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Abstract

The influence of tests has been an issue of confmerrmany scholars and researchers
particularly in the field of language- testing aitdis commonly known as washback.
Washback is of great importance in language- tgsts itay affect the whole teaching and
learning act, which can be determined either pasitr negative. Numerous studies have
explored the way high stakes exam influence andnofjuide the teaching and learning
process in the classroom. The present study istamat to investigate the washback effect of
the Baccalaureate Exam of English on teaching igexctincluding the type of activities,
methods, strategies, and the materials being usgdei the classroom. A mixed research was
followed to achieve the above aime. A combinatibiclassroom observations in Belhouchet
Cherif secondary school, Zin Mouhammed Ben Rabe&orgtary school, and 8 Mai 1945
secondary school in which six sessions were atteadd the period for each is one hour, and
a guestionnaire administered to 15 teachers fransdime schools were employed as data
collection instruments. The data gathered by thesks showed that the teaching practices in
non examination classes differ from those followadexamination classes. This can be
explained by the existence of washback effect ef élkamination. In addition to that, the
findings proved that the teaching practices wefleemced both positively and negatively. On

the basis of those results, some recommendatioressuggested.
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General Introduction

a) Background of the Study

Value and fear examination and devaleeother aspects of learning and schooling. For
teachers, the presence of examination affect hawadrat to be taught with the possibility of
narrowing the course Objective to the one thatatbel faced in the day of examination in
addition to the use of the teaching materials gjuaifies and suits the format of the test

(Marchant, 2004).

In language testing and assessment, dlyetlve examination affects language teaching
and learning is known as washback. In the earlgdiof 1990s the washback effect start to be
known in the field of language testing and asseasméGreen, 2013; Wall, 2012).

Alderson and Wall are the founding fathers of wastkiby their recognition of it as a distinct

and new emerging area of research in languagedestid being the first researchers who

gave the very first critical analysis for the notiof washback in a form of an article entitled

Does washback existPCheng, 2008; Wall, 2012). In this article wrgéries to valid or to

reject the existence of this phenomenon, they gemexplanation and simple definitions
concerning washback in case if it does exist islaisly to be complex Phenomenon and
even with all statements acknowledging its existesicsome sort of relationship between

the examination and the educational syster, ekistence of such a relationship was,

at this stage, still unproved. Andrews (199467) words,;washback is long on

assertion but short on empirical stidp 1993, Hughes provides the first theoreticalleio

of washback in which he explained further the waskkeffect by distincting three main

components such as the participants, processegraddcts . The first element embodies



both learners and teachers, materials developaisha publishers. The second one indicates
all the movements and the actions that have beeea Iy the students. While the third one

refers to what is learned and the quality of leagn{Hughes, 1993, cited in Bailey, 1999).

b) Statement of the Problem

Testing, teaching, and learning contitirree interrelated and connected domains of
applied linguistics. Teaching and testing are tatered fields that are quite hard to deal with
one field without being aware of the other. Therelation that occurs between language
testing and teaching brings about improvementsoih fields; the reason why most scholars
tend to explain this relationship between learrang teaching as two sides of the same fence
and testing as double edged sword. This connectiarbe further seen in the nature influence
of testing on different aspects of language le@rind teaching in general and on the foreign

language in specific; this is what researchergdallashback or the after impact of testing.

It was believed that language testing &sld has traditionally been concerned with the
issue of test design, with much less attentionh® donsequences of tests on stakeholders,
educational system, and society at large. Thukeifexamination is viewed from good angle,
then it will reflect positively on teaching and teang but if it is viewed from a bad angle, it
will certainly reflect negatively on teaching anelatning by obstructing the development

(Sima Sadeghi, 2014, p.547).

It has been long noted that high-stakes languageng have a powerful impact on
language learning and teaching. It has been ekhithat washback apparently rose when it
comes to achievement tests as the Baccalaureate; ¢kas, this National exam permits

students’ engagement not only in the universityvali engaging in the life and society at



large, by acting like a real citizen with more tigland opportunities seeking to reach a higher
level in all domains. This cumulative assessmengnsugh to give information about the
educational outcomes and the educational systerwhake, by giving good or bad reputation.
The main goal in conducting this research studyoisee whether the washback deeply
influenced teachers’ choices concerning teachiagtymes , in other words, it is an attempt to
investigate and to check to what extent high-stakxesns specially BAC exam affect the type
of activities, methods, strategies, and the mdsehaing used inside the classroom. Research
was carried out in three different secondary schoolijel in Belhouchet Cherif, 8 May 1945,
and Zin Mohammed Ben Rabeh with the participatibrthed year students from different

streams.
c) Research Questions / Assumptions
The study attempts to answer the following resegtastions:

1. Is there a difference between teaching practicesxamination classes
and non-examination classes that can be attribtgethe washback effect of the
Baccalaureate Exam?

2. How does the Baccalaureate Exam of English infleeteachers’
pedagogical behaviours including their choice afteat, materials, and methods?

Based on the previous research questions, thewiollp assumptions are
formulated:

1. The teaching practices were affected by the Bauoedde Exam positively and
negatively.

2. Washback is likely to change the teaching practicetuding the choice of
content, materials, and methods in order to raisgents’ scores in the BAC Exam.
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d) Research Methodology

A mixed -method approach to data collection seeapmopriate. No single method is
really enough to explain such complex phenomenothasvashback phenomenon. Hence,
each method has its strengths and weaknesses;thleugariation in methods is seen as the
best way to draw a clear picture and to fully usterd the problem. A mixed — research
method including both qualitative and quantitatmethods are going to be used in this study,
in the purpose of achieving the main objectiveg] &m confirm or to reject the research
hypotheses. Consequently, this research paperimg dgo rely on a questionnaire and a
classroom observation. In this context, these tvathods are complementing one another.
The questionnaire is used for 15 teachers from @mhet Cherif secondary school, Zin
Mohammed Ben Rabeh secondary school, and 8 Mai 48déndary school to have an idea
about their teaching practices while preparing etisl for such valuable exam as the
Baccalaureate exam and classroom observation igatime three secondary schools to check

the certainty and the validity of data obtained.

e) Significance of the Study

The present study is of high importansdtaletermines whether the practice of high-
stakes testing produces beneficial or detrimentaisequences and whether the quality of
language education is affected by these conseqgsieh@so enables teachers and learners to
voice their opinions to decision makers of the éssaf more consistent reforms in the

educational system.



f) Organization of the Dissertation

The structure of this dissertation follows thediti@nal simple model; it consists of a
general introduction, two chapters, and a geneoalclasion. The first chapter gives an
overview about the theoretical frame including laage testing, the washback phenomenon,
and its impact on language teaching and learning,eémphasis will be on the washback
effects of high-stakes examination on Stakehold€h& second chapter is devoted to the
practical work. It embodies the methodological pehare followed in the conduct of the
study. It includes two parts: the first one prowdedetailed description of the research design,
the participants, and tools and instruments useddéta collection; while, the second part
represents an adequate analysis of the data othtaicleding both qualitative and quantitative
data, to set an overall discussion with the intggiron of the main findings obtained
throughout the research procedure. Besides, inptgeto valid or reject the aforementioned
research hypotheses. Eventually, the research apdsvith a set of suggestions and
recommendations that may help students and teachprsving their testing strategies , and

thus enhance EFL teaching and learning process.



Chapter One: Washback Effect in Language Testing

1.1. Introduction

Throughout the history of language testing, a pleritworks and research have been
conducted about the effect of language testingaoguage teaching and learning. The present
study portrays the complexity of the washback ph&on in language testing. It describes
the most important features of washback and largtegiing, including definitions about the
washback phenomenon, types of washback, theoretiodels, and its impact on learners,
parents, teachers, in addition to policy holdetse @&im of this chapter is to shed some light on
the issue of testing the learners in the thirdyedasses in the Algerian secondary school, it
also shed light on the impact of high stakes tgstapecifically the national exams,

Baccalaureate exam, and how it really influencesHRL teaching and learning process.

1.2. Testing in Language Classroom

Language examination has always played a significale in the lives of many
individuals, functioning as a transitional stepeithucation, employment, or transferring from
one country to another. However, language testing complex social phenomenon; it is

regarded as &ecessary evilbecause it takes time and efforts. Language tgsi@s aspired

to be an independent academic discipline for thet @@years. Nonetheless, it has been

suggested that it cannot be separated from researl@nguage teaching. So what a test is?

1.2.1. Definition of a Test

A test is defined a%a method of measuring a person's ability, knowledge

performance in given domafn(Brown, 2000, P.3 ) in the same line of thoughth@rd et

al.(1985) claimed that a test is only a process st tools to measure the linguistics



knowledge(competence) and student's abilitiesgpmidnce). While Bachman defined a test
as“measurement instrument designed to elicit a spesd#mple of individual's behaviour......

A test necessarily quantifies characteristics ofdivilduals according to explicit
procedures(1990, p. 20). Meriam Webster defines as well & ag$ool for measuring the
skills, knowledge, intelligence, capacities, oritales for an individual or groUpthis is quite
similar to Beckmais definition (1990) in which he puts a deemed emjshan the concept of
measurement and qualification. Putting all theggetiver, a test can be seen as a systematic
process of measuring knowledge, behaviours, skdstjtudes, and beliefs according to
explicit rules and benchmarks (MohamoedBhahrebabki, 2014, 2015) It is also a way to

identify the gap in the learner's abilities to teand to acquire knowledge because testing

played a powerful role in the society in general anthe life of individuals in specific.

1.2.2.An Overview about Testing, Assessment, and d&hing

Testing and assessing are popular andetsoes misunderstood terms in current
educational practice. One might think of them asosymous terms, but in fact they are not.
This is because testing is one kind of assessmastwhich is typically used at the end of a
stage of instruction, when the learners develojr thiglities to produce their performance,
knowing that their responses are being measuredth®mther hand, assessment is a more
inclusive term: it refers to the general processlacking the learner’s progress. Whenever a
student responds to a question, offers a commeritjes out a new word or structure, the
teacher subsequently makes an assessment of dentsuperformance. So, assessment is a
broader concept in comparison to testing, but pgad of the whole process of teaching and

learning. (Hedge, 2007)



However, one may ask whether all teaching invohgsessment. In fact, students must
have the freedom to experiment, to try out theimowypotheses about language without
feeling that their overall competence is being palgn terms of trials and errors. So learners
must have the opportunities to try the languagéout being formally graded. Teaching sets
up the opportunities for learners to listen, thiskt goals and receive feedback from the

teacher.

