vast majority (88%) were

females while only a small minority (12%) of matadents participated in the survey.

26



Q2: My academic level is

a) First-year licence

b) Second-year licence

c) Third-year licence

d) Master one

e) Master two

Table 2

Students’ Academic Levels

Option Frequency Percentage
a 41 17%
b 50 2%

c 50 2%

d 50 2%

e 50 al
Total 241 100%

The results from the table above demonstrate thatests from the following
academic levels: Second-year licence, Third-yesenke, Master one and Master two
share the same percentage (20.7%). However, opgr@entage of 17% of participants

were First-year students.

» Section Two: Students’ Anxiety

Q3: | feel anxious when | perform my academic actities (presentations, debates,

tasks, exams...etc)

a) Strongly agree

b) Agree

c) Neutral
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d) Disagree

e) Strongly disagree

Table 3

Classroom Anxiety

Option Frequency Percentage
a 55 248

b 13 46.9%
c 84 1% 9

d 15 6.2%

e 10 4.1%
Total 241 100%

The data in the table shows that a significant grgtiage (46.9%) of students agreed
that performing the different academic activitisgders their anxiety, followed by a small
percentage (22.8%) of students who strongly agré&éateover, almost (20%) of the
participants remained neutral regarding the statem&hereas, only (6.2%) of students

disagreed and (4.1%) strongly disagreed with tatestent.

Q4: Anxiety affects my performance in different acalemic activities negatively

a) Strongly agree

b) Agree

c) Neutral

d) Disagree

e) Strongly disagreg
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Table 4
The Negative Effect of Anxiety on Students’ Peréoica

Option Frequency Percentage
a 68 2

b 110 45.6%
c 39 1%.2

d 20 8.3%
e 4 %7
Total 241 100%

The findings portray that nearly half of the papants (45.6%) answered with
‘agree’ and (28.2%) of them with ‘strongly agreléurthermore, approximately 16% of the
participants stayed neutral. On the other handinanity of participants (8.3%) responded
with the fourth option ‘disagree’. While less th2% strongly disagreed that anxiety has a

negative impact on their performance.

Q5: Anxiety affects my performance in different acalemic activities positively

a) Strongly agree

b) Agree

c) Neutral

d) Disagree

e) Strongly disagre

Table 5

The Positive Effect of Anxiety of Student’ Perfanoea

Option Frequency Percentage
a 12 5%

b 25 10.4%
c 56 23.2%
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d o8l 44.8%
e 40 16.6%
Total 241 100%

Looking at the results in the table above, a farcpntage of students (44.8%)
claimed that anxiety does not have a positive effecheir performance. However, 23.2%
of participants neither agreed nor disagreed whi $tatement as they stayed neutral.
While, (16.6%) of students strongly disagreed wtithn addition to that, around (10.4%)
of the whole sample agreed that anxiety affects theademic performance positively.

Whereas, the 12 last participants strongly agreed.

Q6: Which of these academic activities trigger youanxiety?

a) Exams

b) Oral presentations

c) Classroom participation

d) Open discussions and debat

e) Tasks and homework

Table 6

Triggers of Anxiety

Option Frequency Percentage
a 45 19.23%
b 54 23.08%
c 3 1.28%
d 7 2.99%
e 1 0.43%
a+b 34 14.53%
a+c 2 0.85%
a+d 6 2.56%
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ate 3 1.28%

b+c 11 4.70%
b+d 29 12.39%
b+e 2 0.85%
c+d 1 0.43%
b+cte 1 0.43%
b+c+d 20 8.55%
a+b+d 9 3.85%
atb+c 3 1.28%
atb+d+e 1 0.43%
atb+c+d 1 0.43%
atb+c+d+e 1 0.43%

The findings in the table regarding the acadeactivities which trigger learners’
anxiety show that a significant percentage of pgrants (68.9%) consider oral
presentations as an anxiety trigger [b=1665&)+(atb 34)+(btc: 11)+(brd: 29)+(bre:
2)+(b+tct+e: 1)+(Bc+d: 20)+(atbd: 9)+(athc: 3I)+(atbd+e: 1)+(atbc+d:
1)+(atbrct+d+e: 1); 68%]. While, (43.6%) of the participants chose exams insteadlJa
(& 45)+(atb: 34)+(ac: 2)+(atd: 6)+(arc: 3I)+(arb+d: 9)+(ab+c: 3)+(ab+d+e:
2)+(atb+c+d: 1)+(ab+ct+d+e: 1); 43.6%]. Next, almost 1/3 of the sample (31.1%) [d=75
(d: 7)+(a+d 6)+(b+d 28)+(c+td 1)+(b+c+d 20)+(atb+d 9)+(atb+de: 1)+(atb+c+d
1)+(atb+ctde: 1); 31.1%] declared that open discussions and debates are the activities
that trigger their anxiety. On the other hand, dilly.8%) of the participants asserted that
classroom participation is the activity that cauaagiety and stress [c= 43:(8)+(a+cC
2)+(b+c 11)+(ctd: 1)+(b+ee: 1)+(b+ed: 20)+(atb+c 3)+(atb+ed: 1)+(atb+ted+e:

1); 17.8%]. The 9 remaining participants (3.7%) selected tasks and homework as their
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anxiety-trigger [e=9 (el)+(ate 3)+(b+e 2)+(b+ct+e 1)+(a+b+d+e 1)+(a+b+c+d+el);

3.7%].

Others + Justification:

A minority of participants emphasised thativaiies that mainly focus on speaking
skills are the most triggering to their anxiety; tMdover, they added that their anxiety is
solely triggered by specific modules namely lingags and civilization. Additionally, one
participant stated that not having an answer taghehers’ questions is what triggers her

anxiety.

