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Abstract

Spelling, as a basic language skill, has beconeziaus challenge for many EFL
learners, includingeven advanced ones. The custadly aimed at exploring the spelling
abilities of EFL university students majoring indlish and their use of spelling learning
strategies. More specifically, it aimed at investigg the levels of the students’ spelling
abilities, their awareness of their spelling al@f{ the importance assigned to
spelling/spelling practice and their use of speglliearning strategies. In order to achieve
these aims and collect the needed data, a dictegirand a questionnaire were designed
and administrated to 60 students out of 274 segaad students at the department of
English, Mohamed Seddik Ben Yahia, Jijel Universitize findings of the study revealed
that the students are experiencing difficultiespelling English words to a large extent as
most of the students’ performance in the test was pr very poor. The findings also
indicated that despite the fact that most of theets are aware of their spelling ability, a
significant number of poor spellers overestimatesdrtability. Another striking finding is
that the students with the different levels of Bpglability have positive perceptions of
spelling and shared most of the spelling practibésst importantly, the results revealed
differences in strategy use among the studentsetMno are better spellers use less but
more effective strategies than poor spellers. Basedhe results of the study, some

pedagogical recommendations for teachers and dkidemne suggested.

Key words: Spelling, spelling ability, spelling learning ategies, EFL university students
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General Introduction
1. Background of the Study

Spelling accuracy or the ability to spell wordsilgasnd correctly is considered as
one of the most indispensable components of writeguage. Morton (1996) argued that
“In order to participate fully in today's informati - based society, students need to
develop effective writing skills and this requiescurate spelling” (p.1).

Nowadays, English spelling had become a struggtenfive and nonnative
learners for it causes a lot of problems in thaiitimg proficiency. There are arguments
from different parts of the world that the learngpelling standards are declining and that
their spelling achievement needs to be improvedoAding to Westwood (2014), surveys
in the US, Britain and Canada report concern affalihg standards of spelling among
children. This alarming situation and the amptifieecessity to enhance literacy and
writing skills led researchers and practitionersettonsider the emphasis given to spelling
in the curricula: how it should be taught, howhbsld be assessed, what strategies should
be used and so forth. Westwood (2014) claimed“daaication policy-makers in Britain,
Australia and the US are now promoting the moreatiffe teaching of spelling skills to
students of all ages”. (p.14-15) and Matchan (2@i2d in Westwood, 2014) observed
“Spelling, which suffered a precipitous drop intstaduring the last few years, has
become popular again” (p.21).

Drawing on the available research data on teackpglling and the spelling
problems experienced by EFL learners, one of thie measons of poor spelling include
the inadequate or ineffective use of spelling legynstrategies. Different studies
investigated the spelling learning strategies use8FL learners.Some studies shed light

on the difference between the strategies used byg/ohildren and those of adults, others



focused on the effectiveness of particular straggand some others investigated the
strategies used by skilled and less-skilled speller

Holmes and Malone (2004) investigated how adultliEhgspeakers, who are
good readers but who fter in spelling ability, remember word-specific spgl
information. The findings provide new insight inteettypes of strategies that advanced
learners use spontaneously to memorize arbitrdtgrleequences, as well as revealing
how dfective these strategies are. Furthermore, the r@ataresults demonstrated that
same strategies were used by the less skilledrandkilled spellers, but the less skilled
spellers were not able to make some strategies asdfectively.

Additionally, Logvinenko (2018) attempted to diseothe possible impacts of L1
orthography on the choice of spelling strategie€binese, Arabic, and French speaking
learners.This empirical study provides evidence tegardless of a native language, the
same strategies were used most of the time bydicppants.

Another study was conducted by Al Bulushi & Al SBy&016), investigated the
spelling strategies used by EFL students in OméaeirTstudy aimed at identifying the
frequency of spelling learning strategies that gsatbur and ten learners use to learn
English spelling as well as the differences in dle of specific spelling strategies, with
regard to gender differences and achievement leVéks results revealed that there is a
statistically significant differences among OmafiLEstudents in the use of the strategies
with respect to gender and achievement levels.

In the Algerian context, the study conducted by higte and Belibel (2016)
investigated the spelling problems and identified tommonest types and causes of
spelling errors among second year students at ¢partinent of English, university of
Mohammed Seddik Ben Yahia, Jijel. Besides, theysattempted to shed light on the

spelling strategies used by the students and ewmpgldooth students’ and teachers’



perceptions of the spelling problems that theydssdly encounter. The findings of the

study revealed that the students face seriousdifies in spelling because they are not
aware of their spelling problems and they use émhtrategies to improve their spelling.

Other causes behind students’ poor spelling pedona were found to be the irregularity
of English spelling system, the complexity of rubesd exceptions and confusing words,
students’ carelessness as well as their lack efast to learn spelling.

2. Statement of the Problem

In foreign language learning, writing is a majandaage skill that learners seek to
ameliorate. Hence, learners need to improve otheeds of language such as grammar,
punctuationand spelling. Many researchers haveedrthe importance of spelling, as one
of the main components of any writing system. Feoangple,Graham and Santangelo
(2014) noticed that considerable attention to smglimay intervene with successful
completion of writing stages, such as brainstornaingegvision.

Despite its importance, spelling especially in Ergglish language, constitutes an
area of difficulty for many EFL learners at all &s of education. Research has shown
that even advanced EFL learners have spelling enadl The situation at the department
of English at Mohammed Saddik Ben Yahia Univergtyio exception. In fact, English
spelling performance of EFL university students aniag in English has recently been
declining and has increasingly become a very proate concern. According to some
studiesmade by Hechiche and Belibel (2016) and MbH&017), it has been noticed that
many learners have considerable difficulties in esrbering word-specific spelling
information, and have problems in performing wgtitasks without conspicuous spelling
errors. Because these learners are required tdogesad improve their spelling skills
autonomously, one of the main reasons of pooriggedt the university might be the type

of spelling strategies the learners use or theyehseen trained to use and some other



related factors such as their awareness of theifirsp ability levels and the importance
they assign to spelling and spelling practice.

A review of related literature discloses that fetudses have tackled spelling
learning strategies among good spellers and poellesp, and to our knowledge no
studies have investigated this in the Algerian EBhtext. Therefore, there is a serious
need to explore the spelling learning strategiesl lgy good spellers and poor spellers.

3. Aims of the Study

The present study explores spelling ability levad€FL university learners’. The
main goal of the current study is to investigatesthadvanced learners’ spelling learning
strategies and to to compare the use of thesegiteatin good and average spellers with
those of poor spellers. Because the use of stemtetgpend on other factors such as the
students’ awareness of their spelling ability atheirt perceptions and practices of
spelling, the study also aims at highlighting tleegeptions of the students with different
levels of spelling ability regarding the importanassigned to spelling and spelling
practice.

4. Research Questions

The present study is conducted in order to provegsonable answers to the
following research questions:

1) To what extent do second year students experigredieng difficulties?

2) Are the students aware of their spelling abilities?

3) Is there any significant difference between thecggtions of the students with
different levels of spelling ability regarding thanportance assigned to
spelling/spelling practice?

4) lIs there any significant difference between the ofspelling strategies by the

students with different spelling ability levels?



7. Research Methodology

Polit et al. (2001, p.223) stated that “researcthiodology stands for the
technigues used to arrange a study and to gatdearaalyze data all along the research
process”.To answer theresearch questions, themiresely follows the descriptive
method. Moreover, data were collected through #eeaf both quantitative and
gualitative research approaches. More specificailg, research tools will be used: a
dictation test to find outthe spelling ability lésef EFL learners at the department of
English at Mohammed Seddik Ben Yahia University arsludent questionnaire to make
inquiries about their perceptions of spelling, Bpglpractices as well as their use of
spelling learning/correcting strategies.
8. Structure of the Study

The current research consists of a general inttamhyctwomain chapters and a
general conclusion. The first chapter,which counstg a review of the literature, is
divided into two sections. The first section highlis the main concepts related to
spelling, focusing on English spelling, while trecend one deals with students’ spelling
learning strategie3 he second chapter, the field work, deals withgireetical framework
of the study. It discusses the methodology apphedonducting the research work as it
recounts reasonable grounds for following certaotedures. Then, it displays the core of
the study as it provides scrupulous interpretatiand analysis of the data gathered
through the dictation test and the questionnaireg} autlines the major findings. The
chapter ends withhe main research findings, the limitations of tledg and some

pedagogical recommendations are suggested.
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Chapter One: Literature Review
Introduction

Spelling, as an essential component of written agg, is one of the language
aspects that EFL learners need to work on. Theentrrchapter is divided into two
sections. The first section is devoted to defirtimg major concepts related to spelling in
general and English spelling in particular, its artance for EFL learners. It also shed
lights on the main differences between British akmerican spelling and the most
important causes of misspelled words and the maablems that learners face with
English spelling.The second section is mainly comeg with spelling learning strategies.
It provides clear definitions of the term stratemd the spelling strategies and focuses on
several classifications of the spelling learnimgtelgies that learners usually use and their
different applications in language learning.
Section One: Spelling and Spelling Development
1.1.Definition of Spelling

Several writers and books provided various debnai for the term spelling. For
example, Webster dictionary (1993) defined spellsgthe process of writing words by
using letters depending on accepted usage of fibvaration. Thus, letters must appear in
a correct sequence to be meaningful. Furthermolr&agkdi (1989) tried to give a more
detailed definition in which spelling is puttingttiers in the correct sequenced order to
form a meaningful word, or it is the ability to waiwords correctly depending on the
memory. In other words, spelling is related to #idity to retrieve knowledge of lexis
(words) from memory. Moreover, the National CourtdilTeachers of English (1996, p.
51) defined spelling as “the process of represgntanguage by means of writing
system”. Besides, Perfetti (1997, p. 22) introduspelling as “the encoding of linguistic

forms into written form”. That is, spelling is ttetempt to transcribe the sounds of the



language into alphabetic letters. Another defimitwas introduced by Savage (2007), in
which he claimed that spelling is a written langeiagkill which involves the visual
representation of spoken sounds by written symatsletters. Thus, spelling is a visual
skill that requires transforming sounds into synstanid letters.

Although the above mentioned definitions are frastidct theoretical backgrounds, they
share the same idea concerning the meaning ofirgpeit is the process of gathering
letters in a correct order to form correct wardsvéltheless, spelling is not close only to
the aspect of writing, but rather it is related dther aspects of language including
phonological, morphological, semantic, and orthpgra skills.

1.2.Importance of Spelling

The importance of spelling has been questionedhan grocess of learning. Some
researchers claimed that it does not matter iflehener spells correctly or not because
spell checkers can correct their errors anyway. él@s, other researchers argued that
spelling plays a crucial role in the process ofrieeg and the disability to spell correctly
can be regarded as a sign of learning failure.diditeon to that spell-checkers may not
always understand the context and as a resultdaegot get the correct spelling of the
word.

Al-Khaffaji and Al-Shayib (1987, p. 7)stated thatio “spell correctly makes written
communication easier while misspelling might leadnterruption of communication and
misunderstanding” . In his quote he explained dp@bd spelling conveys the correct
meaning of the text,while bad spelling hinders rtb&der's comprehension of the written
product. Moreover, good spelling increases learmmmsfidence in communicating with
others in written forms and allow them to sharertlteas freely while people with poor
spelling proficiency usually feel embarrassed aladioiving others to see what they have

written. Pratley (1980)asserted that “those whaadbhave proper spelling accuracy tend



to make their writing simple and very short becaigy are not familiar or ensure of how
some words are spelled and this prevent them fngonessing their thoughts and ideas
accurately and academically”(as cited in Al Harr&$l12, p.97). That is to say, writers
who are not proficient at spelling often limit theefves to words that they know their
spelling as a result they lose the expressive poiveords.

In addition to the relationship between spellingtiwg, spelling is closely related to
reading. Spelling representations are built in mgnas graphic forms and they can be
retrieved automatically when they are encountenegkading. As Ehri (2005) stated that
when the connection between well-formed spellingresentations and corresponding
phonological and semantic forms is tightly estdtddy word recognition fluency will
emerge. Once the spelling of a word becomes familree graphic form will function
much the same as a whole graphic unit.

To sum up, spelling is highly important as wherkiag for words in dictionaries, writing
notes that others may see and writing job apptioator jobs that need to communicate in
written form. Making any spelling error may affebe written product; therefore, it may
lead to communication breakdown.

1.3.Features of English Spelling

Many researchers claimed that the English speliygtem is highly predictable while
others suggested that English has an irregulatispelystem because it is derived from
different resources resulting in a spelling systiwat appears perplexing. The English
writing system consists of 26 letters that candmkiced in 44 sounds which are presented
in 250 different spellings. “Although English ortjraphy is an alphabetic system, it is not
an ideal one and far from it” (Vos Savants, 200@5p That is to say, there is no
correspondence between the sound and the letersame sound in English may be

represented by different letters. Moreover, Hag2800) pointed out that English is not a



phonetic language which means that English is mittem as it is spoken. In this language
a sound can be presented by a letter or diffesgtdrk. For instance, the /k/ sound can be
represented by /k/, /c/, Ick/ or /ch/ dependingtsmosition like in wordskite, cat, duck
andChristmas”.

However, some scholars claimed that English sgelimm more consistent.
Hildreth (1962) believed that although the non-pgtannature of English causes most of
the spelling problems, English is not completelp4pionetic. He stated that about eighty
five percent of words in English contain regulasgunded elements that consistently
occur in English. Similarly, Templeton and Morris999) argued that there are frequent
patterns in English spelling that provide a levélconsistency. In addition, Savants
(2000) stated that there are no official spellintgs that can be applied to all words. In
each rule there is an exception to it like the roflehe letter “i” before the letter “e”
except before the letter “c”. For Crystal (2003ngksh spelling is highly predictable with
just a small number of irregular forms causingsutbance
Another feature of the English spelling that preésem source of spelling difficulty for
EFL learners is that there are differences betwtbentwo main varieties of English,
namely American English (AE) and British Engli®8E). As only one variety is adopted
in countries where English is taught as a foreifyjgezond language, the inconsistency in
spelling may be considered as a spelling error. \Wekes the difference between the
two varieties is that the British variety kept thgelling of words that have been taken
from other languages, whereas the American oneggtathe spelling to make a link
between the sounds and the written form. Exampiaside the words ending flour” in
BEusually end irfor” in AE (behaviourvs behavio), words ending witHise” in BE
always end witHize” in AE (naturalize vsaturalizg, words ending witifence”in BE

end with“ense” in AE (licence vs license), words ending wite” in BE often end with



“er” in AE(centre vs center). Another difference isatetl to the consonant /I/. The letter
/ I/ in BE is always doubled after one vowel imessed and unstressed syllables (e.g.
travdled: unstressed and doubleélidled stressed and doubled), but we usually double
it in AE only in stressed syllables (etgavded unstressed so it is not doubletydled
stressed so it is doubled). Finally, there areesspellings that do not obey any rule and
require memorizatiofiplough” in BE is“plow” in AE).

