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Abstract

English Foreign Language (EFL) students encounteryngrammaticadlifficulties when writing
essays. These difficulties lead them to commitoregigrammatical errors. This study aims first
at finding the most recurrent errors made by EFRtdtiear license students at the University of
Mohammed Seddik Ben Yahidijel. Then, it explores the causes of thgemmatical errors.
Two questionnaires were administered; one to 6@ thear students and the other to five
teachers of written expression. In the light of ti#ained results from both questionnaires, it
was found that the students’ most frequent granualagrrors are made in the use of tenses,
punctuation, subject-verb agreement and prepositiboreover, the findings of this research
work showed that the main causes behindsthdents' grammatical errors are either interlihgua
or intralingual. The interlingual causes are relaselely to negative transfer from the mother
tongue. While the intralingual ones are restrictedovergeneralization, ignorance of rule
restriction and incomplete application of rules.rtRearmore, there are other less influential
sources for the students’ grammatical errors sgctinge restriction, content coverage and lack

of practice.
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General Introduction

1. Background of the Study

English has become an international language amostlall learners of English as a
foreign language (EFL) want to master it. Thusyriess should first master the language skills
of English which are writing, speaking, listeningdareading so that to achieve language
proficiency. However, Pucker and Othman (2015)netad that writing is viewed as the most
complex and challenging skill to be mastered fonynstudents. In other words, developing the
ability to produce the written form in the domaih foreign language is a complex process
fraught with difficulties. In this respect, David(07) stated that “writing a coherent text longer

than a sentence is one of the hardest of all titls #kat schools set out to teach” (p.98).

Most Englishlanguage learners face numerous problems in thatng mainly in
grammar. Therefore, this problem prevents them froeing linguistically competent. In
assisting the learners to successfully acquiremiiteng skill, analysing errors and understanding
their sources and causes are quite necessary touemptudents’ writing competence. This study
aimed to explore the causes of grammatical err@deniby EFL learners in their English essay

writing.

There are many studies about the causes of graemuoas made by EFL learners. In this
respect, Kashavaraz (2012) asserted that “Teachegsists and psychologists have always
been interested in errors produced by second-la@ygyle@rners, either in their speech or writing
or both. In fact, learners’ errors have been thigjesi of extensive investigation and heated

controversy for quite a long time.” (p. I).



Hourany (2008) conducted a study in which he engglothe common types of
grammatical errors committed by Emirati secondaajenstudents in their English essay writing.
His study was both quantitative and qualitative;itmplemented his study by means of two
separate questionnaires for both teachers andrdtudemi-structured interviews. The results of
the study showed that the most frequent committemtsefound in the students’ essays included:
verb tense and form, passivation, articles, pltyalind auxiliaries. He additionally, indicated

that these errors were due to the interlingualstiem

Based on these studies discussed earlier, seregalts revealed that EFL learners’
grammatical errors are an ordinary phenomenon, EBkners have almost shared the same
grammatical errors such as verb tense, subjectagrbement, punctuation, preposition, word
order and articles which are identified as negatveeomes produced by EFL learners. Hence,
these outcomes hinder the development of the psooEgoreign language acquisition, more
precisely in the field of writing. Furthermore,vitas also found that most of these errors were
due to intralingual, interlingual and negative sfem of the mother tongue which are the main

causes of students’ grammatical errors.

2. Statement of the Problem

Writing is a major skill that learners seek to iloye when learning a foreign language.
However, it has been noticed that third year ERldshts at Mohammed Seddik Ben Yahia
University have serious problems when it comes tamgnar, and they commit so many
grammatical errors and mistakes in their writinggaoh lessen their value. Thus, to avoid such
problems, it is worthy to explore the causes okéherrors and mistakes, in order to be capable

to avoid them when writing essays in the future.



3. Research Questions
The present research work sought to answer thenfrl research questions:

* What are the most common grammar errors made t/year EFL licence students in
writing essays?

* What are the major reasons behind these grammaticak?

4. Research Hypothesis

In this research work, it is hypothesized that:

EFL learners might produce well written essays Wa#s or no grammatical errors if they

are aware of the sources and causes of those.errors
5. ResearchMethodology

To achieve the aims of this study two, questioresairere used to collect data. One was
administered to a sample of 60 third year licertadents and another to five teachers of written
expression (third year) in the department of EigiisMohammed Seddik Ben Yahia University

of Jijel.
6. Significanceof the Study

Grammatical errors in essay writing are a currenblem that EFL students encounter.
Conducting this piece of research work is significdecause on the one hand it seeks to detect
the most common grammatical errors made by stud@mtsghe other hand, it seeks to identify
the causes or reasons behind committing such erfdris study aims to shed light on the
grammatical written errors of third year Englisicelnce degree learners at jijel university.
Moreover, it attempts to find out the most commaors made when writing essays. The study

strives as well to know about their types and discahe main causes or sources of these



grammar errors. Furthermore, this study is conadluatefavour to help teachers correct these
kinds of grammar errors, so that learners will war@ of their grammar errors and avoid making

them when writing essay.
7. Organisation of the Dissertation

This dissertation in hand is divided into two mahmapters. The first chapter will be the
review of the literature. It includes two sectio$e first section is about writing essays, it
contains the definitions of the main concepts inmsearch from writing to the major problems
encountered by English foreign language learnemssgay writing. The second section tackles
grammar errors and their causes when writing essay&ludes the definition of errors and the
causes of grammar errors. The second chapter ioi@igs the practical part which is divided
into two sections. The first section is devotedtlie research methodology, identifying the
setting, population and sampling, data gatheringtruments, limitations, pedagogical
recommendations and suggestions for further resedarbe second section deals with the
analysis of data gathered from questionnairesy th&@rpretation and a discussion of the final

results.



Chapter One: Literature Review
Introduction

This chapter is assigned to the review of theditge as it highlights some key terms
concerning the writing skill and the concept ofoeriThe chapter is divided into two sections:
the first section deals with a general overviewwberiting, presenting its definition, approaches
to write an essay, writing process and indicatiogpes common grammatical difficulties that EFL
learners may have in writing. The second sectiarntsstvith reviewing the different definitions
given to error and explain the causes that puskignrlanguage learners to make errors. Then,
major approaches to analysing errors: Contrastivelysis and Error analysis are central

elements to be identified in this section.

Section One: Writing Essays

1.1. Definition of Writing

Much attention is given to the field of writing lopymerous researchers (Yule, 2010; Byrne,
1991; Nunan, 2003). Writing is defined as the ussymbols and graphs to record speech. In
this sense, Yule (2010) defined writing as “the bgfit representation of language through the
use of graphic sings” (p.212). However, Byrne ()98Entioned out that writing goes beyond
the production of graphics and symbols, just agsdpés more than the production of the sounds.
The symbols ought to be coordinated in terms afageiconventions, to form words, and words

ought to be coordinated to form sentences.

However, Nunan (2003) defined it as both physaral mental acts. At the most basic level,

writing on the one hand is a physical act of cortimgtwords or ideas to some medium. On the



other hand, writing is the mental work of inventildgas, thinking about how to express them,

and organizing them into statements and paragridyaihsvill be clear to a reader.

To sum up, writing can be defined as the procesexpiressing ideas, information,
knowledge, or experienaghich is based on the representation and arrangeshesymbols and

graphics to build a systematic structure of languag

1.1.1. Definition of Academic Writing

Academic writing in the view of Jordan (2003) reféo “a formal style of writing that is
produced in an academic setting” (p.42). That isay, it is any writing that entails the scientific
knowledge this highly required for university caess(Whitaker, 2009). During academic
writing assignment, Whitaker also demonstrated #tatlents are mainly required to ask good
guestions, and examine their answers. They areredgored to show good understanding of the

main topic they are discussing and develop criscglments about it.

According to Bailey (2003), academic writifigecognises the variety of the learning’
needs;lt is a flexible course that allows students ofsalbjects and levels, from foundation to

PhD, to practice those aspects of writing whichraost important for their studies” (2003, p. 4).

To sum up, academic writing is a special genre wiirvg that prescribes its own set of
rules and practices that must be organized arodadral order or structure to present ideas and
conceptdt is a formal writingstyle that is commonly used in universities. leverything written
by students in classes or teachers and acadensi@arcbers in the field of research. They are of
different forms. They may include: paragraphs, gssabstracts, research papers, journal
articles, book reports, conference papers, didgmisa and theses, and in this dissertation the

focus is totally on essays as a type of academtogr



1.2. Writing Essays

In academic writing, the essay is still considetied most popular type of assignment
(Van Geyte, 2013). More specifically, an essay mege of writing consisting of one particular
topic breaking down into several paragraphs, sigiiy an introductory paragraph and ending

by a concluding paragraph (Oshima & Hogue,2006).

Belmont and Sharkey (2011) claimed that each eissepade up of various paragraphs,
which focus on a specific subject. The primary edate of the essay are: an introductory
paragraph that presents statements to the readtestion, body paragraphs that provide
development of sub-topics of the topic in each gamph, and a concluding paragraph that

restates the main point and additional quotatiéesording to Spurr (2005):

Essays are short written works, usually in prodthgagh
there have been essays in poetry) in which a pdatiéssue
is addressed and assessed. The word derives fobRrerich,
assai, which means a measure, testing or weighihg o

something (p.2).

