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Abstract

Speaking is considered as a very important langskifjehat EFL learners should master. The
difficulties that students face in their oral pen@nce classes get the teachers to try some
methods and techniques such as storytelling inrdadboost their speaking skill .The aim of
this research is to investigate teachers’ and ststattitudes towards the use of storytelling to
improve EFL students’ speaking skill. Two questiaines administered to 60 second year
LMD students and 7 oral expression teachers atddpartment of English at Mohammed
Seddik ben yahia University. The results obtainmedfthe questionnaires confirmed that both
teachers and students hold positive attitudes twar usefulness of storytelling in enhancing
EFL students’ speaking skill.

Thus, the use of storytelling as a tool to teach Eitdents’ speaking skill is highly proposed.

Key words: Storytelling, speaking skill, students’ and teaslegtitudes.
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1. Background of the Study

Humans as social beings always interact amintunicate with one another, the first
way to do the interaction and communication is jpgaking . Speaking is an activity used
by someone to communicate with others. It takesepéverywhere and has become part of
our daily activities. When someone speaks, he eristeracts and uses the language to
express his or her ideas, feelings, and thougpisal8ng is one of the productive skills and
a two way process between speaker and listeneordicg to Richard and Rodgers (1986,
p.110), “speech was regarded as the basis of |lge§uslarmer (as cited in Tarigen
,1990,p.12) also wrote that when teaching speaking can apply three major stages

which are : Introducing new language, practice, @dmunicative activity.

It means our daily life cannot be separated frormmainication. Speaking does not
only express what in our mind, but also it expressbat we need .It can be increased by
doing storytelling in the classroom. Storytellingvolves a two-way interaction between a
storyteller and one or more listeners. It has mbemgefits in the class , such as building
students’ self confidence, building students’ comioation skills , building students’
vocabulary , and building students ability to mamabeir ideas according to Lipman
(1999;p.11) .Storytelling has been used as a meam®mmunication since earliest times.

Stories teach us about life, about ourselves, Andtaothers.

Storytelling is a unique way for students to depeém understanding, respect, and
appreciation for other cultures. It was supposedlibynan (1999,p . 11 ),as he explained that
storytelling has been discovered as an art formpantessional tool . It is a tool in various
kind of work, as therapists, teachers, communiganizers, lawyer ...etc .Wilson (2002, p.5)

explained that storytelling is an activity that dam defined very simply as that which is done



by storytellers. Stories have been shared in a eeliure as a means of entertainment,

education, cultural preservation, and instillingredavalues.

2. Statement of the Problem

Speaking is a very important language skill thatsmBFL students confront many
difficulties to promote it. Despite of the teachidmsge efforts in speaking classes, learners are
still incapable to lead a full, correct and fluennhversation in the target language that requires
diverse methods and activities as well as differeaterials. As a result, EFL teachers need to
present more effective techniques and methods déw gtudents in order to improve their
speaking skill. Therefore, it is suggested thatysédling could be used as a teaching tool to
encounter students’ difficulties in speaking classghich is considered as one of the most

effective techniques that are used to improve stisdspeaking skill.

3. Aim of the Study

This study aims at investigating teachers’ andestis’ attitudes towards the use of

Storytelling to improve EFL learners’ speaking kkil

4. Research Questions

The present study seeks to answer the followingtipres:

* To what extent using storytelling can improve stidespeaking ability?
« What are students’ and teachers’ perceptions tawvéneé use of storytelling in

improving EFL learners’ speaking skill?



4. Research Methodology

The methodology of this study is based on a desegipnethod. Two questionnaires
were conducted to collect data. The first questimenwas administered randomly to 60
students out of a population of two hundred anty filvo (252) of second year LMD students
at the department of English at Mohammed Seddik Bama University, jijel . Moreover, a
second guestionnaire was conducted to seven (Fexpaession teachers instructing second

year level at the same department.

5. Structure of the Study

This study is divided into two chapterghaoretical chapter and a practical chapter .the
theoretical part has to do with the literature egwviabout speaking skill and storytelling and

the second one deal with the field work.

The first chapter contains two sections/hich the first section consists of: different
definitions of speaking skill ,characteristics gbeaking skill, types of speaking skKill,
characteristics of a good speaker, speaking stestegpeaking activities in EFL classes,
speaking difficulties in FL learning, purpose ofeaking, speaking and other skills and the
importance of speaking. Meanwhile the second secticludes: some definitions of
storytelling, elements of storytelling, benefits sibrytelling, characteristics of storytelling,
basic criteria of storytelling, storytelling acti@s that are used in speaking classes, the

objectives of storytelling and the use of storypgllin speaking classes.

The practical chapter deals with the informatigathered from the questionnaires for
students and teachers, its description, its arglgsid the discussion of the results obtained

from the analysis.

CHAPTER ONE: THEORITCAL PART

3
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The reason why people learn foreigrgleages is to communicate and interact with
others. Speaking is the activity that is used bgpfeto communicate, that is why students
during the process of learning a foreign languamgig the most on mastering the speaking
skill that will enable them to communicate freelgydaexpress their thoughts, ideas, and
emotions without facing any trouble. This secticald with the speaking skill in so many
different aspects, starting with a definition at&l gharacteristics; then types of speaking are
going to be introduced and what are the charatitesisf a good speaker; next some speaking
strategies are going to be indentified along wipleaking activities that are used in EFL

classes, and lastly the use of storytelling in kpgpclasses will be investigated.

1.1.1. Definition of Speaking Skill

Speaking is a very vast term that cannot denel® in just one or two words. Many
researchers have attempted to characterize it famous perspectives. Brown (2002,p.210)
stated that “speaking is the element of commurioatvhere communication is the output
modality and learning is the input modality of lamage acquisition” . Harmer (2001,p.251)
also ,in many situations, combined the exercisgrofuctive skills with the practice of
receptive skills. A conversation between two or enordividuals listening and speaking in
which each patrticipant's understanding of what been said is required for what they say
next. Brown (1994) had also his own view about Epgpas constructing meaning that
involves producing receiving and processing infdrara its forms and meaning are
dependent on the context in which it occurs, incigdthe participants themselves, their

collective experience, the physical environment tredpurpose of speaking(p.54).