1.4. Stages of Spelling Development

In the past, spelling was taught as a separateppctusat schools, and people
believed that memorization is the key to its mastéfarten and Graves (2003, p. 35)
stated that "A teacher with a traditional appro&theaching spelling sees value in a
weekly routine of memorization, repeated drillsg @pelling tests, as a way to remember
spelling words"( as cited inHechiche and Belibél1&, p. 15).

However, during past decades,the late 1970s ahd E¥0s, many researchers in
language such as Charles Read (1971), HendersorBeexs (1977), Ehri & Wilce
(1985), and Moats (1995), shed new lights in thecgss of learning spelling.During that
time period, theories of spelling development werade to explain how children learn
spelling. They tried to prove that spelling is angex developmental process and not
merely a process of rote memorization (as cite&/astwood, 2008). They describe this
process through several series of phases, in vdhidtiren change the strategies they use
to spell words in a regular manner.

Indeed, one popular conception of spelling develapims that strategies and
skills that are acquired during the process ofnliegr are sequenced in qualitatively
distinct stages; in each stage different source&noiwledge are used. According to
Masterson and Crede (1999, p. 243), “the developrokapelling skills is not random,

but rather evolves in stages". The latter pointed kearners go through a series of stages

10



when acquiring spelling knowledge. According to Wah and Fay (2007) “The creation
of these stages of spelling development was ofligidarived from Piagetian theory and
the assumption that cognitive development occurgualitatively differing stages” (p.
95).

Handson (1990) and Gentry and Guillet (1993)suggesbme models of spelling
developmental process. Handson, in his model, éd/ithe developmental process into
five phases. Each of these phases describes lsab®draviours at a specific period of
learning. In his model, the phases are hamed &snfqire-phonemic stagdetter-name
stage within-words-pattern stagesyllable-juncture stageand finally derivational-
constancy stagelikewise, Gentry and Guillet (1993), Ehri (198&)ilding on Charles
Read's (1975) research, described also five staigggelling development. These stages
reflect the learner's gradual development from &nip more complex tasks as their
cognitive structures developed.

On the whole, most of researchers agreed on finenoan stages. To begin with,
in thepre-communicative stagpre-phonemic stager preliterate stag€usually from age
of 2 to Syears), the children writing consistsyoaf drawing, scribbles and some gross
features of writing. The second stage is caBedhi- phonetic stager early phonetic
stage(usually from age of 5 to 7 years). According to SMeod (2008) children start
gradually to understand letter-sound corresponderfiteey become aware of the
phonological structure of words and may use letierepresent some of the phonemes in
words.The third stage is call@thonetic stag®r alphabetic stagéusually from age of 7
to 9years). At this stage, children develop thewowledge of letter and letter-sound
correspondences, gain new experiences with prite&ts, and encouraged to write.
According to Shea (2011), during this stage, childstart to use their visual memory on

the way of spelling words and they develop a memalge of how words look in print.
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The fourth stagethe transitional stag€usually from age of 7 t0o10 years), indicates a
transition from a single reliance on sounds forlsgewords to use of visual information
and understanding of words (Shea, 2011). Thudetireaer understanding of the structure
of words and his phonetic ability is developed;thdd no longer relies only on sounds,
rather he begins to apply spelling rules. BeersB@l9ried to describe this stage of
spelling development as children "moving furtheragvirom the idea that pronunciation
is the major control on English spelling” (p. 48}.the level of this stage, the learner will
be able to spell single-syllable words correctlytma difficulty in double consonants and
adding affixes (Lyon & Moore, 2003). Finally, inegHhast stage, theorrect stage or
independence stadasually from age of 9 to l4yearshildren use a wide range of
orthographic, phonological and morphological knalgie to spell words. By reaching this
final stage, learners fully comprehend the badiesrand patterns of English orthography
and they become proficient spellers. They masteost all spelling rules, understand
how to deal with complex words, irregular spelliag far as recognize incorrect words
using a variety of spelling strategies.

Despite the fact that stage models described thispansable progressive changes
and identified the apparent features in the procetslearning spelling, many
researche(®oats, 1995; Teiman, 1998) criticized these models for providing an over
simplification of the process, ignoring the impaittaole of instruction, and for rejecting
the individual differences and ability among chaldr
1.5. Causes of Spelling Errors
Spelling errors have been attributed to variousseau developmental factors, the
irregularity of English spelling, confusion of Ergl spelling, the effect of the mother
tongue, learner’s pronunciationand negligence o #pelling rules and lack of

motivation.
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1.5.1. Developmental Factors

One of the causes of misspelling words is natundl @evelopmental factors asBahloul
(2007) explained that some errors have relatioh e developmental stage of spelling
and it is most committed by children. These spglémrors that are committed by learners
are highly similar to those committed by nativeames as a part of their developmental
stages as learners move on to the next higheirsiapguage learning, they are supposed
to overcome such errors (as cited in Al Jayou$),120

1.5.2.Irregularity of English Spelling

Learners cannot develop their spelling proficiet@cause there is no correspondence
between spelling and pronunciation as explainedsz@bth English one sound can be
presented by different letters for example theetett’is to be found in the following
letters combination?ph” as in“philosophy”, “gh” as in“enough” and one letter can
represent more than one sound €'gugh ” like in words“cough” and “through”.
Furthermore, the case when words pronounced the samspelled differently like the
words: “bee” and“be” . In addition to that, silent letters may causefgsion.

1.5.3. Confusion of English Spelling

Another cause that leads learners to misspell wordsnglish is that it has too many
complex rules in addition to exceptions. Hence,l&aner may get confused with words
or letters. English language is full of homophonemophones are words that sound the
same but have different spelling and meaning likehe words‘see” and“sea”. In
addition, the use of apostrophes in English maulres some difficulties, for example
learners confused betwe&ts” and“it’s”.

1.5.4. The Influence of the Mother Tongue

The difference between the mother tongue and tigettéanguage may be considered as a

source of spelling errors. Cook (1997) stated Arab learners may writ&icture” for
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“picture” due to the lack of /p/ sound in Standard Arabinother example is In
Japanese, there is no /l/, /Ir/ and /v/ phonemesefibre speaker of Japanese may misspell
“violin” as“biolin” (Gunion, 2012) (as cited in Narwemon, 2012, prmjts (2008)
stated that learners who have a similar writingesysto English like Spanish find English
writing system easier than those who have a hifglywriting system like Arabic and
Japanese.

1.5.5. The Influence of Learners’ Pronunciation

Another difficulty that is related to learners Igetinfluence of learners’ pronunciation.
Bancha (2013) affirmed that when learners are @n#bldifferentiate between parallel
sounds, this will cause mispronunciation and ewahtueading to spell words wrongly.
In addition to that Cook (1997) stated that unlikative speakers, learners’ lack of
knowledge of the actual sound system may lead tizeuse the wrong letter, especially
for /e/ and / i/ as in spellirtpeg” for “big”.

1.5.6. Ignorance of Spelling Rules

Learners may misspell words because they lack biléyato apply some of the basic
spelling rules of English. It includes errors thttibuted to the incomplete application of
English spelling rules, or the lack of knowledgespélling rules and their exceptions such
as doubling the last consonant in words that enith idVC combination of letters.
Moreover, learners may lack the knowledge whereptace / y / by / i/ as in the case of
plural forms. Also, learners may omit the final/\wehen they add the inflections.

1.5.7. Lack of Motivation and Interest

The lack of motivation and interest may influenbe tearner’s spelling. Harry (1970)
pointed out that learners commit spelling errorsaose of the lack of motivation to learn
accurate spelling due to the lack of desire toldd (as cited in Miressa and Dumessa,

2011, p. 106). Then learners need to devote enbonghto learn spelling as they should
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appreciate it and take it seriously as Shaw (1%i@fed “the most important steps in
correct spelling are the desire to learn, to demetmessary time to learn; the third is to use
all available means to learn” (p. 167). Finallyjs necessary to provide learners with
available sources like books that emphasize spetlites and the teachers should give
efficient feedback to the learner in order to emage them to work on their spelling.
Section Two: Spelling Learning Strategies

2.1. Definition of Learning Strategies

According to Oxford (1990), the wortktrategy” has Greek origins that are
related to the old terrfstrategia” that means to be competent at war or to be familia
with the ships, troop management and crew of dirdwéoreover, the concept of strategy
has been to mean the act or the action of consgiausin order to achieve specific goals
as when used by game players for cooperation, bgkgrs for communication or by
learners to promote their learning.

In the field of education, the terfstrategy” has followed a new direction, and
has been formulated and adapted to be more relateducational setting inttearning
strategies” Westwood (2008) stated that a strategy can beetkfs “a mental plan or
action that enables an individual to approach #dqdar task in a systematic manner”(p.
25). Regarding foreign language learning, the té&strategy” becomes more related to
language as language learning strategies. It whsedein several ways. For example,
Oxford (1990, p. 8) reported that the term indisapecific actions taken by the learner to
make learning easier, faster, more self-directeskeneffective and more transferable to
new situations. Cohen (1998, p. 4) in his turnyjted a more precise definition in which
these strategies involve: “the processes whictcansciously selected by learners, which
may result in action taken to enhance or use adrgtor foreign language, through the

storage, retention, recall, and application of infation about that language”. A further
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definition was provided by Brown (2000, p. 122)“ Bise strategy is a moment-by-
moment technique that the learner employs stive problems caused by second
language input or output”. To sum up , as an actigdinition for language learning
strategies, White (2008, p. 9) stated that " Itrabterizes the relationship between
intention and action, it is based on a vielearners as responsible agents who
are aware of their needs, preferences, gaatkresponsibilities".

Despite the fact that there is no conjoined deéinifor learning strategies, there is
a certain agreement on what they refer to, maimipé sense that they are the techniques,
actions or tools that learners may use to imprbee tanguage learning abilities.
2.2. Definition of Spelling Learning Strategies

As any language skill, learning spelling requirde tapplication of effective
spelling strategies along with adequate spellingtrurction. According to Westwood
(2014) spelling strategies are mainly cognitivecesses or mental plansof action that
helpin processing information, thinking, respondiagd deliberately applying knowledge
or skills for producing correct spelling.He assunibdt “The brain is responsible for
devising, selecting, and applying these strateigiesiit a specific purpose (e.g., learning
to spell an irregular word; correcting an errorydahen for monitoring the effectiveness
of the strategy’(p. 49). Examples of the most cammspelling strategies are
simultaneous oral spelling,phonetic spelling,spgllby analogy, spelling by applying
rules, mnemonics strategy,morphemic strategy,ankgugictionary or askingsuperior
spellers. It is necessary to mention that usingdlspelling learning strategies differ from
one learner to another and mainly depend on thedesi competence and their style of
learning. In short, a spelling learning strategy ba defined as a means that learners rely

on to retrieve the stored knowledgethat are relaébedpelling, or a way that learners
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follow to create or provide the spelling of new @®rfrom the available information by
making relations between speech sounds and widttars.
2.3. Common Spelling Learning Strategies

Taking into account that different terms were usedame spelling strategies, we
may agree that the most common types of spellirgfegfies include sound-based or
phonetic strategies, rule-based or orthographiatesires, visual strategies, morphemic
strategies, and spelling by analogy.

Initially, one common type of spelling strategies phonological strategies,
phonetic strategies or sound-based strategies.rdiogpto Treiman (1993), by using this
strategy, learners sound out the words when theyl gem, that is, they rely on the
relationship between the sounds or phonemes ann toeresponding letters or
graphemes. In other words, when using this stratksgyners hear the sounds of words
and then they try to represent each sound witmglesietter or a combination of letters
(E.g., using letters of the alphabiét’ to"Z” , as well as combinations such"ak" for /k /
and"ph" for / f/). Nonetheless, using only this strategynsufficient, and in many cases it
may not be suitable to achieve correct spellinga(R971). Besides, Anderson (1991)
assumed that relying only on the phonological sgwt usually results in poor spellers.
Hence, it is important to use a variety of spellsttategies to be successful in spelling.
The importance of this strategy can be summariadtkars words:

Students need hands-on experiences comparing atrdsting words
by sound so that they can categorize similar soandsassociate them
consistently with letters and letter combinatiofisis process is the
heart of the alphabetic principle (Bear et al.,£20f 7).

Another important spelling strategy is rule basedmhographic strategies. This
strategy focuses on learning spelling rules anagtxans in order to spell correct words

(e.g., rules of silente”, open and closed syllables, forming plural, floskes...etc.).
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English spelling should be viewed as a system lilhatregularities and thereby spelling
problems can be solved (Hudges and Searl, 199 0yedter, Davidson (2005) stated that
poor spellers usually lack the knowledge of theesulnd regularities of the English
language and accordingly, once learners understaed spelling rules and their
exceptions, they will easily spell words. Hencarteng rules and exceptions is essential
for enhancing spelling performance.

In addition to the above mentioned spelling sti@gglearners may also use the
visual strategy. By using this strategy, learneas spell words by thinking about how
words look or about the letter patterns. AccordiogWestwood (2008), using this
strategy, learners rely on their visual memorydmember the characteristics of words.
Furthermore, Barron (1980) reported that learnetseve the essential information as a
whole by using the visual image of the word whislstiored in their memory. Besides, to
a significant extent we do learn to spell “by eyafid visual skills are intimately involved
in spelling and proofreading (Davis, 2013). Thuss tstrategy is considered as very
effective strategy for learning how to spell worttscan be improved through extensive
reading, daily spelling practices like word banksll charts, pattern charts, and text
messaging to build their visual memory. Buchan®89) said that “Spelling conventions
are truly understood and learned when (childresgalier the connections themselves” (p.
72).