Brown (2004) designed a diagram showirggrelationship between testing, assessment,

and teaching.

Teaching

Assessment

Figure 1.1.The relationship between testing, assessment, and teaching

Brown’s diagram shows that there is an overlap tiiahip between testing,
assessment, and teaching. That is to say, in tbheeps of teaching, the teacher provides
instructions and activities and makes assessmenbrder to evaluate the students’

performance i.e. what they learn and they receaigquire, and produce in the classroom.
1.2.3. Types of Language Tests

Language tests can be divided into dffiertypes depending on many criteria. Thus,

tests can be classified on the basis of their mepas well as the information they provide.



1.2.3.1. Low-Stakes Examinations

Low-stakes tests would be used to confiow a school system is doing as well as what
have been achieved by learners early and througtheusemester and it enables them to
ameliorate their performance, identify learninglgems, and using assessment tools that have
no direct results on students. Those exams helgests to practice and learn from their
mistakes focusing on a particular element or cdntema course. Low-stakes assessment can
be made through assignments or mid-term projects form of formative assessment which
allows to provide a feedback to teachers about dtedents' achievement, also it leads the

students to have a view of their mastery and umaieding of the subject matter.
1.2.3.2. High-Stakes Examinations

Writers in the field of language testisigare the same assumption which is that high-
stakes exams have a direct impact on the contettaching materials which they saw as an
evidence of washback (e.g. John and Wong, 1981jildwal, 1992; Pierce, 1992,
Shohamy,1993; Shohamy et al., 1996). What diffeateg a high-stakes test from a low -

stakes test is not its form, how the test is desigtutits function, how the results are used;

for example, if a test has an important outcome figceiving a high school diploma the test
will be a high-stakes test; whereas, for a low-ssakxam the results matter to teacher or
students only as it has been mentioned before.aShigh-stakes test has a huge effect
compared to Low-stakes exams. A high-stakes testdignificant outcomes for the testers, it
comes in a variety of forms such as standardizets tef language proficiency, tests for

promotion from grade to grade, and graduation bogktexit examination. Concluding what

have been discussed before, Corbett and Wilson $88#&s that’stakes can become high



when test results automatically trigger importanhsequences for students or the school

system and also when educators, students, or the perceive that significant consequences
accompany test result§1991, p. 27). In Algeria, there are three higikes exams, the first

one is the primary education exam ( pupils In Algethere are three high-stakes exams, the
first one is the primary education exam, pupilsspaigs exam after studying five years to go to
middle school; the second one is BEM exam, puplst @fter four years of studying to pass
to secondary school; and the third one is the BA&rewhich is done after three years of

studying and it represents a visa to Tertiary etioca
1.2.3.2.1 The Baccalaureate Exam

In Algeria, English is used as a foreigmguage, and the Algerian students are
supposed to take a final achievement test at tHeoktheir secondary education which is the
BAC exam to test if they reached the final inteigratobjectives. The Algerian English
foreign language (EFL) Baccalaureate is a highestadkam which seeks to assess learners'
achievement and their critical thinking, also, B&&ams are official exams designed by the
Ministry of National Education each year to evatdutite third year secondary school students.
Those who succeed will pass to carry on their dilutaat the university, like what
Benmostafa Nawel (2014) has stated in the sensk’ thahigh-stakes school-leaving
examination. Not only it is an academic qualifioati a high school exit exam, but also a

diploma which allows third year students to movenfr secondary education to Tertiary

studies (2014, p. 143). The exam paper is a traditiong} twaassess students mastery of what
they studied chosen by most test designers, Koksand Ulum,0.G, mentioned that‘an

exam paper is a traditional way of assessmeiteing the common choice of teachers

10



evaluating the learners degree of success in acplart lesson in which the necessary
cognitive ability of students is determined throulgh exam scor€’s(2018, p. 2); it means that

the Baccalaureate Examination determines their itegnabilities through their scores or

grades.
1.3. The Washback Phenomenon

The needs for a better education drivethe demand of a phenomenon that
may bring about beneficial changes on the procdsdeaching and learning; this is
what researchers named washback. At the early tiofesid"century, test influence
was a centre of attention of many scholars in tiedd fof education in which they
conducted several studies about it; however, modtcaionalist focused on test
design rather than being much interested on thectkeffests have on educational staff
and teachers. This lead to the appearance of weshbg being known and mostly

used in the work of applied linguists.
1.3.1. Origin

The notion of washback is common in laaggiteaching and testing literature, and what
happens in the classroom can be directed by thstsinfluence of tests on teaching is known
as 'backwash’ or 'washback'. Since examinations imaportant consequences on the teaching
and the learning of a language, many writers hasgen about it like Vernon 1956; Davies
1968; Kellaghan, Madaus, and Airasian 1982; Alder$886; Morrow 1986; and Pearson in
which they have shown that testing and teachingoareand partial; moreover, they are two

facets of the same coin so that it cannot be womkedl field without involving the other in.
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However, it has been looked at the relationshipvbeh the two terms from different

assumptions.

Before the 1990s, researchers referrethéompact of examinations in education by
various terms; for instancégst impact by Bachman and Palmer, 19%ystemic validity by
Messick who referred to it as "an integrated euvaleajudgment of the degree to which
empirical evidence and theoretical rationales stpfiee adequacy and appropriateness of
influence and actions based on test scores or athedes of assessment”’(1989,p.5),
measurement-driven instructions by Popham in which he stated that "it is the nosdt-
effective way of improving the quality of public wchtion"( Popham, 1987, p.679-682),
curriculum alignment by Webb in 1997 , it is re&trto as "the degree to which expectation
(i.e. standards) and assessment are in agreentiseare in conjunction with one another to
guide the system toward students learning what éneyexpected to know and’glbackwash
by Biggs in which he said that "students learn whay think they will be tested on. This is
backwash, when the assessment determines what @mdstudents learn more than the
curriculum does. In a poorly aligned system, wlibeetest does not reflect the objectives, this
will  result in inappropriate  surface learning” (Bmy 2003, p. 140).

In 2006, Tsagari conducted a researahhich she elucidated the exploration of this
phenomenon through designing artificial framewohkr framework is divided into three
phases that clarified the development of washbaek tme. The three phases are pre-1990,
the 1990's, and the post1990's. Although educat@ms to have always been aware of the
effect of tests on educational program teacheid|earners; although, still no one counted for

it, this what Tsagari named pre-1990's phase. Washéffect term come to birth in the early

of 1990s, the 1990's phase, which was supposed that hasts an impact on teaching
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practices, this impact is technically called wastbaffect. It has successfully been known
after the publication of the work of the two proeim language testing researchers Alderson
and Wall(1993) 'Does Washback Exist?' ,they weeefitlst to be confused about what is the
nature of examination and how it relates the effetttests on the teaching process.
Importantly, for a more theoretical the researchopose a set of hypothesis as it is stated

below:

1) A test will influence teaching.

2) A test will influence learning.

3) A test will influence what teachers teach.

4) A test will influence how teachers teach.

5) A test will influence what learners learn.

6) A test will influence how learners learn.

7) A test will influence the rate and sequence ofheag:

8) A Test will influence the rate and sequence ofriaay.

9) A test will influence the degree and depth of teéagh

10)A test will influence the degree and depth of l&agn

11)A test will influence attitudes to content, methett; .of teaching/learning
12) Tests that have important consequences will haashback

13)Tests do not have important consequences will hawsashback
14)Tests will have washback on all learners and teache

15) Tests will have washback effects for some teachads some learners, but not for

others. (Alderson and Wall, 1993, p.p. 120-121).
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The last phase knew a further analysis and exptanaf the nature of this phenomenon

through the development of a set of models, whagas named “reality phase”.

1.3.2. Definition of Washback

Much has been written about the influenéetesting on teaching and learning i.e.
washback. It is commonly believed that examinatffacts teaching and learning as stated by
Alderson and Wall (1993, p.1) who stated that Yesmte held to be powerful determiners of
what happens in classroom” and that “what is asseéecomes what is valued, which

becomes what is taught"(Mc Ewen, 1995, p.42); this,way which examination influence
the whole teaching-learning process is commonlywinas ‘washback' ofbackwash The

two terms are used interchangeably; for exampleiioh claimed that "there is none™ (2004,
p.9).Despite this, the term washback is preferceedd used in British applied linguistics
(Cheng and Curtis, 2004:5); furthermore, it hasobee commonly used in language teaching

and a key concept in the testing literature.

Yet, many educationalists have indicatiedt few explanations of this concept are
available. It has been defined in New Webster's @ehensive Dictionary as “the unwelcome
repercussions of some social actions”. Anothemitedn found in Collins Cobuild Dictionary
of English Language which defined it as “ the uapbnt after effects of an event or
situation”; also, it has been defined in Merriam BAter's Electronic Dictionary as “a
backward flow of movement produced especially bgrapelling force"; whereas, a large
number of definitions are provided by many reseanrslwho brought different meanings of
this concept. Starting from 1988, Pearson belighat washback can be a potential means of

educational reforms, he said th#tis generally accepted that public examinatiarfluence
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the attitudes, behaviours, or teachers, learnerd, @arents"(1988, p.98). In relation to
Pearson's definition, Cheng (2005) showed the enite of the external examinations on the
attitudes, behaviours, and motivation of teachers laarners. Shohamy (1992, p.p. 513-521)
supported this idea in which he said that this ephés the result of the strong authority of
external testing and the major impact it has onlives of test takers. Buck (1988, p.17)
claimed that "testing drives not only the curriculubut also the teaching methods and
students' approaches to learn”, Pierce (1992, p.6B@red the same idea which is that
"washback is the impact of a test on classroom gmglg curriculum development and
educational policy". Alderson and Wall (1993) definvashback as the extent to which a test
influences language teachers and learners to dgshMessick goes with Alderson and Wall
(1993) and said that this term refers to the extienthich the interaction and the use of a test
influence language teaching and learning to dogthiearners would not otherwise do that to

promote or inhibit language learning.