Furthermore, Derakhsan (2016,p.2) said that spgakirthe second skill and has an

important role in communication . Speaking is & padaily life that everyone should



develop in subtle and detailed language. HarmedX(20.271) argued that speaking means a

tool to socialize or to interaction goals.

1.1.2. Characteristics of Speaking Skill

1.1.2.1. Fluency

It means the ability to speak easily, quickly, anthout so many pauses. Fluency is
defined as “the capacity to produce speech at noateaand without any
interruption”(Eliseand Barkhuizen , 2005,p.139Pye &Greenell (1996) emphasised that “
testing fluency is to assess coherent spoken giterawith good speed, rhythm and few
intrusive hesitation”(p.99) , that means that ficeallows the conversation to be in a smooth
and a normal rate with few pauses sometimes. Hulead a great impact on foreign language
comprehensibility, according to Hughus (2002,p.4i83)Xwo key indicators are: speech rate
and speech continuity; that is fluency enablesesitglto keep a normal speed and connected

ideas while having a conversation.

1.1.2.2. Grammar

Grammar in the spoken language has a diffgresition from the written one. According
to Carter and Mc carhty (1997) “if the spoken lamge that each one knows has been
neglected, the language pedagogy which reinforeadhing and learning the speaking skill
will be harmed and destroyed” (p.74). The gramraecuracy needs to be learned by L2
learners in order to avoid any mistakes or miswtdading while delivering a message.
Harmer (2001,p.12) explained grammar as the desmripf the ways in which words can
change their forms and can be combined into seeseincthe language. It is also defined by
Lado (1977,p.141) as the study of the rules thatcdaimed to tell the students what they

should or should not say in order to speak langa@gige social educated class.



1.1.2.3. Vocabulary

Vocabulary is about the words that are usedairparticular language in order to
communicate. Without any vocabulary, there is nmmmnication. Thornbury (2005, p.22)

suggested three usual things speakers need tautisg dommunication which are:

*During communication people use many and varioosd& and expressions.

*People can use both positive and negative wordsexipressions based on the topic

of the conversation.

*Words and expressions that are used by speaketsdspoint the time, the place, and

the participants of the conversation.

Hornby (2006, p.1645) clarified that vocabularylisthe words that a person knows or
uses and it is all the words in a particular largguanother definition was given by Hatch and
Brown (1995, p.1) was that vocabulary is a lisset of words for a particular language or a

list or set of words that individual speakers ¢tdraguage might use.

1.1.2.4. Pronunciation

Pronunciation is the way words are spoken. filbary (2005) claimed that “pronunciation
refers to the students’ ability to produce compnsitde utterances to fulfil the task
requirement” (p.128-129); that is to say pronuncrais the learners’ ability to speak with a
clear language. According to Hughes (2002,p.438hymciation has three broad areas; the
first is one called the cross-linguistics appro#iwit deals with the influence of the mother
tongue in the TL, the language into which a texbcuinent, or speech is translated,
concerning pronunciation. The second one is ableitpronunciation in second language

acquisition category. The third, and the last analiout the classroom-oriented questions, in



which students face particular questions concerrilmgr pronunciation; in this case, teachers

give them some sentences in the TL and ask theém t@o pronounce correctly.

1.1.3 Types of Speaking

In an EFL classroom, several different kinds aéadpng might be used. In general,
they strive to provide learners with opportunittesperform better in a variety of situation.

According to Brown (2001, p.271) there are categories of speaking mentioned as follows:

1.Imitative: the students copy the teacher in a certain spagghrase .This is for the purpose

of clarity and accuracy.

2. Intensive it has to do with the repetition of specific pginsuch as phonological or

grammatical points, minimal pairs, or imperativateaces repetitions.

3. Responsive is a type of short response to a question or cembrftom a teacher or a
student. These responses cannot be expanded mltmuks; such communication can be

important and genuine.

4. Transactional dialogue these are exchangeable between learners, sudbbates,

role playing and interviews .In EFL classes, stisiean use them in a variety of ways.

5. Interpersonal dialogue this type of dialogue is distinct from the preiogdone,
which focuses on the development of social relatiqps such as private conversation or

personal dialogue.

6. Extensive: Storytelling, speeches, and oral production arengk@s of extensive oral

production tasks that provide opportunities forl areeraction.



1.1.4. Characteristics of a Good Speaker

According to a study that had been publishe®ioyVilfred Grenfell Collage (2007), there

are six characteristics that define a good and®¥ke speaker:

1 /- Good Organization:the speaker information and ideas that are gomde

presented should be organized.

2 /- Preparations the speaker should prepare his speech by pragtiaultiple times,
the speech should not be memorized; the voice,ubge clarity, and timing should be

prepared as well.

3 /-Confidences:confidence is a key for a good speaker. A goodilsgeshould be
confident in order not to lose his audience; tlisfilence comes with a good preparation and
practice. The speaker’s confidence should be shbvaugh his speech that should be not too
slow nor too fast, it should be on a normal rat¢hsd the audience will be able to follow and

understand the speaker.

4 [-Clarity: the speaker information and ideas should be deal organized. The

speaker should speak in a clear language.

5/-Responsive:the speaker should make his audience comfortabye, contact and
interactions with the audience are important pdiné should not be missed. He should make

sure the audience is following him during the speec

6 /-Enthusiasm:the speaker should show his enjoyment and intevBde communicating

and interacting with the audience.

1.1.5. Speaking Strategies

Speaking strategies play a crucial role in helpstgdents resolving their oral

performance issues and difficulties. There ard aflstrategies mentioned as follows:



1.1.5.1. Achievement Strategies

Speakers and learners in this strategy tend to@mpelplacement to compensate for
language gaps, trying to find a method to commuei¢heir messages without losing or
modifying them. As a result, these alternative wgomthy include: guessing the work or any
statement that they recall on the spot, or expigitineir missing words by comparing them to

something else, in order to successfully relaytithe meaning. (Byagate, 1987, p.42)

1.1.5.2 Guessing Strategies

This is a very common strategy in vocal express@genThey are used by speakers to
replace terms that they do not know or are unshoaita as well as words that they believe
their interlocutors will understand. According tydgjate (1987), there are several types of

guessing strategies, are follows :

1-1-5-2-1 Forienzing is about using a word from the mother tonguet @sand using it as a

foreign word in the target Language .