In short, essays are an academic piece of writoggsist of a collection of cohesive
paragraphs that supports a statement and a clamghware written in order to convey a

message.
1.3. Approaches to Essay Writing

Writing essays seems to be a challenging taskdonaglish for EFL learners. Moreover,

A set of approaches have been stated in ordeciigdse writing in general and writing essays in



particular. These approaches are to be chosenebile#inners according to their needs for the

sake of developing the foreign language writindlski

1.3.1. The Product-Oriented Approach

The product approach follows a traditional processwhich students are encouraged to
imitate a model text which is usually offered amblgized at an early stage. This approach
supports learners to mimic a writing model providigdhe teacher. The product-based approach
focuses on the learner’s final product, with erfree performance at the sentences level, and an

emphasis on the form of language, i.e. grammatagymechanics.

Briere (1996) argued that the main concern of éipigroach is on the quality rather that the
guantity and fluency of writing. Pincas (1954) poepd another description of the product
approach; she considered that the main concern rafngv is with linguistic knowledge
throughout using the appropriate vocabulary, synéx cohesive devices (as cited in Badger

and White, 2000, p.13).

Moreover, White (1988) added that the emphasisiofi @n approach is on the grammatical
correctness and obligation to given models or dinds while, imitating models obstruct
writers rather than liberate them. There is a smalho chance for the learners to insert any
thoughts or ideas of their own (Raimes, 1983). iflegitable result is that less interest is paid to

the student’s writing ideas and meaning (Raime831p.75).

Essentially, the product-oriented approach focumsese on the final written product rather
than on the processes involved in compositions,jtaisdundamentally concerned with linguistic
competence, grammatical structures, and how theyoatered to form an understandable and

organized final whole. Other researchers assuratl gftoduct approach is a final product of



learners writing procedure. In the same contextpa¥iu(2001) confirmed that:” a product-
oriented approach focuses on the end result ofeiming process what it is that a learner is

expected to be able to do as a fluent and compesentof the language” (p.86).

The major purpose of thgroduct approach is not the processes or stagesetraers can
implement when writing, but is the final work ofethwriting process as Harmer (2001) declared
“when concentrating on the product we are onlyregted in the aim of a task and in the end
product” (p.257). According to Pincas (1982), in this appto&éearning to write has four main
stages, namely familiarization, controlled writinguided writing, and free writing. The
familiarization stage aims to make learners awdreedain features of a particular text. In the
controlled and guided writing sections, the leasngractice the skills with increasing freedom
until they are ready for the free writing sectiaren they use the writing skill as part of genuine

activity such as a letter, story or essay (p.22).

To conclude, the product approach is concerned mife knowledge about the structure,
form of language, and writing development as mathly consequences of imitating the model

text submitted by the teacher.

1.3.2. Process-Oriented Approach

Tribble (1996) stated that the process approachrgedewith a different focus then the
product approach. He defined the process-orienpguioach as an approach to teach writing
which focuses on the individual writer’s creativignd takes into consideration the development
of good writing practices than simulate other meddlherefore, the process approach helps
students write better throughout assisting therthenactual process of writing (Tribble 1996,

p.118).
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To clarify, the process approach differs from thaditional writing approach “product
approach” which offer a writing model and propospatition. In the process approach teaching
takes place during the writing process, not onlfpteeand after, like traditional approaches. In
accordance with this, Nunan (1991) declared thahfcoser to perfection piece of writing, a set
of steps should be followed in writing. In the pees approach, students require to pay attention

on how they produce writing rather than the proaietriting.

Additionally, Steele (1992) claimed that the pracapproach focuses more on the classroom
activities which raise the development of language; brainstorming, group discussion, and
rewriting. Hyland (2003) said that the proposinagst is important in evaluating students when
they move from one stage to the next stage of mgithnamely planning, drafting, revising,
editing, responding, evaluating, and publishingrtfi@rmore, learners are requested to make

decisions about genre and the choice of topic laeg $hould cooperate as they write.

1.3.3. The Genre Approach

Much attention has been put on the genre apprivaahiting by a number of researchers
such as Hyland (2003), Badger & White (2000), Sw#l990), Halliday (1989). This approach
has been established beneath different forms at twe world. It has also proposed various

objectives as well as confirmed different teachingtexts.

The term “Genre” enables the teachers to look beyoontent, structuring process, and
textual forms in order to have a better understagth the ways that languages patterns are used
to achieve coherent, meaningful prose. Moreoveg, Routledge Encyclopedia of Language
Teaching and Learning has defined the genre appr@ac “a framework for language

instruction” (Byram,2004). It is based on examples of a particular g@eArframework means
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guiding students, and the genre framework supperstudent’s writing with guiding principles

about how to produce significative passages.

In this regard, Swales (1990) referred to genréaaslass of communicative events, the
members of which share some set of communicativpgses” (p.58), he described it as an
associative relationship between certain agreenssnriter's purpose. For example, informal
letters show us the writer’s private stories. la $ame content, Swales (1990) and Bhatia (1993)
defined the genre-based approach as a teachingdgeagdhat relies on the genre analysis results,
the way language is used in a particular settirdyitsamain concern is on the relation between

the meaning and the form of language.

Badger and White (2000) demonstrated that teachiéira/aste too much of their class time
explaining the application of language for a ramfgurposes; it limits the learner’s creative
thoughts about content (p.38). For Bawarshi (200@) genre approach to a certain degree helps
learners in identifying and interpreting literagxts, meanwhile at its worse; it intervenes the

learner’s creativity and may lead students to wgeares as senseless reproduction.

In a similar vein, Haylan{003) declared that “the ability to function cortgrgly in a range
of written genres is often a central concern fot. EEarners as it can determine their access to
career opportunities, positive identities, and kfeices” (p.43). Basically, the learners may
perform independently in real life situations, whey deal with different genres of texts. In
line with this, Halliday (1989) argued that the daage users have to use and develop the
specific ways of using language to achieve goaksammg that the texts are linked to social
contexts and other texts. Generally, when a se@figsxts share the same objective, they will
often share the same structure, and so, they belrthpe same genre. In short, the genre

approach can be considered as a set of objectas achieved depending on various situations.
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1.4. Stages of Writing Essays

The writing process is a step by step processdaiires different stages of development
in order to construct an essay. Sundem (2006) nibidthe writing process is the path being
followed to create a well-organized and comprehenproduct. It is important to note that the

writing process consists of four main steps whieh pre-writing, drafting, revising and editing.
1.4.1. Pre-Writing

Zermach and Rumisek (2003) stated that the prengriprocess take place before the
writer originate writing. It is concerned first Witdetermining the stuff the writer wants to talk
about, and then planning it. In addition, pre-wagtiis made up of various activities such as:

brainstorming, clustering and strategic questiorftagbhard, 2006).

In brainstorming, the learner should write an idtrction about a topic after collecting
and gathering different ideas. In contrast, Zermactd Rumisek (2003) said that during this
activity students are required to write all theasldhat come to their minds, without paying
attention whether these ideas are good or nots8gr&8encze, Poor and Vadnay (2006) stated
that teachers should clarify the topic to studehteugh using pictures or asking questions.
Then, students are supposed to think of ideaserkled the selected topic which should be
broken down into categories. In clustering, stus@hipose a main word to their topic (Gebhard,
2006), whereas in strategic questioning, studesrtsider their topic through series of questions,
such as what do you know about your topic? And wdwatyou still need to learn? Students

consider what they know and need to learn aboutwréing topic” (Gebhard, 2006, p.115).
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1.4.2. Drafting

Hatcher and Goddard (2005) pointed out that dgfisnone of the most important steps
which students fail in dealing with properly. Withe same extent, Gebhard (2006) said that in
this stage the learners are asked to write a sefppfopriate sentences which transmit their
thoughts clearly to the reader. According to Sund2@®6), students are required to write their
draft and put all what they see relevant to thegief writing they are composing regardless to
spelling mistakes, grammar mistakes and othersléMtie teacher is supposed to provide help

and guidance to students.

Therefore, the purpose behind drafting is to cbllas much information, ideas and

arguments that will be used later on in writing.
1.4.3. Revising

The third step of the writing process is callediseg. During this step, students are
required to revise what they have written on thpepan order to correct their mistakes and
errors. Moreover, teachers should encourage anposufheir students to check their writing

(Harmer, 2001).

Nazario, Borchers and Lewis (2013) claimed thateh&re two important things that
should not be forgotten in this stage which are: dhdience and the purpose. They confirmed
the fact that the writer should entertain when imgitessays. Besides, Greetham (2001) indicated
that learners are more possibly to be aware if ideas are connected and contrast to each other.
In order to use this stage appropriately and ssfaidg the students have to focus more on

structure and content.
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1.4.4. Editing and Proofreading

Zermach and Rumisek (2003) believed that studeetagssumed to reread the ideas they
have written. Then they should select the most@ppate and interesting ones. In the same vein,
the pieces of writing should be edited first by theter, then by a classmate. Additionally, the
students may check their writing problems in regaa commas, spelling, grammar and so on

(Sundem, 2006).