In addition, Tsagari (2006) consideredsw@ack as one dimension of impact in
accordance to language testers' perspectives; elegl ron Wall (2005) to explain the
relationship between washback and impact. In hartd view, washback is frequently used
to refer to the effect of tests on teaching andniea, and impact refers to "any of the effect
that tests may have on individuals, policies, @cpces within the classroom, the school, the
educational system, or society as a whole"(ibi@d9p). Bachman and Palmer (1996) do not
clearly distinguish between washback and impaaty tthink that washback can be best
considered within the scope of impact. In relattonwhat is stated above, the concept of

washback is defined from two various perspectigasarrow definition that shows the impact
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of tests on teaching and learning, and a widendgfn that points at the effect that happens in

the classroom.

1.3.3. Types of Washback

The connection between language testiry language teaching can be seen from a
bound called washback. The word washback refethaceffect tests have on teaching and
learning. Before the 19th century, there was aebehat tests can drive the learning and
teaching process either in a good or bad way, tjletrere is no such word that may convey

that meaning until the early times of the 19th aentwhen researchers finally acknowledged
and been aware of the crucial role tests haveuggesting the worlwashback to describe

that impact.

The term washback seems to be strangeamniguous to many, but nowadays most
linguists and test researchers use the word fretyuentheir works. The needs for a better
understanding, researchers in the field tried thesst to clearer the image and provide a

comprehensive explanation through conducting a mounse research on the concept of

washback. (Alderson &Wall 1993) noted thdests can be powerful determiners both

positively and negatively of what happens in thasstooni. Generally washback can be

described either positive or negative accordintheoquality of the tests done by the teacher
and its content, in addition to other factors sash classroom environment, the syllabus
design, the different approaches and methods ugetheb different participants within the

context, positive (beneficial) and negative (haipflihe former is when the assessment used
to reflect the skills and the content taught in ¢theessroom, so it gives beneficial changes in

language teaching and learning while the lattewlgen the curriculum is driven by the
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assessment leads to undesirable effect on teaahoh¢earning (Bachman 1990.) This appears

especially in high stakes exam testing such as@aiceate exam.

Buck wrotéThere is a natural tendency for both teachand students to tailor

their classroom activities to the demandstld test, especially when the test is very
important to the future of the students, apass rates are used as a measure of
teacher success. This influence of the tastthe classroom (referred to as washback
by language testers) is, of course, very oiigmt; this washback effect can be either
beneficial or harmful (Buck, 1988). From Buck quotation is noticeable that there is an
interrelation between the tutor and his /her stiglém fairly describe the types of washback
depending on the importance of the test taken. Mane he asserted that washback could be

either constructive or destructive therefore; ipides two types of washback (negative or

positive) as it is illustrated in the following fige:

Washback

phenomenon

Positive Negative

Washback Washback

Figure 1.2.Types of Washback (Azmi et al., 2007, p.4)

1.3.3.1. Positive Washback

Large number of testing researchers wheehseen washback from a positive angle

agreed on the point that washback happened whenenous variables are displayed
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cohesively as classroom setting and realized whes possible to bring about beneficial
changes in teaching through making changes intaenmation. The function of tests is to
cultivate the thought of deep rooted learning. 3estall be used to get students paying more
attention to the lesson and to prepare more sts taotivate students to work harder to have a
sense of accomplishment and thus enhancing leapriocess. According to Alderson and

Wall (1993), instructors and learners will be spdrto satisfy their education and learning
goals. Teaché& choices of tests play a pivotal role in achieiogitive washback, they are

recommended to well select tests that directlyemtfithe teaching goals that are already.
(Gates, 1995, p.p. 101-106) propose that a poswiashback exists when course and test
Objectives overlooked or considered i. e what ig)ltdh have to be what is assessed, (Brown

2005, p 245.) promote positive washback througkdisg a number of suggestions including

design the test on sound on the theoretical priesip(Bailey1996) “Use direct testind,

(Hughes, 1989), (Wall, 1996use a variety of exams formdtsHughes (2003) claimed that

goals have to be designed on the purpose of disogvwehether the teaching goals have been
achieved or not ; for instance, if the goal is taken people able to write composition, they will
be given a test in which they write a compositidda.the other hand , (Person, 1998 ,p.107)
contented that a great test can be utilized antinedtas advantageous educating learning
exercises, so as to energize a positive teachiegrning prepare. Moreover, the
educational/societal framework which is controlled the test holders who speak to the
significant part within the victory of the learnirgg they have to specialist control to realize
the objectives of educating and learning such asngting of unused courses readings and
modern educational programme to advance the quafiipstructing. The table underneath

portrays the divers highlights of positive washback
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Table.1.1.Features of Positive Washback. (Yi-Ching Pan, 260261)

Positive washback

Classroom 1. Tests influence teachers to finish the syllabughi&a prescribed tim

1%

settings limits.

2. Tests encourage students to do their best to hasnse of fulfilmen
and thus promote learning.

3. Good test can be utilized and designed to be asdeinto enhance the

learning and encourage students to be positiverttsmie high stake

)

exams.

Educational/s Decision makers use their authority power of higgkes exams to reach the
ocietal goals of teaching and learning. Such as the imphatien of new curriculay

system and textbooks.

1.3.3.2. Negative Washback

Alderson and Wall (1993) referred to tlegative washback as "an undesirable affect
on the teaching and the learning of a particulat"teTest researchers claimed negative
washback can be present when tests effect negatiliel teaching and the learning of a
language, that causes for harmful results on tlaenexvhich means that the main focus is on
test preparation( teaching to the test), rejectotger learning activities thorough the
narrowing down of the curriculum. Based on thiscpgetion, Shohamy (1992, p.p. 513-521)
said that the test will lead to the narrowing o ttontent in the curriculum, what students
learn is test language rather than total phasedieEavernon (1956, p.166) claimed that
examination 'distort the curriculum' he said thestchers preferred to deselected subjects and
activities which did not contribute directly to pasy the exam. Moreover, the negative

influence of tests on teaching and learning mayuoechen teachers lose autonomy when

19



focusing on exam related content tests preparaiiiren the major focus is given just to test
preparation without taking into account other dlasm activities, students on the day of the
exam may find something that they have never baeght before; thus, what students learn
are test-taking skills rather language activitiddiseman,1961, P.21). Taylor asserted that
"Negative washback is said to occur when testserdnor format is based on a narrow

definition of language ability, and so constraihe teaching/learning context"(Taylor, 2005,

p.154). As a result, teachers teach what is teebted and resort to ignore the activities and

subjects that do not have relation with the conténést.

Another perception given by researchertlom sense that test can not reflect the
educational goals, Bailey (1996, P. 269) mentiotied"...can be positive or negative, to the
extent that it either promotes or impedes the apiisirment of educational goals held by
learners” i.e. the test disrupts or fail to reflélse learning principles and /or the course
objectives that should go hand in hand (Aldersod Wall, 1993, p.5). In parallel, Cheng
asserted that those tests may fail to create gonekence between the learning principles and
course objectives to which they should be relatée. different features of negative washback

can be summarized as it is mentioned in the taddimb

Table.1.2.Features of Positive Washback (Yi-Ching Pan, 2p0261)

Negative washback

Classroom settings 1Tests foster teachers to narrow the curriculum famteit the
instructional time, this lead tideaching to the te'st

2. Tests create a mood of anxiety for both teachedssaudents.

3. Students may just learn what is to be tested, butat learn tg

the real-life of knowledge.
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4. Cramming lessons effect negatively the studentstivation

toward test preparation.

Educational/societal Decision makers influence negatively by the teaghprocess and use

system tests as a lever of change to promote their paliagendas.

1.3.4. Theoretical Models of Washback

Writers in the field of education have written abthe crucial role of the examination
and its impact on what happened inside the classrobhe term ‘washback’ has been
introduced first through the publication of anicet by Alderson and Wall (1993) under the
title ‘Does Washback Exist?’, at the early time tie 1980s, there was not any published
work which represents test influence. This artitdes influenced all the work that come next
concerning that phenomenon; this returns to thetfet their article was the first to introduce
the notion of washback effect. Alderson and Walpmsed fifteen hypotheses relating to
teachers and their teaching practices, learnestctsnsequences.....etc. Their main objective
was to serve the questions that the coming resesucles would pose, they point at the idea
that when dealing with how washback operates, theag be other factors to be taken into
account rather than test design such as teacheks'of understanding of materials, school
management problems and difficulties in resourciftg.also deals with the different
methodology in order to get an idea about partidipa(teachers and learners), and
perspectives about washback, they include diresiscbom observation as a useful method for
the investigation of washback. In general, whendooting researches concerning this
phenomenon, the researcher has to have an ide& thisoeducational context, the nature of

the test, and the research literature.
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In 1996, Alderson and Hamp-Lyons reshape fifteen hypotheses mentioned in the

work of Alderson and Wall as it is shown below:

“Tests will have different amounts and types of l@ck on some teachers and learners than

on other teachers and learners. The amount andfypashback will vary according to:

(1) The status of the test (the level of the stakes);

(2) The extent to which the test is counter to curpeattice;

(3) The extent to which the teachers and textbook veritieink about appropriate methods
for test preparation ...; and

(4) The extent to which teachers and textbook writdrigkt are willing and able to

innovate...” (Alderson & Hamp-Lyons, 1996, p. 296)

In 1994, Hughes claimed that Alderson ®wall's hypotheses should be more precise;
thus, he categorized the types of the impact toemiaknore adequate. He divided the main
three aspects effected by the washback namelycpamits, process, and product. According
to Hughes, participants refer to all who's theirrk®and perceptions are affected by the high-
stakes exams. The process refers to the actions lkprthe participants in relation to the
learning process. Finally, the product is refertedas “what is learned and the quality of

learning” (ibid).