1-1-5-2-2 Word coinageoccurs when a FL learner invents a new word inahget language
despite the fact that it does not exist. When itimgnnew words, the learner relies on his

understanding of the target language.

1-1-5-2-3 Literal translation:a word from the speaker's mother tongue is trégdlato the
target language. A Portuguese speaker, for examaeld use the word “fiesta” from his

native dialect, instead of using the word “pariy’an English context.

1-1-5-3 Paraphrase strategieaccording to byagate (1987,p.44) it is based distguting a
specific word with a word or a near-expression he target Language, and it covers the

following strategies:

10



1-1-5-3-1 Substitution strategie®ntail replacing a terms with a word or expresdiwat

approximates the meaning of origin.

1-1-5-3-2 Circumlocution strategiest is the process of explaining the meaning cérantin

order to communicate the intended message in the TL

1-1-5-4 Co-operative strategie$his strategy is used when the speaker needsftoeipthe

listener by asking how a particular word in theyedrLanguage is pronounced.

1-1-5-5Reduction strategiesAre frequently utilized by communicators who arencerned
about making mistakes while speaking, as well asdétwho value correctness above fluency
and speakers who refuse to take risks when deahith others. According to

Byagate(1987,p.42) it includes two types:

1-1-5-5-1 Avoidance strategie&ntail altering a message in order to avoid the afscertain
words that could make it difficult to comprehence tmessage correctly. According to

Johnstone(1989, p.67) As speaker you may thus:

» Take over the role of a listener and respond anBhiort sentences.
» Settle for mainly non -verbal communication.

* Avoid interaction by giving a false excuse.

1-1-5-5-2Compensatory strategie&ntail putting together a specific message in otde

acquire time to consider what to say.

1.1.6. Speaking Activities in EFL Classes

EFL classes tend to use many activities forstikee of developing students’ speaking skill.
Those activities help and motivate students to eods#heir oral performance. These activities

are:
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1.1.6.1. Discussiondiscussion in classroom is the most common spgakmtivity used by
teachers; it is about speaking and sharing idedsopmions. Byrne (1986, p.67) stated that
“by discussion is meant by any exchange of ideasaginions either a basis, with you the
mediator and some extend as the participator drinvihe context of group with the student
talking among them”. Teachers should motivate amtberage the students in order to help
them to do their activity without any fear of magimistakes. Thornbury (2005, p.102) said
that “the best discussions in class are these dhae spontaneously, either because of
something personal that learners report or becafisetopic” that is discussion is the best
when students share stories , information , andiops naturally based on their own

experiences and the knowledge that they have aboertain topic.

1.1.6.2-Role playAccording to Ur (1984, p.131) “role play is uséal refer to all the
activities where learners imagine themselves inasitns outside the classroom sometimes
playing the role of someone themselves and usiegldhguage appropriate to the new
context”, that mean that role play enables studenexperience different roles and situations
using the language that suits each situation aled By using role play as a speaking activity,
teachers are motivating the students to speak amncinicate with each other in a natural

and enjoyable way.

1.1.6.3-Storytelling:storytelling is one of the foreign language teaghiechniques used by

teachers as a speaking activity which aims to @gvstudents’ oral performance. Valenzuela
(1999, p.5) stated that “stories are importantéogbe and education”. According to Harmer
(2004, p.231) Through the use of storytelling in_LEpeaking classes, the teacher will be able

to show how creative both the student imaginatam, the student language ability.

1.1.6.4-Dialogueis one of those speaking activities that can beedao pairs or in a group

work. It starts with choosing a topic then writigg dialogue based on that topic using
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students’ own language and words, the dialogue lvélbresented in front of the class after
that a discussion will be made , mistakes will ber@cted and opinions will be shared ; this
way students will be able to improve their spealskidl. “The teacher can ask a volunteer
student to read aloud [...], while the teacher tdkesother role. This is repeated with another
student, but this time the roles are reversedatnfler, 2001, P. 72) he adds “ when pairs
finish their dialogue,they can be asked to switch roles and do it agairtp change key

elements in the dialogue " (Ibid, p. 73).

1.1.7. Speaking Difficulties in Foreign Language ¢arning

Foreign language students proclaim having obstanleghieving a real and perfect

oral performance and this is due to the followiagtérs:

1.1.7.1. Inhibition

This problem reveals more when learners tryaaticipate in the classroom but many
factors stop them to do so. (Littlewood, 1999) adjuhat “it is too easy for a foreign
language classroom to create inhibition anxiety’98p. Inhibition appears closely related
with students’ shyness and fear of making mistasesell as criticism. Students fear to make
mistakes especially if they will speak to criti@ldience. Ur ( 2000,p.111) also stated that
“learners are often inhibited about trying to shygs in a foreign language in the classroom,
worried about making mistakes, fearful of criticisim loosing face , or simply shy of the

attention that their speech attracts”.

1.1.7.2. Vocabulary and Grammar Constraints

A good knowledge of vocabulary and a connect mastérgrammar rules are very
important to speak a foreign language. In our cdnteany students show the desire to speak
and to participate but unfortunately they fail tegent their messages verbally arguing that

they are unable to find out suitable words to dpetbpics or haven't enough vocabulary in
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their linguistic repertoire. Thus, not only vocadmyl is essential in speaking, but grammar

competence has also a great role to convey mealtiisgvery important for learners so they
will be able to combine words, sentences, phrast&scorrectly to communicate .The learners

must attain as high degree a possible of lingurspertoire (Littlewood, 1981, p.6).

1.1.7.3. Pronunciation Problems

A consideration of learners’ pronunciation erronsl &#ow these can inhibit successful
communication is a crucial problem to consult. Earhers’ inability to pronounce well may
affect their spoken performance and classroom gyaation. In the case of the English
language, a mispronunciation of one sound may teadbig misunderstanding and a change
in meaning .A mispronunciation of a range of phoesngsan be extremely difficult for a
speaker from another language to comprehend. &mnisbe very annoying for the learners
who may have a good command of grammar and lexihéwe difficulty in understanding

and being understood by a native speaker. (Kell902p.11).

1.1.8. Purpose of Speaking

According to Basturkmen (2002, p.26) “ spegkturns serving this purpose tend to
belong and involve some prior organization of cahend linguistics devises to signed either
the organization or the type of information thatlwe given”. Kingen (2000, p.218) divided

speaking into twelve categories that included W@hsactional and interpersonal purposes.