Moreover, Gabhard (2006) stated that in this plstisdents should be conscious of their
writing problems in regards to commas, spellingvall as punctuation. After that, students are
asked to read their pieces of writing and replabatws unsuitable with what is suitable. For
students, it is more important to avoid making exrassociated with grammar, punctuation,

capitalization etc. (Sundem, 2006).

1.5. Major Problems Encountered by English Foreign Langage Learners in Essay

Writing

There are various difficulties that EFL learnersynsacountein writing essays which are
related to features like form, cohesion and colm¥espelling and punctuation and grammar

problems. Students usually differs in facing theseblems.

1.5.1. Problem of Coherence

Firstly, Johns (1986, p.247) mentiondtat coherence in written texts is “a complex
concept, involving a multitude of reader-and-teaséd features”. Text-based features mean
cohesion (i.e., the linking of sentences) and ufity., sticking to the point). Reader-based

features mean the reader-text interaction depengseavious knowledge. Recently, coherence is
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defined as “an outcome of a dialogue between tkis tnd its listener or reader” (Transkanen &

Benjamins, 2006, p. 192).

Besides, Kouch (2004) pointed out that coherenacetes the ability of the writer to
combine sentences altogether in the text so tleatsdder is able to understand and read it easily.
In other words, coherence is the ability to prodsdgnificative correct sentences with the
appropriate choices of vocabulary items and apglyartain word arrangement rules. In the
same extent, Lee (2004, p.1) mentioned that “lowliEh proficiency students have difficulty

making their writing coherent ... Many universitydents write incomprehensively”.

1.5.2. Problem of Cohesion

The second aspect is called cohesion. Many reserartike Halliday & Hassan (2006) and
Bailey (2003) agreed that cohesion has a relatidh bnking ideas and phrases. In fact, “the
concept of cohesion is a semantic one; it referglations of meaning that exist within the text,
and that define it as a text” (Halliday & Hassaf7@, p.4). Moreover, Bailey (2003) noted that
cohesion has to deal with clarity and readabilitywhich the writer wants to create a link
through using different cohesive devices such fsarce, ellipsis, substitution, conjunction and
lexical cohesion. To conclude, British council (B0@. 1) pointed out “Some students take an
eternity to produce a piece of writing as they @vastantly rubbing out what they have written
while at the opposite extreme the writing is dosefast as possible without any planning and

editing”.

1.5.3. Problem of Spelling
Spelling and punctuation are two commonly shareidingr problems among students.

Learning to spell words correctly is expected tketplace in the earliest stages of language
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teaching, yet spelling sometimes may become difficu some instances. Moreover, Harmer
(2001) stated that “... the correspondence betweesdhnd of a word and the way it is spelt is
not always obvious” (p.256). Furthermore, he inthdathat the reason spelling is difficult for

students is “... the fact that not all varieties olish spell the same words in the same way”.
1.5.4. Grammar Problems

Grammar was defined by Neuleib (1985) as “the makzed system that native speakers
of a language share” (p.205). Another definitionswaoposed by Harmer (2001) as “the
description of the ways in which words can changertforms and can be combined into
sentences in that language” (p.12). These wayscated the grammar rules that are basic
elements in every language such as tenses, priepssitvord order, subject-verb agreement,
articles, capitalization and plurality. These rudésnd as a problem for many students in writing.
Moreover, the main writing problems students find relation to grammar is the low
understanding of grammar rules which result a diffy to arrange proper writing (Bahri &
Sugeng, 2010).

Conclusion

The primary concern of this section is reviewing theoretical part by shedding light on
some key issues to writing. It has first preserdethe definitions of writing and academic
writing. Then, it has also discussed the approaohegiting the product-oriented approach, the
process -oriented approach and the Genre apprbathdve been proven very influential in the
development of foreign language writing. The settias also highlighted the most grammar
problems that learners encounter when learningi@ingirammar. After that, the essay writing

has been underlined as being important steps tstrmbt an essay which are; pre-writing,
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drafting, revising and editing. After having corsidd the writing skill, the next section will
discuss causes of the grammar errors in writing,tha major approaches to analysing errors.

Section Two: Grammar Errors and their Causes in Writing
1.2.1. Definition of Errors

In the field of EFL writing, the issue of errorsshheen a domain of interest for many
researchers (e.g. Allwright & Bailey, 1991; Cordd871; Tsui, 1995 and Ellis, 1997). In
general, an error is something wrong done by ané&rain the writing process. Allwright &
Bailey (1991) defined errors as “the productionliofjuistic form which deviates from the
correct form” (p.84). Along this line of thought,of@ler (1971) pointed out that errors are the
outcome of failure in competence and show the ghkm®wledge from the learner about second

language.

1.2.2. On the other hand, Tsui (1995) mentioned that “arorEin classroom is commonly
understood as something that is rejected by theh&zabecause it is wrong or
inappropriate” (p.3). That is to say any rejectibom the teacher about language is
considered as an error. In the same vein, Elli8{)1@sserted that “Errors reflect gaps in
a learners’ knowledge: Errors occur because thmdealoes not know what is correct”
(p-19). This means that the lack of knowledgensason for making errors.

1.2.3. Definition of Grammar Errors

Grammar is an essential part for both spoken amtiewrdanguage. Hence, it is impossible
to learn a language affectively without knowinggtemmar. Grammatical errors are the errors
in combining words into large unit such as phrasksjses, and sentences. James (1998) defined

it as the errors at morphological level which inwesl a failure to comply with the norm in
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supplying any part of word classes: verb, adjectadverb... (p.154). At a syntactical level

which affect texts large than word namely phratejse, sentence and paragraphs (p.156).

1.2.4. Grammar Errors Vs Grammar Mistakes

When learning a second or a foreign language, éearoften make things which are either
called mistakes or errors; they both exist in ts&ring process. There is a salidifference

between the twooncepts. Thewere distinguished by Error Analysis.

According to Corder (1967)Errors refer to systematic errors which often tgltace in
second language acquisition, while mistakes arssiflad as non-systematic errors.” (p.163).

Accordingly,Brown (2000) stated that:

an <Error> is a faulty use of language at the lewtl
competence which means learners produce utteravittes
improper use of grammar, and errors are not setected,
whereas, a <Mistake> refers to a faulty use of lagg at
the level of performance that is a random guessliprof

the tongue and it is a self-corrected. (pp.217-218)

In the same context, Habbard et al, (2013) satdrot caused by the lack of knowledge
about the target language (English) or by incorhggtothesis about it, and mistakes caused by

temporary lapses or memory confusion slips of tmgte and so on”.

Moreover, “anapplied linguistic theory makesdastinction between errors and mistakes,
bearing in mind errors as a mis-learned gener@izatvhereas mistakes as an occasional in
consistent slips” (Ur 1991, p.85). Additionally, li&l(2005) suggested two ways in order to

distinguish between an error and mistake the din&t is to check the coherence/ cohesion of the
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learner’s writing. It is considered as a mistakehe learner uses the wrong form from time to
time, and as an error, if he always uses it inobiyeThe second way is to request the learner to

try to correct his own deviant utterances (p.263).

1.3. Causes of Grammar Errors

Many Researchers (Richards, 1974; Brown, 2007; 94r8@8) tried to find out causes that
push foreign language learners to make errors witéding. Richards (1971) differentiate two

sources of errors namely, interlingual transfer imtichlingual transfer.

1.3.1. Interlingual Transfer

Interlingual Transfer is considered a main reasbhearners’ errors. Richards (1974)
stated if the learner of a foreign language makesssake in the target language because of his
mother tongue, that is known as interlingual (p)1Mdoreover, Chelli (2013) defined that
interlingual errors are the outcome of languagestfer which is caused by learner’s first
language. Corder (1981) claimed that this kindrofrs appear when the rules and patterns of a
second language interfere and prevent the leaineline with this, Lado (1964) said that
interference (negative transfer) is the effect lwa target language (L2) performance as a result

of the negative influence of the mother tongue (L1)

Furthermore, Brown (1980) stated that the leasn@ssumption of both L1 and L2 forms
is the main reason behind committing errors in tdrget language. He also mentioned that
“interlingual transfer is a significant source ofas for all learners. The beginning stages of
learning a second language are especially vulrerblinterlingual transfer from the native
language or interference” (2007, p.263). Conjointtgnsfer from L1 to L2 has a relation with

learners’ errors.
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1.3.2. Negative Transfer

Negative Transfer may be considered as the no emant in the foreign language which
are different to those existing in the learner'swealanguage. In this case, learners will use what
they have already learned in their first langualgethis regard, Brown (2007) stated that
“Negative Transfer occurs when previous performadiseupts the performance of a second
task” (p. 102). In other words, negative transékes place when learners’ previous knowledge
averts them to learn a new knowledge. Thereforde Y2006) argued that there are different
features between first and second language; leatrersfer from the mother tongue knowledge
to the target language cause a negative transi&enrtogether, differences between the first and

the foreign language hinder the process of secoraigfn language acquisition.