» Section Three: Anxiety-reduction Strategies

Q7: Do your teachers use different strategies to deice your anxiety?

a) Yes

b) No

Table 7

Teachers’ Use of Anxiety-Reduction Strategies

Option Frequency Percentage
a 85 35.3%
b 156 64.7%
Total 241 100%

According to the data in table 7, more than halthef sample (64.7%) claimed that
their teachers did not use any kind of strategieetiuce anxiety faced by their students.
On the other hand, a smaller percentage of stud86t8%) asserted that some of their

teachers adopted different strategies to overchimeassue.
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Q8:From the following list, what are the strategiesused by your teachers to overcome

your anxiety?

a) Provide a stress-free and friendly environment

b) Avoid negative feedback and hurtful comments

c) Consider learners’ insecurities and fears and hbgm to overcome those

insecurities

d) Offer words of encouragement and praise to boashé&s’ self-esteem

e) Allow learners to express their learning style prehces and take these preferences

into consideration

f) None

Table 8

Teachers’ Anxiety-Reduction Strategies

Option Frequency Percentage
a 12 8.79%
b 41 5.86%
c - - -

d 11 4.6%

e 3 1.26%
f 28 34.3%
e+d 3 1.26%
e+c 2 0.84%
c+d 1 0.42%
b+e 5 2.09%
b+d 19 7.95%
b+c 4 1.67%
ate 8 3.35%
a+d 4 1.67%
a+c 4 1.67%
a+b 13 5.44%
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b+d+e 4 1.67%

b+c+e 1 0.42%
b+c+d 4 1.67%
atd+e 3 1.26%
a+cte 2 0.84%
a+c+d 4 1.67%
atb+e 7 2.93%
a+b+d 6 2.51%

b+c+d+e 1 0.42%
atct+d+e 4 1.67%
atb+d+e 4 1.67%
at+b+c+d 2 0.84%
atb+c+d+e 3 1.26%

The findings illustrate the two mostly used anxieggluction strategies by teachers
which are: providing a stress-free environment {38. [b=87 (b14)+(bte: 5)+(b+d:
19)+(btc: 4)+(atb 13)+(btcte: 1)+(Bc+d: 4)+(atbe: 7)+(atbd: 6)+(brc+d+e:
1)+(atbrd+e: 4)+(atbc+d: 2)+(atbct+d+e: 3); 36.1%] and avoiding negative feedback
[a=86 (a 21)+(ate: 8)+(ard: 4)+(arc: 4)+(arb: 13)+(ad+e: 3)+(ac+e: 2)+(ac+d:
4)+(atb+e: 7)+(ab+d: 6)+(ac+d+e: 4)+(ab+d+e: 4)+(ab+c+d: 2)+(ab+ct+d+e: 3);
35.7%]. However, 82 participants around (34%) picketion ‘none’ as their teachers did
not any particular strategies to reduce their anxiety [{=82; 34%)]. Besides, a slightly smaller
percentage of participants (30.3%) stated thatheracoften encourage and praise them in
order to reduce their anxiety and boost their ssttem [d=73_(d0)+(e+d 3)+(c+d
1)+(b+ad 19)+(a+td 4)+(b+dte: 4)+(b+ctd 4)+(atdre: 3)+(at+ctd 4)+(at+b+d
6)+(b+ctdre: 1)+(atctde: 4)+(atbtde: 4)+(at+b+c+d 2)+(atb+ctde: 3); 30.3%].
Followed by (20.7%) of participants declared tlmatthe sake of helping learners decrease

their anxiety, teachers allow them to express thearning preferences and take these
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preferences into consideration [e=50 3¢+(etd: 3)+(erc: 2)+(b+e 5)+(ate 8)+(b+d+e
4)+(b+c+e 1)+(a+d+e 3)+(at+ct+e 2)+(at+b+e 7)+(b+c+d+e 1)+(a+c+d+ed)+(at+tb+d+e
4)+(at+b+c+d+e 3); 20.7%]. Whereas, less than (15%) said that their teachers try to
discover learners’ insecurities and fears and atagly assist them to cope with these
fears and insecurities [c=32_:(d0)+(e+c 2)+(ctd: 1)+(b+c 4)+(a+tc 4)+(b+cre:
1)+(b+ctd: 4)+(atee: 2)+(ated: 4)+(b+ed+e: 1)+(ated+e: 4)+(at+b+ed:

2)+(a+b+e-d+e: 3); 13.3%].

Others? Please specify

The remaining (3.2%) of the participants pointed that their teachers use some
other anxiety-reduction strategies namely, usinghem and jokes to lighten up the
atmosphere, allowing students to take short bremken feeling anxious during the
presentation, emphasising the importance of mistakethe learning process and lastly

incorporating group work.

Q9: Teachers’ strategies are sufficient to reduce ynanxiety.

a) Yes

b) No

Table 9

Students’ Views on the Sufficiency of Teachersit&gies

Option Frequency Percentage
a 70 29%

b 171 71%
Total 241 100%

The objective behind this question is to find dueachers’ strategies are sufficient
to reduce learners’ anxiety or there is a needafiditional support to overcome this
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problem. The findings state that the majority oftjggpants (71%) chose the option ‘No’
regarding the sufficiency of teachers’ strategiesduto reduce anxiety. Whilst, (29%) of

participants answered with ‘Yes'.

Q10: If strategies used by teachers are not suffient, do you think PPS would be

helpful to reduce your anxiety?

a) Yes

b) No

Table 10

Students’ Views on the Efficiency of PPS

Option Frequency Percentage
a 197 Bl

b 44 3%
Total 241 100%

This gquestion aims to know students’ attitudes tolwahe effectiveness of PPS in
reducing anxiety and stress. The table demonstthtésmore than (80%) of participants
believed that PPS would be helpful to reduce apxXet the other, the remaining (18.3%)

believe the opposite.

Please, explain

Participants who had a positive attitude towards efficiency of PPS in reducing
anxiety justified their answers saying that PPSld/tne@ more reliable than teachers as this
team is professionally trained to deal with leashenental issues and support their
psychological well-being. Some others supportedr ttloice arguing that most of their

teachers do not use any anxiety-reduction straegie
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On the other hand, participants who claimed theosip@ based their answers on
three main arguments: teachers are more knowletig@slout students’ struggles in the
classroom; anxiety is a personal issue that oneoearcome by him/herself and lastly one

student argued that anxiety is beneficial; thussungport is needed to overcome it.