1. Personal expressingtalking about feelings, point of view, opinionsJibés, and sharing

ideas.

2. Descriptivegiving a description of something or someone.

3. Narrative: telling stories with chronological sequenced events

4. Instructive: providing instructions or guidance to produce atcomne.
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5. Questioning obtaining the needed information through asking@ppate questions.

6. Comparative make a comparison of two or more things or people.

7. Imaginativedescribing mental images of something.

8. Predictive predicting what will happen in the future.

9. Interpretative considering conclusions, generating hypotheticaldudgons, and
investigating meanings.

10.Persuasive changing others' opinions, attitudes, or pointsviefnv, or influencing the
behaviour of others in some way.

11.Explanatory. explaining, clarifying, and supporting ideas anthams.

12.Informative: sharing information with others.

1.1.9. Speaking and Other Skills

Although speaking and every language skill are hawggparately, those skills are

closely related to each other:

1.1.9.1. Speaking and Listening

Listening and speaking are two interrelated wayk awcomplishing oral
communication process. According to Torky (200&xvéry speaker is simultaneously a
listener and every listener is at least potentiallypeaker” (p. 14). In addition, Byrne (1986)
stated that: “Oral communication is a two-way pssxcdetween speaker and listener (or
listeners) and it involves the productive skill epeaking and the receptive skill of

understanding (or o listening with understandin@)8).

Listening is considered as an initial form of conmaation and interaction.
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Accordingly, Renukadevi (2014) clarified that listeg is the most significant part of

communication as it is pivotal in providing a swgtal and meaningful response. Especially
in learning a language for communicative purposéening plays a vital role, as it helps the
language learner to acquire pronunciation, wor@sstr vocabulary, and syntax and the
comprehension of messages conveyed can be bastyl @oltone of voice, pitch and accent;

and it is only possible when we listen. (p. 60)

1.1.9.2. Speaking and Writing

Speaking is an interactive process of meaning oectgtn that involves the
production, reception, and processing of langudde also a multi-sensory activity because it
involves non-verbal cues including body languagge eontact, facial emotions, voice
variations, and pitch variation (Thornbury, 2008)pAll of which influence the

conversational flowD'Grady et al. (1996) claimed that:

“Speaking and writing are different in terms of Wabrigin and practice spoken
language is acquired without specific formal instien, whereas writing must be
taught and learned through deliberate effortthere are many people who are unable
to write. While spoken language comes naturallyhto human beings, writing does

not”. (p. 591)

In contrast, speech and writing are considere®Rdlyins (2000) as “two modes of linguistic
communication” (p. 95). Rings (1992) stated thapolen discourse not only utilizes different
phonology, morphology, syntax, lexicon, and spesulbng other elements, but also a different textual
interactional structure from that found in formatitten discourse” (p. 21)Halliday (1985, as cited
in Numan, 1989) also stated that “speech is alswtsired and complex, but its complexity
lies in the way clauses are put together, whiletemilanguage is complex at the sentence
level” (p. 25). Though, speaking and writing for LEBtudents can be developed through

practice.
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1.1.9.3. Speaking and Reading

If the student does not have a good vocabularywhe not be able to communicate
effectively. As a result, reading is arguably thesineffective method for learning and acquiring new
vocabulary. Eskey (2005) wrote: "The relationshiptween reading and vocabulary is widely
documented and reciprocal," (p.567), that is spgpkind reading had an interrelated relationship, on
completes the other. Furthermore, Hedge (1985,p.Zfaimed that extensive reading improves
learners' ability to guess the meanings of unknewrds and phrases based on context clues, and that
students who read a lot outside the classroomrognoive both their comprehension and vocabulary,

both of which are necessary components for impgpgjpeaking skills.

According to Oya et al. (2009), increased vocalyulemowledge leads to a better oral
performance. Learners will enhance their linguiaticuracy and fluency by reading. They emphasised
that better vocabulary knowledge and having moreds/at one’s disposal are likely to facilitate the
ability to tell a story better, to demonstrate aenextensive range of language resources, andie co
across more intelligibly. Better vocabulary knowgedcould also contribute to boosting the speaker’'s

confidence, which would come across when speakidgrE#luence the overall impression created.

(p-19)

1.1.10. The Importance of Speaking Skill

The speaking skill has always been viewedh dsasic skill in language learning and
teaching. Speaking can help students to enhanaegitaenmar and vocabulary and develop
their writing. The speaking skill appears to be thest significant of the four skills. Ur
(2000,p12) declared that : “of all the four ski{léistening, speaking, reading and writing ),
speaking seems intuitively the most important :pbeavho know a language referred to as
'speakers’ of the language , as if speaking indiadleother kinds of Knowing” .In addition ,

many people look at mastering the language as gynous. Celce- Murcia (2001) indicated
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that “the ability to speak a language is synonymwitls knowing that language since speech

is the most basic means of humans to communicpt208).

Conclusion

As a conclusion, this section had provided eerall overview about speaking skill. It is a
skill that deserves a lot of attention from EFLdgints since it plays a great role in their
communication and social interactions. It is a w&yconveying one’s ideas, thoughts, and
emotions and delivering messages. Speaking skillsmamany characteristics that define it
and shows its importance, it also has various tygas strategies. Speaking skill in EFL
classes is supported by using different activitiesrder to help students to enhance this skill.

Once students’ oral performance gets better, Itheileasy to identify them as good speakers.
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Introduction

Storytelling is a genre of literature thaid been used as a technique of teaching foreign
languages especially English; it is an activitysbéring stories between the storyteller and the
audience. Storytelling is considered to be an &ffeavay to help EFL students improve their
speaking skill. Section one is going to deal wilie definition of storytelling and its elements
, then its benefits and basic criteria ; after ttarytelling characteristics will be reviewed |,

and the activities based on storytelling that a@dun classroom will be covered.

1.2.1. Definition of Storytelling

Storytelling is an interactive activity sfiaring stories using words and actions to reveal
the elements and images of a stdfprahiminejad et al. (2014, p.43) said that stdliigtgis
one teaching method bwysing short stories, which means that storytelli®iga teaching
technique that uses short stories to teach FL.ytelbng can be used both as a mean of

entertainment and a tool of education.