1.3.3. Intralingual Transfer

Intralingual Transfer refers to the native influenaf some parts of the target language
within the target language itself which resultsnfrevrong or partial target language learning
rather than language transfer. According to Jam&99), intralingual transfer indicates the
situation in which one form or rule of the languagevergeneralized above the other forms; this
became a source of errors in language learninaglstesaid that the less knowledge the learner
has about the target language, the more he isddoceross over any other previous knowledge;

it is mostly because of the lack of knowledge.

Furthermore, Brown (2007) declared “it is cleartti@ralingual transfer (within the
target language itself) is a major factor in sectarjuage learning” (p. 264). This means that
intralingual transfer obviously influences the sedfforeign language process. He also pointed

that “intralingual errors are those which refldw general characteristics of rule learning such as
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faulty generalization, incomplete application afes) and failure to learn conditions under which

rules apply”. (p. 174).

1.3.3.1. Overgeneralization

Overgeneralization associated with instances wtheréearner creates a deviant structure
on the basis of his experience in using other 8iras with target language. Brown (2007)
assured that “once learners have begun to acqaite @f the system, more and more intralingual
transfer generalization within the Target language manifested” (p. 264). Thus,
overgeneralization has to do with the excessiveoisecond language rules or forms wherever

learners apply the rules they are certain aboberdahan the rules they are not certain about.

1.3.3.2.Ignorance of Rules Restriction

Ignorance of rule restriction is a situation whtre learner applies rules to context where
they are not applicable. This means that the learfa@ to recognize the restriction of existing
structures because of the lack of knowledge. Sihygjlakeshavaraz (2012) claimed that
ignorance of rule restriction and the exceptiohef target language rules. Richards (1974) also
stated that ignorance of rule restrictions is &faito observe the application of given rules in

relation to context where they do not apply.

1.3.3.3. Incomplete Application of Rules

In this kind of intralingual error, learners fal using a complete advanced structure of
the target language. In other words, it occurs wihenlearner does not use fully-sophisticated
structures to constitute comprehensible senterindsed, the learner applies relatively simple

rules or structures. This reflects the stage ofettging rules ordered to produce an agreeable



22

utterance. To sum up, the learner is incapable#&b dith the complete and appropriate structure

of the target language.

1.3.3.4. False Hypothesis

False hypothesis is considered as the incorrecpramensible of distinction in the target
language, i.e., they can create faulty hypothdsaua certain rule. Actually, these particular
errors are usually the result of poor gradatiorieaiching. Touchie (1986) stated that learners
may learn the present tense of the verb “to beluding “am, are, and is” and the past tense

“was and were”. However, they may falsely hypothegshat “am”, “are”, and “is” are markers
of the present and “was” and “were” are markerghefpast. Consequently, they say “he is talk

to the teacher”, “I am go to school”, and “it wasppened last night”.

1.3.4. Induced Errors

Induced errors are another cause introduced by messarchers (Corder, 1974; Brown,
2007; Keshavaraz, 201®ehind learners’ errors. In fact, induced errorsullemore from the
classroom situation than from either the studemtsdmplete competence in English grammar
(intralingual errors) or first language interferen@nterlingual errors). In this regard, Corder
(1974) asserted that induced errors are causedffeyedt aspects of the teaching process such

as classroom situation, materials used, teachanguiage use, and the teaching method.

In the same context, Brown (2007) maintained thaidents’ errors are owing to
non-clarification from the teacher or even due wesgiant presentation of a structure or a word
in a textbook. Moreover, induced errors are thosere that result from a defective procedure in
a textbook, which is presented by the teacher. Ating to this, Keshavaraz (2012) asserted that

“an induced error is an error, which has been @chbgethe method in which language item has
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been presented or practiced through teaching tqabnor course design” (p.128). In general,
induced errors are the result of being misled @y whay in which the teacher give definition,

examples, explanation and arrange practice opptgsin

1.4. Major Approaches to Analysing Errors Committed by Learners of The Target
Language

1.4.1. Contrastive Analysis

Contrastive analysis is “a systematic comparisaspetific linguistic characteristics of two
or more languages” (Van et al, 1984, p. 36). Thabisay, contrastive analysis is the linguistic

comparison of two languages (mother tongue andhbtiget language). According to
Brown (2000):

Contrastive analysis hypothesis claimed that tirecgnle barrier to
second language acquisition is the interferendbefirst language
system with the second language system and thasdieatific

structural analysis of the two languages in quastimuld yield

taxonomy of linguistic contrast between them whiohwould

enable the linguist to predict the difficulties eatner would
encounter (p.208).

This means that the acquisition of the target lagguis influenced by the interference of
the mother tongue, and that it is possible to iflerthe difficulties of a foreign language to
native speakers of another language throughout aongpthe two languages, i.e. by comparing
learners’ production and L2 system. It will be e&sknow where difficulties can occur and to
predict the errors that can be committed by learoéa foreign language, and enable the teacher

to identify the areas in which learners find diffites and work on them. Additionally, Ellis
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(1996) argued that “The study of learner errorsagftbthat although many errors were caused

by transferring L1 habits, many more were not” §).1

1.4.2. Error analysis

Error analysis (EA) came as a reaction to contrastnalysis (CA) and replaced it in the
field of studying learners’ errors. It is a type lofguistic analysis that focuses on the errors
committed by learners. Its main concern is on theysof types and causes of learners’ errors.
This idea is originated from Bussmann’s (1996)estent in which he said that “error analysis
studies the types and causes of linguistic errfpsl’55). In line with this, Corder (1973) stated
that “his situation is similar to that of an infaatquiring his mother tongue. He regularly
produces utterances which are not those of an agatiker” (p.260). This implies that a foreign
language learner encounters the same difficultied errors that children encounter when

acquiring their native language.

During the learning process, EA sees errors nat@mdl essential for both teaching and
learning processes, since it informs researchemutathe difficulties that prevent foreign
language learning. As Troike (2006) said “erroms #us a sign that the learner is exploring the

new system rather than just experiencing ‘interfeegfrom old habits” (p.39).

At last, EA demonstrates that there are other s&suod errors, namely interlingual and
intralingual transfers, unlike contrastive analysihich supposes that interference from L1

knowledge is the only source of errors.
Conclusion

This section has taken as its main concern a regfahe related literature by discussing

some key issues related to errors approacheseigfolanguage. It has highlighted the different
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definitions that have been given to the conceptradr. Additionally, it has discussed the causes
of errors that have been set by some researchstly, it has brought to light the major

approaches to analysing errors committed by ERinégs.

Chapter two: Field work

Introduction

This chapter represents the field work of the arstudy which explore the causes of
grammatical errors made by EFL learners in essaiingrin the department of English at
Mohammed Seddik Ben Yahia university-Jijel. Thiggtical part is divided into two sections.
Specifically, the first section presents the redeamethodology. It contains the setting,
population, sample of the study, and means of daitaction. The subsequent section represents
the analysis of the collected data as well as atyais, an interpretation and a discussion of the
result obtained from both the student questionrene teacher questionnaire. This chapter ends
by specifying the limitations of the study, providi some pedagogical recommendations and

proposing some suggestions for further researchk.wor

Section One: Research Methodology

The research methodology section deals with thiangethe population, the sample of the

study and data gathering instruments.

1.1. Setting

The current study explores the causes of third gaatents’ grammatical written errors in
essays. This study was accomplished at the departofeEnglish language and literature,

specifically, at the university of Mohammed Sed8#én Yabhia, Jijel.
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1.2. Population and Sampling

The population selected for this research workudet a total number of 262 third year EFL
students at the department of English, Mohammedi8&En Yahia university Jijel. A sample
of 60 students; they were chosen randomly on aemeuce sampling basis. Additionally, the
sample also includes five teachers of written esgion in the third-year level out of nine. The
aim for choosing third year licence students ig thay have already studied the grammar rules
in first and second year and also studied the mgipprocess in general and writing essays in

particular. Thus, they are not expected to makeyngammmatical errors when writing.

1.3. Data-Gathering Instruments

In order to draw out teachers’ and students’ pdigep about the causes of grammatical

errors made by student writing, two questionnaivese used as research instruments.

1.3.1. The Questionnaire

Questionnaire is one of the most useful instrumased for gathering data in a research
work. In this regard, Wilson and Mc Lean 1994 @item Cohen et al.,, 2007) stated “The
guestionnaire is a widely used and useful instrurf@rcollecting survey information, providing
structured, often numerical data, being able toatministered without the presence of the
researcher” (p.317). The questionnaire containstywes of questions or items which are open-
ended questions and close-ended questions (Cola¢én 2007). In the open-ended questions, the
respondents can express their thoughts and idgagimown way. Whereas, in the close-ended
guestions the respondents are asked to selectndwen from the suggestions given by the

researcher.
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1.3.1.1. The Student Questionnaire

The student questionnaire was designed for thied geidents to collect the necessary
data for the research purpose. It contains 17 munsstAll the questions (from Q1 to Q16) are
closed-ended except for the last question (Q17¢hvisi an open-ended one. The questionnaire is
divided into three sections intitled students’ gnaatical errors in essay writing, causes of

grammatical errors and further suggestions.