Q11: PPS would be helpful to reduce my anxiety inhie following academic activities

(you can choose more than one answer)

a) Exams

b) Oral presentations

c) Classroom participation

d) Open discussions and debat

e) Tasks and homework

Table 11

PPS’ Effectiveness in Reducing Anxiety Stemmimg Bdferent Academic Activities

Option Frequency Percentage
a 30 12.59%
b 33 13.79%
c 3 1.24%
d 5 2.1%

e 3 1.24%
d+e 1 0.41%
cte 1 0.41%
c+d 3 1.24%
b+d 31 12.96%
b+c 9 3.73%
ate 4 1.76%
a+d 6 2.59%
a+c 4 1.76%
a+b 28 11.6%




b+d+e 1 0.4%

b+c+d 38 15.8%
a+c+d 2 0.8%
atb+e 5 2.1%
a+b+d 17 7.1%
a+b+c 4 1.7%
atb+d+e 2 0.8%
atb+c+e 1 0.4%
at+b+c+d 3 1.2%
atb+c+d+e 7 2.9%
Total 4P 100%

Considering the results above, most participai&a3do) [b=179 (b 33)+(btd:
31)+(btc: 9)+(ath 28)+(btd+e: 1)+(Bc+d: 38)+(athe: 5)+(atbd: 17)+(atbc:
4)+(at+brd+e: 2)+(athcte: 1)+(atbc+d: 3)+(atbcetdte: 7); 74.3%] chose oral
presentations as the academic activities in whieB Rould be helpful to reduce anxiety.
Followed by (48.1%) of participants who believea@tti®PS would rather be helpful to
reduce anxiety in the following activities: opersdissions and debates [d= 116 (d
5)+(dt+e: 1)+(ctd 3)+(b+d 31)+(atd 6)+(b+dre: 1)+(b+c+d 38)+(at+c+d 2)+(a+b+d
17)+(atbtde: 2)+(at+b+c+d 3)+(atb+ctde: 7); 48.1%]; moreover, nearly half of the
sample (46.9%) [a=113 :(all3)+(are: 4)+(ard: 6)+(arc: 4)+(arb: 28)+(ac+d:
2)+(atb+e: 5)+(ab+d: 17)+(ab+c: 4)+(& b+d+e: 2)+(ab+c+e: 1)+(ab+c+d:
3)+(atb+ct+d+te: 7); 46.9%] agreed that PPS would be useful to reduce anxiety faced by
learners during exams. While only a minority (10)49%6=25 (e 3)+(d+e 1)+(c+e
1)+(ate 4)+(b+d+e 1)+(at+b+e 5)+(atb+d+e 2)+(atb+ct+e 1l)+(atb+c+d+e7); 10.4%)]

stated that PPS would help overcome anxiety emgifigrm tasks.
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Q12: If PPS existed at Mohammed Seddik Ben Yahia Uwversity, | would seek its help

When facing anxiety.

a) Yes

b) No

Table 12

Students’ Openness to Seeking PPS

Option Frequency Percentage
a 196 B

b 45 1%
Total 241 100%

According to the findings in the table, most answsere centred on the option that
participants would seek PPS when facing anxietyt, Yiear 1/5 of the sample (18.7%)

opposed the idea of seeking help from such support.

Q13: When | face anxiety, | would rather seek PPSp(ease, answer if your answer for

the pervious question was yes)

a) At the university

b) At a university-related centre outside the uniugrgiat provides these counselling

services

Table 13

Students’ Preferences on PPS’s Location

Option Frequency Percentage
a 153 L55%))
b 88 5%

39



Total 241 100%

Looking at the table above, it could be seen thatenthan half of the participants
(63.5%) stated that they favour having PPS at thigeusity. Whereas, the remaining

(36.5%) declared that they would rather seek ipgpett outside the university.

Justification

Students who supported the idea of having PPS eatutiiversity defended their
answers by stating that the integration of suctpstpwithin the university would make it
easier to reach. Whereas, students who favouraddh&PS outside the university claimed
that they prefer seeking psychological help awaynftheir peers and friends so that they

will not be judged, ridiculed at or suffer the stig of being mentally ill.
Q14: Please add any other comment you may have ré&da to this topic
Few students added a couple of useful comment®deta this topic:

* Teachers should expand their knowledge concernindests’ mental well-
being and consider making efforts to create astire® learning environment.

* PPS should preserve students’ privacy (studentshtides should remain

anonymous).

2.3.3. Interpretation and Discussion of Questionnaire Andysis

The data gathered from the analysis of the quesios for students provided some
useful answers that elaborated this paper’s relseprestions. To begin with, the collected
data highlighted that the great majority of studeate convinced that anxiety has a

negative impact on their academic performance vesefew of them asserted the opposite

40



(Table 4 and 5). Additionally, it showed that opgksentation, exams, open discussions
and debates are the most prominent sources oftgrigielearners at this department, as
they reported to feel high levels of anxiety anést when performing these activities (See

table 6).

Furthermore, a significant number of learners destrated positive attitudes
towards the effectiveness of PPS as a potentiatisnlto reduce anxiety (See table 10).
Moreover, as was shown in table 11, learners belidat PPS would be especially
beneficial in reducing anxiety emerging from spegkactivities such as oral presentations,
open discussions and debates. In addition to #iatpst all students seemed open to
seeking PPS services when they face anxiety aedssthowever, some of the students
who are open to seeking this support prefer to gemitside of the university (See table 12

and 13)

2.4. Interview for Teachers

2.4.1. Description of the Interview

The designed interview was carried out with ninackers who teach different
subjects at the English language department at Moted Seddik Ben Yahia University.
The interview addressed to teachers was a senutsted interview consisting of eight
main questions; most of them contained sub-questidime interview questions were
designed to obtain data concerning the issue ofegnfaced by EFL learners at this
university, strategies to overcome this issue aaghers and students’ attitudes regarding
having PPS as a potential solution to anxiety. [@athered through this interview is going

to complement the findings of the questionnaire iatstered to students.
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2.4.2. Analysis of the Interview

Teacher 1:

This teacher declared that the majority of studdated the issue of anxiety
(approximately 80%) and divided them into threeegaties: highly anxious students,
students with average anxiety and students witte l&inxiety: ‘...you can have three
categories: highly anxious, averagely anxious @38 Anxious students, but the majority
are highly anxious’ (Teacher 1). He also added thatmajority of students are most
anxious when dealing with activities that requine wuse of speaking skills. Moreover,
According to him younger students (First and Seegeat students) are more prone to
suffer from anxiety than the older ones (Mastedsiis), for the reason that first and
second-year students undergo more pressure ashenay to deal with puberty, self-
consciousness...etc: ‘younger students are morewsnbecause they want to impose
themselves, they face puberty and they are mofese$cious about themselves [...] the

older people get, the less they become anxiousiqfier 1).