Assembling the previous theoretical Mad@&ailey came up with another model which
is ‘Basic model of washback’, As it is presentethmfigure 1.3., she stated a specific number
of different participants and the kinds of produittat might be influenced by a test, and how

this latter can have an impact on other products.
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Figure.1.3. aBasic Model of Washback

Additionally, she categories five relatgghbtheses from Alderson and Wall (2,5,6,8, and

10) under the title of “Vélshback to the Learners' and other six hypotheses under the title of

“Washback to the Program’ (1,3,4,7,9,and 11). Also, she dealt with obstadleat may face

the researcher when investigating washback speltifiovorking in natural setting i.e.

classroom observation. Along with Alderson and W&893) and Messick (1996), Bailey, in

her turn, pointed at the fact that explaining toatvextent what happened in the classroom

have to be explicitly related to the introductiomdause of the test if this is considered as

washback.

23




1.3.5. Washback Effect of the BAC Exam on Stakehodals

1.3.5.1. Learners

One main reason that pushes studentotk hard is the exams in general and high-
stakes exams in specific, also still there areesttslwho really enjoy studying the language.
Regardless to this, the main important objectiveaissing the exam. This focus leads students
to obtain strategies like memorization of repeatechs and to focus more on test items, this
drives to the lack of productivity in learning amdapability of communicating; moreover, if
the teacher bring further information, the studevitsnot focus and ask him/her to focus only
on items they need to pass the exam. First, Hugbtesty (1988) in Turkey showed that
students performed and scored better because #@ymore acquainted with the content that
allowed them to adjust their learning styles. Se¢ddachman and Palmer (1996) assumed
that there are three distinct phases of washbapkatron learners: the first phase is while they
are preparing themselves for the exam, the sechadepis when the results are announced,

and the third phase is when serious decisions @irgglmade on the basis of their results.
Andrews et al (2002) in their Hong Kong study argued ttila¢ inappropriate use of these

phases by a number of students seems indicativaeeohorization rather than meaningful

internalization. In these instances, the studeppear to have learnt which language features

to use, but not when and how to use them apprepyigtAndrews et al., 2002, p. 221).

1.3.5.2. Parents

When students are having an exam, themergs feel stressed and anxious especially
when it comes to high-stakes exam such as the B&@heTheir fear from failure make them

try their best to help their kids to succeed, ®gducing for example their kids' time spent on
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watching TV, playing, and using the internet. Fuamet al (2015) pointed at the idea that
what students have achieved is highly affected drgmtal involvement. Besides this, parents
may prepare their kids physically and psycholodyctad reach high scores no matter how it

costs; therefore, lot of them think that speciaurses are helpful and very important to

succeed, since it gives them more potential foetéeb understanding of the points they do not
really understand inside the school. Whereas, mdgglsts argued that those extra sessions
may affect negatively the learning of the langudge to the extra efforts done by the learners

which effect in its turn the mental capacities loé tearners, also it takes more time to the

point that students wdrbe able to manage the revision of the other stdbggt home.

1.3.5.3. Policy Holders

High-stakes exams affect the institutithre, teaching staff, the educational jurisdiction,
and schods$ reputation and its educational system, that'sghson why the institution gives

more emphasis to those tests. In the same co@eldhaber (2015) said that students’ success
and progress are gauged using standardized tedtthainthe 2001 passage of tiNo‘Child

Left Behind Act’ led to measure institution quality based on tesbres, not only on the
institution's reputation that is measured by the scores batthésteacher. Policy holders use

the BAC exam as a helpful tool to evaluate the atlosal system, to compare between
school, and to introduce reforms to improve thecational system; so the main focus of the
Algerian Ministry on National Education do theirdbéo provide all what is important for the
success of those examinations particularly the Bifil the BAC exam. Based on this idea the
scores are given the main attention, Madaus (1888¢luded all what has been discussed
above and says thdhigh-stakes test scores have became the princiftation used by policy

makers, the business community, the general pudntid,unfortunately, many educators when
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evaluating system, schools, teachers, and childvéhen this happens, of course, both

instruction and the test are injufgd 988, p. 43).

1.3.5.4. Teachers and Their Teaching Practices

1.3.5.4.1. Teaching Resources

The teaché&r choices of using a set of specific resources #ide¢ the students to

familiarize and engage themselves in the learnmggss. Andrews et al (2002) argued that
a new oral test has been designed in Hipngg. Thus, teachers have made use of
some resources that emphasize certain langskije required for the exam. Teachers
insist that students should learn a particdist of words that will be encountered in

the test. Such narrowing of materials has be¢adnio other studies. (Green, 2006) (Cited in

Sid Ahmed Berrabeh, 2019, p. 21)

Contrary, Lam (1993) used the teftext washbackeferring to the impact of high
stakes tests on teaching materials (cited in Ts2@a7). Text book writers designed the text
book following the exam oriented materials, suitbmh teachers and stud€nheed during
the exam preparation. Text books are the widelyd usaterials here in public schools of
Algeria. Most teachers follow its content and iaostrons in conducting their teaching. In fact,
text books are subject of alteration whenever tieesechange in the exam formats. This latter
may include, textbook content, how they are appirside the classroom and iimpact on
student's performance in the exam. Speaking aleadhers, Andrews (1994), in term of
curriculum found that teachers are spending mutie tiusing exam papers, while NiKolov
(1999), based on his experience and observatiotednihat tutors still following the old

traditional method in their tutoring mainly the gmaar translation method and audio-lingual
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method. Through the teaching approach adoptedédntakt books used here in Algeria is
CBALT (Competency Based Approach to Language Teaghiin the case of BAC exam,
teachers generally used past exam papers and anigabrdingly, it is very helpful for the
students to at least have a full image about h@aekt is going to be its formats and type of
activities but in fact it is very unhelpful for theachers in terms of time by devoting most of
the time working on exam oriented materials antfaets by giving extra sessions to deal with

which is a mistake.

1.3.5.4.2. Teaching Methods and Techniques

In one way or another, tests affect theheateaching methods and techniques. Stretcher
et al (2004) in his work the effect of Washingtoss@ssment of Students Learning Tests
(WASL) showed that, test techniques play a cruméd in forming the teaching practices of
teachers who used test result as a methodologgdohing. From the same perspective,
Alderson and Hamp-Lyons (1996) found that teachersn they are teaching the same
content, objectives, and goals but still are sometivergent in terms of the TOEFL. Test on

teacher's activities while preparing students lieréxam.

Teacher's educational background and Isetiehcerning teaching attitudes towards the
exam play a major role in the way lessons are peepand represented (quoted in Tsagari
2007). Examining past exam papers and explained @@ separately is the old and most
common techniques between teachers that tend pangrstudents for the day of examination.
In Algeria, teachers are required to follow thetimstions of the Ministry of National
Education, CBA. However, in real life it is totaltifferent, teachers find themselves in much
situations obliged to use GTM to translate senteace words for the learners and learners in
their own learned needed grammar and vocabulartheoexam. This obligation is due to the
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syllabi. The learners find the syllabus somehowdherd dry, nothing interesting in it only

memorising.

Struman (2013), through the teathquestionnaire came with the result that the ntgjor

of teachers, not only English, in all disciplines &ighly influenced by the national test. The
findings showed that teachers teach test taketegtes, the only difference between them is

time consuming on the preparation, materials useldapproaches followed (p.p. 261-273).

In Algeria, most teachers adopted ‘tieach to the testapproach. Teachers, using this

method, tend to prepare students for the officn #ormal tests. For a long period of time,
this approach has been used in all schools, buadt claimed that this approach is not that
good, since it limits the teachers and puts a ddeemsphasis on memorization of isolated
skills which is known as “drill and killinstead of ensuring that the learners really get t

topic, mainly because learners are interested imonsing to have good scores in the exam,
rather than developing their logical thinking orfjasfing their learning. As a result, we can
distinguish between curriculum and item teachinghe former necessitates a set of
instructions aimed at a certain body of contentwiedge or a set of mental skills reflected by

a test. The latter refers to a teathe@ecision to focus his instruction on things tat likely

to appear on a test, rather than on subjects taatrdikely to appear on the exam.

The purpose behirf@eaching to the test or “Items teachin§is not to force the
learners to be critical thinkers, but to understart they are doing instead. The aim is to
gauge the arbitrary knowledge that the student lbg heart. Like in the case of preparing
students for the Baccalaureate exam is expecteshtve good marks in some skills like

reading in reading comprehension only becauselibeyg already memorized some key points
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that fairly well to understand the text with knogiwhat the passage is about. Educators tried
to find a good method, a methodology that suith lieachers and students. Yet, the parents
and the institution’s view enables student’'s achment in standardized tests. From the

educational side, it is commonly believed that gecores means good and excellent students ,
students then are obliged to score well in thecffiexams . This good reputation pushes the

parents to search for the best ways to make thédren got well.

Teachers try to follow test- taking techreq by explaining important words that may be
used in reading part using the mother tongue orlib@nd ask them to memorize. The
majority of teachers tend to follow the text boaMyoin the first and the second semester;
while in the third semester most of them organgss®ns plus extra sessions to train them via
working on exam- oriented materials. Instead othézy the whole curriculum, teachers, by
experience, concentrate on grammar and Lexis im¢lee for scoring well in BAC exam. The
Algerian teachers followed this methodology dueséweral reasons, namely, time allocation

which is insufficient to cover the whole curriculum addition to studefs results, and the

scores play a big role in giving good or bad repomato the tutor, reflecting his /her
competencies in teaching. As much as this methggakgood it is as well had a bad impact

in terms of credibility and had a bad teaching fyabesides, neglecting the major goal of

English language education which is to developnieiss communicative competence.

1.3.5.4.3. Syllabi

Nowadays, teachers become less creative due iogdshits. In high stakes exam,
teachers put an exceptional attention on somesgiather than the others, trying to make the

skills that will be included in the examinationiecte of attention namely the productive skills
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(reading and writing). This impact represents therowing down of the curriculum to the

items that would be measured (Alderson and WaB3)9This narrowing would reduce the

students communicative competence and their chances inelolegng the needed

competencies while communicating with the differotbers. Educators are no longer teaching
the learnées to feel free in their answers without boundat@swer’'s numbers) regardless to
its certainty. The most important thing in learnisgcommunication and to let them express
themselves without limiting them with the numbefgh®e words or expressions, to let them
know that there can be more than one answer thegnahey are teaching them how to refer to
the text and get correct answers. Obviously teachssign no time for the activities concerned
with receptive skills (listening and speaking). $hafficial tests have an impact on the way of

lecturing, what to be included and how.