Moreover, another type is morphological strategiasch strategies involve using
the knowledge of the root word to aid in spellingetated or derived word (Treiman,
Cassar, & Zukowski, 1994). In other words, it hdgerners to derive the base words, add
prefixes and suffixes, form compound word and uside&d homonyms, homophones and
homographs as well. Some researchers in the field (Elbro & Arnbak, 1996; Teaching &

Learning research Project, 2006 ) reported that niost effective way to store words in
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memory is by their morphemes rather than by theholerword forms because
morphemic units can be produced easily in somdisgatases (as cited in Westwood,
2008). Bears (2004) added that “Students need hamd=xperiences comparing and
contrasting words by consistent spelling pattessoeaiated with categories of sound” (p.
8).

Finally, the last strategy is spelling by analodgnglish language during its
development has borrowed a vast number of worda ither languages. The latter can
explain the complexity and irregularity of the BEsgl orthographic system. Westwood
(2008) stated that knowing the correct spellingaaford helps to spell other words that
are related by sound or visual patterns.

To sum up, being proficient in only one strategyn® sufficient to produce
correct spelling in English. Schmitt (2000) confitinat efficient spellers use a variety of
strategies in order to learn spelling in EnglishtHe same way, Davidson (2005) pointed
that learning the origin of words, using dictiomti practicing, proofreading, and making
spelling books can be very beneficial for develgpstudents’ spelling performance.
Therefore, learners are recommended to use vaselBng strategies make more efforts
and practice spelling tasks in order to developr geelling skills.

2.4. Classification of Spelling Learning Strategies

Most learners think that the mastery of spellingeised heavily on rote learning
and memorization and through classroom instructidfonetheless, success in
spellingrequires learners to develop their ownlsmebtrategies and skills by themselves.

Research has shown that there is countless nurhisénategies that learners may
use to enhance their spelling level. Researchech @18 James and Klein (1994),
Varnhagen (1995), Dalh (2003) and others, haveigeadvdifferent divisions concerning

the types of spelling strategies.
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2.4.1. James and Klein (1994) Classification

There are three major spelling strategies: using visual route, using the
phonemic route, and using metalinguistic knowle@igenes & Klein, 1994, p.31).

The first strategy is using the visual route. Iststrategy, learners focus on
retrieving parts and chunks of words from whattsred in the visually memory. For
example, learners may find it much easier when lisgelwords like “sign” and
“signature”, “secret” and “secretary”, “through” and “throughout”, simply because
these words are derived from the same visual root.

Secondly, the second strategy is using the phonemite. When using this
strategy, learners usually pronounce the wordsraderoto produce their spelling.Some
linguists believe that in order to master spelimgn alphabetic orthography, for example
the orthography of English, the most effective telggt to use would be one’s auditory
skills, namely the usage of the phonemic route ift¢s & Malone, 2004). For example,
the word“car” is a simple word in which each sound corresponus single latter.
However, using this method is insufficient in sommase like in homophones, like
“whether” and“weather”,“hear” and*“her”, which are pronounced the same but their
spelling is different. Accordingly, it seems diffit to produce correct spelling for all
English words, where letter-to-sound correspondeneee not clear, by relying
exclusively on this strategy.

Finally, the last strategy according to James & irKl¢1994) is using the
metalinguistic knowledge. Here, learners use tkamwledge that they already know
about the target language like using rules.

2.4.2. Varnhagen (1995) Classification
According to Varnhagen (1995), spelling strategias be broadly categorized

into mnemonic, phonological, orthographic, and rhofpgical strategies.
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The first strategy is mnemonic strategy, which imes retrieving the stored
orthographic representations of words from memory. Researchers such as Ehri (2005);
Reictel & Perfetti (2003); Rittle-Johnson & Siegler (1999); Treiman, Berch &
Weathersten (1993), argued that “with sufficienelbpg and reading practice, the
orthographic representations of words along witle gbhonological and semantic
representations become stored in long-term-memaxy then they can be retrieved
rapidly and automatically”. In addition to thattrreval is also necessary for irregular
spelling or words that do not follow phonetic, @ginaphic or morphological regularities.
In case when the spellers are not able to readilewe the orthographic representations
from long-term-memory, they may rely on what is Wmoas backup strategies which help
learners to produce correct spelling and captuied tanguage in writing. Backup
strategies such as phonological, orthographic,raarphological strategies consequently
are more deliberate and conscious than is retrieval

The second strategy is phonological strategiess Type of strategies relies on
analyzing the word into phonemes and then choo#irg appropriate graphemes to
represent each sound (Varnhagen, Boechler, & Bteff099). Although, Gentry (1982)
believed that phonological strategies are used witsh in early spelling, some experts,
such as Steffler, Varnhagen, Friesen & Treiman §),9provided an evidence that this
strategy is also used by older children. In fasing only phonological strategies is not
sufficient to reach the conventional spelling ofrds) so additional knowledge about the
orthographic structure are needed.

The third strategy is orthographic strategies. Ylagen(1995) stated that this type
of strategies come into play as children gain eepee with print and build up a
collection of words in memory. Further, it enabiflesm to make generalizations about the
kinds of letter sequences that may and may notraoca language, for example the use
of “ph” to represent the sound “f", capital lettexdes, final “ed”, plural forms etc...
(Goulandris, 1994).
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The last strategy is morphological strategy. Initoid to the use of phonological
and orthographic knowledge, spellers may use madogieal similarities across words as
hints to correct spelling. Many studies, Treimams§ar & Zukowski (1994), Leybaret
&Alegria (1995),Sénéchal (2000) has shown thatdegil in different grades usually use
their knowledge of morphological structures in ortte spell words and that training in
morphological awareness is necessary to improe#irsp performance (Nunes, Bryant,
&Olsson, 2003).

2.4.3. Dalh (2003) Classification

Dalh et al., (2003), pointed out that in order talertake difficult words, effective
spelling strategies need to be used. They intrati@®ther classification of spelling
strategies in which he listed five categories ddligpy strategies, each of which serve as
an umbrella term that undertakes other strategies.

Firstly, in strategies of visualizing or visualatgies, learners rely on their visual
memory of words from print. Visual strategies ictfaconsists of several types. The first
strategy is remembering words from books or anpted text i.e., learners visualize a
word from printed texts in order to spell it. Thecend strategy is picture words. Here,
learners picture a word in their minds and trypelkit latter. The third visual strategy is
trying alternatives. In other words, learners wu@vn all the possible spellings they
think a word is spelled, and then decide whichralteve is the correct one. The last
visual strategy is visual images. Good spellers ioe words segments with a visual
image of the word (Rosencrans, 1998, p. 16).

The second category includes strategies for makonpections. Learners here
activate their schema and use previously learnedvliadge in order to provide words’
spelling. There are three main strategies in yp®,tusing word families and analogies
(knowledge of word families and rhyming elementsutawlerstand new words), starting

with known patterns (use of letters combinationgooup of letters, no matter where it

22



locates in the word), and building words (usingoatrof a word and adding on the
affixesin order to build a meaningful word).

The third category of strategies is sound- basedesgfies, comprising three types:
sounding out (the spellers sound out letters onguace them, and then make a link
between the letter and the appropriate sound qwneence in order to hint auditory
memory), chunking (learners chunk, divide or decttdeword into small and more clear
segments in order to spell it) and using phonit®emes-graphemes).

The fourth category is reflectingstrategies. Irs thirategy, learners try to reflect
and then edit their writing. This category consgtshree main phases. Learners start by
verifying or checking their spelling to confirm thaords are spelled correctly. Then, they
need to correct the errors if any i.e., find thestakes such as omission, addition,
substitution, reversal and then correct them. Kindkarners need to use resources in
order to check and correct their spelling. Foransg, they may use resources such as
dictionaries, word journals, computer spell cheakeany other form of valid resources.

Last and not least, the fifth category is strated@ combining information. In
these strategies, learners can use a combinatistradégies by mixing more than one of
the already mentioned strategies to form correellisgs of words.

Overall, each of the above mentioned classificatimummarized the most
applicable spelling strategies using different ®r@nd descriptions. Strategies like using
connections, memory tricks, rule-based, visualjtany and chunking may help learners
to learn spelling of new words. Other strategieshsas sounding out, connections, using a
dictionary or other sources, rule-based strategglogy, morphological strategy may help
learners to provide correct spelling while writin§till, other strategies including re-
readingone’s writing to look for spelling errorstaking time to proofread specifically for

spelling errors belong to strategies for reflecting
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2.5. Spelling learning strategies and Learners’ Allity

Spelling is much more than a purely ‘mechanicalll;si involves the integration
of complex perceptual and cognitive (brain-based)c@sses (Santoro, Coyne and
Simmons, 2006).It is assumed that spelling is dnth@ most complex language skills
where learners usually face difficulties. AccordiogPerveen and Akram (2014), despite
the fact that learners have received a lot ofidglland training in their schools, they are
still producing a lot of spelling errors. Thus, mgilimited just to spelling instruction
provided by teachers is inadequate and studentsidshwork hard to enhance their
spelling skills by themselves.

One may believe that being a good speller is styomglated to schools’
instruction and intelligence. However, in realibhgving good spelling skills is a result of
personal efforts and successful learning stratesg@sy with good spelling instruction.

In fact, many scholars believed that there is ai@ant difference between good
spellers and poor spellers in terms of spellingteggies’ use. There is evidence that good
spellers rely on a variety of strategies for sajvspelling problems, while poor spellers
use a narrow range of strategies (Hughes & Searle, 1997; Davidson, 2005; Westwood,
2008; Baleghizadeh & Dargahi, 2014). Holmes and Malone (2004)dacted a study to
investigate how adult English speakers, who aradgeaders but who dier in spelling
ability, remember words spelling. The results oéithstudy demonstrated that same
strategies were used by both poorand good spelletshe poor spellers were not able to
make some strategies work aseetively. Similarly, Baleghizadeh and Dargahi (2p14
conducted a study in which they examined the usspelling strategies within EFL
children who had distinct spelling abilities. Thieyind that good spellers used a variety
of spelling strategies to spell English words, wipbor spellers restricted themselves to

few strategies. Moreover, Westwood (2008) mainthitat when learners apply a variety
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of strategies for providing and checking words’lbpg in combination, they guarantee to
accomplish perfect spelling.

As a result, learners should come across a vaokespelling strategies so as to
improve their spelling ability. Additionally, theynust improve their reading ability
through extensive reading, in order to make thésgegies more effective. Westwood
(2014)reported that

Reading helps spelling by exposing the readentala variety of
orthographic patterns, and by building a vocabutdrgommon
sight words (including irregular words). Readingaaprovides
opportunities for applying phonic decoding skiliat are used

in reverse when encoding words. (p. 55)

In particular, efficient reading abilities are ess& for learning, remembering and
improving spelling ability and spelling strategies.
Conclusion

The first chapter attempted to offer a review @& literature related to spelling in
general with a focus on the English spelling systamd to general considerations about
spelling strategies.Thefirst section discusseditfierent definitions of spelling and shed
light on its importance in the process of learnitigg stages of its development and the
major causes that lead to spelling errors. A revaéthe features of English spelling has
made it clear that the English spelling is not &by and random, but it is a complex
system due to a complicated history. Moreover,ag pointed out the main features of
English spelling and the commonest differences eetwBritish and American English
spelling.Finally, it lists the major causes thadeto spelling errors. Thesecond section
provides a thorough discussion of spelling learrstrgtegies in terms of definition, the

most common strategies and their classification.
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Chapter Two: Field Work
Introduction

This chapter is devoted to the practical parthe$ research work, which aims at
investigating EFL learners’ spelling ability ancetthuse of spelling learning strategies. It
begins with the identification of the populationrdasampling of the research work. Then,
it provides a detailed description and administrabf the instruments used in this study,
which are a dictation test and a questionnairegttogy with the discussion of the main
findings. Finally, the current chapter provides sormpedagogical implications and
recommendationsas well as some suggestions forefurésearch.
2.1. Research Design
2.1.1. Population and Sampling

The population of the research work consists obsécyear license students of
English as a foreign language at Mohammed Seddik\B&hia University, Jijel, Algeria
during the academic year 2020- 2021. The reasomdednoosing this sample is that
second year student are expected to be able torebeyd and answer the questions
included in the questionnaire because they hawadyr studied at least one year at the
university. In addition, to that they studied thedule of phonetics for two years that will
enable them to be familiar with spelling rules apelling learning strategies. A sample of
sixty participants is selected randomly includirgghomales and females.
2.1.2. Research Instruments

In order to gather credible data and to enswardindings, two instruments were
used in the current study. The first tool is aation test, conducted to describe students’
spelling ability and the commonest types of spglinrors they mak€&he test is followed
by a student questionnaire. The latter is cons@tlasea suitable tool to gather information

about spelling learning strategies used by learteetsarn spelling. According to Nunan
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(1992) “the questionnaire is relatively popular meaf collecting data. It enables the
researcher to collect data in the field of settingd the data themselves are more
amendable to quantification than discursive ddfa”142).

2.1.3. Description and Administration of the Test

The researchers prepared the dictation test whunkists of 100 words, presented
in meaningful sentences (27 sentences). Most oimbrels are easy and familiar to the
learners. For example, the wordsefore, it's carrots, autumn, speech, whether, because,
ninth” could be spelled correctly by a secondary scipaglil. Despite the fact that some
words are chosen randomly, the majority of wordthia test are chosen to some specific
criteria: words with different types of vowels lorand short ones, words with silent
letters, words that usually cause difficulty torleers like homophones, words that have a
correspondence between their spelling and theinypraation, words with affixes, and
words that differ in BE and American English.

After getting the permissiornhe researchers administered the test with thes clas
teacher in one day. They dictated the sentencéetstudents, who were cooperative, and
explain how to answer the test. It is worthy to tm@n that the students’ paperswere
coded to be able to compare the results of thatthet test and those of the questionnaire.
The researcher read the sentences word by wordavtlear voice. After finishing the
test, the participants were given time to revisartnswers. All students handed back
their papers to the test administers on the spbe fest, which lasted for about 30
minutes, took place at the end of the session.
2.1.4.Description and Administration of theQuestionaire

The questionnaire comprises fifteen questiondifférent types: closed questions
that require “yes” or “no” answers or to select #ppropriate answer(s) from a number of

choices and open-ended questions. The questiordivaded into four sections. The first

27



section, entitled “The Students’ Perceptions ofirti&pelling ability”, consists of nine
questions inquiring about the students’ views @fréng English spelling. The second
section“Importance Assigned to Spelling/Spellingd®ice”. It consists of two questions
and they were intended to see whether studentsabarg improving their spelling ability
or not.The third section entitted “The Students’ eUs of Spelling
Learning/CorrectingStrategies”. This section encassgs three questions and they aim at
investigating the spelling strategies used by le@amo learn spelling. The last section
entitled, “Further Suggestions”. It consists of ogeestion and intended to collect
students’ additional views and suggestions abautdpic in general.