To deal with the issue of anxiety, the intervievetsmed that he uses a number of
strategies namely, using humour and jokes, avoitieagh criticism, addressing students
using their first names to create a friendly atnin@sp: ‘... asking funny questions, the use
of a lot of laughter, a lot of humour and avoidicgticism; | think it relaxes students’
(Teacher 1). However, he clarified that teachertered techniques are not enough to

overcome this issue.

Talking about the efficacy of PPS, this teacheeagrthat PPS would be beneficial
especially if it was integrated since early lewal$earners’ academic journey, according to
him it can also be beneficial for university stutdewho are residents at the university
dormitory mainly because they lack family suppodtahave toendure poor living
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conditions at the dormitory. However, the teacheinted that he personally thinks that
students will not seek PPS even if it did existhimitthe personnel, and that is because of

Algerians’ perspective of mental health and seeksyrhological help.

On the other hand and according to the intervieta,dhis teacher made it very clear
that if such support existed at this universityshbuld provide its services in cooperation
with teachers. That is to say, the teacher shoal@¢dnstantly informed about students’

mental health so that he/she could treat them doutgly.

Furthermore, this teacher demonstrated a coupteasfons why this support is not
integrated at this university yet which can be samped as follows: our society views any
aspect that is related to mental health as a t#tatoshould not be discussed openly ‘this
topic is kind of a taboo [...] mental health isdlikhat part of one’s personality that is
suppressed by our society’ (Teacher 1); additionally, PPS is considered as a waste of

money because it is viewed as an additional anchpmitant service.

Lastly, the teacher commented concerning the iategr of such a team within the
university; he reported that PPS is an importantise that should be integrated starting

from primary, middle and secondary school to ursitgr

Teacher 2:

Talking about the rate of anxiety among the EFltriees at Mohammed Seddik Ben
Yahia University, this teacher averred that anxistyery remarkable among students he
taught over ten years of experience of teachirgistdepartment. He briefly listed some of
the main factors he believes are the source ofegnamely; students’ lack of self-
confidence, fear of making mistakes and fear ohdpenocked/negatively viewed by their
peers and teachers. He also claimed that Firstste@ents are the ones who are most

likely to face anxiety as they are not familiariwihe new academic phase.
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The teacher reported that he tried to implementessirategies to overcome this
issue, even though he confirmed that he does nat $afficient knowledge when it comes
to providing psychological support to students, myabecause he did not receive any
proper training that allows him to deal with leamenental health: ‘frankly speaking, I'm
not that aware of psychological support [...] we diot have really a good training in
teaching and psychopathological stuff (Teacher BEpwever, despite his limited
knowledge regarding psychological support he asdeitiat he used a few strategies to
help his students cope with stress and anxietyh siscproviding a stress-free learning
environment by allowing students to express themasefreely, avoiding harsh comments
and any type of verbal harassment, reassuringdeathat making mistakes is normal and
accepted and similarly to what teacher one mentigoreviously, this teacher considered
calling students by their first name as anotheatstyy to create a more friendly
environment because according to him using learfiess names: ‘eliminates that sort of

teacher-student border’ (Teacher 2).

According to the data gathered from the intervidwis teacher elucidated that even
though teachers use different strategies to helestts overcome their anxiety, it is clear
that it is not sufficient. Therefore, he had a pesiattitude towards having PPS to help in
reducing anxiety and similarly to what teacher dirakd, this teacher believes that this
support will be especially advantageous for stuslemho reside at the university’s
dormitory and for young students such as first s@cbnd-year licence students. He also
clearly stated that PPS should provide its senviice®operation with teachers. That is, it
should share some information about the studesighmlogical state to keep the teacher

well-informed regarding students’ mental health.

Discussing students’ openness towards seeking B®S,teacher seemed quite

uncertain about learners’ openness to seeking fnefp such support: ‘I'm not sure to
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what extent students will positively respond tolsugtiative’ (Teacher 2). He also added
that the main reason for that would be the sociacamception Algerians have towards
seeking psychological help to cope with mental @ssuFor his part, this support is not
integrated yet because university students areeprexat as responsible adults who can deal

with their mental problems by themselves withoet ititerference of any external support.

At last, the teacher suggested labelling the serfP®S) differently, guidance service

for instance to make students more comfortableék gs help or support.

Teacher 3:

This teacher revealed that a significant percen{@0&o/80%) of EFL learners feel
anxious when performing their academic activitlds.mentioned two factors contributing
to raising students’ anxiety: students’ introvensend extroversion; that is to say, unlike
extroverts, introverted students tend to be reticeassive, and in constant need of
encouragement; additionally, students’ awarenessheir limited linguistic capacities.
Concerning the academic levels that face anxiegyrttost, he chose first-year license
students as the most susceptible to anxiety.

Similar to the statement of teacher 2 who basesthadegies on reassuring learners
that making mistakes is acceptable, this teachmorred that he uses: ‘... strategies that
have mostly to do with creating an environment hmak it is unavoidable to make errors’
(Teacher 3), in addition to encouragement and Vetgzport.

According to the interview data, this teacher agnegh teacher 1 and teacher 2 that
strategies used by teachers are not enough togdeamers’ anxiety, thus, he believes that
the integration of PPS would help solve this is¥&®, he made it clear that the concept of
PPS may be misunderstood by a category of peopleiasuncommon in the Algerian
culture. For that reason, he suggested that tilmpastishould be provided to students in

groups rather than in individual sessions.
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Talking about the integration of PPS as a sepa@téce or a cooperative one with
teachers, he declared that PPS should work in catpe with teachers; however, a
certain amount of learners’ privacy should be pnes

Moreover, he noted that some learners may seekw?H8& others would probably
prefer to ‘bottle it up’ (teacher 3) or counsel itheeachers instead. Accordingly, he
highlighted two factors that may potentially prevkrarners from seeking help namely, the
confidentiality issue and the negative perceptibrthe Algerian society towards mental
issues and psychological help-seeking.

Besides, similarly to what teacher 1 claimed, th&cher pointed out that PPS is still
not integrated at the university due to financedsons as education is already free in
Algeria. More than that, the nature of the Algersuciety as mentioned above is the
biggest drawback. Yet, he trusts that it is highetifor the introduction of such support
because nowadays people have different mindsets.

Teacher 4:

Talking about the rate of anxiety among EFL leasnéhnis teacher claimed that it
would be very unfair to generalize since there fare different levels of EFL learners
(License Year 1, 2, 3; Master Year 1, 2). Thus she picked first-year license studenthas
ones who are most likely to suffer from anxiety.