According to Champion, as cited in Irawati (20p3), storytelling is an oral activity where
language and gestures are used in a colourful wayrdate scenes in a sequence. Wilson
(2002, p.5), stated that “Storytelling is thoughtie something belonging to a preindustrial or
mythical past”. He explained that storytellingas activity that can be defined very simply as
that which is done by storyteller, as human bepsgpple usually tell their story to others; that
is people share their opinions, thoughts and fgslwith others easily expressing what in
their minds.

According to Zaro et al (2013,p.20), “storytefiins an activity involving the
interaction between storyteller and audience arddrn an individual and the listener in the
certain level”. Safdarian (2013) also defined gtelling as “the way of the students to retell

stories in a different word construction after lgefald the stories by the teacher” (p.208).
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Ling in Julia (2015, p.14) stated that “"storytellii as a learner centred method helps the
students to use the information and the delivees riessages to other ".it means that
storytelling is really an important technique the&n help students to communicate

successfully.

1.2.2. Types of Storytelling

Storytelling has four main instructional methodacle one have different definition,
purpose, use of the story and outcomes. Andrew, dhal Donahue (2009, p.3) described four

types of storytelling in a great detail and conemtamples.

1.2.2.1. Case-based Instruction

Cases are stories that have occurred in the plsy. dre widely used in contexts such
as medical, law, and business schools. Case-bastddtion fixes the problem and solution,
but the learner is placed outside the story cor{@atnes, Christensen, & Hansen, 1994). The
learner must discover the key facts and eventhi@g @ccurred; hence case studies have a
historical nature. Because they are historicalegado not allow a learner to enter their
outcome or processes. Rather, the students mubt epfical thinking and theories to the
existing facts to be able to form hypothesis alwaoy the facts of the case occurred as they
did. A major advantage of cases when comparedetotier three types of stories is that they

are imbued with authority which comes from the attacts of the stories (Abbot,1992).

1.2.2.2-Narrative-based Instruction

Narrative-based instruction fixes the problem, sb&ition, and the learner all within
the context that the story frames ( Cobley, 200hg storyteller or narrator controls all of the
information received by the learner. Narratives beneither fictional or non-fictional .they
seek to emotionally immerse the learner in theatianes situation; probably more deeply than

any of the other three story types. For this reasarratives often are told for entertainments
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sake, often without pursuing an instructional otiec A narrative seeks to express a series of

events; however it does not necessarily have ltthielevents in a chronological sequence.

1.2.2.3. Scenario-based Instruction

Scenarios state fixed solution criteria, but natassarily fixed solutions. The learner
is positioned in a place that allows them to intemsith the scenario and produce different
outcomes depending on their decisions and actibmsy can be fictional and non-fictional.
However for purposes of instruction they often cdneen history (Salas, Wilson, Priest, &
Guthrie, 2006). Scenarios are heavily used in dpera training such as the nuclear power
industry and the military because they requirevaciinteraction by the learner and can given
operational characteristics. While many scenariesdaaw from actual cases, they can be
altered (something significantly) to suit the pwgoof instruction and evaluation

measurement. The main goal of scenarios-drivenuctsbn is to improve performance.

1.2.2.4. Problem-based Instruction

The final story type is especially suited for teaghlearners about how to best solve Ill
structured problems that do not have optimal sofutriteria or parameters ( Hmelo, Silver,
2004; Savery, 2006). Problem based instructioniregjuor at least allows, the learner to take
charge of their own learning process and activitiesis uses the problem (fictional or
nonfictional) as a mechanism for conveying knowtetly the learner. The learning is usually
done in a team setting, where each team memberprmusatie collaborative help in finding a
solution ( Boud & Feletti, 1997). A key is that Whi teacher might help the learning, each
learner and the learning team must take respoitgilidr defining a path to solving the

problem and then applying facts and skills to remsblution (Savery, 1998).

1.2.3. Elements of Storytelling
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Gelpi (1973, p.5) claimed that there are eightartgnt elements of a story which are

1 -The title: The title is an important part of a story. The writeses a title that is
appropriate to each particular story. A story @ thle is the first step for understanding its

total meaning.

2 - Plot: is the name given to a particular structure thahyrstories have. The structure

consists of an introduction, a sequence of evéiatisi¢éads to a climax, and a solution.

3 - Conflict: is one of the basic elements of a story. It issineggle between opposing
forces .the conflict may be physical, mental, eoyi moral, and the character may face

more than one conflict.

4 - Action: is what the characters are doing, saying or thopk#ction is presented in a

chronological sequence or in episodes.

5 - Suspenseis the device that forces the reader to keep adimg. It is created by

arousing curiosity.

6 -Endings: most readers enjoy stories that have happy enBugunfortunately, life is

not always happy. An unhappy ending makes the readee conscious of the conflict

7 - Setting: it refers to the where and when, i.e. place ane tine story’s actions takes
place 8 -Characterization: A good story involves significant values that mas explored
through the study of the characters, their motoraind their actions. Characters are divided

into the protagonist and antagonist.

1.2.4. Benefits of Storytelling

Storytelling has a lot of advantages that can hblp FL learners develop their

speaking skill. The most known benefits of storyniglare as follows:
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1.2.4.1. Enriching Students’ Motivation

EFL learners have a big absence in motivation; tanot find any significant aspect
that motivates them to learn strongly. The literdexts contribute to language skills
enhancement as they are favourable tools for aicigjewotivation in the EFL classes. It is an
effective and more than motivating source for laaggiamong a vast collection of authentic
materials, literal in general, and stories in gatar are thought to be a major source of
motivation (Clandfield and Foad, 2006). Erkaya alkomed that: “stories promote the use of
all four skills namely, listening, speaking, reaglemd writing. And stories are embedded with

motivational. (2005, p.83)

1.2.4.2. Enriching Students’ Vocabulary

Handayani (2013) stated that “the advantagesaofest are as follows : stories are
able to facilitate the students to improve theadiag comprehension in terms of enriching
their vocabulary ; increasing their motivation; eaaging their critical thinking; and

accommodating them to practice their language”qidl49)

1.2.4.3 .Reinforcing the Language Skills

The advantages of Storytelling are enormous torémge that they affect the four
language skills. As well it helps to promoting Elelarning and developing it to the following

standard:

1.2.4.3.1. Reading and Speaking

The effect of storytelling appears in the two mslills: reading and speaking. Oster
(1989) declared that “when students read, theyantevith the text. By interacting with the

text, they interpret what they read, by interactwith what they read; they can work toward
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speaking English creatively” (p.35). In other worsterytelling leads to the improvement of

speaking.