1.3.1.2. The Teacher Questionnaire

The teacher questionnaire was addressed to nicleetesaof written expression module in
the third-year level in order to provide data rethto the study. It contains 23 questions. It$® al
divided into three sections intitled students’ gnaatical errors in essays, causes of students’

grammatical errors in essays and further suggesstion

Section 2: Data Analysis, Interpretation and Discusion

This section has to do with data analysterpretation and Discussion. It includes the
analysis of student and teacher questionnairethier avords, it deals with presenting and

discussing the results produced by means of questices.
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1.1. Analysis of Student Questionnaire

Section One: Students’ Grammatical Errors in Essays

Q1: (How do you consider your EFL writing ability?)

Table 1

Students’ Evaluation of their Language Ability

Options Numbers Percentage %
Good 15 25%
Very good 3 5%
Average 33 55%
Below average 9 15%
Total 60 100%

As it is shown on the table, 33 students out o{58%6) evaluated their writing ability as
average, 15 students (25%) of them selected gowod|, Sastudents (15%) answered below

average. While only 3 (5%) of them chose the optiery good.

It is noticeable from the table that students dbshare the same writing abilities. It is
shown that the number of students who have a goddvary good level in writing is less than
half of the total number of students (30%) in castrwith the students who claimed that they
have either average or below average level (70%i% implies that more than half of the sample

are surely exposed to committing errors and mistakevriting.
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Q2 (Do you face problems when writing essays?)

Table 2

Inquiry about Problems when Writing Essays

Options Numbers Percentage %
Yes 47 78,3%

No 13 21,7%

Total 60 100%

The results from the above table show that 47 siisdér8,3%) affirmed that they
encounter problems when writing essays, whereastudents (21,7%) said that they do not
have problems in writing.

So, it can be said that more than half of thel totamber of participants face writing

problems. This can be justified by the fact thahynatudents are facing language problems in

writing.
Q3 (Do you commit grammatical errors when writing 6583

Table 3:

Students’ Commitment of Grammatical Errors

Options Numbers Percentage %
Yes 48 80%
No 12 20%

Total 60 100%
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From the above table, 48 students (80%) commit gratical errors, while, 12 students

(20%) responded with No, they do not commit sugesyof errors

What can be drawn from the students answers sodgiestion is that when it comes to

grammar, the majority of students (80%) commit lexro

Q4 (How often do you commit grammatical errors wheiting essays?)

Table 4

The Frequency of the Students’ Grammatical Errors

Options Numbers Percentage%
Always 5 8,3

Often 16 26,7
Sometimes 28 46,7

Rarely 10 16,7

Never 1 1,6

Total 60 100

The results above indicate that 46,7 % of studehtse the third option “sometimes”.
26,7 % of them answered “often” and “always” witpexcentage of 8,3 %. In contrast, 16,7% of

students selected “rarely” and only 1,6 % of thegted for “never”.

When reading between the lines, it is noticed trdy a minority (18,3%) of students
rarely or never make errors. However, the majdsty, 7%) of them usually commit errors. This

means they still may make errors when writing essay
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Q5 (Which grammatical errors do you mostly make?)

Table 5

Students’ Most Recurrent Grammatical Errors

Options Numbers Percentage %
Tenses 25 41,7
Capitalization 1 1,7
Punctuation 15 25
Preposition 3 5

Plurality 2 3,3
Subject-verb agreement 9 15

Articles 2 3.3

Word order 3 5

Total 60 100

The results of the table illustrate that the stasleanswers vary from student to another.
“Tenses” has the highest percentage (41,7%), thmctpation with 25%. Next, subject-verb
agreement is in the third place with a percentagé586. After that, both of word order and
preposition get a percentage of 5%. At last, thregoeage of 3,3% and 1,7% are given to articles

and capitalization successively.

What is salient from table 5 is that the most canmgrammatical errors students make
are tenses, punctuation and subject-verb agreembist.can be due to the lack of practice or

possibly an ignorance of some grammar rules.
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Section Two: Causes of Grammatical Errors
Q6 (How do you consider learning grammar?)
Table 6

Students’ Assumptions about Learning Grammar

Options Numbers Percentage%
Easy 19 31,7

Difficult 34 56,7

Very complex 7 11,6

Total 60 100

As it is shown in this table, more than half pap@nts (56,7%) believed that learning
grammar is difficult, 31,7% of students opposedfdwt that learning grammar is difficult, while

11,6% considered it as very complex.

A high percentage (68,3%) of students’ responsediasted towards the complexity of
grammar; it can be said that a large number ofesttsdmay confront difficulties when learning

grammar.

Q7 (Was your grammar instruction successful?)

Table 7

Students’ View about their Grammar Instruction

Options Numbers Percentag@
Yes 16 26,7

No 24 40

To some extent 20 33,3

Total 60 100
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The data shown in the table above stated that 408tudents chose the second option
“no”. While, 33,3 % of students answered that they satisfied with their grammar instruction
to some extent. Yet, only 26,7 % stated that theyndt find any problem in their grammar

instruction.

From the results obtained in table 7, it is obvithet considerable number of students
(40%) are not satisfied of their grammar instrutti&ven those who answered ‘yes to some
extent’ (33,3%) are not fully satisfied with it. iElmeans that a percentage of 73,3 % of students
noticed that there are some drawbacks in the ictstru These drawbacks can be due to:

insufficient number of sessions, lack of practioedequate syllabi or the teaching approach.

Q8 (Did you cover everything related to English gramimayour instruction?)

Table 8

The extent of Grammar Coverage in the Instruction

Options Numbers Percentage%
Yes 25 41,7

No 35 58,3

Total 60 100

The results from the above tables show that 58,3%tudents did not encompass
everything related to English grammar on their ringdion, meanwhile, 41,7% of them

mentioned that they covered everything.
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What can be deduced from the students’ answetsgauestion is that teachers in their
grammar instruction did not cover everything redate grammar. The cause can refer to either

time limitation or a failure in the selection arg tgradation of content, i.e., syllabi.

Q9 (Did you practice grammar sufficiently in your ingttion?)

Table 9

Students’ Sufficiency of Grammar Practice in th&triunction

Options Numbers Percentage%
Yes 23 38,3

No 37 61,7

Total 60 100

In answering this question, 61,7% of participani@nted that they did not practice
sufficiently in their instruction. however, the eth38,3% of students were satisfied with their

grammar instruction.

The results imply that the lack of practice canobe of the reasons that led students to

straggle with grammar rules when writing essays.
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Q10 (Does your teacher give you feedback when you mag@ammatical error in writing?)

Table 10

Delivery of Grammar Feedback by Teachers

Options Numbers Percentage %
Always 16 26,7
Sometimes 40 66,7

Never 4 6,6

Total 60 100

In answering this question, 66,7 % of students atedl that teachers sometimes give
feedback when make a grammatical error, anothegoay of 26,7% of participants stated that
teachers always give feedback when making a graicahatror. While, only 6,6 % of them said

that teachers never give feedback when they majkamamatical error.

According to the responses in table 10, the stisdeften receive feedback from their

teachers and it may happen rarely when they confn@nproblem of time restriction.

Q11 (When you write, do you translate word by wordirdrabic to English?)

Table 11

Students’ Reliance on Translation from Arabic

Options Numbers Percentage%
Yes 41 68,3
No 19 31,7

Total 60 100
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The above table clearly demonstrates that 68,3%iunfents do translate word by word
from Arabic to English, meanwhile 31,7% of them miat rely on translation from Arabic to

English when writing, but rather they think in Eisgl

It is found that students often translate worddMayd from Arabic to English. Thus, there
is a possibility that the grammar problems encaedtdy students are due to direct translation

from the mother tongue to the target languageishahglish.

Q12 (Do you consider writing in English similar to wng in Arabic?)

Table 12:

Students’ Perceptions of Similarities Between tlo¢hgr Tongue and English

Options Numbers Percentage%
Yes 4 6,7

No 56 93,3

Total 60 100

The result reported from the table clearly indidateat (93,3%) of the participants negate
the fact that writing in English is similar to wrig in Arabic, whereas 6,7% of the participants

indicate that there are similarities between them.

What can be resulted from the students answethisoquestion is that the students’
grammatical errors are not due to similarities et the mother tongue and the English

language. In fact, the grammatical system of Arabiotally different from the English one.
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Q13 (Do you use French as a second language?)

Table 13:

Students’ Ability to use Another Foreign Language

Options Numbers Percentage %
Yes 34 56,7

No 26 43,3

Total 60 100

From the above table, it is shown that more thanhédf of students (56,7%) use French

as a foreign language, while about half of theipi@dnts (43,3%) do not use it.

Such percentage reflects that French as a seaogddge in our community is used in a
large scope even among students. As a result, ytintarfere the acquisition of the English

language.
Q14 (Do you transfer grammar rules of French into Esigt)
Table 14:

The Application of French Grammar Rules in English

Options Numbers Percentage %
Yes 12 20
No 48 80

Total 60 100
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With regard to this question 80% of students doapgly French grammar rules in their
English writing, however, 20% of students admit tiiey mix French grammar rules with those

of English.