Several studies have found that curriculdesign is highly influenced by tests.

Teachers organized and planned their courses am exignted classroom items, and aided
students to pass the test throlgbaching to the téstVarious research showed that the

washback effect on the curriculum. Li (1990, p.p3304) in his work concluded that after
the appearance of MET, students were exposed tdamdjuage skills (reading, writing,
listening, and speaking.) However, teachers gawreat attention to the skills that were
measured in the test specifically the reading ssllit carries the most marks. For a further
support, Alderson and Wall (1993), asserted tha tiew O-level exam in Sirilanka
profoundly influenced the content of language $yll8oth researchers came to the result that,
teachers gave very much time to skills gauged énetkam, mainly reading and writing with
the ignorance of other skills to a certain extédtdérson and Wall 1993 mentioned in Tsagari

2007).
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From the same perspective Lam (1993:1994¢mied that the majority of teachers pay a
great interest on the sections that have the h&tawieighting in the test, parts that count and
obtained good scores, as well the ones that mosteoessions in the time table devote for
them. He assumed that such impact may result mod gr in a bad way. It can be beneficial
when authentic materials are used and it can bavoofable when teachers limit their

teaching to the items that only assessed intoetstginentioned in Tsagari 2007).

Shohamy et al (1996) by contrast, assurhatithe low stakes Arabic exam changed in
the first place the curriculum while, high stakesra deeply affected the syllabi. Speaking
about the high stakes exam, teachers confirmedhkegtspend most of the time to activities
like debates, dress discussion, questions, andispeesince test is dealing with the oral skills

and those students need to be well prepared.

Through a long journey of observation aftdrathe analysis of 118 lessons in the high
school in Hungary, NiKolov (1999, p.p. 221-241)anfed that the lesson activities are all
about question-answer, translation, reading alamt] grammar activities in the form of
substitutional drills. The researcher came up whth result that such kinds of activities were

only language examination techniques.

Through the student's questionnaire, Rared(1991) concluded that official tests in the
United States actually obliged the educationalesysand staff, specifically teachers, to devote
the whole time dealing with the items that studemizy faced on the examination and

eliminating the ones that have been not assessagi{iiis 2007, p. 17)

In their comparison between Pennsylvani Maryland in term of high and low stakes

exams, Corbett and Wilson (1991, p. 27) deducetinhthe case of the high stakes exam, the
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narrowing of the curriculum has a destructive dffeamncerning tests results. This is why they
make some changes in the curriculum, they stroonghfirmed that the curriculum was too
specific compared to Pennsylvania, and the studmmtsiot pleased with this modification.
When the examination get closer, teachers try thest to make students succeed and got

good scores.

1.6. Conclusion

The review of the literature in this chapter gave @verview of the theoretical
background concerning high-stakes exam, specifidéccalaureate exam (BAC). It is an
attempt to examine the concept of washback phenomand its impact on teaching and
learning; in addition to the description of the mabtions related to the concept of washback
by shedding some light on the origin, definitiomdaits types, both positive and negative.
Speaking about washback means speaking about lgageating, it mainly intricates the
relationship between testing, teaching and learnlimngs chapter has dealt with the definition
of test, its types andsitcharacteristics. Washback has an essential rokff@cting either
positively or negatively the students, and theirepés, the educational staff including policy
holders, teachers and their performance. Overdib# a crucial impact on the curriculum,

materials used for educating, and the teaching odelbgy.
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Chapter Two: Fieldwork
2.1. Introduction

The previous theoretical chapter reviewed thedttee of the research topic. The
practical chapter deals with the methodology of thgearch. It is considered as the most
crucial phase in the whole work. It plays a pivatde in the success or failure of the work in
terms of validity and credibility. The aim of theegent study is to provide a concrete picture
of the washback effect of the Baccalaureate Exafangflish on EFL teaching practices. In
this chapter the researcher made a deep investigatid description of the research design of
the work in order to obtain insightful data. It sheml the kind of instruments and research
tools used by the investigator in collecting datahsas the use of a questionnaire for EFL
teachers and classroom observation, in additie@xé&mining the population addressed in this

study.

2.2. Research Design.

The first section provides a short descriptionhef inethodology procedure followed in
the present study. It mainly gives information abthe research tools, and the participants
involved in the current study. In this case, theeegcher relied on using different research
methods and data is gathered from a variety ofunsnts and resources. The review of the
literature showed that washback is a multi-faceteshcept that must be investigated
systematically. Therefore, a mixed research wasvi@ld to address this complexity and to
provide an enriched understanding of the researchlgm. A combination of a classroom

observation and a questionnaire were employedtascdiiection instruments.
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2.3. The Participants

The research was conducted at different public regaxy schools in Jijel. The target
population consisted of a total of 15 secondarystteachers. The sampling was purposely
chosen where the researcher carefully selecte@ tearhers from three different secondary
schools who were assigned two levels (examinati@hreon examination classes) in order to
involve them in the comparison. The remaining Etbers were randomly chosen from other

secondary schools in order to include them in thraiaistration of the questionnaire.

2.4. Data Collection Instruments

Several methods can be applied in gathering datmgla research study. In the
current study the researcher used two researcls toohnswer the research questions: a

classroom observation and a questionnaire.

2.4.1. Classroom Observation

One effective way in data gathering is through @letéon. Having feedback from
observation is very crucial and powerful act. Itshiaeen considered as good research
instrument that most researchers counted on inridesg people’s actions, attitudes, and
behaviours. Cohen (2000, p. 305) maintained tl@bservational data are attractive as
they afford the researcher the opportunitygether data from live situationsOver all
classroom observation aided the researcher tootxdeda from its natural settings to avoid

having fake and false information, to be more aand valid.

The major reason behind observing third-year ctagseto experience the direct
observations of the situation where an examinasonsed. A total of six secondary classes

were observed for a period of over 15 days in thid&erent secondary schools: Zin
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Mohammed Ben Rabeh, 8 May 1945, and BelhouchetifOhekaoues. In each school, the
researcher attended an examination and a non-eatamrclass taught by the same teacher. It
was not possible to attend all the classes in dingessecondary school because most teachers
were assigned one level and thus it was impostle/olve them in the observation. In order
to facilitate the classroom observation, the redearrelied on an observation checklist based

on three main criteria: the content, the mateaald the methods used.

2.4.2. The Questionnaire

The questionnaire is a traditional data collectioal. It has been defined” as any
written instrument that present respondentth ve series of questions or statements to
which they are to react either by writingit otheir answers or selecting from among
existing answers” (Brown 2001, p. 6). Thiseagh instrument aims to gather as much
opinions as it is possible of the sample populatiom one hand and gain both qualitative and
guantitative data from the other hand. While givihg opportunity to appropriately describing
the analysis and discussion of data obtained. Sjoestionnaire is a widely used and
useful instrument for collecting survey infotioa, providing structured, often numerical
data being able to be administered withowt firesence of the researcher, and often
being comparatively straightforward to analyd#flson &McLean 1994). The
guestionnaire target is providing data about teathmerceptions concerning the washback
effect of the BAC exam on teaching practices. #egiinformation on their intention behind

classroom behaviour and activities.
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2.5.2.1. Description of the Questionnaire

The Teachers questionnaire is a combination oéwfft types of questions. It includes
26 questions: 5 open- ended questions, 6 closedegdestions, and 15 multiple choice
guestions. The questionnaire is divided into treeetions; the first section includes questions
about the general information of the participattsembodies information as, gender, age,
teaching experience, academic level, and streaens @harge of. The second section is about
teachers’ perceptions of the teaching content, madédeand methodology. Here teachers were
kindly asked to give answers about their main comaghen teaching "8 year secondary
school students, type of activities they use thestmmotheir teaching and whether they fully
adopted the CBA frame in their teaching in termsaofguage skills. The Last section in the
guestionnaire intended information on the teacheisis on the washback effect and how

this national exam affects their instructional pices.
3. Data Analysis and Discussion

3.1. Data Analysis

This section shed light on the data aialgnd discussion of the information obtained
from both teachers' questionnaire and classroonereéson (qualitative and quantitative
method). The aim of this part of the research stisdio find appropriate answers for the

research questions that have been mentioned haftite general introduction.
3.1.1. Analysis of the Results of Classroom Obseri@n

The first instrument used to collect tildormation about teachers’ behaviours is
classroom observation. The first secondary sche8IMai 1945, we attend two sessions with

the same teacher; the first one was with seconds@entific stream on the 26April 2021.
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The teacher asked the students to open the boglage 85 and try to do the activity, he

clarifies and explains it through using the mott@rgue to make thing clear for them, the
activity was about suffixes and prefixes, then leved to the second part of the lesson which
was about listening and speaking in page 86. At,fine attempted to explain for them the
advertisement through translating some word andesgmns into Arabic, he based his

teaching on the interaction with each other so épt lencouraging them to give answers
whenever they have , no matter if it is right oong. Later, he read the dialogue twice in
which students are not allowed to read but ratisezri and then do an activity which is related
to the dialogue they were listening to. Both thecheer and the students were interacting with
each other. It can be said that teacher's mainsfdmre is on oral skills without paying

attention to students’ mistakes of grammar andcgiras. However he cautiously corrects
serious mistakes. Moreover, the teacher did notenfosther on the lesson till all the students
grasp the meaning of the previous part of it. Tlethmds he used are a mixture between GTM

and CLT.

The second session was conducted Witlyedr scientific stream on the 2&\pril
2021. At the beginning of the lesson, the teachke@dthem to open the book on page 128; the
lesson was about the difference between skimmimysganning. He asked them about the
differences between the two terms and then he mgoathem and quickly gave them
examples on how to differentiate between the twough the use of the reading passage of
achievement tests. He used simple words and eaehhie writes synonyms and antonyms on
the boards pointing out that they are key word aodth noting down with no feedback on
students’ pronunciation mistakes. He often usesrtather language to make things clear for

them. They move on to the next activity (activitlye page 129), he asked them to read the

37



short paragraph and try to fill in the box and Ingphasized that those types of activities are
highly expected in the BAC Exam. So, the main $oun this session was on the reading and

writing skills, test- like activities, vocabulariems and GTM.