As revealed by the interview data, she confirmed ¢hhe indeed uses some strategies
to reduce students’ anxiety, mainly laughter, fae®pressions, and body language to
smoothen the atmosphere. Additionally, she reliespeer assessment by allowing her
students to assess and evaluate their classmateshmtions; she believes that the over-
use of teacher feedback tends to awaken their gnXibe teacher argued that teacher-
centered techniques are definitely not sufficientlecrease learners’ anxiety. To support

her argument, she went on explaining: ‘becausesther some students with very special
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characters, namely introverted students. Theseestsicare shy to even utter a word in
front of the teacher’ (Teacher 4).

According to the interview data, she stated thatistdoubtful about the efficiency of
PPS in reducing learners’ anxiety. She argued nizdt of them are adults which may
potentially lead them to be tolerant to such supponsidering that they may have their
own ways to cope with moments of distress. Stile snentioned one situation in which
PPS may possibly help EFL learners: ‘this team help them be more confident when it
comes to classroom presentations and performaieesther 4). Furthermore, the teacher
made it clear that PPS’s services are better fwdnaded cooperatively with teachers.

She declared that some students might seek PHStaax® while others might not.
She believes that it all depends on the natur¢udiesits, that is to say, extroverted students
are more likely to seek PPS while introverted omeght possibly be reluctant to do so.
She added that some students tend to isolate thexasen from their family members.

As far as the factors that may encourage or disgmutearners from seeking PPS are
concerned, the teacher mentioned that both thealsoontext in which students have
grown up and the social values imposed by society rmpede them from seeking PPS.
She provided the famous example of parents tethieg children: ‘do not tell your secrets
to strangers’ (Teacher 4).

Finally, she listed few reasons for which PPS i¢ pet integrated within the
university personnel as she supposed that studeatgrobably considered by the society
as recipients of the language only and not as iddals who need care and support.
Moreover, she made it clear that even the reldiipnbetween students and teachers is
supposed to be that rigid relationship that coasa$teaching and giving marks only: ‘the
rest is not at all appreciated, to be frank’ (Temch). In the end, she concluded that the

Algerian society does not value individuals in gahand not just the students.
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Teacher 5

This teacher asserted that the rate of anxietysams$s among the EFL learners at
Mohammed Seddik Ben Yahia University is considerdibh as the majority of students
especially first-year students at this departmeaiffies from this issue: ‘I believe that the

level of anxiety at this department is pretty highéacher 5).

She claimed that she always tries to build a friefénd with her students to help
them get rid of their anxiety and feel more condbhe when performing their academic
activities. On the other hand, she made it vergrcthat the different strategies used by
teachers to help learners cope with anxiety areenotigh, for the simple reason that even
though teachers use different strategies to soigeigsue, a great number of students still
suffer from it. Hence, the support of PPS is neetdedomplement teachers’ efforts to
support students’ mental health. Furthermore, sadaded that PPS should work together

with teachers as a unit to help students cope thithissue.

The teacher was positive that if such a team eXistieidents would seek its support
when needed, because according to her: ‘studeatberoming more open about their

mental problems and seeking psychological helpa¢her 5).

Finally, as it was already mentioned by teachend t@acher 2, this teacher argued
that the main reason this support is not integratetthis university yet is because of the
Algerian mindset that is based on the thought thantal issues and psychological help-

seeking are a sensitive topic that should not beudsed.

Teacher 6:

This teacher supported all the previous teachersivars that the rate of anxiety

faced by learners at the English department idyfdirgh as it is noticeable that the
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majority of students undergo anxiety and stress. &ko claimed that final levels namely,
Master students are the ones who are more likeflgeicanxious because of graduation and

future career preparations.

Moreover, she made it very clear that she did setany specific strategies to help
students overcome their anxiety and stress othan tnying to keep the learning
environment friendly. In addition to that, she amktedged that the strategies she uses
cannot be considered as sufficient assistancee&onérs to cope with the anxiety they face
during their academic journey. Furthermore, becahsebelieves that these strategies are
not enough to reduce learners’ anxiety, she claithadshe is in favour of having PPS as a

support body at this department.

According to the interview data, this teacher itegsighat PPS should always provide
its support in collaboration with teachers becastseents are more comfortable to share
their struggles with someone they are familiar withthink it would be better to have
someone students are already familiar with to éddkut their personal and psychological
state rather than a stranger who they just metagfier 5). She also added that if this
support was not properly integrated, she assunatdaarners will not seek its help when

needed: ‘if we do not do it the right way, mostdemts will not seek it’ (Teacher 6).

Speaking of factors that may hamper learners freekiag PPS if it was integrated
at this university, this teacher proposed some lodse¢ factors namely, learners’
unawareness of the importance of this supportr tfesr of opening up about their
struggles and personal matters and one more feeibwas also mentioned by teacher 2 as

well: the social misconception towards PPS.
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The interview’s data revealed that this teacheoisvinced that PPS is not integrated
yet because she believes that supporting studesrtsaimvell being is considered one of

the teachers duties towards their students therafioother support team is not needed.

Teacher 7:

This teacher declared that she only had the chanteach third-year license students
and master students, thus she believes that shetign a position to rate the level of
anxiety among EFL learners. Accordingly, she ndked the level of anxiety among third-
year students is particularly high yet, the reabehind it is rather the subject matter
(linguistics) than the training itself. On the atheand, she did not notice any sign of
anxiety among master students.

As revealed by the interview data, she clarifiedt tthe only strategy she uses to
make students feel at ease is the regular useestigns such as: ‘is it clear enough?’ and
‘understood?’ which she claims to be very effectitieese really make the students feel
very comfortable and yes, I received very good {feack like students telling me that | am
going too fast and | was very flexible with thate@cher 7).

As stated in the interview, she believes that etjigs that focus on teachers’ efforts
are probably not enough to solve the problem oflesits’ anxiety. Although she herself
never taught first and second-year students, shetaatly heard that students at that period
of their educational path are very anxious aboetwhole process including the teachers,
the method of teaching, the subject matter, arfedsstipline.