The questionnaire was handed immediately aftesting the test to the same 60
participants. Each one got the same code he hdmitest. The administers provided the
learners with the appropriate instructions to amstlie questionnaire and all of them
handed back their questionnaires.

2.2. Analysis of the Results

The current section is devoted to deal with timelihgs of the study and the
analysis of participants spelling scores and eriorthe dictation test, along with their
answers in the questionnaire. After collecting tiest papers, a questionnaire was
administrated to students, and each test papeassxiated with the questionnaire of the
same participant. Afterword, the researchers amdlyand correct the participants’
answers one by one, recorded each wrong form doyestudents for each word, and
counted the final score for each one. They alsmtsaliand classify students’ answers in
the questionnaire into three groups: poor spelkrsrage spellers and good spellers. The
researchers used numbers and percentages in ordexsent the results in the same way

they were conducted.
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2.2.1. Analysis of the Dictation Test

For each patrticipant, the researchers counted dheat spelling and incorrect
spelling of words, as well as the cases where tlser® answer. Each faulty form of a
word was marked as an error and circled; thenstaofi final scores for participants was
made (see Appendix Ill). The results are summarizéde table below:

Table 1Students’ Performance in the Dictation Test: FoonsStudents

Score N %
80-83 03 5
70-79 04 6.67
60-69 07 11.67
50-59 09 15
40-49 19 31.66
30-39 12 20
22-29 06 10
Total 60 100

The table above illustrates the participants’ fisabres in the dictation test. What is
noticeable is that the participants’ scores intdst are varied and no participant succeeds
in providing correct spelling for all words. Onljaree participants (representing 5%)
managed to write most of the words correctly (mthr@n eighty correct words. Four
students (6.67%), seven students (11.67%) andde@rsts (15%) scored 70-79, 60-69 and
50-59, respectively. In addition, the highest petage of participants (31.66%), achieved
a score that range between forty and forty-nineecbwords. A considerable number of
participants (20% + 10%) achieved the lowest sauith less than thirty-nine correct
spellings. In brief, the students with low performa in spelling test are far more than
those with good spelling performance. This indisdteat the majority of second year
students have low spelling ability.

Based on these results, the sample was dividedtiméz groups: good spellers (those

who scored 80 correct spelling and more), averpg#ess (those who scored between 60
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and 79 correct spelling), and poor spellers (thad® scored less than 59 correct

spelling).

Table 2. The Classification of Participants in Terms of ift&pelling Ability

Category N %
Good spellers 03 5
Average spellers 11 18.33
Bad spellers 46 76.67
Total 60 100

As shown inTable (2) above, only three participafitan a total number of sixty
participants were considered as good spellerseleparticipants (18.33%) were
considered as average spellers and forty-six maatits representing the majority
(76.67%) were considered as poor spellers. Thiealevthat the majority of second year
students are poor spellers.

In addition to calculating the final score of egmrticipant, the researchers counted the
number of correct spelling and incorrect spellifgach word. The total number of words
that are calculated is 6000 words. It is the resfilthe number of the target words

multiplied by the number of participants. That @01x 60= 6000 words (see Appendix

IV). The results are summarised in Table 3 below.

Table 3Students’ Performancein the Dictation Test: Focnd/fords

Words N %
With correct spelling 2858 47.64
With incorrect spelling 2996 49.93
No answer 146 2.43
Total 6000 100

As it is displayed in Table (3) above, the totatiner of words that are spelled correctly
iIs 2858 (47.64%) whilst the number of words withcdrrect spellings is 2996

(49.93%).Moreover, there is a significant amountwairds (146 words) that are not
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spelled by participants. It is worth mentioningttin@ost of the cases where there is no
answer are the same words that were misspelled doyy nparticipants. This can be
clarified by learners’ avoidance strategy when imgitnew and difficult words. Hence,
these alarming results reveal a clear evidenckeeofegarners’ limited spelling ability.

In order to investigate the types of words thateveasy to spell and those that were
difficult, the researchers classified them accaydm how many participants provided the
correct spelling of a word. The results are sumsearin Table 4.

Table 4The Arrangement of Words From the easiest to thet difficult

Words spelt correctly N % The words
By 54 and more 05 5 Speech, which, before, in order, whole.
(90% and more)
By 53-45 17 17 Season, communication, because, effects, generally,
(75% - less than 90%) behaviours, doesn't, difficult, cannot, author,de¢
grammar, synchronic, attracts, cinema, it’s, firyall
By 44-30 27 27 Carrots, vegetables, believe, myself, channels,
(50% - less than 75 %) delivered, in spite, medicine, tomorrow, cancer,

weather, wedding, Wednesday, quite, doubt,
psychology, lose, competition, literature, separate
yourself, writing, listening, syntax, different,
nowadays, carrying.

By 29-20 16 16 Received, rough, government, cigarettes, affect,
(33%- less than 50%) restaurant, neighbour’s, prominent, who's, English,
failures, foreign, phenomenon, changeable, relief,
ninth.
By 19-14 12 12 Autumn, liar, whether, quiet, questionnaire,
(25% -less than 33%) occasionally, influential, successful, dictionaries
politicians, ranked, excellent;
By 6-13 16 16 Psychiatrist, forty-five, compliments, cough, throa
(10% - less than 25%) fascinating, colleagues, centre, naughty,

recommended, secretary, immediately, guarantee,
playwright, fulfil, dilemma.

By Less than 6 05 5 Canoe, anonymous, mispronunciation,
(Less than 10%) embarrassment, committee.
By 0 % 02 2 Foreordination, conspicuous,
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Table (4) reveals that the easiest wordssmeech, which, before, in order, and whole,
followed bySeason, communication, because, effects, genetadlyaviours, doesn't,
difficult, cannot, author, focus, grammar, synchopnattracts, cinema, it’s, finally”
which are spelled correctly by more than 90% anéb 4§ the students, respectively.
Except for “synchronic”, all these words are comnimglish words that learners have
acquired from their middle school level usuallydac their daily language exposure. The
fact that some participants failed in providing therrect spelling of these simple
wordsconnotes that some students have seriousepnshith spelling.

The table also reveals that all the remaining waads problematic for most of the
students (more than % ) and that the most diffiomés include foreordination and
conspicuous ( spelled incorrectly by all the studentsganoe, anonymous,
mispronunciation, embarrassment, comm{gpelled correctly by less than 10%) and
psychiatrist, forty-five, compliments, cough, throdascinating, colleagues, centre,
naughty, recommended, secretary, immediately, gueea playwright, fulfil, dilemma
(spelled correctly by less than 25%).

An examination of the misspelled words reveald tha students commit errors of
omission, either omitting the silent letter or tl®ubled consonant such as the
words!carrots, channels,tomorrow,wedding,listenipgychology, doubt,writing,
carrying,differenf communication, generally, finally, grammar, effeatsl attracts” In
addition to omission errors, learners make mistak#s the homonym forms, they wrote
the word“quiet” instead oftuite”’and“whether” instead of‘weather”. Another type of
errors was word division for example the wordslikeyself”,“yourself’,“nowadays”
which are written in a separated form; whereaswbed “in spite” which is written by
many participants as one wdrdrthermore, many participants commit substitugomors

in both vowels and consonants. For exant@ison” instead of'season” and“becauze”
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instead of‘because”, “autororauther” instead of‘author” dos’ntor doesnt” instead of
“doesn’t”, and also the homonym forrfits” instead of“it's” . Additionally, many
participants wrote the wordehaviours as “behaviors, and this may confirms that they
usually mix between British English and Americargish. In addition, most of learners
face problems with reversing the letters in triekgrds especiallyie” into “ei” or vice
versa, like in“received”, “foreign”, “neighbour’s” and “relief” . Another error that
learners encountered is with homonym forms, fomea, “effect” instead of affect
and ‘whosé instead of Who’'s. Moreover, many participants made mistakes wité t
silent “e” in words that contain suffixes, for expl® the words ¢hangeable” and
“ninth” . The remaining wordsrbugh, government, cigarettes, restaurant, prominen
failures, phenomenonainly contains errors of substitution and omission

It can be deduced that there are other problemsnti@y hinder learners to produce
correct spelling, among these problems: the mixveeh the two spelling varieties
(British spelling and American spelling). For insta: they wrotécenter” in American
instead of‘centre” in British or vice versa.

Overall, the results obtained clearly show that niagority of participants have weak
spelling ability and face serious difficulties im@ish spelling. However, it is difficult to
detect a particular cause for these errors, bedauseme cases one word may consist of
more than one error. Arguably,those errors canugetd many factors among them the
complexity and irregularity of English spelling, miy the incompatibility between
sounds and letters along with the confusion betwBgtish and American spelling,
difficulty in spelling homonym forms as well as tilfluence of the mother tongue rules.
Besides, other factors that cause spelling ern@sstudents’ disability to apply some of
the simplest spelling rules, their weak memorizatmd lack of vocabulary knowledge,

as well as their carelessness concerning learpelrsy.
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2.2.2. Analysis of the Students’ Questionnaire
Section One:The Students’ Perceptions of their Speig Ability
Q1. How would you rate your spelling ability in Endish overall?

Table 5Students’ Self Evaluation of their Spelling Ability

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
very good 1 2.17 1 9.09 2 66.67
Good 17 36.96 3 27.27 1 33.33
Average 24 52.17 7 63.64 0 0
Poor 4 8.7 0 0 0 0
very poor 0 0 0 0 0 0
Total 46 100 11 100 3 100

The aim behind asking this question is to evalsaidents’ spelling performance.
The results in this table revealed that only oner@gpeller stated that his spelling level is
very good, seventeen students (36.96%) evaluatd ldvel in spelling as being good,
slightly more than one half of them (52.17%) repdrto have an average level in
spelling, and the rest(8.7%) of poor spellers @watald their spelling as poor.Only one
average speller thought that he had a very gooltirgpability, (27.27%) of them stated
that they are good, and the rest, which represeniniajority of average spellers (63.64%)
reported that their spelling ability is averagedfy, two participants of good spellers
(66.66%) believed to have very good spelling ability; whereas, only one student thought
that his/her ability in spelling is good.

It can be concluded from the participants’ ansviieas the majority (consisting of
poor and average spellers) believe to have an geespelling level while thegood
spellers are very confident in their spelling dpilevel.

Q2. How difficult do you find learning English speling?

Table 6.Students’ Perceptions on the Degree of Difficuftz@arning English Spelling
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Poor Spellers Average Spellers Good Spellers

Options Subjects % Subjects % Subjects %
Extremely 6 13.04 0 0 0 0
Significantly 14 30.44 2 18.18 0 0
Moderately 23 50 7 63.64 1 33.33
Not at all 3 6.52 2 18.18 2 66.67
Total 46 100 11 100 3 100

The target behind addressing this question is tmakabout the students’ views
about their learning of English spelling. The résuf the table above indicates that one
half of poor spellers (50%) found that learning Estgspelling is moderately difficult,
about one third (30.44%)thought it is significandifficult, six participants (13.04%)
believe it is extremely difficult, and only thretudents (6.52%) considered learning
English spelling as not difficult at all. The majgrof average spellers, with a percentage
of (63.64%), thought that learning English spellis moderately difficult, about one fifth
(18.18%) of them stated that it is significantly difficult; whereas, the rest of them, only
two students, opted for the option“Not at all”. Fgwod spellers, the majority (66.67%)
believed that learning English spelling is not idiift at all; while, the rest of them
(33.33%) assumed that it is moderately difficulhefefore, the obtained results clearly
indicate that most of participants believe thatieay English spelling is difficult.

As far as the second part of this question is coretk students were asked to
explain their answers. Forty-four participants gaxelanations for their answers: thirty
three poor spellers, seven average spellers andgtwd spellers. The poor spellers
claimed that English spelling is difficult and themainly find difficulties in memorizing
the spelling of complex, long and unfamiliar wordsyrds with silent letters and words
with unstressed vowels. Additionally, they statiedttthey find difficulties because of the
complexity and irregularity of English spelling mbi the incompatibility between

sounds and letters, along with the confusion betwRetish and American spelling as
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well as the difference between the English and riather tongue spelling systems.
However, some poor spellers believed that theyndidface any difficulties with English
spelling because they train themselves and prasfgdling. Regarding the average
spellers, they regarded their weak memory and t¢dclocabulary knowledge, as well as
their carelessness to learn spelling are obstdlclsmake English spelling difficult for
them. Finally, good spellers highlighted that wowdth a Latin or a Greek root also may
make spelling difficult to learn.

Q3. How often, do you think, you make spelling erns?

Table 7. Students’ Frequency of Making Spelling Errors

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Frequently 5 10.87 2 18.18 0 0
Sometimes 37 80.43 6 54.55 1 33.33
Rarely 4 8.7 3 27.27 2 66.67
never 0 0 0 0 0 0
Total 46 100 11 100 3 100

The target behind addressing this question is taluete students’ spelling
ability.As depicted in Table (7) above,a little raathan one eleventh of poor spellers
(10.87%) stated that they frequently commit spgllerrors, the highest percentage of
poor spellers (80.43%) opted for the optmrmetimes”, while the lowest percentage of
them (8.7%) said that they rarely commit errorsspelling. Only two participants of
average spellers (18.18%) assumed that they frdgueammit spelling errors, the
highest proportion of them (54.55%) stated thay tbemetimes commit spelling errors,
and the rest of average spellers (27.27%) indic#tatl they rarely commit errors in
spelling.Finally, only one good speller reportedtthe/she sometimes commit spelling

errors; whereas, two participants (66.66%) chose the “rarely” option.
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To conclude, the results show that while most efgbod and average students are
aware of their spelling ability levels, a signifitgpercentage of the poor students are not.
Q4. Do you frequently misspell the same words?