The second secondary school is BelhoucheiChiee first lesson was with"? year
scientific management and economy that took platehe 28 April 2021. It was about
reported speech. At first, she gave them an exammpieasked them several question to let
them guess what would the lesson be about befunegginem the title and the rule, students
were motivated to this strategy and try their b&éke teacher gave them another example for a
better understanding, after that she wrote the anl# asked them to form some examples.
When making mistakes, she gave them a try to dothear own mistakes if there were any.
She brought some questions, not from the book,askdd them to report them. Once they
found difficult words, she gave them synonyms antitpose words in a sentence so that they
grasp the exact meaning. The teacher used peessasset, GTM, and self-made materials on

her teaching.

The second session was with third yeseiin languages on thé?3viay 2021, the
lessons started with a group task in which theyenaishort paragraph to compare between the
primary school and secondary school or betweemikdle school and the secondary school.
One group was interacting using English; wherdaes,athers were just using Arabic. Once
they finished, they read what they have written bgeone and later they choose the best
paragraph to be written on the board. The secomtdgbahe session was about Grammar
explorer, comparatives and superlatives, but tiras wp so that they could not do the task.
The teacher asked them to fulfil it at home. Agsult, in third year classes, the teacher keeps

focusing on grammar, vocabulary, writing, textb@akivities, and test-like activities.
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The third secondary school is Zin MohardrBen Rabeh, the first lesson was in the 6
May 2021 with 2° year foreign languages, it was about indirect dindct quotation. The
teacher started with giving them some questionsthed let them try to discover the rule
themselves, after that he wrote it on the boarddidenot refer to the textbook at all; besides,
he provided them with an activity not included e ook at the same time he was explaining
difficult terms by translating them to Arabic or bging examples to illustrate; furthermore, he
gave them some alternative words to some adverbgaisted on them to copy down them so
that to memorize them later and reuse them on ¢heetvork that he would give them at the
end of the session. They finished doing the tagk wrote their answers, then the teacher
asked them to give some examples to confirm thetuthderstood the lesson or not.Hemakes
them correct each other mistakes when he findsttiegt feel comfortable for this way of
assessing and feel free to speak. At the end ofeis®n he asked them to do the homework
and he gave them printed copies, the homeworkigctias not included on the book. The
main focus of the teacher is on students' prodoctod what they need for a better
understanding that's the reason why he adopteceaassessment to let them interact and
produce new examples. He used also self made wrdatéprinted materials and self-made
activities) as well as he emphasized on memorizerntgin vocabulary items as a beneficial

way of learning.

The ? lesson with this teacher was in the same day @fthyear literature and
philosophy. They started a new unit under the ftitlaste not, want not"; since the expression
waste not seemed to be unfamiliar for them, theheatried to clear up by putting it in a
sentence. He asked them to open the book on pagee6&xplained and interrogated at the

same time and students were answering, they wréie answers on the board; coincidently,
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the teacher was checking the answers and askediuithents to correct the spelling mistakes if
there are any. The second part of the lesson wast abading the passage in the same page,
they were asked to scan it and underline diffigelins to be explained later. They were trying
to answer the questions while reading; after theighed reading slowly, one of them started
reading the first paragraph loudly; however, beeanfstime restriction the teacher could not
explain, so, he asked them to answer them at hamdeeaplain jargon word using the
dictionary. One can realize that the teacher’s ngaimcern was to make the students deduce
what the new unit will be about, and also to mdkent grasp the exact meaning of what is

going on in the reading passage.
3.1.2. analysis of the Teachers Questionnaire

The teachers’ questionnaire consistshréet sections, the®Isection is about general
information, it consists of five questions considgrthe gender, the age, the teaching
experience, the academic level, and the streanysatteein charge of. The second section is
about teachers' perceptions of teaching contergtgrials, and methodology; it consists of ten
guestions. Then, the third section is under the téachers’ view on the washback effect of

the Baccalaureate Examination, and it consistéevka questions.
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Section one: General Information

Q1: What is your gender?

Figure 2.1. Teachers' gender

The first question given to the teachisrsabout the gender, female's percentage is

53,33% and male's percentage is 46,67%.

Q2: What is your age?

From 23 to
30; 6,67%

Figure .2.2. Teachers' age

Many teachers are between the age of @Marwith a percentage of 60%, 33.33% are
above 40, and just one out of fifteen teachergtaéen 23 and 30 years old with a percentage

of 6,67% .
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Q3: What is your teaching experience?

Table.2.1. The teaching experience

Teaching 5 8 9 10 12 15 17 20 30
experience
teachers 1 3 1 4 1 1 1 1 2

As it is mentioned above in the tables teachers teaching experience is restricted
between five and thirty years, so, it can be dedubat almost all of them are experienced,
three out of fifteen have been teaching the Endasiguage for eight years, four of them for
ten years, four of them for thirteen years, andré®t are divided between five, nine, twelve,

fifteen, seventeen, and twenty.

Q4: What is your academic level?

Doctorate;
0%

Figure .2.3. The academic level

When the teachers were asked about #ezidemic level ,53,33% of them have a
license degree, 46,67% have a master/magisteraleghereas, none of them has a doctorate

degree.
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Q5: Which stream(s) you are in charge of?
Sientifi
st erary
,67%ream;
13,33%

both stream;
80%

Figure .2.4. The streams teachers are in charge of

The majority of teachers are teachinghlibe literary stream and the scientific stream

(80%), 13,33% teach only the literary stream, amlgt 6,67% teach the scientific stream.

Section two: Teachers’ perceptions of teaching coat, materials, and methodology
Q1: What is your main concern when teaching "8 year secondary school students?

Table.2.2. Teachers' main concern when teaching®3year

Students’ knowledge of the English langugge 6 0

Students’ use of the English language 06

Students examination preparation 11

As it is presented in the table above,tdachers were asked about their main concerns

when teaching third year secondary school, stutlemtsm preparation is chosen the most,
eleven times, and then both students' knowledgheoEnglish language and studénise of

the English language are chosen six time for each.
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Q2: Do you teach the whole textbook?

Figure .2.5. Teachers' dependence on the textbook

The data collected from this questionvehdhat about three-fourth of the teachers
(73,33%) informed that they do not teach the whektbook, and the rest (26,67%) answered

that they do teach it.

Q3: Is the content of the textbook modified becausef the BAC exam?

Pie chart 2.1. Modifying the content of the textbok because of the BAC exam
The third question in this chapter shadhat 60% of the teachers choose yes and the

remaining 40% choose no.
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Q4: Do you skip over parts of the textbook?

NO; 0%

Pie chart.2.2.The rejection if some parts of the tebook

It can be clearly observed that 100%hef teachers answered yes for the question

you skip over parts of the textbodk?

Q5: What types of activities or materials do you tink are important to promote English
learning?

Table.2.3. Types of activities and materials that r& important to promote English

learning
Communicative tasks 14
Language games 09
Role play and group discussion 11
Authentic materials 08
Textbook activities 09
Text-like activities 07

The data illustrated above clarifies thadst of the teachers put emphasis on test like
activities in which it has been chosen 14 times, sbcond type of activities that teachers
relied on is textbook activities which has beensdmten times, authentic materials has been
chosen seven times, communicative tasks five timae, plays and group discussions only

one time; however, language games did not get enphasis by the teachers.
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Q6: What types of activities and materials do you Hink are important for the

examination?

Table.2.4. Types of activities and materials thatra important for the examination

Communicative tasks 05
Language games 0
Role play and group discussion 01
Authentic materials 07
Textbook activities 10
Text-like activities 14

The data illustrated above clarifies thragst of the teachers put emphasis on test like
activities in which it has been chosen 14 times, sbcond type of activities that teachers
relied on is textbook activities which has beensgmten times, authentic materials has been
chosen seven times, communicative tasks five timas, plays and group discussions only

one time; however, language games did not get emphasis by the teachers.

Q7: As an EFL teacher, what do you focus much moren?

Table.2.5. Focused -on components when teaching tBaglish language

01 02 03 04 05 06
Listening 04 01 03 04 0 03
Speaking 05 03 03 02 02 0
Reading 05 03 04 01 01 01
Writing 04 02 02 06 0 01
Grammar 05 02 05 03 0 0
vocabulary 02 04 05 03 01 0

The table above shows the frequenciesaoh item on each rank, starting from it, the
components that have much emphasis are speakedjngg and grammarnh the first rate,

listening and speaking come on the second rate¢henidst component is vocabulary which is

considered as less important to be focused on.
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Q8: Do you devise any activities that aim to devepolearners’ communicative skills?

Never;
'6’67%
o)

Figure .2.6. The devising of activities that aim talevelop learners' communicative skills

The eighth question presents that 53,88%e surveyed teachers often devise activities
that aim to develop learners' communicative skill3% of them do so very often, another 20
percent choose rarely and only one choose nevér avitercentage of 6,67%. They include
project work, group work activities, and presemtiasi, games like word puzzles, dialogues,

and writing essays.

Q9: Do you devote sometime to the teaching of skilland content not included in the

BAC exam?

Py

Pie chart .2.3.Time devoting for the teaching of skks and content not included in the

BAC exam
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Many teachers (80%) devote sometimeséoteéaching of the skills and content not

included in the BAC exam and only 20% do not do so.

Q10: What are the factors that influence your teacing most?

Table.2.6. The factors that influence the teaching

Professional training 11

Teaching experience 12
Baccalaureate examination 02
Prescribed syllabus 08
People’s expectations 01
Textbook 01

According to the findings illustratedtime table, the factor that influence teaching most
is teaching experience which has been picked 1@stimext comes professional training with
11 times, then prescribed syllabus with 8 timesweler, BAC exam has been chosen only
two times, and both people's expectations and dextlhave been chosen only one time for

each.

Section three: Teachers’ view on the washback effeaf the Baccalaureate examination

Q1: Which of the following components you give mucimportance in 3% year secondary
school classes as the BAC exam gets closer?

Table.2.7. Focused-on components when teaching $ear secondary school classes when

the exam gets closer

01 02 03 04 05 06
Listening 01 02 01 03 05 03
Speaking 0 03 04 04 03 01
Reading 09 01 02 01 0 02
Writing 07 02 03 03 0 0
Grammar 07 06 01 01 0 0
vocabulary 05 04 04 02 0 0

The latest table presents the frequenaiesach component in each rank to discover

which has the most emphasis and which has the léasin be clearly observed that reading,
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writing, and grammar have the most emphasis , secomes vocabulary, and then comes

listening and speaking with the least emphasis.