The conclusion that can be extracted is that Frésmguage seems to be not problematic
for students, and perhaps this is due to the fettthe majority are not able or not familiar te us

it in their real-life situations.

Q15 (Has it happened to you to learn an inaccurate gratal rule form your teacher?)

Table 15:

Students’ Experience of Acquiring an Inaccurate i@naatical Rule from the Teacher

Options Numbers Percentage%
Yes 34 56,7

No 26 43,3

Total 60 100

The results from the above table shows that 5&7%iudents confirmed that they have
already learned an inaccurate grammatical rule ftbewr teachers, while 43,3% of students

never pick up an inaccurate grammatical rule.

Consequently, it seems that some of studentstigan be because of an inaccurate

learned grammatical rule. There is a possibiligt tihey either misunderstand a given rule or the
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teacher may transmit an erroneous rule due to soroamstances that are possibly out of

control as for instance tiredness.

Q16 (Has it happened to you to misunderstand a graroadatile from your teacher?)

Table 16:

Students’ Misunderstanding of Grammar Rules

Options Numbers Percentage%
Yes 42 70
No 18 30
Total 60 100

As it is shown in the above table, 70% of studéaiisto understand grammatical rules
from their teachers, however 30% of them have algmonprehension of grammar rules given

by teachers.

Consequently, it is confirmed that the lack of ewstanding is the real cause for

acquiring an inaccurate grammar rule.
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Section Three: Further Suggestions

Q17 (What do you suggest to avoid grammatical errofsriting?)

Table 17

Students’ Suggestions for Avoiding Grammatical Esia Writing

Options Numbers
Continuous practice 24
Further reading 13
Improving writing skills 4
Concentration 3
No response 16
Total 60

The results obtained from the above table indidhts more practice, further reading,
improving writing skills and concentration whendjing have been suggested by some students

to avoid grammatical errors in writing.

1.2. Analysis of Teacher Questionnaire

Section One: Students’ Grammatical Errors in Essays
Q1 (How long have you been teaching written expresyion
Table 18

Teachers’ Experience in Teaching Writing
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Options Numbers Percentage%
Less than 3 years 2 40

From 3 to 7 years 3 60

More than 7 years 0

Total 5 100

The result in the above table represent teacheqgséreence in the field of English
teaching which were divided into three categorMsre than the half (60%) of the sample have
been teaching written expression from 3 to 7 ye4d% asserted that they have been teaching
written expression for less than 3 years, and tier® response for those who teach written

expression more than 7 years.

Teachers’ answers to this question revealed thait tanswers on the questionnaire
provided valid and reliable responses that willdbegreat help to build the research since the

majority of them are experienced in the field adieing writing.

Q2 (How do you find teaching writing?)
Table 19

Teachers’ Opinion about Teaching Writing

Options Numbers Percentage %
Easy 2 40
Very easy 0 0
Difficult 3 60
Very difficult 0 0
Total 5 100
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Statistics related to this question revealed tl86 &f teachers find teaching writing as
difficult, whereas, 40% find it easy, leaving thery difficult and very easy columns empty with
0%. The results imply that writing is really a @filt subject to be thought. This is because it has

a lot of skills that should be mastered.

Q3 (How do you consider your students’ writing abifity

Table 20

Teachers’ Evaluation of their Students’ Writing Wkas

Options Numbers Percentage %
Excellent 0 0
Good 0 0
Average S 100
weak 0 0
Total 5 100

The above results represent teachers’ answers #imutating to their students’ writing
skills. The table clarifies that 100% of the papants consider their students’ writing abilities a

average, leaving the excellent, good and weak catuempty with 0% rate.

The participants’ answers to this question prowa EFL students face some challenges
in the process of writing. This can be relatedezitio the lack of practice or problem of content

coverage.



Q4 (Do you ask your students to write essays?)

Table 21

Students’ Responses about Writing Essays

Options Numbers Percentage %
Yes 5 100
No 0 0
Total 5 100
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The result of the table shows that all teacher8%d)Gaffirmed that they ask their students

to write essays. This means that the studentsaandidr with writing essays. At this level’3

year EFL students are expected to practice anddlans how to write accurate essays with less

errors.

Q5 (How often do you ask them to write essays?)

Table 22

Teachers’ Views on the Frequency of Students’ M¢riissays

Options Numbers Percentage %
Always 2 40
Often 1 20
Sometimes 2 40
Rarely 0 0

Total 5 100
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The results from the above table indicate thathegst responses to this question show
that 40% of participants always ask students tdewessays. 40% of teachers said that they

sometimes them, whereas, only 20% of teacherstedleften.

Students may find writing difficult because ofKaaf practice and this has been proved
by 60% of teachers who either often or sometimé&ssagdents to write essays but not always.

However, this subject requires regular and a Iqirattice.

Q6 (a/ Do your students face problems when writinggs?®)

Table 23 (a)

Inquiry about Students’ Problems When Writing

Options Numbers Percentage %
Yes 5 100
No 0 0
Total 5 100

In answering this question, all teachers indicatieat students face problems when

writing essays, and leaving the no column empti @%o.

All teachers opted for the first option as theyédaaid all students face problems. This
fact goes with the results obtained in questiom 3he sense that students have an average level
in writing. Also, they agreed with the results inegtion 2 that affirm that writing is difficult.

Consequently, students are almost exposed to commgndifferent types of errors.
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(b/ if yes, what type of problems?)

Table 23 b

Inquiry about Types of Problems Faced by Students

Options Numbers Percentage%
Grammar mistakes and errors 4 80

Choice of words 1 20
Punctuation & Capitalization 0 0

Spelling mistakes 0 0

Sentence structure errors 0 0

Total 5 100

According to the findings shown above, table Gsilfates teacher’'s perception toward
what types of problems students have. 80% of ppatnts indicated that grammar errors are the
most committed by students. 20% of teachers beli¢vat choice of words is another issue that
students face. Whereas none of teachers chooséuption and capitalization, spelling mistakes

and sentence structure errors.

Teachers agreed that writing is difficult (as fdum question 2). Students commit
different types of errors in their writing. Yet,ehmajority of teachers opted for the first option
(grammar mistakes and errors). When relating tealt® of this question to question 3, one can

conclude that students mostly face problems of gram

c/ Others. (Teachers were asked to provide otlwigms if any, and some suggested the

following ones :)
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* The lack of unity and coherence

» Problems such as: essay structure; style and miswgerds and sentences.

Q7 (How often do your students commit grammatical isrio their writing?)

Table 24

Teachers’ Views on the Frequency of Students WrErammatical Errors

Options Numbers Percentage %
Always 0 0
Often 2 40
Sometimes 3 60
Rarely 0 0
Total 5 100

The results from the above table indicate thatheest responses to this question show
that 60% of students sometimes commit grammaticatewhen writing. Whereas 40% of them

often make grammar errors, and none of teachesseh@ways and rarely column.

The majority of students (60% to sometimes+ 40%ften) commit grammatical errors
when writing and this is justified either by misemstanding of grammar rules or lack of

practice.
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Q8 (The grammatical errors made are just:)

Table 25

Teachers’ Perceptions of Students’ Grammatical Eia Writing

Options Numbers Percentage%
Simple grammatical mistakes 0 0
Serious grammatical mistakes 0 0
A mixture of the two S 100
Total 5 100

According to the findings shown above 100 % of ipgrants agreed that the grammatical

errors made by students are a mixture of both se@md simple grammatical mistakes.

Teachers’ answer to this question proved thatestisdcannot provide a well-written
paper which is empty from different types of grammaaors; they encompass simple and serious

ones.

Q9 (The number of the students who make simple gramatahistakes is :)

Table 26

Students Committing Simple Grammatical Mistakes

Options Numbers Percentage %
Small 2 40
Large 3 60

Total 5 100




48

As it is shown in the table, 60% assisted thatrgelaaumber of students make simple
grammatical mistakes; whereas, 40% of participardicated that the number of students who

make simple grammatical mistakes is small.

Then, 60% of teachers stated that a large nunfbstiudents make errors at the level of

grammar. This can be related to lack of attentiolack of paper’s review at the end of writing.

Q10 (The number of the students who make serious graicetharrors is:)

Table 27

Students’ Committing Serious Grammatical Mistakes

Options Numbers Percentage %
Large 4 80
Small 1 20
Total 5 100

As it is shown in the table above, 80% of teach®igated that large number of students
make serious grammatical errors, while 20% of ttegreed that the number of students who

make serious grammatical errors is small.

Q11 (are grammar rules of English complicated anddaliff to be learned?)
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Table 28

Teachers’ Opinion about the difficulty of Englisra@mar Rules

Options Numbers Percentage %
Yes 3 60
No 1 20
Neutral 1 20
Total 5 100

As it is shown in this table, 60% of teachersraféd that grammar rules are complicated

and difficult to be learned, while 40% of partiaipa said it is no and neutral.

Teachers’ answers to this question insist on #et that English grammar rules are

complicated and difficult and this can be relathie origin of the language.