Talking about the effectiveness of PPS in redut@agners’ anxiety if such a team is
to be integrated at the university, this teachests that it would have a positive impact on
students given the fact that anxiety is the diseafséhe century. Additionally, she

highlighted that instead of working independenB¥S need to work mutually with the
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teacher to allow them to notice the different pecsves of the classroom and make the
necessary changes.

She confessed that she is not sure whether studentd seek PPS or not since she
has never had a close relationship with them. Nbekss, she assumed that through the
years, awareness has been raised enough on tleecfopiental health; hence, it is no
longer a shame to talk about anxiety and other lpdggical problems. She explained:
‘People are now standing out from the pack sayhmag they are bipolar [...] | mean
psychological diseases and illnesses are no lamgbame, so | think they are going to try
it’ (Teacher 7).

Concerning the factors that may motivate learnerseek PPS’ services, the teacher
mentioned social media and podcasts, as they allopeople to realize that mental
illnesses are a normal issue that almost everyopessaffers from; Consequently, talking
about them is no longer a shame. As for the fadt@mismay prevent learners from seeking
PPS’ assistance, she suggested that the more sénmueason for students’ anxiety is, the
hardest it is for them to open up. She explained some reasons for students’ anxiety
might be considered as taboo or cannot be apprddohe stranger due to the fear of
exposing personal information.

Lastly, she reported two reasons that may justty WPS is not integrated within the
university personnel namely, society’s carelessiabssit the psychological well-being of
the students as well as the belief that universitidents are old enough to handle their
struggles on their own.

Teacher 8:

Similar to all the data gathered from the intengdweld with the other teachers, this
teacher confirmed that the rate of anxiety among E&arners at this university is high,

and according to her, it is continuously rising wee. She claimed that students who
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suffer more of this issue are those from what dferred to as ‘transitional phases’
namely, Third-year licence students and Masteru@lesits as they are moving up the

academic levels and preparing for professionalerare

This teacher declared that she allows studentxpoess themselves freely without
any pressure or restrictions and always providesmthwith positive feedback and
encouragement as strategies to reduce changingetsaranxiety. Nevertheless, she
admitted that these strategies that mainly focuseachers’ efforts are insufficient to
decrease students’ anxiety and stress. Therebmeseeery optimistic about having PPS
to reduce learners’ anxiety because she believsstéhm would in one way be more
helpful to students than teachers who may inteatipnor unintentionally overlook
students’ struggles, and in another, it would legbe pressure put on the teacher who is
expected to deal with such problems: ‘this suppalitprovide a healthy environment for
students to cope with their anxiety and deal wittatstriggers it, unlike teachers who may
neglect and belittle these anxiety triggers [t.Will also split the burden with the teacher’
(Teacher 8).Additionally, this teacher stated thatase such a team was integrated at this
university, learners are to be asked whether theycamfortable about PPS sharing their
personal information with teachers: ‘the most resae thing to do is to report back to

students on how much information should PPS shdhetheir teachers’ (Teacher 8).

Even though this teacher had a positive attitudeatds having such support, she
expressed her concern on learners’ openness tinggekychological support: ‘honestly, |
think that only few students would engage in suthirag, because discussing one’s mental
health is still a taboo’ (Teacher 8). She furthemnsuggested a few factors that she thinks
would prevent learners from seeking this psychoagedical support, according to her the
main factor would be that the concept of mentalthaa considered taboo in the Algerian

society. That is, Algerians would avoid and rej@aything related to psychological issues
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and mental health. Also, she believes that gendleyspa role in affecting learners’
openness towards seeking psychological help,araafes would be more open to seeking
PPS because males tend to reject any help espgusgithological ones considering it as a
sign of weakness. Furthermore, she believes tletatk of awareness concerning the
importance of PPS and seeking psychological hetpatso be considered as an aspect that

might hinder learners from seeking this type ofpsrp

According to the interview findings, this teachesames that PPS is not part of this
university’s personnel because it is viewed as rameoessary body that none of the EFL

learners would seek its services.

Teacher 9:

With regards to what the interview data disclosthis teacher rated the level of
anxiety among EFL learners as a medium. She alsoted first and second-year license
students as the levels who suffer from anxietyntiost.

Talking about the strategies she uses to cope stuitlents anxiety in the classroom,
she revealed that she avoids forcing them to answestions and interact in general.
Instead, she works with the students who volunie¢alk and eventually hesitant students
will feel more comfortable and may engage in pgréton. Moreover, she declared that
teachers’ strategies are not sufficient to redeeeners' anxiety owing to the fact that there
are students who struggle from already existingrdesrs, for example, excessive shyness
and lack of self-confidence which she believes oailme solved through teachers’ efforts.
On the other hand, she claimed that PPS might geeat help to deal with such concerns.

This teacher suggested that PPS would providerlrettelts in solving the issue of
anxiety if the team proceeds to work collaboragivelith teachers. She explained that
teachers are supposed to share the difficultieg flhee in the classroom while the PPS

team offers solutions and shares their psycholbgmekground with teachers.

53



If PPS was to be integrated at the university,sthted that not all the students would
seek its support at the beginning due to its unfarty. However, she asserted that over
time and as the students who benefit from it stizee experiences, more students would
consider consulting its services.

Talking about the factors that may inhibit studefmtsn seeking PPS, the teacher
mentioned the mentality of the Algerian people bBe most prominent factor. She
elaborated that students who seek PPS may be judlgesthers due to the negative
perspective of the Algerian society on psycholdgitsorders.

In the end, similar to the statement of teachesh® pointed out that university
students are viewed as responsible adults witradyreleveloped personalities who are
able to manage any obstacle they face. For thsoreaociety and education officials see

no need in incorporating PPS within the univerpigysonnel.

2.4.3. Interpretation and Discussion of Interview Analyss

The analysis of the interview addressed to teacladosved us to answer the
previously mentioned research questions. The fgslistemmed from the analysis
demonstrated the negative impact of anxiety ombxar factors triggering this anxiety as

well as teachers’ positive attitude concerningititegration of PPS to reduce this anxiety.