Q2: Do you make use of exam related materials if%year secondary school classes?

Rarely;  Never; 0%
6,67%

Often;
53,33%

Figure.2.7. The use of exam related materials

It can be illustrated from the data gegldeabove that 40% of teachers use exam related
materials with third year secondary classes vetgnof53,33% of them often use those
materials, just one teacher out of fifteen usedntharely (6,67%), and none of them picked

never.
Q3: If so, what kinds of materials do you use in tbse classes?

Table.2.8. The materials being used inByear secondary school classes

Textbook 08
Self-made materials 12
Past exam papers 09

The third question in this section reeealhat textbook was picked 8 times, self-made

materials 12 times, and past exam papers 9 times.

Q4: Do past examination papers help students in tlrelearning or only to score well in

the BAC exam? Explain.

For this question, all teachers share dhmme idea that examining past examination

paper is a beneficial way to enhance their lear@isigvell to score better in the BAC exam,
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because it makes them familiar with types of qoestiand activities and vocabulary in

general.

Q5: Do you get inspired or draw on your teaching tehniques for past examination

papers?
60%
40%
A
O% T T T T
Yes To certain No
extent

Figure 2.8. The influence of past exam papers onaehing techniques

As it is represented in the data collected frons duestion, 20% picked yes, 46,67%
goes for“to certain exterit and the remaining 33,33% goes fao". For those who choose
yes and the certain extent provided some exampids as they work on forming a learning
which is beneficial for everything, also they confithat learners have to be trained to meet
the expected exam papers and related activitiagstthe reason why the teachers should get
inspired from past exam papers their teaching. l@ndther hand, teacher who choose no
exemplify that it is the other way round, teachisdgpounded to syllabus and exam guide only

in its objectives and strategies.

Q6: Do you adapt the syllabi according to past exampaper?

Figure.2.9. The adaptation of the syllabi accordingo past exam papers
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More than half of the teachers (66,67%) indicated they do not adopt the syllabi according
to past exam papers, and the other 33,33% theyajut &.

Q7: Do you give extra classes besides regular scholasses?

Figure.2.10. Teachers' arrangement of extra classes

When the teachers were asked about ¥ ¢iee extra classes besides regular school

classes, 60% confirm that they organize additictesses for students and 40% do not.

Q8: Do you schedule revision sessions?

Never;

Rarely;
40% 3

ab

Figure.2.11. Teachers’ arrangement of revision sessis

When asking the teachers about the schegloli revision sessions and to what extent
they schedule them, 33,33% arranged the sessiohaht®e time, 26,67% often do that, the
rest 40% choose rarely, and no one choose nevea.r@sult no one can skip this strategy in

learning a language.
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Q9: Do you use Arabic or French to help students emolidate vocabulary building and

structure information?

60% 40%

= Ut o

Very often Often Rarely Never

Figure.2.12.Teachers' use of Translation

This question seeks to know whether teesclised Arabic or French to help students
consolidate vocabulary building and structure fdram none of the informants asserted that
they use such strategies neither often nor newmveher, 60% confirmed that they often use

it, in addition to 40% whom use it rarely.

Q10: Do you encourage your students to memorize dam familiar words so as to help

then grasping the reading passage?

Figure.2.13. Student’ memorisation of vocabulary
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Almost all of the teachers being surve{@8,33%) answered that they do encourage
their students to memorize certain familiar wordsas to help them grasp the meaning of the
reading passage, and 6,67% (only one teacher) aidlem so. Those who picked yes gave
some examples like in the warm up they use thewkayls that are mentioned in the reading
passage in order to be able to understand whabirgygn. They agree that learning new
vocabulary by heart is an efficient technique iarteng and helps a lot to understand the
content. However, one teacher have a differenttpadimiew in which he explained that pupils
generally would limit their preparation and focus those vocabulary items which are

unlikely to be re-used in the same context as ptevpaper context .

Q11: Is there a correspondence between pupils’ reksi and the teaching goals?

100% -

80%

60% -
40% -

20% -

O% T T 1
Yes To a certain No
extent

Figure.2.14. The correspondence between pupils' ngss and the teaching goals

The last question aimed to know whether the stiaesults reflect the teaching goals,
33,33% indicated that there is a correspondenceeaet them, 66,67% pointed that there is a
correspondence to a certain extent, and no onetedsihat there is no link between the
students’ results and the teaching goals. Alschegaamentioned the reason why they answer
like this, they almost all share the same idea tihatteacher's performance has definitely an

impact on pupils’ feedback, though the other fextoray also influence the results, and the
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selected teaching goals are not significantly eelato students' gain. Furthermore, they
mentioned that they teach according to the comérthe curriculum and according to the

syllabus.

3.2. Data Interpretation and Discussion of the MairResults

This section sheds light on discussingntiaén results obtained from both the classroom
observation and the teachers’ questionnaire irtioeldo the stated hypotheses. The aim of

this part is to confirm or reject the hypotheses.

The purpose of this study is to explére washback effect of the Bccalaureate Exam on
teaching practices. It tries to find out whethez AC Exam has an influence on teachers
instructional behaviour and what type of influende exerts (positive or negative
washback).Based on the data collected from thetignesire, it can be clearly noticed that
the teachers' main concern when teaching third geaondary school students is to prepare
them for passing the exam (first question in theosd section). Also, about three-fourth of
them do not teach the whole textbook (second questi the second section), but they SARS
(Select, Add, Reject, Supplement) the content & bHook in a way that serves their
preparation (fourth question in the second sectitig latterwas also noticed in the classroom
observation in some exam classes that teacherstdely 100% on the textbook content and
they skip parts that they think are not necessasyyell as they make changes on the content
being taught because of the BAC exam (third questiothe second section). Starting from
the answers gathered from the previous three quesstit can be said that most of the teachers
focus only on the content needed to pass the exairtheir teaching practices were exam
oriented. For the fifth question given to the tesshin their perceptions, the type of activities

and materials that are important to promote Engledrning are role plays and group
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discussions, which has the highest percentagetandther choices were very close in their
percentage; as it has been mentioned in the asaljsiassroom observation that one teacher
based her teaching on group discussion and it eeldastudents’ motivation to learn the
language. However, when it comes to the types tifihes and materials that are important
for the examination (sixth question in the secoactien), test-like activities have been chosen
several times by the informants which shows thay thut much emphasis to make students
being familiarized with such kind of activities.|parallel, in & year classes, the teachers
always make the students pay attention to the kindctivities that are similar to the ones
being included in the Baccalaureate exam; wheredsss emphasis was given to activities
that are based on oral expressions. The sevenstiguén this section aims to discover what
do teachers focus more while teaching the Englisiguage; in accordance to how they
classify the items in the table, one can came dth the result that the focus is given to
speaking, reading, and grammar; in addition, lisigand writing are given a lesser emphasis
while vocabulary is not given a big emphasis. Rebm what have been mentioned before,
teachers think that the language is rather to betiped through speaking, reading, and the
learning of grammar as an effective way of learrang not to be taught through learning by
heart its vocabulary items. They were asked theesquestion ( first question in the third
section) but for third year secondary school sttelevhen the BAC exam gets closer, here
comes the difference, it is observed that thera swvitch on what they focused more on;
reading, writing, grammar, and vocabulary beconeeiportant items to be focused on and it
is due to the fact that the BAC exam instructidnsnot necessitate students listening and
speaking skills; so, they have been given less itapoe particularly when the exam gets
closer contradicting to the previous question. €asm observation confirms this point in

which it was revealed that teachers put much enmploasthe point that students have to grasp
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the meaning of what they are reading through béangiliarized and getting used with the
different vocabulary items so that to use themhgirtwriting. The eighth question in section
two shows that more than a half of the informamswaered that they often devise activities
that aim to develop learners communicative skilisl 20% do so very often, this helps to
deduce that in non-examination classes teacher® tenhance the students communicative
skills get them more engaged in the teaching legrprocess. Additionally, in question nine
section two, almost all of the teachers picked & tgeshow that when teaching third year
classes, they do not totally ignore the other skiflther they also devote some time to the
teaching of the skills and the content not includadhe examination. The data gathered from
the last question in this section shows that tletofa that influence their teaching most is the
teaching experience, professional training, andsgiieed syllabus; that's the reason why
66,67% of the teachers do not adapt he syllalwrdarg to past exam papers (question 06 in

the 39 section) but rather they follow a prescribed $yis

Relying on what has been gathered froenstcond question in the third section, more
than a half of the teachers often used exam relai@e@rials in third year classes, and 40%
used them very often, as a result, one can cledyice that teachers do prepare students for
passing the exam. The materials being used arenselé materials first, past exam papers
comes second, and finally textbook comes thirddtuestion in third section).The aim of the
4™ question is to get an idea about teachers' pdimiesv about whether past examination
papers help students in their learning or only dors well in the BAC exam. Most of the
teachers think that it helps them in both theirneay and scoring, they explain their view
points in the sense that students who examinedbhegxamination papers over time will find

that they improve their assessment scores and racgseful life skills, it helps to develop
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students’ abilities to answer any kind of questiohkelps them to get an idea about how the
BAC examination papers are made, also the studenthis case will be familiar and
experience the method of questions and tasks.HeoBtquestion in this section, teachers get
inspired and draw on their teaching techniquespfst examination papers but to a certain
extent due to the fact that learners are trainethéet expected exam papers with related
activities. That's what have been observed fromattendance with'8year classes they based
on the types of activities that are similar to wstidents will find in the day of the exam. The
seventh and the eighth question shows that teagnersextra classes besides regular school
classes and also schedule revision sessions. Meuestion bring to light that teachers use
Arabic and French often and rarely and that's wieate been mentioned before in the
discussion of the classroom observation that teadihem time to time use Arabic especially
when facing unfamiliar words and expressions orminging to help them grasp the meaning
of a piece of writing. The tenth question showd #ileost all of the teachers encourage the
students to memorize vocabulary items that areulseffor understanding better the reading
passages, the same point was observed with altetiehers that they emphasized on the
learners to memorize some words so that not togagielems in understanding what they are
reading. The last question in this questionnairewsh that there is, somehow, a
correspondence between the pupils’ results antetehing goals because of the other factors

that may affect the students'’ results.