1.2.4.3.2. Speaking and Listening

Those two skills will be more advanced and improubdy work together with a large
chemistry. According to Torky(2006) every speakeisimultaneously a listener and every

listener is at least potentially a speaker (p.14).

1.2.4.3.3. Writing

Oster (1989, p.85) stated that “literature helpglshts to write more creatively”. It
gives the students the opportunity to learn howtibe as native speakers. It helps them to

increase their vocabulary.

1.2.4.3. Authenticity

Authentic materials nowadays are engaged strangiye development of the course
materials; they are believed to be samples of laggun real life contexts .According to
Brumfit and carter(1987),a literary text is an auttic text, real language in context , to which

we can respond directly .(p.15)

1.2.5. Characteristics of Storytelling

Using storytelling in EFL classes is a fundametaicept that has to be utilized. It
depends on different characteristics. Accordiniylemrath (2003) storytelling should be:
*  Abbreviated and shortened.
* It has toinclude a particular life event.
* The plot should be single and simple.

. The number of characters is few.
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* The setting and place should be fixed.

* It has to aim for a shortened amount of time.

*  Charming end of the story and it should have a unit
* It should consist of a few and limited set of clutees.

On the other hand, Handler-Miler (2008, p.17) gatreer characteristics of storytelling in the

following list:

A) Breaks the forth wall, i.e. characters may speadctly to audience members, relating to
them like old friends; or audience members mayalstienter the story, interact with its

fictional characters.

B) It stains the distinction between fiction and rgali

C) It extends the story universe by using a numbeliftérent media.

D) It offers deeply immersed experiences: seeing &adlitg vs. seeing, hearing, touching or

even smelling.

E) Characters are provided with artificial intelligenc

F) Storytelling contributes to makebelieve real by using.

G) They create immersive worlds using different teghes.

1.1.6. Basic Criteria of Storytelling

According to Lipman (1999, p.11) ,Storytelliogt of all the literature genres is considered
as a perfect tool that has been used by teachde$linspeaking classes as a result of its
simplicity and clarity. Teachers follow some basiiteria in order to choose the stories that

will be told in the class. The main criteria of rstelling is how it reflects on life experiences
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of learners .Hill (1994), has mentioned that thare three main criteria of selecting a

storytelling which are:

*Teachers should take into consideration studexiidities and needs.

*Teachers should pay attention to the languagetlaadtyle because both of them should be

simple and clear to fit the learner level.

*Teachers should select interesting stories tadb@ in the class, because if the story is
interesting the students will be motivated and textand not bored which will help theme in

the learning process (p.64).

1.2.7.Storytelling Activities Used in Speaking Classes

Storytelling had proved that it is a very usetdltthat had been used in EFL speaking
classes to help students enhancing their spealkitigttyough different activities such as

discussion, role play, and retelling.

1.2.7.1. Discussion

Discussion is such a very important activitatthakes place in EFL speaking classes.
Discussion comes through sharing stories and anglyeem, and also sharing information
and opinions about them; all this can help, moéivand enable the students to develop their
speaking performance. According to Stern (200fgrdiure is defined as “an ideal source for
speaking skills by generating discussions aboterdiht elementsf literary texts”(p.90).that
is to say that literature texts are suitable f@cdssion especially storytelling as a main genre

of literature.

1.2.7.2. Role Playing

It is an easy and motivating activity used in Egtasses. Doff (1990) defined it as “a

way of bringing situations from real life into tlibassroom” (p. 232) which means that role
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playing is the activity that brings real life exmarces into the classroorhearners in this
activity are going to play a certain roles of atar characters and try to bring them to life

throughemulation.

1.2.7.3. Retelling

Retelling is the activity that is used when siiedents memorize the material they have read
or listened to. This technique is very helpful e tsense that it promotes their receptive and
productive skills through reinforcing their vocaamy, strengthening their pronunciation,

narrating and self-confidence (Kalmback , 1986,0)14

1.2.8. Storytelling Objectives

Using storytelling as a technique in speaking @assequires some objectives
according to Ellis and Brewster (1991, p.1-2).Thwstfobjective is motivation; students
should be motivated to establish a positive petspeabout the foreign language and
language learning. Every story holds a messagaandral code, it could be either positive or
negative; if it is positive then the teacher shaadivice the students to copy the end to work
according to that moral message, and if it is negahen they should not copy that moral of

the story.

The second objective is to practice students’ imagpn. When listening to a story,
students can become involved in the story as theentified with characters and try to
interpret the narrative and illustration. This inmegy experience helps students to develop

their own creative powers to make sense of tharyaay life.

The third objective is increasing students’ ability share their social experience.
Storytelling is an enjoyable exercise that helpsiabts to build up their confidence and

encourage them to share their emotions and theialsexperiences.
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The forth objective is allowing the teacher to asluce or revise new vocabulary and
sentence structures, this can be done by introduitia students to language in different,

familiar, and memorable contexts; their thinkingl e enriched and enter their own speech.

The fifth and the last objective is improving stotieother skills in some aspects such
as: listening, grammar, vocabulary, and concewinafl he students should be the storyteller
by turn, each time there will be a storyteller theiill be a listener who can improve listening,

grammar, vocabulary and concentration through tibvyteller.

From this five objectives, it can be concludedt thimrytelling improves students’
speaking skill through sharing their ideas and iopis, expressing their emotions and hopes

and improving other skills such as, listening, \mdary, and grammar.

1.2.9. The Use of Storytelling in Speaking Classes

Many scholars agree that storytelling is thiginal form of teaching (Peterson, 1995),
Valenzuela (1999, p.5) stated that stories are itapb to people and education .So
storytelling is one of the techniques that can beduwith learners at EFL classroom to
enhance their speaking and improve their Englisigdage. According to Pederson (1995,
p.1), “Oral stories direct the expression of aréitg and cultural heritage; and through them
that heritage is appreciated, understood and Kem”aHe also claimed that “Storytelling
brings to the listeners heightened awareness, sféngender, of mystery, of reverence of life
.This nurturing of the spirit comes first, it isetlprimary purposef storytelling, and all the
other uses and effects are secondary'(p.12). Themanm that storytelling clarify the
understanding of a boring oral class because #tesemotivation in the classroom that help
students to respond positively and more activelypheclass.