Q12 (a/ Do you consider translation from the motheigten (Arabic) a cause for grammatical

errors in EFL learners’ essays?)
Table 29

Teachers’ Views of Students’ Mother Tongue Traiwsiads a Cause of Grammatical Errors in

Writing Essays

Options Numbers Percentage %
Yes 5 100
No 0 0

Total 5 100
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The results from the above table show that allpheicipants (100%) consider that the

students’ mother tongue translation is a causbef grammatical errors in writing essays.

Their answers confirm that EFL students think heit mother tongue when they are

exposed to essay writing which leads them to corartot of grammatical errors.

(b) please, explain

Teachers’ Explanation of the Mother Tongue Transfais a Cause of Grammatical Errors

All teachers agreed that the structure of Araleictence is not the same as the English
sentence. So, if a student uses the Arabic sentsingeture in English, this will result in
mistakes and errors especially when conjugatindsreand using them, also when using

pronouns and other aspects of the language.

Q13 (Does the acquisition of French grammar rules amgnar rules of any other language

hinder the learning of English grammar ones?)

Table 30

Teachers’ Views of the Acquisition of French or ather Language Grammar Rules

Options Numbers Percentage %
Yes 2 40
No 3 60
Total 5 100

The above table clearly demonstrates that 60%eathers admit the fact that the

acquisition of French grammar rules or grammarrof ather language hinder the learning of
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English grammar, nevertheless 40% of teachers thaldit does hinder the learning of English

grammatr.

Teachers’ answers reflected that learning Fremelmmatical rules or the grammar of
any other target language affects learning Engiigimmar. It hinders students from learning
English grammatical rules. As a result, EFL leasrmaay get confused especially when it comes

to the application of those grammatical rules.

Q14 (Have you ever noticed that students commit a grateal error due to an

overgeneralization of specific rule?)

Table 31

Teachers’ View about Overgeneralization when cotimgigrammatical errors

Options Numbers Percentage %
Yes 5 100
No 0 0
Total 5 100

After the detailed analysis, the results from thewe table show that all teachers (100%)
noticed that students may commit grammatical erdoes to an overgeneralization of a specific

rule.

This proved that the overgeneralization of grammi#es is a serious grammatical error
that EFL learners encounter. Hence, students may tie overgeneralize the rules because of

lack of knowledge of certain rules or fear of makmistakes.



Q15 (Have you ever noticed that students fail in apgya complete grammatical rule?)

Table 32

Teachers’ Notification of students’ Failure in Apjolg a Complete Grammar Rule

Options Numbers Percentage %
Yes 5 100
No 0 0
Total 5 100
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As it is shown in the table above, 100 % of teeslm®tice that students fail in applying a

complete grammatical rule.

This ensures that students have a poor practicgrafnmar rules. It can be also

demonstrating their non-understanding of the rules.

Q16 (has it happened to you to do an erroneous rueuo students?

Table 33

Teachers’ Experience of Providing Students an Erous Grammatical Rule

Options Numbers Percentage %
Yes 0 0
No 5 100

Total 5 100
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The results from the table above show that alllteex (100%) affirm that they have

never given an erroneous rule to their students.

Teachers mentioned that they have never taught shelents an erroneous rule. This
means that in question 15 in the student questiomntoe first hypothesis which states that

students misunderstand grammar rules is confirmed.

Q17 (Have you ever noticed that your students misutdedsone of the grammar rules?)

Table 34

Teachers’ Perception of Students’ Misunderstand@mngmmar rules

Options Numbers Percentage %
Yes 3 60
No 2 40
Total 5 100

In answering this question, 60% of participantsdated that they have already noticed
that their students misunderstood one of the grammlas, whereas 40% of them have not

notice that their student misunderstood one ofjtaenmar rules

Consequently, a large number of teachers again iroed that students’

misunderstanding of grammar rules is one of thseathat leads them to make errors.

Q18 (Do students need practice to learn grammar?)

Table 35

Teachers’ Views about the Need of Practice to Lé&aammar
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Options Numbers Percentage %
Yes 3 60
No 2 40
Total 5 100

As it is shown in the table, more than the halg®f participants affirmed that students
need practice to learn grammar. While, 40% of teexindicated that do not need practice to

learn grammar.

Thus, the answers of more than half of teachesisted on practice since “practice makes
perfect”. Through practice, students will be faanlwith different types of grammatical errors,

and thus they can avoid them in future practice.

Q19 (Are students practicing sufficiently?)
Table 36

Teachers’ Views about Students’ Sufficiency of frac

Options Numbers Percentage %
Yes 0 0
No 5 100
Total 5 100

The results from the above table show that alltéfaehers (100%) admited that students

are not practicing sufficiently.
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This proves that students are not capable of agplyrammar rules correctly. Therefore,

they still need extra practice as homework, taskkativities.

Q20 (Did you teach students all English grammar ryles?

Table 37

Teachers’ View about the Coverage of English granfRudes

Options Numbers Percentage %
Yes 0 0
No 5 100
Total 5 100

Statistics related to this question revealed tB@€A4 of participants did not teach students

all English grammar rules.

Teachers declared that they do not teach stud"htgrammatical rules since it is
impossible to deal with all the rules and all tietails. They teach students the required rules in

each level and they try to cover the rules theyobted to cover in the curriculum.

Q21 (a/ Should students learn all grammar rules?)

Table 38

Teachers’ Views about Learning all Grammar Rules

Options Numbers Percentage %
Yes 1 20
No 4 80

Total 5 100




56

The data shown in the table above that 80% ofgyaaints indicate that students should
not learn all grammar rules. Whereas, 20% of themitathat they should learn all grammar

rules.

It is impossible for students to learn all the ngnaar rules because the latter are
changeable depending on many factors. Most tedcliessers confirmed this since they know
that each time grammarians discover new rules. Assalt, students have to be aware about
these changes and they have to understand thedepuered by their teachers to avoid making

errors.
Q22 (What other causes of student’s grammatical erroessays you can add?)
Table 39

Teachers’ Suggestions of Other Causes of Gramni&ircars in Writing Essays

Teachers’ suggestions Numbers Percentage%
Lack of practice 3 60

Lack of reading 1 20

Time limitation 1 20

Total 5 100

Teachers’ responses to this question showed tbatfigested causes are mainly lack of

practice, lack of reading and time limitation reggeted (60%), (20%), (20%) respectively.
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1.3. Discussion of Results Obtained from Both Studéand Teacher Questionnaires

The analysis of student questionnaire provided wties of errors students commit when
writing essays and their causes. First of all, whealysing the first section of the student
guestionnaire, we found that students do not st@same language abilities as it is mentioned
in the first question. The second question indtdateat more than the half (78,3%) of students
face writing problems. Moreover, the majority (80%6)students usually commit grammatical
errors when writing essays. The most common gramalarrors according to their answers in

guestion 5 are in tenses, punctuation and subgrtt-agreement.

Concerning the second section, what is noticeabléhat a high percentage (68,3%) of
students consider learning grammar as a diffi@agk t(question 6). Also, students’ answers to
guestion 8 showed that the students did not coxenything in terms of content. In addition, the
results in question 9 reflect that a considerabimlver of students (61.7%) claimed that they did
not practise sufficiently during their instructidloreover, it is found that the grammar problems
encountered by students are due to the negatimsférafrom the mother tongue to the target
language (question 11). The last reason that isheshfrom this questionnaire is the fact that

students may learn a grammatical rule in a wrong agait is shown in Question 16.

The analysis of the first section of teacher qoesiaire reveals that 100% of teachers
considered their student writing abilities as ageréguestion 3). For question 6 that deals with
the problem’s students faced when writing essdys,téachers mentioned that students face
various problems related to grammar especiallyhi@ tise of tenses, articles, punctuation,
subject-verb agreement, preposition, word order @uadhlity. Moreover, the teachers indicated

that the majority of students commit grammaticabex when writing essay (see question 7).
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In the second section, it is found that those gnatical errors are due to one of the
following reasons: overgeneralization and ignoramicaile restriction (question 14), incomplete
application of rules (question 15) and misunderita;n of grammar rules (question 17).
Teachers added in the last section of the questiommvhere they are supposed to give further
suggestions that lack of practice, content coverag@é time limitation are other influential

reasons that may lead to committing grammaticalrelin writing essays.

Based on the obtained results of both student @acher questionnaire, it can be concluded
that both of them mostly agreed that third yeadsis really encounter grammatical problems
when writing essays, that lead them to make eroormistakes. Those problems are due to
precisely the following causes that are classifred two major types, namely interlingual and
intralingual causes. Concerning the interlingualsess, they refer mainly to the negative transfer
from the mother tongue. While the intralingual cmisvary. They are three from four
overgeneralization and ignorance of rule restigtioncomplete application of rules and
misunderstanding of grammar rules. In additionaicklof practice, content coverage and time

limitation.

1.4.Limitations of the Study

In the process of conducting this research, thearefiers encounter some problems that need

to be mentioned:

- Time restriction was the major problem that theaeshers encountered during
conducting this research.
- The researchers attempted to administer the questi@ to more than five teachers;

however, some teachers were not cooperative inmeékearch work.
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- The lack of resources about the topic narrowediéhe of the current study.