Table 8. Students’ Frequency of Misspelling the Same Words

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Yes 18 39.13 0 0 0 0
No 9 19.57 5 45.45 1 33.33
| don’t know 19 41.3 6 54.55 2 66.67
Total 46 100 11 100 3 100

The aim behind asking this question is to assassents’ writing proficiency.
Responses to this question show that (39.13%) afr @pellers claimed that they
frequently misspell the same words, about a fifih.%7%) opted for the option “No”, and
a significant number of students (41.3%)do not kribthey misspell the same words or
not. The results also show thatfive average sell45.45%) stated that they do not
misspell the same words; while, more than one dfadiverage spellers (54.55%) claimed
that they don't really know if they misspell thevsawords frequently. It was also found
thatthe majority of good spellers (66.67%) stateat they don’t know if they misspell the
same words each time while one answered negatividlg. analysis of this question
reveals that many learners do not care about tyelvey spell words when writing.

Q5. Do you think you can tell if a word you've writen or someone else has written
doesn't "look right"?

Table 9. Students’ Perceptions of their Ability to Recogrirzcorrect Spellings

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Yes 30 65.22 9 81.82 2 66.67
No 9 19.56 0 0 0 0
| don’t know 7 15.22 2 18.18 1 33.33
Total 46 100 11 100 3 100
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This question aims to find out if learners are comss about the way words are
spelled. A quick glance to the table above showas #hconsiderable proportion of poor
spellers (65.22%) thought they can recognize ifrétem word doesn’t look right, nine
students reported that they cannot recognize wepadling, while the rest (15.22%) of
them chose the option “I don’'t know”.The vast mdjoof average spellers (81.82%)
stated that they can tell if a word doesn’t looghtj while18.18% opted for “I don't
know”. Lastly, the majority of good spellers (66%Y claimed that they can recognize
incorrect spelling of words; while, the rest onatetl that he/she don’t know.The results
imply that the majority of the students have thaitglio recognize the incorrect spelling,
yet the percentages of the poor spellers who dovana this ability cannot be ignored.
Q6. Do you think that there are factors that affectyour spelling performance?

Table1l0Students’ Perceptions about the Factors that Afféetir Spelling Performance

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Yes 38 82.6 9 81.82 2 66.67
No 4 8.7 0 0 0 0
| don’t know 4 8.7 2 18.18 1 33.33
Total 46 100 11 100 3 100

The target behind asking this question is to séeeifearners believe that there are
factors that may affect their spelling performan&s.can be noticed from Table (10) the
vast majority of poor spellers (82.6%) thought thizere are factors that affect their
spelling performance, the rest of them chose thigome “no” and “I don’t know”
respectively, four students for each option. Moerp¥he majority of average and good
spellers (81.82% and 66.67%) claimed that therefactors that affect their spelling
performances, while the lowest proportion (18.18&6l 83.33%) of participants were
undecided. These results are a clear indicationttigamajority of the surveyed students
believe that there are factors that may affect thgelling performance.
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Q7. If “Yes”, what factors affect your spelling peformance?

Table 11Factors that Affect StudentSpelling Performances

Poor Spellers Average Spellers Good Spellers
Factors Subjects % Subjects % Subjects %
The context 18 39.13 1 9.09 1 33.33
Time limits 17 36.95 6 54.55 1 33.33
Tiredness and 7 15.22 2 18.18 1 33.33
boredom
No answer 4 8.7 2 18.18 0 0
Total 46 100 11 100 3 100

This question was addressed to determine the fattat affect students’ spelling
performances.As it is clearly shown in Table (Zbhout (39.13%) of poor spellers stated
that the context affects their spelling performarecédittle more than one third (36.95%)
claimed that their spelling ability get affected taye limits, seven participants claimed
that their spelling performance get affected bgdiress and boredom, and the rest four
students didn’t provide any answer for this questid he results also reveal that only one
average speller claimed that his/her spelling perémce is affected by context, more
than half of them (54.55%) stated that time linaitfect their spelling, two students chose
the factor of tiredness and boredom and the r&18%) didn’t answer the question. For
good spellers, the same percentage (33.33%) walketriar all the factors that affect
spelling performance.Thus, these results clearbwsthat the students agreed that time
limitsis a factor that affects the spelling perfamee of the three categories.

The participants were asked to add other factoes #ffect their spelling
performance. It should be mentioned that only 8telents provide other factors for this
question: four poor spellers (learning other lampgsa the lack of vocabulary and

explanation and stress) and one average speltamypciation of the speaker).
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Q8. To what extent do you think you are familiar wth spelling rules?

Table 12Students’ Levels of Familiarity with Spelling Rules

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Extremely 1 2.17 1 9.09 0 0
Significantly 13 28.26 3 27.27 1 33.33
Moderately 16 34.78 0 0 0 0
Not at all 16 34.78 7 63.64 2 66.67
Total 46 100 11 100 3 100

The aim behind asking this question is to knowutients are familiar with spelling rules
or not. It can be read from Table (12) that oohe poor speller(2.17%)is extremely
familiar with English spelling rules,(28.26%) ofetin are significantly familiar, slightly
more than one third of participants (34.78%) assunwebe moderately familiar with
spelling rules, while the rest poor spellers, ®rtestudents, stated that they are not
familiar at all with these rules. Concerning the emge spellers, only one
participant(9.09%) stated that he/she is extreniaiyiliar with spelling rules, about
(27.27%) of them assumed that they are signifigafatiniliar with them, and the highest
percentage of them (63.64%)thought that they atdamoiliar with these rules at all. As
for the good spellers, one assumed to be significéamiliar with English spelling rules,
while the other two good spellers (66.67%) statet they are not familiar with these
rules at all.On the basis of the results obtainesfair to conclude that students lack
knowledge of the spelling rules.

As far as the second part of this question is corezk the students were asked to
give examples if their answers are (a), (b) or Kcis worthy to mention that only eight
participants gave examples for this question, sexaor spellers and one good speller.
Poor spellers stated that being familiar with spgllrules is very important, and they

provided two examples. The first one is that thegléi: / could be presented in a word
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like “ie” or “ei”, but the “ie” never come after‘a” (e.g. believe and receive). The second
one is that theletter “k” at the beginning of a @as not pronounced (e.g. know and
knowledge). For the remaining good speller, hesghted that he/she usually forget most

of spelling rules.

Q9. To what extent do you think you are familiar wth the differences between
British spelling and American spelling?
Table 13Participants’ Familiarity with the Differences beten British Spelling and

American Spelling

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Extremely 9 19.56 1 9.09 2 66.67
Significantly 17 36.96 5 45.45 0 0
Moderately 11 23.91 3 27.27 1 33.33
Not at all 9 19.56 2 18.18 0 0
Total 46 100 11 100 3 100

The aim behind asking this question is to know Wwhetlearners differentiate
between British spelling and American spelling.idis distributed in the Table (13) nine
poor spellers are extremely familiar with the diffieces between British spelling and
American spelling, more than one third (36.96%)orégd that they are significantly
familiar with the two different spellings, elevetudents of the total number chose the
option “moderately”, and only nine poor speller®.86%) stated that they are not
familiar at all. Concerning the average spellerdy @ne reported that he/she is extremely
familiar; the highest number of them, five studertssumed that they are significantly
familiar; more than a quarter of them (27.27%)rokd that they are moderately familiar,
and (18.18%) said that they are not familiar atvi#élii the differences between the two
varieties. However, the majority of good spelle66.66%) assumed that they are

extremely familiar with the differences.
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The participants who chose (a), (b) or (c) wereeddk give examples to confirm
their familiarity with the spelling differences keten BE and AE. It should be
mentioned that twenty seven students gave exanipiethis questions: nineteen poor
spellers, six average spellers and three goodespelPoor speller stated that there is a
difference in the pronunciation of some lettere IfK’, “t”, and the pronunciation of short
vowels and long vowels between the two varietiegrddver, they added that words
ending in “re”, “ence” in British spelling often dnn “er”, “ense” in American spelling as
centre/ center and licence/license. Average spgelidded to the previous examples that
words ending in “our” in British spelling usuallyh@ in “or” in American spelling as
behaviour/behavior, colour/color. Further, the agelouble “I” in British spelling while
American spelling use only one “I” as travelledvebed. They also mentioned that there
are differences in pronunciation between the tweeats. In addition to the previous
differences good spellers added that verbs endirgther “ise” or “ize” and in British
spelling always end in “ize” in American as natigednaturalize.

Section Two: Importance Assigned to Spelling/Spetig Practice
Q10. To what extent do you think it is important fa you to spell correctly when you
write?

Table 14 Students’Perceptions of the Important of Spellimgréctly When Writing.

Poor Spellers Average Spellers Good Spellers
Options  Subjects % Subjects % Subjects %
Extremely 20 43.48 9 81.82 2 66.67
Significantly 19 41.3 2 18.18 1 33.33
Moderately 6 13.05 0 0 0 0
Not at all 1 2.17 0 0 0 0
Total 46 100 11 100 3 100

This question was intended to see whether studangsabout their spelling when

they write. The Table (14) demonstrates that mbgbor spellers (43.48%) and (41.3%)
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chose the options “extremely” and “significantl¥spectively to describe the importance
of spelling correctly when writing, six students3(25%) thought it is moderately
important, whereas only one student thought thabtsmportant at all. Furthermore, the
vast majority of average spellers (81.82%) belietreat is extremely important to spell
correctly when they are writing; however, only two participants (18.18%) thought it is
significantly important. Finally, more than one thaf good spellers (66.67%) assumed
that it is extremely important to spell correcthhen writing; while, one third of them
(33.33%) stated that spelling correctly is sigm@ifidy important. From the above results,
we can conclude that the majority of participares @avare of the importance of correct
spelling in writing.
Q11.Please, respond to the following statements ardkcide whether you strongly
agree (SA), agree (A), undecided (U), disagree (Dy strongly disagree (SD)

This question was intended to gather the parti¢gdaprevious and current
perceptions towards learning spelling and its irtgpare, as well as to investigate how
much they are interesting in spelling practicenden to improve their spelling ability.

Table 15The Students’ Previous Learning of Spelling

Options SA A U D SD Total
Statements Group N N N N N N
(%) (%) (%) (%) (%) (%)
1.1 spent time on Poor 12 13 4 9 8 46
learning spelling when | Spellers  (26.08) (28.26) (8.7) (19.57) (17.39) (100)
was a middle school Average 1 6 2 0 2 11
student. Spellers  (9.09) (54.55) (18.18) 0  (18.18) (100)
Goaod 1 0 0 2 0 3
Spellers  (33.33) 0 0 (66.67) 0 (200)
2.1 spent time on Poor 4 20 6 12 4 46
learning spelling when | Spellers  (8.7) (43.48) (13.04) (26.08) (8.7)  (100)
was a secondary school Average 1 S 2 1 2 11
student. Spellers  (9.09) (45.45) (18.18) (9.09) (18.18) (100)
Good 1 0 0 1 1 3
Spellers (33.33) 0 0  (33.33) (33.33) (100)
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As it is clearly displayed in Table (15), high pamtages of both poor spellers
(54.34%) and average spellegs0@o + 54.55%), agreed that they spend time on learning
spelling during their middle school level; whereas, the majority of good spellers (66.67%)
assumed that they did not learn spelling in middleool. In the same way, more than one
half of both poor spellers (52.18%) and averagdlesge(54.54%) stated that they spent
time on learning spelling in secondary school, whihe majority of good spellers

(66.67%) stated that they did not.

It can be deduced from the above results that potint and average spellers have
received spelling instruction during their previoysars while good spellers did not.
Hence, this confirms the fact that spelling instiart alone is not sufficient to enhance

students spelling ability.

Table 16 The Importance Assigned to Learning Spelling attheversity

Options SA A U D SD Total

Statements Group N N N N N N

(%) (%) (%) (%) (%) (%)

3. As a university Poor 17 18 8 1 2 46
student, | spend time on Spellers (36.96) (39.13) (17.39) (2.17) (4.35) (100)

learning the spelling of  Average 2 6 2 0 1 11
new words and correcting Spellers (18.18) (54.55) (18.18) 0 (9.09) (100)

my misspellings. Good 0 2 1 0 0 3
Spellers 0 (66.66) (33.33) 0 0 (100)

4.1 frequently seek Poor 16 21 4 3 2 46
opportunities to improve Spellers (34.78) (45.65) (8.7) (6.52) (4.35) (100)

my spelling and so face Average 5 5 1 0 0 11
less difficulty in the Spellers  (45.45) (45.45) (9.09) 0 0 (100)

future. Good 2 1 0 0 0 3
Spellers  (66.67) (33.33) 0 0 0 (100)

From the results obtained in Table (16), the mgjasf poor spellers (76.09%),
average spellers (72.72%) and good spellers (66.€6%irmed that they spend time on
learning the spelling of new words at universityntiarly, all the good spellers (66.67%+

33.33%) and the vast majority of participants ia ttwvo remaining groups (80.43%) of
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poor spellers and (90.90%) of average spellersedgtbat they seek opportunities to
improve their spelling and so face less difficuity the future. The results obtained
indicate that most of second year students areeistiedin spelling and attempt to improve

their spelling ability as much as possible.

Table 17The Importance Assigned to Spelling When Writing

Options SA A U D SD Total
Statements Group N N N N N N
(%) (%) (%) (%) (%) (%)
5.When | am writing and  Poor 13 14 10 5 4 46
| come to aword that| Spellers (28.26) (30.43) (21.74) (10.87) (8.7) (100)
don’t know how to spell, Average 2 2 2 3 2 11
| write the word the first Spellers (1818) (1818) (1818) (2727) (1818) (100)
way that comes intomy ~ Good 1 0 2 0 0 3
mind, and | keep going. Spellers  (33.33) 0 (66.67) 0 0 (100)
6. When | am writing, | Poor 10 21 6 7 2 46
find it hard to go on Spellers (21.74) (45.65) (13.04) (15.22) (4.35) (100)
writing until | am sure of Average 1 6 1 1 2 11
the spelling Spellers  (9.09) (54.55) (9.09) (9.09) (18.18) (100)
Good 1 0 0 1 1 3
Spellers  (33.33) 0 0 (33.33) (33.33) (100)

The table above shows that a considerable propodigooor spellers (58.96%)
agreed that they write the word the first way tbames into their minds, while most of
average spellers (63.63%) and good spellers (66.@&%umed that they disagreed and
undecided about this statement. And this what omisfiwhy poor spellers provided low
performances in the spelling test. Concerning teet istatement, the majority of poor
spellers 21.7846 + 45.65%) and average spelled0®6 + 54.55%), stated that they need
to be sure about their spelling when writing; hoervthe majority of good spellers
(66.67%) assumed that they disagreed.