To start with, Q1 and Q2 showed that most teachelgve that fear of negative
evaluation, personality types (extraversion/intrsian) and communication apprehension
are the three main sources of anxiety in this department; furthermore, Q1 demonstrated
teachers’ deep concern regarding the high ratenxiety among EFL learners, and that is
because of the debilitating effect anxiety has earders’ academic performance and the

inefficiency of teachers’ strategies to overcomie tbsue.
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Concerning the second research question, basezhohers answers to Q4 and Q5, it
was very clear that teachers are in favour of thegration of PPS as a new solution to
anxiety, as they all displayed a positive attitudevards the effectiveness of PPS
particularly in Q4 and supported that answer byirsgldome last comments that indicated

their dissatisfaction towards the lack of such supp

2.5. Discussion of the Results

The findings obtained from the questionnaire aritiberview, with respect to what
was presented in the literature review, demongirdibe different sources that trigger
learners’ anxiety at the department of English dnghlighted its effect on their
performance. Moreover, it determined teachers dodests’ attitudes towards PPS to

overcome the issue of anxiety EFL learners.

The attained results are in favour of the previpwsthted hypothesis holding the
assumption that if teachers and learners percdi& & a neccesity to reduce anxiety and
stress faced by EFL learners, they would have ipesittitudes towards the integration of
such a team within the academic staff. The coltbdi@a showcases the negative effect of
anxiety on the vast majority of EFL learners’ acade performance and highlights the
major sources of this issue namely exams, orakptatons, classroom participation, open
discussions and debates. Regarding students arttetsaresponses, anxiety mostly holds
a negative impact on students’ performance whicksgm line with Macintyre and
Gardner’'s (1989) study that revealed that the nfastiliar type of anxiety is the
debilitating one which is detrimental to learngpgrformance. On the other hand, in few
cases, anxiety can be beneficial as it motivatasnérs to work hard which is highly
relevant to Scovel’s (1978) findings that confirnatkiety's facilitating effect on learning,

by alerting students and motivating them to workdea Furthermore, based on the
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collected data which is consistent with (Horwitz et al., 1986; Ellis, 1999), it was revealed

that the main sources of students’ anxiety are lspgaactivities, exams and classroom
participation. According to Horwitz et al. (198&peaking activities trigger a type of
anxiety referred to as communication apprehenséaiditionally, exams and classroom
participation were selected in second place a®ifadhat trigger anxiety most; these two
activities awaken certain situation-specific aneet(Ellis,1999) namely, test anxiety for
the former and fear of negative evaluation for lttter (Horwitz et al., 1986). Moreover,

teachers added that personality types may alsorplayn triggering learners’ anxiety.

With respect to the sources mentioned above, teacleelared that they often try to
create a friendly learning environment by using bum addressing learners by their first
names and avoiding harsh criticism as a stratedyelp students cope with their anxiety.
However, both teachers and the majority of studbeteve that these strategies are not
totally effective in reducing anxiety. The latteoes hand in hand with the findings
obtained by Tsymbal (2017) who argued that in spitdeachers’ efforts in reducing
anxiety using different approaches and techniqgties,issue is still persistent among EFL

learners.

On the other hand, the data obtained from the oumestire and the interview
portrayed teachers and students’ approval of REH&stiveness in reducing EFL learners’
anxiety. The results clearly showed that both teexhand a large part of students
especially females agreed that PPS would be phatigubeneficial to reduce students’
anxiety stemming from speaking activities and exalst is to say, they both hold a
positive attitude towards PPS which is relevanivb@at was demonstrated in the literature:
Steven and Ada (2019) reported that teachers havpositive attitude towards
psychological support and recognize importance; similarly Ma and Wang (1997; cited

in Michael et al., 2007) claimed that students agledged the efficacy and importance of

56



psychological counselling. Nevertheless, unlike tmias mentioned in the literature that
students were hesitant and unwilling to seek PP& dhough they acknowledge its
effectiveness (Ma & Wang, 1997; cited in Michaelaét 2007), most students from the
current study seem to be open to psychological-segking if such support is to be

provided.

Conclusion

The chapter in hand which covers this study’'s i@tk examined the results
obtained from two research instruments, a questioerand an interview. The results
maintained the study's hypothesis namely, teadredsstudents’ positive attitudes towards
the integration of PPS to reduce anxiety and stees$ answered the two research
questions. In that regard, the findings stressedntrgative impact of anxiety on learners’

academic performance and noted the main sourdearoiers’ anxiety.
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General Conclusion

1. Putting it all together

The current study aimed at enriching the understgnabout how the inclusion of a
psycho-pedagogical team within university staff easolution to anxiety and stress is
perceived by teachers and students at MohammedikS&dth Yahia University and
investigating students’ openness to seeking help fsuch a team. This study was divided
into two parts: a theoretical and a practical pHne theoretical part of this study consisted

of two sections.

To begin with, the first section shed light on {®blem of anxiety and its types
namely, trait anxiety, state anxiety and situaspecific anxiety. Furthermore, it
highlighted the most prominent type of anxiety présat any FL classroom, FLA which is
considered as a manifestation of situation-spea@hgiety. It also discussed the main
sources of FLA: communication apprehension, tesiegtyand fear of negative evaluation.

At last, the impact of FLA on learners’ performaneas stressed.

On the other hand, the second section was devatedvestigate the different
strategies used by teachers and learners to overaomiety. Moreover, it called attention
to PPS as a new potential solution to cope with Eaners’ anxiety, for the reason that,
this support is known to assist students in dealitg different academic requirements
and coping with personal and interpersonal distradslitionally, this section underlined
the effectiveness of PPS in reducing learners' eayxand enhancing their academic
performance. Finally, it portrayed the differentitatles of students and teachers towards

this support.
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Concerning the practical part which was demondratethe second chapter, all of
the data collection measures, procedures, popolagiod sampling were tackled to
investigate the problem of the study using an uisv for teachers and a questionnaire for
students to explore teachers and students, atfittmlgards PPS. The results gathered
through these research instruments were analyiscljssed and interpreted thoroughly.
To sum up, the obtained data revealed that botbhéea and students held positive
attitudes towards the effectiveness of PPS in nieduanxiety and confirmed learners’

openness to seek PPS’s help.

2. Study Limitations

Like any other research paper, a few obstacledianétions faced the current study

which can be illustrated as follows:

» One major limitation that this research faced weslack of available resources
related to the topic under study, mainly due to ldek of previous research
related to this study.

» Due to the current situation (Covid-19), this stsdyieldwork and data
collection was hindered: It was challenging to auster the questionnaire to
students from all academic levels and to find ctz@®is to interview teachers.