Pedagogical Recommendations

Results obtained from this study can help probidi teachers and students with
valuable insights about writing essays, and thehtieg of writing. After conducting the present

research and collecting results, several suggestimmrecommended.
To teachers

» Teachers of grammar need to devote more sessiostuftents to enable them to become
aware of the different grammar problems that thay encounter.

» Teachers should give feedback whenever studentstdany type of grammatical errors

» Teachers should vary tasks and use the most a@degjatoach to integrate aspects of
grammar with teaching writing skills.

» Teachers should provide further explanations whenegeded until students get a full

understanding of the grammar rule in use.
To students

» Students need to be aware of different elementsded in the writing composition such
as language rules, organization of writing andrso o

» Students should practice and do more activitieged|to grammar.
Suggestion for Future Research

As a matter of fact, any research ends with som@tse After conducting the present
research and reaching some results, several siggeate proposed for future researchers

interested in writing.
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First, the results of this study cannot be larggéneralized, thus future researchers
should conduct a study on a large population indéygartment of English at University of Jijel.
In addition, it is suggested that future researcihe area of writing should be examined with
association with several variables as: the amo@inriing students practice and the use of

technologies such as internet in order to devediogents’ writing skills.
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General Conclusion

Mastering the writing skill in a foreign language a very tricky process that requires
grammar competence. The current piece of reseaeshset up to explore the causes of the
grammatical errors students make in writing ess&gaticularly, students repeatedly make
grammatical errors in their English writing. Thessearch work aims at investigating the different
grammatical problems that EFL face when writingagssand exploring the causes that may lead
to such problems. It is based on the hypothesisER& students might produce well written
essays with less or no grammatical errors if theyaavare of the sources and causes of those

errors.

The current research work consists of two main tgrapThe first chapter is devoted to
the literature review. It is divided into two sexts: the first section focused on an overview
about writing. Subsequently, the second sectiooudsed the concept of grammar errors, its
causes and its approach in foreign language. Téwndechapter also contains two sections. The
first section dealt with the research methodologgduto carry out this study. The second section
was devoted to the analysis and interpretatiomefrésults obtained by the research instrument

namely students and teachers’ questionnaire, dsawal discussion of the main findings.

The findings of this study revealed that third yBeense students encounter grammar
problems. Importantly, they make grammatical ersgnen writing essays, mainly in the use of
tenses, punctuation, and subject-verb agreementder, the findings indicated that negative
transfer, intralingual (overgeneralization, ignararof rule restriction, incomplete application of
rules, false hypothesis) and interlingual transfer the main causes of their grammatical written

errors. Furthermore, students' grammatical errogsdae to other influential causes which are
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lack of practice, misunderstanding of grammar rulesddition, other causes were suggested by

the teachers as lack of practice, content covesaddime limit.
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Appendix A
Student Questionnaire
Dear Student,

This study aims at exploring EFL learners’ gramugadterrors in essays and their causes.
Your participation in this questionnaire would helpto collect the necessary data to fulfill this
piece of research work. We will be grateful if yoan complete it sincerely. Please, answer each
question by putting a tick/f in the right box and justify your answer wheneités necessary.

Thank you for your collaboration.
Section 1: Students’ Grammatical Errors in Essay Witing
1. How do you consider your EFL writing ability?

GOOCI:| Very gool:l Average |:| Below averag|:|

2. Do you face problems when writingaas?

ved ] N []
3. Do you commit grammatical errors?

Yes |:| No |:|

4. How often do you commit grammatieabrs?

Alway:| Oft1:| Sometime|:| Rar:l Neve|1:|

5. Which grammatical errors do you ryostake?

a. Tenses |:|



b. Capitalization
c. Punctuation
d. Preposition
e. Plurality
f. Subject-verb agreement

g. Articles

Jo00oul

h. Word order
Section 2: Causes of Grammatical Errors
6. How do you consider learning grammar?
Easy|:| Difficul|:| Very complex |:|
7. Was your grammar instruction suctd®s

Yes |:| lel To some extentl:l

8. Did you cover everything relatedEtaglish grammar in your instruction?
Yes |:| Nc]:l To some extenl:l

9. Did you practice sufficiently inyoinstruction?

Yes |:| No|:|

10. Does your teacher give feedbacknwel make a grammatical error?

Always|:| Sdimzas:l Never|:|

65
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11. When you write, do you translatedvioy word from Arabic to English?

Yes |:| No|:| Sometimes|:|

12. Do you consider writing in Englisimgar to writing in Arabic?
ves [ ] N{_]
13. Do you use French as a secondibgef?
ve ] N{_]
14. Do you apply grammar rules of Erem English?

ve ]~

15. Has it happened to you to learimaccurate grammatical rule from your teacher?
16. Has it happened to you to misustded a grammatical rule from your teacher?
ves_1 n[_]
Section three: Further Suggestions

17. What do you suggest to avoid gratimal errors in writing?
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Appendix B
Teacher Questionnaire
Dear teacher,

The following questionnaire is a pareadflaster piece of research work which aims at
first exploring the grammar errors made by learméren writing essays and then identifying
their causes. We are kindly asking you to answefdhowing questions based on your own

experience in teaching.
Section one: Students’ Grammatical Errors in Essays

1. How long have you been teaching wriggpression?

a. Less than 3 years |:|
b. 3to 7 years |:|

c. More than 7 years |:|

2. How do you find teaching writing?
EasD Very eaL,__I Difficult I:l Very diftult I:I

3. How do you consider your students’ wgtabilities?

ExcelleD GOD Avera(_:]: Wel:l

4. Do you ask your students to write esgays

Yes |:| ND

5. How often do you ask them to write gs8a
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Always|:| Ofte|:| Sometimesl:| Rarel:l

6. Do your students face problems whetingiessays?

vel ] ]

If yes, what types of problems? (You salect more than one answer)

a. Grammar mistakes and error

1L

b. Choice of words

L

c. Punctuation and capitalizatiot

d. Spelling mistakes

Ipl

e. Sentence structure errors

Other(s):

7. How often do your students commétrgmatical errors in their writing?
Always |:| OfterEl Sometimeslzl RareID

8. The grammatical errors made are just

a. Simple grammatical mistakel:l

b. Serious grammatical errors |:|

c. A mixture of the two |:|

9. The number of students who makgk grammatical mistakes is:

a. Largel:l
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b. Smal|:|

10. The number of students who mak®sgsigrammatical errors is:

a. Large |:|
b. Smai[___|

Section 2: Causes of Students’ Grammatical Errorsn Essays
11. Are grammar rules of English complicated arffiadilt to be learned?

Yes|:| N|:| Neutre|:|

12. Do you consider translation from the mothegten(Arabic) a cause for grammatical

errors in EFL learners’ essays?

ves[ ]~
Please, explain.

13. Does the acquisition of French grenrules or grammar rules of any other language

hinder the learning of English grammar ones?

Yes|:| No |:|

14. Have you ever noticed that studeatamit a grammatical error due to an

overgeneralization of a specific rule?

Yes|:| No |:|
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15. Have you ever noticed that studémtsn applying a complete grammatical rule?

Yes|:| No |:|

16. Has it happened to you to give raareous rule to your students?

Yes|:| No |:|

17. Have you ever noticed that youdstus misunderstood one of the grammar rules?
Yes |:| No |:|

18. Do students need practice to lgaammar?

Yes|:| No |:|
19. Are students practicing sufficiently?
Yes |:| No |:|
20. Do you teach students all English greamrules?
Yes I:l oN I:l
21. Should students learn all grammar fules
Yes |:| No |:|
Would you explain, please?
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Section 3: Further Suggestions

22. What other causes of students’ gratiwal errors in essays you can add?
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Résumé

Les étudiants d’anglais langue étrangéere rencantternombreuses difficultés grammaticales
lors de la rédaction d'essais. En fait, ils peuvamnmettre diverses erreurs ou fautes de
grammaire. Cette étude vise d'abord a trouverhesies les plus récurrentes commises par les
étudiants de troisieme année de licence EFL avissité Mohammed Seddik Ben Yahia, Jijel.
Ensuite, elle explore les causes de ces erreursngaticales. Deux questionnaires ont été
administrés ; I'un pour 60 éleves de troisieme argtél'autre pour 5 professeurs d'expression
écrite. A la lumiére des résultats obtenus & pder instruments de recherche, a savoir les deux
guestionnaires, il a été constaté que les erraarargaticales les plus fréquentes des étudiants
sont les temps, la ponctuation, I'accord sujet@etbla préposition. De plus, les résultats de ce
travail de recherche ont montré que les principedases des erreurs grammaticales des éleves
sont soit interlinguales, ou soit intralingualegsLinterlinguistiques sont liées uniquement au
transfert négatif de la langue maternelle. Tandis lgs causes intralinguales se limitent a une
généralisation excessive, a l'ignorance de laicéstr des regles et a I'application incomplete
des regles. En outre, il existe d'autres sourcessmofluentes pour les erreurs grammaticales
des étudiants telles que la restriction de tempsgduverture du contenu et le manque de

pratique.
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