From these results, we can assume that poor spdibev performances in the
spelling test, unlike average spellers and goodlespecan be attributed to the fact that

they write words as they come into their minds withfocusing on their correct spelling.
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Table 18The Importance Assigned to Spelling When Reading

Options SA A U D SD  Total
Statements Group N N N N N N
(%) (%) (%) (%) (%) (%)
7.When | am reading, |  Poor 13 18 10 3 2 46
notice the spelling of  Spellers  (28.26) (39.13) (21.74) (6.52) (4.35) (100)
words. Average 4 4 2 0 1 11
Spellers  (36.36) (36.36) (18.18) 0 (9.09) (100)
Good 3 0 0 0 0 3
Spellers (100) 0 0 0 0 (100)
8.When | am reading, |  Poor 12 15 12 5 2 46
notice when aword is Spellers (26.08) (32.61) (26.08) (10.87) (4.35) (100)
spelled in a way that| Average 3 7 0 0 1 11
wouldn’t have Spellers  (27.27) (63.64) 0 0 (9.09) (100)
expected. Good 2 1 0 0 0 3
Spellers  (66.67) (33.33) 0 0 0 (100)
9.When | am reading, |  Poor 12 19 12 2 1 46
think of a way to Spellers  (26.08) (41.3) (26.08) (4.35) (2.17) (100)
remember a spelling  Average 4 5 1 0 1 11
that is new to me. Spellers  (36.36) (45.45) (9.09) 0 (9.09) (100)
Good 2 0 1 0 0 3
Spellers  (66.67) 0 (33.33) 0 0 (200)

The results of the table above illustrate thatthst vnajority of participants in the
threegroups, (67.39%) of poor spellers, (72.72%pvwdrage spellers, (100%) of good
spellers, agreed that they notice the spelling ofds when they are reading. Similarly,
the majority of poor spellers (58.69%) and avergggllers (90.9%), along with all good
spellers stated that they notice the unexpectelirgpef words while reading. In the last
statement, the highest percentages of participé®&s08% and41.3%) of poor spellers,
(81.81%) of average spellers and (66.67%) of gqualleys, assumed that when reading
they try to find ways to remember new spelling airds.

From the above results we can conclude that theorihajof participants are
interested in reading practices. Additionally, mo$tthem are able to notice words
specific spelling while reading and seek to find/svéo remember it.

Generally, the above results show that the padntg answers were varied, yet
most of them share some common practices concewands’ spelling. They notice the

spelling of words when reading, and look for waysmprove their spelling ability and
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correcting their errors. However, good spellers anerage spellers were more proficient
when writing as they focus on the spelling of woutdéike poor spellers who write words
without any concentration.

Section Three: The Students’ Use of Spelling Learng/Correcting Strategies

Q12. Did you receive any kind of instruction on sgéng strategies from your
teachers at the middle or secondary school level?

Table 19Students’ Perceptions Regarding Receiving Instoactin Spelling Strategies at

the Middle or Secondary School Level

Poor Spellers Average Spellers Good Spellers
Options Subjects % Subjects % Subjects %
Yes 9 19.56 3 27.27 0 0
No 12 26.09 5 45.45 2 66.67
| don’t know 25 54.35 3 27.27 1 33.33
Total 46 100 11 100 3 100

The target behind asking this question is to ch&hlkther the participants were
instructed in spelling at the middle/secondary sthevels. A quick look at Table (19)
reveals that none of the good spellers and onlyireonity of poor spellers and average
spellers (19.56% and 27.27% respectively) stated they received instruction on
spelling at the middle or secondary school. Nobtean the table are the significant
percentages of the students who chose the optiaorilt know”, especially the poor
students (54.35%).The results show that most ostihéent do not know if their teachers
provide them with feedbacks.

Students who opted for the option “yes” were askied justify their
answer.Apparently, only six participants have pded explanations for their answers:
five poor spellers and one average speller. The ppellers stated that their teachers
provide them with new vocabulary and teach them tmywronounce and spell correctly.

Also, they added that their teachers used dictatr@hask them to listen to broadcasts and
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videos to help them improve their spelling. Howewvsme poor spellers assumed that
their teachers do not care about teaching spelinghermore, the average spellers, along
with the poor spellers, stated that they used steri broadcasts, and try new videos
without subtitles to improve their spelling ability

Q13. Have you received any kind of instruction ongelling strategies from your
teachers at the university?

Table 20Students’ Perceptions Regarding Receiving Instonctin Spelling Strategies at

University Level

Poor Spellers Average Spellers  Good Spellers
Options Subjects % Subjects % Subjects %
Yes 16 34.78 2 18.18 1 33.33
No 20 43.48 8 72.73 2 66.67
| don’t know 10 21.74 1 9.09 0 0
Total 46 100 11 100 3 100

This question was addressed to see whether teagmnevsde learners with
feedbacks on their spelling at university. It igaly displayed in Table (17) that
(34.78%) of poor spellers stated that they receig&uction in spelling strategies during
their study at university, twenty students statkdt tthey didnot receive any kind of
instruction at university and the rest of them 72%) claimed that they don’t know.
Moreover, about a sixth of average spellers (18)L&4sumed that they receive
instruction from their teachers at university, tfast majority of them, with a percentage
of 72.73%, stated that they didnot receive any lohdhstruction, and the rest of them
27.27% opted for the option” | don’t know”. In atidn, only one good speller assumed
that he/she has received spelling instruction aveusity; whereas, the rest two
participants claimed that they didnot.

These results show that most of the surveyed stsidgneed that they do not receive any
kind of feedbacks on their spelling from their teais. Moreover, it is very important to
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mention that corrective feedback provided by teexche one of the ways that helps

learners to improve their spelling.

The Participants who opted for the option“yes” wergked to explain their
answers. Eleven participants have provided expamatfor their answers, ten poor
spellers and one good speller. Poor spellers lisbede spelling instructions that are used
by their teachers. They stated that their teachsed to dictate sentences and paragraphs
in order to help them improve their spelling, asythadvise them to listen to native
speakers and communicate with them using socialapadd also provide them with new
vocabulary. In addition to that, phonetics’ teasheisually provide them with the
differences between British spelling and Americgelleng and they correct their
pronunciations of words since it plays an importaote in misspelling words.
Additionally, good spellers stated that they reedigome spelling instruction from their

phonetics’ teachers.

Q14. Please, respond to the following statements émecide whether you strongly
agree (SA), agree (A), undecided (U), disagree (D) strongly disagree (SD)

The aim of this question is to collect the typessptlling strategies used by
learners to learn or to improve their spelling ipiwhen: writing, reading and learning
spelling.

1. Strategies for learning the spelling of new worst

Table 21The Students’ Use of Strategies for Learning thadli8g of New Words

Options SA A U D SD Total
Statements Group N N N N N N
(%) (%) (%) (%) ) (%)
1. When | learn to spell a Poor 12 19 9 2 4 46
new word, | use Look, Spellers (26.08) (41.3) (19.57) (4.35) (8.7) (100)
Write, Cover, and Average 2 3 4 1 1 11
Check(LWCC) Spellers (18.18) (27.27) (36.36) (9.09) (9.09) (100)
Good 0 0 2 0 1 3
Spellers 0 0 (66.67) 0 (33.33) 100)
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2. When | learn to spell a Poor 14 18 7 3 4 46
new word, | think of other Spellers (30.43) (39.13) (15.22) (6.52) (8.7) (100)

words that look the sameAverage 5 3 1 1 1 11
(e.0. thorough and Spellers (45.45) (27.27) (9.09) (9.09) (9.09) (100)
through). (Connection) Good 2 0 0 1 0 3
Spellers (66.67) 0 0 (33.33) 0 (100)
3. When | learn to spell a Poor 17 17 7 3 2 46
new word, | think of a way Spellers (36.96) (36.96) (15.22) 6.52) (4.35) (100)
of remembering the tricky Average 3 3 4 0 1 11
part (mnemonic)? E.g. Spellers (27.27) (27.27) (36.36) 0 (9.09) (100)
piece of pie. (Memory  Good 1 1 1 0 0 3
tricks) Spellers  (33.33) (33.33) (33.33) 0 0 (100)
4. When | learn to spell a Poor 8 11 14 8 5 46
new word, | try to learn the Spellers (17.39) (23.91) (30.43) (17.39) (10.87) (100)
spelling rule, if anyRule Average 3 5 0 2 1 11
based) Spellers (27.27) (45.45) 0 (18.18) (9.09) (100)
Good 1 0 1 0 1 3
Spellers (33.33) 0 (33.33) 0 (33.33) (100)
5. When | learn to spell a Poor 14 14 7 7 4 46
new word, | write the word Spellers (30.43) (30.43) (15.22) (15.22) (8.7) (100)
many times. (Visual: Average 2 3 3 1 2 11
repeated writing) Spellers (18.18) (27.27) (27.27) (9.09) (18.18) (100)
Good 1 0 0 0 2 3
Spellers (33.33) 0 0 0 (66.67) (100)
6. When | learn to spell a Poor 15 8 10 6 7 46
new word, | spell the word Spellers (32.61) (17.39) (21.74) (13.04) (15.22) (100)
aloud to someone. Average 3 4 1 0 3 11
(Auditory) Spellers (27.27) (36.36) (9.09) 0 (27.27) (100)
Good 0 0 0 1 2 3
Spellers 0 0 0 (33.33) (66.67) (100)
7. When | learn to spell a Poor 8 11 14 10 3 46
new word, | stretch out the Spellers (17.39) (23.91) (30.43) (21.74) (6.52) (100)
word and write the letter Average 0 3 4 2 2 11
combinations  for  the Spellers 0 (27.27) (36.36) (18.18) (18.18) (100)
soundsPVisual: phonics) Good 0 1 1 0 1 3
Spellers 0 (33.33) (33.33) 0 (33.33) (100)
Poor 7 20 7 9 3 46
8. When | learn to spell a Spellers (15.22) (43.48) (15.22) (19.57) (6.52) (100)
new word, | use known Ayerage 0 4 3 3 1 11
word parts, e.g. prefixes, Spellers 0  (36.36) (27.27) (27.27) (9.09) (100)
suffixes.(Chunking) Good 1 1 1 0 0 3
Spellers (33.33) (33.33) (33.33) 0 0 (100)

As it is depictedin Table (21), the participantaseers were varied; however, in
some cases they shared agreement concerning thef ssene strategies. On the one
hand, most of participants in the three groupseymn the use of connections(69.56% of
poor spellers, 72.72% of average spellers and 66 @7good spellers) and memory tricks

(73.92%, 54.54% and 66.67%) strategies for spetieg words. On the other hand, more
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than half of participants in the three groups (9806 72.72% and 66.67%), disagreed
with the use of visual: phonics strategy to spebrds. The majority of poor spellers

agreed with the use of (LWCC) strategy,with a petage of (67.38%), and visual:

repeated writing strategy (60.86%) for spelling neards, while the majority of average

spellers and good spellers, (54.54% and 100% foffO) strategy) and (54.54% and
66.67% for visual: repeated writing strategy) disag with using these strategies.
Considerable number of average spellers (72.72%pated the use of rule based
strategy; whereas, most of poor spellers (58.69%) and good spellers (66.67%) assumed

that they disagreed. Both poor spellers (32.61%.8%%6) and average spellers (63.63%)
assumed that they rely on auditory strategy tol sygeV words; however, all good spellers
disagreed with it. Finally, the majority of pooretiers (15.22% + 43.48%) and good
spellers (66.67%) agreed with using chunking sgngtevhile the majority of average

spellers disagreed.

The obtained results reveal that the three grofipsuwicipants shared agreement
on the use of connections and memory tricks stiedefigr spelling new words; however,
visual phonics strategy recorded the lowest frequenf use. The majority of poor
spellers use a variety of spelling strategies myaiftl WCC), visual, auditory, and
chunking strategies. Average spellers focus on ubke of rule based and auditory
strategies while good spellers rely on few strategind mainly chunking strategy.

Table 22The Students’Use of Strategies for Spelling WordeWWVriting

Options SA A U D SD Total
Statements Group N N N N N N
(%) (%) (%) (%) (%) (%)
9.When | am writing, | Poor 16 10 12 4 4 46
try to sound outthe  Spellers  (34.78) (21.74) (26.08) (8.7) (8.7) (100)
words (I spell the words Average 2 6 1 2 0 11
the way | think they ~ Spellers  (18.18) (54.54) (9.09) (18.18) 0 (100)
Sound)(AUditory: Good 0 3 0 0 0 3
sounding out) Spellers 0 (100) 0 0 0  (100)
10.When | am writing, | Poor 11 19 8 3 5 46

form pictures of the ~ Spellers  (23,91) (41.3) (17.39) (6.52) (10.87) (100)

51



words in my Average 4 4 1 1 1 11
mind.(Visual) Spellers  (36.36) (36.36) (9.09) (9.09) (9.09) (100)
Good 1 0 2 0 0 3
Spellers  (33.33) 0 (66.67) 0 0 (100)
11.When | am writing, |  Poor 13 15 12 5 1 46
consider the spelling of a Spellers  (28.26) (32.61) (26.08) (10.87) (2.17) (100)
related word or a word Average 2 7 2 0 0 11
in the same family. ~ Spellers  (18.18) (63.63) (18.18) 0 0 (100)
(Connections) Good 2 0 1 0 0 3
Spellers  (66.67) 0 (3333) 0 0 (100)
12.When | am writing and  Poor 10 16 9 6 5 46
Icometoawordthat!  Spellers (21.74) (34.78) (19.57) (13.04) (10.87) (100)
don’t know how to spell, I Average 2 4 3 2 0 11
look around the room and - gpellers  18.18  36.36 27.27 18.18 0O 100
at books and word lists
trying to find the word Good 1 1 0 1 0 3
(Using a dictionary or Spellers  (33.33) (33.33) 0 (33.33) 0 (100)
other sources)
13.When | am writing Poor 12 23 6 5 0 46
and come to a word that Spellers  (26.08) (50) (13.04) (10.87) 0 (100)
| don’t know how to Average 2 5 1 2 1 11
spell, | ask someone  Spellers  (18.18) (45.45) (9.09) (18.18) (9.09) (100)
how to spell Good 1 2 0 0 0 3
it.(Referenceto Spellers  (33.33) (66.67) 0 0 0 (100)
authority)
14.When | am writing Poor 11 15 11 8 1 46
and | come to aword Spellers  (23.91) (32.61) (23.91) (17.39) (2.17) (100)
that | don’t know how to Average 0 6 1 2 2 11
spell, I try to use rules to Spellers 0 (54.54) (9.09) (18.18) (18.18) (100)
help me to spell it. . Good 0 1 2 0 0 3
(Rule-based strategy) Spellers 0 (33.33) (66.67) 0 0 (100)
15.When | am writing Poor 12 21 7 1 5 46
and | come to aword Spellers  (26.08) (45.65) (15.22) (2.17) (10.87) (100)
that | don’t know how to Average 3 6 2 0 0 11
spell, I spell it like a ~ Spellers  (27.27) (54.54) (18.18) 0 0 (100)
similar word that | know  Good 0 2 1 0 0 3
how to speliAnalogy)  Spellers 0 (66.67) (33.33) 0 0 (100)
16.When | am writing Poor 11 16 7 9 3 46
and | come to aword Spellers  (23.91) (34.78) (15.22) (19.57) (6.52) (100)
that | don’t know how to  Average 1 6 2 1 1 11
spell, I consider the  Spellers  (9.09) (54.54) (18.18) (9.09) (9.09) (100)
meaning or structure of Good 1 2 0 0 0 3
theword. Spellers  (33.33) (66.67) O 0 0 (100)
(Morphological)