Storytelling has a great impact on students’ spepkierformance. Miskiewicz (2004,

p.6) stated that: “No wonder, they are highly matirng and fairly cheap functional classroom
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tool". Stories in EFL classroom can serve manyctions according to Green ( 2004)
including sparking students interest aiding thevflaf lectures, making material memorable,
overcoming students resistance or anxiety and imgilchpport between the instructor and the

students, or students themselves"(p.69)

Conclusion

To sum up, storytelling among the entire &tare genre is considered to be a very helpful
and useful way to improve students’ oral perforngaic speaking classes. Storytelling has
many elements and benefits that help students al@wel their learning; it is chosen by
teachers based on some criteria that make theigapnocess easier for both students and
teachers, it's also selected depending on differbatacteristics that define a good story to be
told. In EFL speaking classes, various activitiee ased based on storytelling such as:

discussion, role-play, and retelling.
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Chapter two: practical part

Introduction

The previous chapter has presented a review orkisigeskill and storytelling as a teaching
tool in speaking classes. This chapter is devabethé practical framework, which aims at
investigating the EFL teachers’ and students’ watgs towards the use of storytelling to
enhance students’ speaking skill. The researchumsnt that has been selected to carry out
this study and answer the research questions wagjubstionnaire which is the suitable
research tool that allows the exploration of thetuates of the participants. The data is
gathered through a quantitative data analysis @gprdoy using two questionnaires. While a
guestionnaire was designed to oral expression eéeacat the department of English at
Mohammed Seddik Ben Yahia University-Jijel, theasetwas designed to second year LMD
students of English at the same university. Theptér consists of two sections; the first one
defines the students’ questionnaire in terms ofcmjeson of the questionnaire, the
administration, data analysis and the discussiothefresults. The second section of this
chapter describes the questionnaire for teachelishwtonsist of the description of the

guestionnaire, the administration, data analysistha results.
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Section One: Questionnaire for Students
2.1.1- Description of the questionnaire

Students questionnaire is admenest to second year LMD students of English at
Mohammed Ssddik Ben Yahia University, Jijel; it wiessigned to investigate EFL students’
attitudes towards the use of storytelling to enkastadents’ speaking skill. The questionnaire
is consiste of twenty one (21) questions whichdaveded into two sections. The first section
was to collect data related to speaking skill fridme students: their level in English, the
language skill they want to master the most, timguage skill they find the most difficult,
whether they like oral performance or not, theteréor their oral performance and what

speaking activities they enjoy the most in speakiagses (Q1, Q2, Q3, Q4, Q5, Q6, Q7, Q8).

However, the second section of this questionraimed to gather data related to storytelling
from the students: their familiarity with storljteg, their opinion about storytelling, whether
their teachers use storytelling or not, their ommnabout the use of storytelling, the genre of

stories they are interested and from what soureg glet it, the difficulties they

have in storytelling activities, the language stilit storytelling enhance the most, their views
about whether the use of storytelling effect stislgrerformance or not, their opinion about
whether the use of storytelling is helpful in impiry speaking performance or not and if
they can give suggestions about the tools thahtzameed to use to improve their speaking

performance (Q9, Q10, Q11, Q12, Q13,Q14, Q15, Q14g, Q18, Q19, Q20, Q21).
2.1.2. Administration of the Questionnaire for Stuents

The intended study had involved a sample of 5i&8) students chosen randomly chosen
from a population of two hundred and fifty two (3%2cond year LMD students of

English divided to twelve groups (12) at the déapant of English at the university of



Mohammed El-seddik Ben Yahia, jijel, however onifgyf five (55) students answered the

guestionnaire .
2.1.3. Analysis of the results

Section one: Speaking Skill

Q1- how do you evaluate your level in Engligh

Table 1: students’ Level in English.

Option Number Percentage %
Bad 8 14.5 %
Good 42 76.4 %

Very good 5 9.1%

The majority of students (76.4%) claimed that thaye a good level in English, others
with a percentage of (14.5%) said that their lesddad, while a few students (9.1%) indicated

their level as very good.

Q2- what language skill you wanto get the hang of the most?

Table 2: Students’ Most Preferred Language Skill.

Option Number Percentage %
Speaking 30 54.5 %
Listening 11 20 %
Reading 8 14.5 %
Writing 6 11 %
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According to the table above, it can noticed thaistof students (54.5%) mention
speaking skill as the language skill they want tstar the most, other students (20%) chose

listening and others (14.5%) chose reading , wdrilly few students (11%) picked writing.

This means that speaking has an important rolepraving their English.

Q3- why?

Those students who chose speaking skill justifiedl tchoice by saying that it is their
preferable skill, a skill that can help them to ecoumicate and express themselves freely and
fluently by words. Students who chose listenindl €iplained that they think it's a quit hard
skill that they need to develop; those who pickeading said that they love reading, while
those students who chose writing said that thenktbf it as a very important skill that needs

to be developed.

Q4- which one of the language skills you find the ost difficult?

Table 3: Students’ Most Difficult Language Skill

Option Number Percentage %
Speaking 13 23.6 %
Listening 27 49.1 %
Reading 5 9.1 %

Writing 10 18.2 %

As we can see in the table above, (49.1%) wdlesits selected listening as the most
difficult language skill, other students (23.6%hose speaking skill; while others(18.2%)

chose writing , and not too many (9.1%) votedréading skill.
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Q5. Do you like oral performance?

Table 4: Attitudes towards Oral Performances.

Option Number Percentage%
Yes 45 81.8 %
No 10 18.2 %

From the table above, it can noticed that mosttaflents (81.8%) fix on liking oral
performance, while a handful number of studentdaded their dislike to oral performances,

because they think that speaking is a very diffiskill to improve.

Q6- if not, why?