» The issue of generalisation: the findings of thigsdg cannot be generalized

regarding the limited number of sample represerdati
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3. Pedagogical Recommendations

Based on the study findings, the following pedagalgirecommendations are

suggested:

» Teachers should be sensitised towards the impatahtheir students’ mental
well-being and provided with proper training to &lgle to manage an effective
friendly and low anxiety classroom.

» Raising learners’ awareness about the importancBR$ and psychological
help-seeking to overcome the social misconceptioara it.

» Education ministry should seriously consider théegnation of PPS within
universities considering its effectiveness in redgc mental issues and
enhancing the academic performance of students.

» Providing extra services and special care for k@who reside at the university

dormitory
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Appendices

APPENDIX 1

Questionnaire for Students

Dear students,

We are conducting a research on students' attitudesrds having Psycho-
Pedagogical Support (PPS)* at the university taicedanxiety and stress they face. We
would love to hear about your opinion on havingrssgpport and whether you are open to
seek its help if PPS existed. This survey will help contribute in making a more
comfortable learning environment. The survey shooidy take 5 minutes, and your

responses are completely anonymous.

We really appreciate your input.

Psycho-Pedagogical Support (PPS)*: a team of psgglsts and psycho-
pedagogists that will provide learners with coulmsglservices, to support the mental
well-being of students and help them cope with atyxistress and other issues that they

may face performing their academic activities.

* Section One: Students’ Profile

1. lam a:
« Male
+ Female

2. My academic level is:

» First-year licence




* Second-year licence

e Third-year licence

e Master one

* Master two

* Section Two: Students’ Anxiety
3. | feel anxious when | perform my academic actigit{jpresentations, debates, tasks,

exams...etc)

e Strongly agree

* Agree
e Neutral
e Disagree

» Strongly disagree

4. Anxiety affects my performance in different academutivities negatively

» Strongly agree

* Agree
* Neutral
e Disagree

» Strongly disagree

5. Anxiety affects my performance in academic actgtpositively

e Strongly agree

* Agree
e Neutral
e Disagree

» Strongly disagree




6. Which of the following academic activities trigggour anxiety:

Exams

e Oral presentations

» Classroom participation

e Open discussions and debate)

+ Tasks and homework

» Others (please specify):

» Section Three: Anxiety-reduction Strategies

7. Do your teachers use different strategies to regiace anxiety

* Yes

* No

> If yes, what are they?

8. From the following list, what are the strategiesdiby your teachers to overcome

your anxiety?

* Provide a stress-free and friendly environment

» Avoid negative feedback and hurtful comments

» Consider learners’ insecurities and fears and Hbegm to overcome those

insecurities

» Offer words of encouragement and praise to boashé&s’ self-esteem




» Allow learners to express their learning style prefices and take these preferences

into consideration

¢ None

» Others, (please specify)

9. Teachers’ strategies are sufficient to reduce nxyety

* Yes

* No

10.If strategies used by teachers are not sufficémtyou think PPS would be helpful

to reduce your anxiety?

* Yes

* No

» Please explain:

11. PPS would be helpful to reduce my anxiety in thioWing academic activities

(you can choose more than one answer)

Exams

* Oral presentations

» Classroom participation

* Open discussions and debat

*« Tasks and homework

12.1f PPS existed at Mohammed Seddik Ben Yahia Unitygerlswould seek its help

When facing anxiety



* Yes

* No

» Please explain:

13.When | face anxiety, | would rather seek RP®ase, answer if your answer for

the pervious question was yes)

* At the university

» At a university-related centre outside the uniugrshat provides these

counselling services

» Please explain:

Thank you very much for your cooperation.



APPENDIX 2

Interview for Teachers

Thank you for being willing to take part in thistenview; we assure you that you
will remain anonymous.

1. According to you, how is the rate of anxiety amdgieL learners at Mohammed
Seddik Ben Yahia?
* Which academic level(s) faces anxiety more?

2. What are the common strategies you use as a tetmhoal with the issue of
anxiety in the classroom?

3. Do you think teacher-centred techniques (stratethias mainly focus on teachers
efforts) used to reduce anxiety are enough to shleéssue?
« If yes, how do you explain the persistence of phablem?

4. In your opinion, would the integration of PPS (Reydedagogical Support) within
university personnel help reduce learners’ anxiety?
* Please elaborate.

5. If PPS was integrated at this university, woulllatbetter if it provides its services
separately or should it work in cooperation witltadeers (PPS would share
information concerning learners with teachers, mlevthem with professional
pieces of advice)?

6. For your part, would learners at this departmeeksmunselling from PPS if such
support existed within university staff?

7. What are the factors that may encourage or preeanhers from seeking help if
this support was provided?

8. Why do you think PPS is not integrated within timeversity personnel?



Résumé

En effectuant les différentes activités académiglessapprenants de la langue Anglaise
comme langue étrangére subissent constammentedis lir de I'anxiété au courant de leur
parcours universitaire, ce qui peut affecter lalitiae I'apprentissage de la langue. Pour
adresser ce probleme, cette étude aspire a décdesrattitudes des enseignants et des
étudiants de I’Anglais a l'université de Mohamedidk Ben Yahia vis a vis I'intégration
d’'un Soutien Psycho-Pédagogique visant a traiterpriebleme d’anxiété et stress.
Concernant cette étude, on émet I'hypothése qukessienseignants et les étudiants
percoivent le Soutien Psycho-Pédagogique commenanessité pour réduire I'anxiété
des étudiants, ils seront en faveur de son intégrat I'université. Afin de tester cette
hypothese, un questionnaire a été aléatoiremeningiré a (241) étudiants de la langue
Anglaise dont tous les niveaux y compris ainsi qe’uinterview déroulé avec (9)
enseignants. Les instruments de recherche utséent a exposer les différentes sources
de l'anxiété éprouvée par les étudiants et son éingar ces derniers; de plus, ils révelent
les attitudes des enseignants et étudiants eneeSolitien Psycho-Pédagogique. Les
résultats portent sur les trois sources principalegendrant I'anxiété chez les étudiants
notamment, les tests, I'appréhension de la commtiait et la peur de I'évaluation
négative. Les résultats démontrent aussi I'effe@ati€ de I'anxiété et le stress sur les
étudiants et enfin, les attitudes positives degignants et de la majorité des étudiants

envers le Soutien Psycho-Pédagogique.

Mots Clés :Anxiété, Attitudes des étudiants, Attitudes deseagsants, Soutien Psycho-

Pédagogique.
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