Table 22., illustrates that the majority of pagants from the three groups agreed
on the use of sounding out (auditory strategy) 38% of poor spellers, 72.72% of
average spellers and 100% of good spellers), caoionsc (60.87%, 81.81% and

66.67%),using dictionaries or other sources (56.53%54 and 66.67%), reference to
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authority (76.08%, 63.63% and 100%) analogy (71.78%81% and 66.67%) and
morphological strategies (58.69%, 63.63% and 10@¥}ypelling words when writing.
Significant number of participants in both poor ke’ and average spellers’ groups
supported the use of visual (65.21% of poor speberd 72.72% of average spellers) and
rule-based strategies (56.52% and 54.54%), whdenthjority of good spellers (66.67%)
were undecided about their use.

From the results obtained, we can conclude that ofqsoor spellers and average spellers
and good spellers rely on a variety of strateges dpelling words when writing.
Nevertheless, unlike poor spellers and averagelespelgood spellers showed less
emphasis on visual and rule-based strategies.

Table 23The Students’ use of Spelling Strategies for Reflecting

Options SA A U D SD Total
Statements Group N N N N N N
(%) (%) (%) (%) (%) (%)
17. When | am writing | Poor 10 18 11 4 3 46
often stop to check if the Spellers (21.74) (39.13) (23.91) (8.7) (6.52) (100)
word looks right. Average 2 8 0 1 0 11
Spellers  (18.18) (72.73) 0 (9.09) 0 (100)
Good 2 1 0 0 0 3
Spellers  (66.67) (33.33) 0 0 0 (100)
18. |1 re-read my writing Poor 11 19 10 2 4 46
to look for speling Spellers (23.91) (41.3) (21.74) (4.35) (8.7) (100)
errors. Average 4 6 1 0 0 11
Spellers  (36.36) (54.54) (9.09) 0 0 (100)
Good 2 0 0 1 0 3
Spellers  (66.67) 0 0 (33.33) 0 (100)
19. | rewrite the correct Poor 7 22 11 4 2 46
spelling of a misspelled Spellers (15.22) (47.83) (23.91) (8.7) (4.35) (100)

word several times.

Average 0 7 1 0 3 11
Spellers 0 (63.63) (9.09) 0 (27.27) (100)
Good 0 1 1 0 1 3
Spellers 0 (33.33) (33.33) 0 (33.33) (100))
20. | usually take time to  Poor 8 22 10 5 1 46
proofread specifically for Spellers (17.39) (47.83) (21.74) (10.87) (2.17) (100)
spelling errors as | write.  Average 0 6 1 3 1 11
Spellers 0 (54.54) (9.09) (27.27) (9.09) (100)
Good 1 0 1 1 0 3
Spellers  (33.33) 0 (33.33) (33.33) 0 (100)
21. | take time to Poor 3 21 13 6 3 46

proofread specifically for Spellers  (6.52) (45.65) (28.26) (13.04) (6.52) (100)
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spelling errors as | edit Average 3 6 1 1 0 11
my writing. Spellers  (27.27) (54.54) (9.09) (9.09) 0 (100)
Good 1 1 0 1 0 3
Spellers  (33.33) (33.33) 0 (33.33) 0 (100)
22. | monitor my Poor 10 14 10 10 2 46
progress by keeping a list Spellers (21.74) (30.43) (21.74) (21.74) (4.35) (100)
of misspelled words. Average 3 0 3 2 3 11
Spellers  (27.27) 0 (27.27) (18.18) (27.27) (100)
Good 0 0 0 1 2 3
Spellers 0 0 0 (33.33) (66.67) (100)

Table 23., displays that most of the participantshe three groups agreed that
they often stop to check if a word looks right &®b of poor spellers, 90.9% of average
spellers and 100% of good spellers), re-read theiting to look for spelling errors
(65.21%, 90.9% and 66.67%), and take time to peaafrspecifically for spelling errors
when they edit their writing (52.17%, 81.81% and6@80). The majority of poor speller
sand average spellers agreed that they rewritedtrect spelling of a misspelled word
several times (63.05% and 63.63%), and usually thkg time to proofread specifically
for spelling errors when they are writing (17.39%d &4.54%); whereas, most of good
spellers (66.67%) assumed that they did not fooukese strategies. Finally, more than
half of poor spellers (52.17%) stated that theypkadist of misspelled words to improve
their spelling ability; however, the majority of erage spellers (72.72%) and good
spellers (100%) assumed that they did not usefostemembering spelling.

From these results,we may determine that the ntyjofi poor spellers agreed
with the use of all of the above mentioned reflegtstrategies. Both average spellers and
good spellers disagreed with using lists to remerttiee spelling of difficult words. And,
only good spellers gave less emphasise on re-grnd proofreading strategies.

To put it in nutshell, we can notice that both pspellers and average spellers
usually rely on a variety of strategies to speivveords, to spell words when writing and
for reflecting. On the contrary, good spellers less strategies for spelling words. These

results may indicates that using a variety of apglstrategies is not enough to improve
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the spelling ability. However, the appropriate o$éew strategies, as in the case of good
spellers, may help students to spell words coyeatid my lead to enhance the spelling
ability.
Section Four: Further Suggestions
Q15. Please, add any further comments or suggest®n

In this question participants were asked to giweh&r suggestions and explain
their views about the topic in hand. Only twelvetiggants, from the total number of
sixty, answered this question: seven poor speltars,average spellers and three good
speller. The poor spellers commented that thistopresire is really helpful and agreed
that spelling is a very important aspect that thegd to improve. They suggested that
they should read English books and novels, seelortymties to learn spelling, and
correct their spelling mistakes in order to imprdheir spelling ability. Additionally,
some of them said that they need to have a moaduleeching English spelling. Good
spellers said that they want from their teachepe@sally teachers of phonetics to teach
them the spelling rules and provide them with tinategies and necessary techniques that
help them to improve their spelling.
2.2.3. Discussion of the findings

In the present research, an investigation of EFlvarsity students’ levels of
spelling ability, their awareness of their spelliadpilities, their perceptions of the
importance assigned to spelling/spelling practiog most importantly the students use of
spelling strategies have been dealt with. The amabyf the students’ performance in the
dictation tests, along with the analysis of thedsht’'s questionnaire brought out a set of
results.

The main findings yielded from the analysis of #tedents’ performance in the

test indicated that most of the participating stusdace serious difficulties in English
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spelling. The total number of misspelled words tieteeds the total number of correct
words and the participants’ final scores in thet wearly revealed that only a few
participants succeeded in spelling most or evemaeseptable number of the words
correctly. Accordingly, the sample was divided intree groups according to the
participants’ performance: poor spellers, avergolers and good spellers. The analysis
of the answers showed that it is difficult to dét@single reason for students’ difficulties,
because in some cases one word may contain tharspeieng error. And that the
students mainly found difficulties when spelling nd® with silent letters, words with
double consonants, compound words, words with edfixricky words and homonym
forms. These alarming results provide a clearenwd that second year EFL students at
Mohammed Saddik ben Yahia University have seridffisulties in spelling.

From the analysis of the students’ answers in tlestpnnaire, the image become
clear concerning students’ perceptions of theitlisygeability. It was found that most of
poor spellers and average spellers believed to aawverage spelling ability, while good
spellers were sure about their good spelling gbiNoreover, the three groups were able
to explain the main areas of difficulties and thaimfactors that may influence there
spelling performances. Additionally, the resultdamed confirm the students’ limited
understanding of spelling rules and thedifferertbas exist between British spelling and
American spelling. The majority of the studentsiraféd that they use both British
English and American English when they write; sitbey are not familiar with the
differences between the two varieties. In facts tiwas obviously shown in their
performance in the dictation test in which mosthaf learners were not reliable in their
use of British spelling and American spelling. hod, the results reveals that most of the
good and average spellers are aware about thellingpability while a significant

percentage of poor spellers are not.
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Concerning the participants’ perceptions regardimg importance assigned to
spelling/spelling practice, the results show thagyt share some common practices
concerning words’ spelling. Initially, it was fourekcept for a minority of both poor and
average spellers, all the participants reportetl ttigy did not receive a kind of spelling
instruction during their pre-university levels. $hinay indicate that, on the one hand, the
spelling instruction in the Algerian middle schoasd secondary schools was not
effective and produces students with weak and geesaelling ability and, on the other
hand, it can be deduced that spelling instructioneis not sufficient; rather, individual
efforts, spelling practices together with effectigpelling instruction are the key to
accelerate the process of learning spelling andarereh learners’ spelling ability.
Additionally, the results obtained indicate thatshof participants are aware of the
importance of spelling in writing and the three igwe are interested in learning spelling
and attempt to find ways to improve their spellifgrthermore, there was a noticeable
variance between the groups when it comes to sgeflractices when writing. It was
found that unlike poor spellers who write wordstlasy come into their minds, average
and good spellers reflect more on their spellinggmvivriting. Moreover, the majority of
participants were reported their ability to notwerds specific spelling while reading.
Dissertation

More importantly, the students’ survey revealed thhile the students share the
use of some spelling strategies, there are sigmfidifferences in the use of some other
strategies among poor spellers, average spellerlgaod spellers. It was foundthat the
three groups shared agreement in the use of maategies like connections, memory
tricks strategies when learning to spell new woals]itory, using sources, reference to
authority, analogy and morphological strategiessjoelling words when writing; and re-

reading to check the accuracy of spelling as reflgcstrategies.Additionally, the findings
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revealed that poor spellers relied on a high nunabepelling strategies, as they agreed
with the majority of the suggested practices, fobd by average spellers with less
strategies and then with good spellers who use stinallest number. The results
demonstrate that students with high spelling abrly chiefly on effective and complex
strategies that require more phonological knowledgel deep analysis of spelling
patterns, sounds and words roots (chunking stratemyditory strategy, using
references,morphological strategies, and re-reattingheck the spelling of words and
correct the misspellings). Therefore, the weakqernces of poor and average spellers
reject the idea that using a variety of strateggethe key to develop the spelling ability.
Instead, it gives more strength to the idea thgirmg on few effective strategies, as in the
case of good spellers, and using them in the apjtepmanner may help students to spell
words correctly and develop their spelling ability.

In sum, the analyses of the data revealed that aiesicond year License students
have a poor spelling ability. Moreover, the resal® indicated that most of the students,
except for some poor spellers, are aware of thmatliag ability and are interested in
improving it. Besides, it illustrated the most amd differences among participants’
perceptions regarding the importance assigneddtirsgp/'spelling practices. Last and not
least, the obtained results discovered the maitesities and differences concerning the
use of spelling strategies between students witardnt spelling abilities.

2.3. Limitations of the Study

When conducting this study, the researchers facedriaty of difficulties. The
first difficulty that hinders researchers was thekl of primary sources at the library of the
English Department University of Mohammed Seddikn Béahia- Jijel. Second, the
number of the participants was restricted only @cstudents, since there was no enough

time to deal with a large sample of the student®ré&fore, it is difficult to generalize the
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findings. Third, the researchers confronted angpheblem which is time constraints. The
practical part was very time consuming especialhemw it comes to the analysis of the
dictation test. Finally, the respondents did natvegr all the questions included in the
guestionnaire especially questions that contaisisfication.
2.4. Recommendations
The present study may help raise EFL students’Efd teachers’ awareness of
the importance of learning/teaching spelling leagrstrategies as a way to overcome, or
at least, to minimize the spelling problem. Basedtloe research findings discussed
above, the researchers would like to suggest s@oenmmendations that may help
learners to improve their spelling performance.
To the students
Since the students thought that learnirgligg is important, they should work on
their spelling to improve themselves. Also, in artteavoid misspellings, learners should
develop the habit of looking up for the correct Ibpg of words in dictionaries.
Moreover, learners are asked to improve their pnoiation and differentiate between
similar words by memorizing them in meaningful sges. In addition to that, the use of
spelling notebook that includes confusing and dliftti words may help them to develop
their spelling. Furthermore, learners are askegramfread their written works before
submitting them. Finally, students must take tHearning of English spelling rules
seriously and should rely on a variety of spelktgtegies.
To the teachers
The teachers are asked to encourage themdesato learn spelling and raise their
attention to the importance of learning spellingsu Moreover, spelling strategies should

be taught to learners and the teachers should gogilestudents to adopt such strategies
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and use them effectively. Finally, teachers shaudage learners in exercises and games
that may help them to enhance their spelling.
Conclusion

This chapter dealt with the practical parthad current study. It described the research
instruments used in conducting this study, a dmtatest and a students’ questionnaire.
Furthermore, the results of both tools were analya® interpreted. The results indicated
that most of the learners have poor spelling &sliand confirms that they face serious
difficulties with spelling. In addition, it explagd how learners with high spelling ability
differ from those with average and low spellingligéyi regarding the use of spelling
strategies. Finally, some limitations of the studere presented along with some

pedagogical recommendations for both studentseaxhers.
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General Conclusion
The current study aimed at exploring thellsng ability levels of EFL university

learners and the use of spelling learning strasegieong good, average and bad spellers.
Accordingly, it tackled four main research questioio what extent do second year
students experience spelling difficulties? Are shadents aware of their spelling abilities?
Is there any significant difference between thecggtions of the students with different
levels of spelling ability regarding the importarassigned to spelling/spelling practice?
And is there any significant difference between tise of spelling strategies by the
students with different spelling ability levels?