The main findings obtained from classroobservation and teachers’ questionnaire
revealed that teaching practices in non-examinatiasses differ from that of examination
classes. This can be explained as the existensasitback effect of the examination. Yet this

influence vary from teacher to another in termgt®intensity and power depending on their
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teaching instructions such as the over use of then language to explain difficult words. In
addition to that, the findings proved that the t@ag practices were influenced positively and
negatively. Examples of positive washback are #e af communicative oriented tasks, free
productions and the use of the English languageirfstructions. Examples of negative
washbak are apparent in the overuse of the matingubge, the emphasis on receptive skills

(reading and writing) with no feedback on studeptsnunciation mistakes.

As far as the materials used, teachezasf@mn the instruction of the textbook as the
students will be tested on what it contains. Initoid, teachers relied on sample exam papers
to get their students familiar with the exam instiens. The content used, though the use of
written forms is apparently overused, teachers aware of including the speaking and
listening skills. In terms of the method of insttioa, the examination exerted an influence on

the methods that vary between communicative-orteate test-oriented methods.
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Conclusion

The second chapter of this study is altlo@ifpractical part, it dealt with the design and
method, research context, and data analysis aodssi®n. In the data analysis, we analysed
each question separately through the presentatidata using charts, figures, and tables. Data
analysis is followed by the discussion of the mhamdings collected from both teachers'
guestionnaire and classroom observation. Afterdrsat of suggestions and recommendations

are formulated to enhance the positive washback.
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General Conclusion

1- Concluding Comments

The present study is an attempt to eeptbe washback effect of the Baccalaureate
Examination on teaching practices including typésdivities, the materials and strategies
used. The research work took place at three secpisdhools in Jijel: Zin Mohammed Ben
Rabeh, Belhouchet Cherif, and 8May1945. The dia8ert is divided into two chapters, the
first chapter presents the theoretical frameworkhef dissertation and the second chapter is
the practical part. The former started with a gehartroduction in which the researcher
developed the following hypotheses. The first hiapets is that the teaching practices were
affected by the Baccalaureate Exam positively aghtively. Whereas the second hypothesis
suggested that Washback is likely to change thehieg practices including the choice of

content, materials and methods in order to heigstiedlents’ scores in the BAC Exam.

The theoretical part describes the mogiortant features of washback and language
testing, including definitions about the washbatieqpomenon, types of washback, and its

impact on learners, parents, teachers, in additiguolicy holders.

The practical part is considered the aofféhe study since it includes the research
methodology and data collection and analysis. Aealixnethods approach which is both
gualitative and quantitative data was implemented tavo main research tools were used: a
classroom observation and a questionnaire. The glthered by these tools showed that the
teaching practices in non examination classesrdiféen that of examination classes. This can
be explained as the existence of washback effetteoexamination. In addition to that, the

findings proved that the teaching practices wefliémced both positively and negatively.
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The positive washback was revealed in the teaclhses’of communicative-oriented tasks to
enhance the learners’ communicative competencereabethe negative washback is clearly
exposed in the use of test-like activities with #iva of raising the students’ scores in the BAC

Exam.

2- Limitations of the Study

The researcher faced some problems affidutties that must be noted: The first

limitation is related to the complex nature of teeearch. Washback phenomenon is likely to

Evolve over time and thus requires researcherdserwe the participants for a long period

then the associated the dissertation.

The research may be limited in termst®igeneralizability. The findings are limited to
the scope and the sample chosen. It is not intetole@present all the foreign language
teachers in all secondary schools. The same issdertaken by another researcher could

generate different results.

3- Suggestions and Recommendations

To reduce the negative impact of examgheneducational process, some suggestions
and recommendations are proposed. First, studeataed to be not interested in the process
of teaching followed by the teachers in conducting courses, particularly the types of
activities and the methods and strategies beingieapm the classroom which effect directly
their motivation. It can be proposed that instefitetying on activities and applying methane
strategies that serves the need for scoring béfterteacher can also adopt audio-visual tools
to enhance the listening and the speaking skifisesin third year teacher do not put emphasis

on oral skills.
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The second suggestion is concerned witlithiers training in which teachers are
supposed to attend in seminars, scientific meetary] conferences to share ideas and
cooperate for the purpose of developing test ptejsg that to be able to create a connection
between procedures, methods, and the teachinggasicAs a result, teachers will be more
aware that assessment in not only testing studgrades; whereas, it is used for improving
the quality of language education and learners’ivatmdn towards the English language

learning.

For the third suggestion, teachers havievolve students in the process of assessment
through providing them with questionnaires and &hsts so that learners can evaluate
themselves, self-assessment. This method allovesthées to discover students' strengths and

weaknesses in order to switch from emphasizing #tengths and foster what they lack.
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Appendix

Teachers’ Questionnaire
Dear teachers,

The present questionnaire is part ofssaech on the Washback Effect of the English
Baccalaureate Examination on Teaching Practice® data obtained is of significant
importance for the conduction of this research.sThyou are kindly requested to answer the
questions below by ticking/f the relevant answer (s) and commenting when sacgsYour
participation in this survey will be treated in tteictest confidence.

Section One: General Information

1. Gender:
« Male []
« Female []
2. Age:

* From 23to 30 [l
* From 30 to 40 []
* Above 40
3. Your teaching eXPEriENCE ..........iuuit it e e years.

4. Academic level

License Master/ Magister Doctorate

5. Stream (S) you are in Charge Of.......cooiiiiii i e erreen s

Section Two: Teachers’ perception of teaching content, materiaJsand methodology

1. What is your main concern when teachiffty@ar Secondary School students?
» Students’ knowledge of the English Iangqu
» Students’ use of the English language ]

» Students examination preparation ]
2. Do you teach the whole textbook?
« Yes []
« No []
3. Is the content of the textbook modified becausthneBAC Exam?
e Yes [
e No []
4. Do you skip over parts of the textbook?
+ Yes [ ]

e No []



5. What types of activities or materials do you tharke important to promote English

learning?
e Communicative tasks L]
e Language games []
* Role play and group discussions []
» Authentic materials []
» Textbook activities []
* Test-like activities []

6. What types of activities and materials do you thiate important for the
examination?

« Communicative tasks []
« Language games ]
« Role play and group discussions [_]
 Authentic materials []
+ Textbook activities ]
+ Test-like activities []
7. As an EFL teacher, what do you focus much more on?
01 02 03 04 05 06
Listening
Speaking
Reading
Writing
Grammar
Vocabulary

8. Do you devise any activities that aim to develaggers’ communicative skills?
* Very often []

« Often []
* Rarely []
* Never []
E XM S i

9. Do you devote sometime to the teaching of the skfid content not included in
the BAC exam?
e Yes [
* No []
10.What are the factors that influence your teachiogth
» Professional training [ ]



» Teaching experience []
« Baccalaureate Examination [ ]

* Prescribed syllabus ]
* Peoples’ expectations ]
* Textbook ]

Section Three: Teachers’ view on the washback effecf the Baccalaureate Examination

1. Which of the following components you give much briance in % year
Secondary School classes as the BAC exam getg2lose
01 02 03 04 05 06

Listening
Speaking
Reading
Writing
Grammar
Vocabulary

2. Do you make use of exam related materiald‘ige@ar Secondary School classes?

* Very often []

« Often |:|
* Rarely []
e Never |:|

3. If so, what kinds of materials do you use irstholasses?

* Textbook ]
 Self made materials| ]
« Past exam papers [ ]

4. In your opinion, do past examination papers lslglents in their learning or only to
score well in the BAC exam?

EX PN e ———

5. Do you get inspired or draw on your teachingntégues for past examination papers?

* Yes []
 To a certain extent|:|
* No []

EX M. e



6. Do you adapt the syllabi according to past epapers?

. Yes []
« No [ ]
7. Do you give extra classes besides regular satastes?
e Yes []
« No []

8. Do you schedule revision sessions?

* Very often ]
+ Often []

* Rarely []
* Never [ ]

9. Do you use Arabic or French to help studentssalisiate vocabulary building and
structure formation?

« Veryoften []
« Often []

* Rarely []
* Never []

10. Do you encourage your students to memorizaioefdmiliar words so as to help them
grasp the reading passage?

e Yes [ ]
« No [ ]
EXPIAIN . e e

11. Is there a correspondence between the pupsslts and the teaching goals?

e Yes

« To acertain extent [_|

* No []
Why?

Thank you very much for your collaboration



Résumé

L'impact des tests est au centre de l'attentiomatabreux scientifiques et chercheurs, en
particulier dans le domaine des tests de langude ¢&rme washback était connu. Le terme
“washback” est un concept tres répondu dans leemitducatif et dans la linguistique
appliquée. Il désigne linfluence réflexive des mmesms sur l'opération de formation
d’apprentissage pédagogique. Cette action querdtouve dans les pratiques quotidiennes
des professeurs d’anglais comme une langue étmn@ette influence a un coté positif et un
autre négatif. De plus la problématique posée tleegr clarifier et identifier les résultats
négatif de cette influence pour trouver les métBode réduire ces résultats négatifs et
renforcer l'impact positif grace a des études asitérrains dans le lycée Belhouchet Cherif, le
lycée Zin Mohammed Ben Rabeh, et le lycée 8 Mai5l%ksque les données ont été
collectées a partir d'un échantillon de populatiasé sur 60 étudiants et 15 enseignants de
tous les domaines, les données ont ensuite étgsamal qualitativement et quantitativement.
L'étude de cas a également été construite autonrgdiestionnaire adressé aux enseignants et
de l'observation en classe. Les résultats ont éégéke I'examen du baccalauréat affecte
directement les sources, les méthodes et les nethdeénseignement pour augmenter les
notes des éléves aux tests au lieu d'améliores leompétences communicatives, ce qui
conduit a I'échec de I'amélioration de l'apprentissde la langue anglaise en conséquence,
I'effet est négatif et pour réduire cet impact Gieds suggestions et recommandations sont

avancées.
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