This dissertation is composed of two main chapféne first one, covering the
theoretical part, was divided into two sectionse gmovides an overview about spelling
and the other is devoted to a detailed discussiospelling learning strategies. The
second chapter was devoted to the practical gareépresents the field of investigation
that is based on the administration of a dictatest and a students’ questionnaire.

The findings of the study showed that the studemésfacing serious spelling
difficulties and that most of the good and averagedents are more aware of their
spelling abilities than the students with poor bpglperformance. Additionally, they
made it clear that almost all the students havéipeperceptions of spelling and spelling
practices. Concerning the use of spelling stratedige results indicated that poor and
average spellers apply a combination of severalegjres whilst the good spellers use less
but more effective ones like chunking strategy, i@mug strategy andmorphological
strategies. Therefore, the obtained results refeet idea that using a collection of
strategies is the best way to develop the spebinigjty. Yet, relying on few effective
strategies together with effective spelling instiart and personal efforts helps students

more to develop and improve their spelling ability.
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Appendix |
The Students’ Questionnaire
Dear students,

The following questionnaire is part of a Masterea@sh study. It aims at
collecting foreign language students’ perceptioristieir spelling ability and the
importance assigned to spelling and spelling peactit also aims at investigating the

students’ use of spelling learning/correcting styés.

We would be grateful if you could answer the follogrquestionnaire. Please, tick

(V) the appropriate answer(s) or write a full statenvehere required.

We thank you for your collaboration.

Section One: The Students’ Perceptions of their Spag Ability

1. How would you rate your spelling ability in Engliskrerall?

a. Very good ]
b. Good ]
c. Average ]
d. Poor ]
e. Very poor ]

2. How difficult do you find learning English spelgf?
a. Extremely
b. Significantly
c. Moderately

oo

d. Not at
Please explain

3. How often, do you think, you make spelling errors?

Frequently ]

a.
b. Sometimes
c. Rarely

d.

oo

Never



4. Do you frequently misspell the same words?

- Yes [ ]
-No [ ]
- I don’t know [ ]

5. Do you think you can tell if a word you've written someone else has written doesn't
"look right"?

- Yes [ ]
-No [ ]
- I don’t know [ ]

6. Do you think that there are factors that affeatryspelling performance?

- Yes ]
- No [ ]
- | don’t know [ ]

7. If “yes”, what factors affect your spelling pemfioance?
a. The context (examinations, homewassignments, [_]

formal writing, informal writing...etc.)

b. Time limits [ ]
c. Tiredness and boredom [ ]
(11 1T € ()

8. To what extent do you think you are familiar wsgpelling rules?

a. Extremely ]
b. Significantly ]
c. Moderately ]
d. Not at all ]

Please, give examples (if your answer is a, b or c)



9. To what extent do you think you are familiar wiltte differences between British

spelling and American spelling?
a. Extremely ]
b. Significantly ]
c. Moderately ]
d. Not at all [ ]
Please, give examples (if your answer is a, b or ¢)

Section Two: Importance Assigned to Spelling/Spetig Practice

10. To what extent do you think it is important foruyto spell correctly when you write?

a. Extremely ]
b. Significantly ]
c. Moderately ]
d. Not at ]

11Please, respond to the following statements anddeleghether you strongly agree

(SA), agree A), undecidedly), disagreelD) or strongly disagreesQ)

Statements

SA

A

D

SD

1. 1 spent time on learning spelling when | was adtad
school student.

2.1 spent time on learning spelling when | was asdary
school student.

3. As a university student, | spend time on learrirey
spelling of new words and correcting my misspebing

4.1 frequently seek opportunities to improve my spelland
so face less difficulties in the future.

5When | am writing and | usually come to a word thaon’t
know how to spell, | write the word the first waat comes
into my mind, and | keep going.

6.When | am writing, | find it hard to go on writingntil | am
sure of the spelling.

7.When | am reading, | notice the spelling of words.

8. When | am reading, | notice when a word is speitheal
way that | wouldn’t have expected.

9. When | am reading, | think of a way to remembepdallsng
that is new to me.




Section Three:The Students’ Use of Spelling LearngiCorrecting Strategies
12.Did you receive any kind of instruction on spailistrategies from your teachers at the

middle or secondary school level?

- Yes [ ]
- NO I:l
- 1 don’t know [ ]

If “yes”, please explain

13. Have you received any kind of instruction on dpglktrategies from your teachers at

the university?

-Yes [ ]
- NO I:l
- | don’t know [ ]

If “yes”, please explain

14. Please, respond to the following statements andieleghether you strongly agree
(SA), agree f), undecidedl), disagree) or strongly disagreesQ).

Statements SA| Al U] Dl SD
1. When | learn to spell a new word, | use Look, \&/ri€over,
and Check.
2. When | learn to spell a new word, | think of othlveords
that look the same (e.thoroughandthrough
3. When | learn to spell a new word, | think of a waly
remembering the tricky part (mnemonic)? @igceof pie

4. When | learn to spell a new word, | try to leane spelling
rule, if any.

5. When | learn to spell a new word, | write the waonény
times

6. When | learn to spell a new word, | spell the waldud to
someone.

7.When | learn to spell a new word, | stretch oetword and
write the letter combinations for the sounds?




8. When | learn to spell a new word, | use known wpadts,
e.g. prefixes, suffixes,

9. When | am writing ,I try to sound out the wordsl gpell
the words the way | think they sound)

10. When | am writing,l form pictures of the words inym
mind

11. When | am writing , | consider the spelling of dated
word or a word in the same family

12When | am writing and | come to a word that | ddaiow
how to spell,I look around the room and at bookd aword
lists trying to find the word.

13.When | am writing and come to a word that | donib
how to spell, | ask someone how to spell it.

14.When | am writing and | come to a word that | ddaibw
how to spell, I try to use rules to help me to kjpel

15When | am writing and | come to a word that | ddaiow
how to spell, I spell it like a similar word thakhow how to
spell.

16.When | am writing and | come to a word that | ddaibw
how to spell, I consider the meaning or structdrhe word

17.When | am writing | often stop to check if the wdodks
right.

181 re-read my writing to look for spelling errors.

19. | rewrite the correct spelling of a misspelled weeveral
times.

20. | usually take time to proofread specifically fgpelling
errors as | write.

21. | take time to proofread specifically for spelliagors as
edit my writing.

22. | monitor my progress by keeping a list of mis&mx
words.

Section Four: Further Suggestions

15.Please, add any further comments or suggestions.



Appendix Il
Dictation Test

1 Carrotsare a type of vegetableautumnis a seasorand a_canoeés a small boat.

2. | always believen myself

3. The _psychiatristwho is forty-five years old,_receivednany complimentsn all

channelf communicationbecaus$e deliverech wonderful speech.

4. In spite of the fact that | took some coughmedigimay throatis still rough

5. The government  will pass strict laws tomorrow
6. One of the bad effectd smoking cigaretteis that it leads to lung cancer

7. Generallysocial media affeaiur behavioursnegatively

8. She doesntrust him; he’s a big liar.

9. | spent a fascinatinime with my_colleague in the_restaurantwhids located in the

centreof the city.

10. She asked wheth#tre weathewas wet or dry.

11. My neighbor$ naughtychild was_quietn the weddingparty last Wednesday

12. His reaction was quifenny beforedinner.
13. Participants are recommendedanswer difficultjuestions.
14. | took a Foreordinatiolast time from the Secretary

15. You will answer the _guestionnaireimmediataffer the test. Your answers will be

kept_anonymous

16. Without_ douhtSkinner is one of the most promindigures in_psychology

17. Occasionallymispronunciationsause embarrassment

18. | cannotguarantdbat she will not losagain in the competition




19. Who'she autho? Shakespeare, one of the maost influentialplaywsigh the

Englishliterature.

20. In orderto be_successfudnd to_fulfil your dreams, you should separateyourseth

the failures

21. When we learn a foreiganguage, we should foces vocabulary, grammar,writing

and listening..

22. | looked up the words_“conspicuoussyntaxX, “phenomenoiy “changeablé and

“synchroni¢ in two differentdictionaries.

23. Nowadaysthe equality between men and women attrédstsattention of the whole
society especially politicians
24. The_committebas decided to close the cinema.

25. I am in a dilemmaf carryingon my study or getting a job.

26. She rankethe ninthin the list of excellenstudents at school.

27. It's a relief the work has finished finally.



Appendix Il
Students’ Performance in the Dictation Test: Focusn Students

Subject Correct spelling Incorrect spelling No answer  Total
1 63 29 8 100
2 44 47 9 100
3 40 44 16 100
4 23 76 1 100
5 30 70 0 100
6 22 78 0 100
7 73 25 2 100
8 42 56 2 100
9 39 53 8 100

10 68 32 0 100
11 45 55 0 100
12 52 48 0 100
13 26 73 1 100
14 60 39 1 100
15 30 64 6 100
16 53 37 10 100
17 41 59 0 100
18 46 54 0 100
19 58 42 0 100
20 35 63 2 100
21 50 50 0 100
22 52 47 1 100
23 48 52 0 100
24 57 43 0 100
25 41 58 1 100
26 43 57 0 100
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100
100
100
100
100
100
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49

27

55
48
25
51

45

28
29
30
31

51

75
47

67

31

32

50
46

a7
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60 83 17 0 100

Appendix VI

Students’ Performance in the Dictation Test; Focusn Words

Word Correctspelling Incorrect spelling Noanswer  Total
Carrots 39 21 0 60
Vegetables 40 20 0 60
Autumn 17 40 3 60
Season 48 11 1 60
Canoe 3 49 8 60
Believe 37 23 0 60
Myself 31 29 0 60
psychiatrist 12 40 8 60
forty-five 7 53 0 60
Received 20 40 0 60
Compliments 10 50 0 60
Channels 39 21 0 60
Communication 47 13 0 60
Because 53 5 2 60
Delivered 31 29 0 60
Speech 56 4 0 60
In spite 31 28 1 60
Cough 13 46 1 60
Medicine 31 28 1 60
Throat 13 44 3 60
Rough 22 35 3 60
Government 22 37 1 60
Tomorrow 40 19 1 60
Effects 53 7 0 60
Cigarettes 23 37 0 60
Cancer 42 18 0 60
Generally 46 14 0 60
Affect 24 35 1 60
Behaviours 48 12 0 60
Doesn’t 53 6 1 60
Liar 17 41 2 60
Fascinating 11 48 1 60
Colleagues 10 45 5 60
Restaurant 26 34 0 60
Which 57 3 0 60




Centre
Whether
Weather

Neighbour’s
Naughty
Quiet
Wedding
Wednesday
Quite
Before
Recommended
Difficult
Foreordination
Secretary
Questionnaire
Immediately
Anonymous
Doubt
Prominent
Psychology
Occasionally
Mispronunciation
Embarrassment

Cannot

Guarantee
Lose
Competition

Who's

Author
Influential

Playwrights

English
Literature

In order
Successful

Fulfil

Separate

Yourself

Failures

Foreign

Focus
Grammar
Writing

10 50
19 40
42 17
22 38
10 43
16 44
37 23
41 19
31 28
54 6
12 48
45 15
0 59
9 46
15 45
9 50
5 51
31 26
29 30
44 16
15 40
5 55
1 57
52 8
9 48
42 17
31 29
22 38
45 15
14 46
8 39
27 31
32 25
54 6
17 42
9 49
41 19
35 16
27 32
23 37
53 7
45 14
43 17
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Listening 38 22 0 60
Conspicuous 0 56 4 60
Syntax 41 16 3 60
Phenomenon 24 36 0 60
Changeable 20 39 1 60
Synchronic 49 11 0 60
Different 35 24 1 60
Dictionaries 18 38 4 60
Nowadays 34 26 0 60
Attracts 45 15 0 60
Whole 54 6 0 60
Politicians 17 43 0 60
Committee 4 54 2 60
Cinema 53 7 0 60
Dilemma 6 47 7 60
Carrying 37 20 3 60
Ranked 19 39 2 60
Ninth 24 33 3 60
Excellent 18 40 2 60
It's 45 15 0 60
Relief 26 32 2 60
Finally 48 11 1 60
Total 2858 2996 146 6000
Percentage 47.64% 49.93% 2.43% 100%




Résumé

L'orthographe, en tant que compétence linguistidgidase, est devenue un défi
sérieux pour de nombreux apprenants EFL. L'étutieelie visait a explorer les capacités
d'orthographe des étudiants universitaires EFLpgeialisant en anglais et leur utilisation
des stratégies d'apprentissage de I'orthographs.fPécisément, il visait & enquéter sur
les niveaux de compétence orthographique des éldees conscience de leurs
compétences orthographiques, limportance accordéd'orthographe/pratique de
l'orthographe et leur utilisation des stratégiegpplfentissage de l'orthographe. Afin
d'atteindre ces objectifs et de collecter les demn@&cessaires, un test de dictée et un
guestionnaire ont été créés et administrés a Gflagtis sur 274 étudiants de deuxiéme
année au département d'anglais, Mohamed Seddik Y&, Université deldijel. Les
résultats de I'étude ont révélé que les étudiarpéramentent des difficultés a épeler les
mots anglais dans une large mesure, car la plgsstrésultats des étudiants au test
étaient médiocres ou trées médiocres. Les résudtat®€galement indiqgué que malgré le
fait que la plupart des étudiants sont conscieatiedr capacité d'orthographe, un nombre
important de mauvaises orthographes ont surestnréchpacité. Une autre constatation
frappante est que les éleves ayant des niveawéeddiffs de capacité d'orthographe ont des
perceptions positives de l'orthographe et partalgeplupart des pratiques d'orthographe.
Le plus important, les résultats ont révélé defdihces dans I'utilisation des stratégies
entre les éleves : ceux qui sont les meilleursrédrographe utilisent des stratégies moins
mais plus efficaces que les mauvais en orthographiela base des résultats de I'étude,
guelques recommandations pédagogiques pour lesgeasts et les étudiants ont été

suggérées.
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