Table 5:Student's Justification of their Attitudes towa@eal Performance

Option Number Percentage %
Lack of self-confidence 2 3.6 %
Lack of vocabulary 3 5.4%
Anxiety 2 3.6 %
Shyness 3 5.4 %

A total of (5.4%) of students justified theirstike for oral performance as result of the lack

of vocabulary, and another (5.4%) of students gatltheir dislike was due to shyness. other
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students (3.6%) justified their answer for theslite because of the lack of confidence, and a

percentage of (3.6%) claimed that it's becausengiedy.

Q7- how do you rate your oral performance in Englig?

Table 6: Students’ Rate of their Oral Performance.

Option Number Percentage %
Bad 5 9.1 %
Average 23 41.8%

Good 23 41.8 %
Very good 4 7.3 %

According to the above table, most of the sttgléhl.8%) rated their oral performance as
average and another percentage of students (4x&&g it as good. Other students (7.3%)

rated it as very good and few of them (9.1%) clairtiat their oral performance is bad.

Q8. What are the speaking activities you enjoy thenost in speaking classes?

Table 7: The Most Enjoyable Activities in Speakidigisses.

Option Number Percentage %
Discussion 34 61.8 %

Role play 4 7.3 %
Storytelling 16 29.1%
Dialogue 1 1.8%
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It can deduced from the results above that mangestis (61.8%) considered
discussion as the most enjoyable activity, stoliyigeifollows next as a choice of (29.1%) of

the students. Other students (7.3%) pick role @ay, hardly any (1.8%) decide on dialogue.

Students justifications :those students who chose discussion and stongglistified their
answer by admitting that these two activities averyy motivating practise for their speaking
performance that help them to share their idedso@mions , and also help them to engage

and enjoy the speaking classes.

Section two: Storytelling in Speaking Classes.

Q9- Are you familiar with storytelling?

Table 8: Students’ Familiarity with Storytelling.

Option Number Percentage %
Yes 41 74.5 %
No 14 255%

The table above showed that the majority of stugldiid.5%) are familiar with
storytelling, while (25.5%) are not. Those who ag familiar with storytelling confirmed
that they were never exposed to storytelling aredr tteacher did not use it as a teaching

technique.

Q10- what do you think about storytelling?

Table 9: Students’ Opinion about Storytelling.
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Option Number Percentage %

Boring 8 14.5%
Very boring 1 1.8%
Interesting 36 65.5 %
Very interesting 10 18.2 %

As it can seen in table 9, many students (65.5%k tthat storytelling is interesting,
and (18.2%) of them think that it is a very inteirgg activity. Few other students (14.5%)
think of storytelling as a boring activity, and thmenority of them think that it is very boring.

It can be deduced that the majority of studentsrastvated to be exposed to storytelling.

Q11- does your teacher use storytelling as a ido teach speaking?

Table 10: TheJse of Storytelling as a Teaching Tool.

Option Number Percentage%
Yes 34 61.8 %
No 21 38.2%

The results obtained from the table indicated {61.8%) of students said that their teachers
use storytelling as a tool to teach speaking, hedést (38.2%) claimed that their teachers do

not use storytelling as a tool to teach speaking.

Q12- if yes, how often?

Table 11: Frequency of Using Storytelling as a haag Tool
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Option Number Percentage %

Rarely 9 16.4 %
Sometimes 16 29.1 %
Often 5 9.1%

Always 4 7.2 %

The majority of students (29.1%) said that theacteers sometimes use storytelling,
while other students (16.4%) said that the teacaesly use this technique. Other students
(9.1%) claimed that storytelling is often usaad only (7.2%) said that it is always used by

their teacher

Q13- do you think the use of storytellings..?

Table 12:Students’ Perceptions about the Use of Storytelling

Option Number Percentage %
Not useful 8 145 %
Useful 30 54.5 %

Very useful 17 31 %

According to the table, we can deduce that mangestis (54.5%) opted for
storytelling as a useful tool, while (31%) of statkethink that it is a very useful tool and only

(14.5%) of students said that storytelling is nasaful tool for teachingpeaking.

Sub answer: most students think of storytelling as useful aretyvuseful teaching tool

justified their answers by saying that storytellimgrks on improving both of speaking skill
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and listening skill, and those students who thhn storytelling is not useful explained their

answers considering it as a boring activity thasdoot pull their interest.

Q14- what kind of stories doyou think are interesting for storytelling?

Table 13: Storytelling Types

Option Number Percentage %
Funny 21 38.2 %
Historical 13 23.6 %
Cultural 14 25.5%
Others 7 12.7 %

According to the above table, most of the stud¢B82%) chose funny stories as their
favourite genre of stories, and (25.5%) pickeduwalt stories; other students (23.6%) chose
historical stories, and the others (12.7%) gaveessnmggestions of other genres of stories

such as: scientific, romantic, fiction, horror, difd experience stories.

Q15-From what source do you usually get stories for yauspeaking classes7Table
14: Stories’ Sources
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Option Number Percentage %

Internet 21 38.2 %
Books 18 32.7%
Experience 16 29.1%

As it shown in the above table, the majority of studg38.2%) selected the internet as

a source for the stories they got for speakingselgaswhile (32.7%) of them chose books, and

other students (29.1%) chose life- experiencesamiece for their speakirgjasses stories.

Q16- what difficulties do you have in storytellingactivities?

Table 15: Students’ Difficulties when Exposed tor$telling Activities

Option Number Percentage %

Vocabulary 23 41.8 %

Pronunciation 7 2.7 %

Words recognition 11 20 %

Shyness 9 16.4 %
Others 5 9.1%

According to the table above the majority of studgrd1.8%) nominate vocabulary as
the biggest difficulty that face them, others (208é)ect words recognition and (16.4%) chose
shyness; while other students (12.7%) select praation and others (9.1%) gave other

difficulties like: grammar mistakefrgetting, anxiety, and shortnessbogath.

Q17- in your opinion what language skill storytding enhances the most?

42



Table 16: Language Skills Enhanced by Storytgllin

Option Number Percentage %
Speaking 30 54.5 %
Listening 11 20 %
Reading 12 21.8 %
Writing 2 3.7%

The previous table showed that (54.5%) of sttglselected speaking as the most enhanced
language skill through using storytelling, (21.8%6)students chose reading as the second
skill that storytelling improves; other student®¥2) picked listening and only few students

(3.7%) selected the writing skKill.

Sub answer:students justified their choice of speaking, listgnreading, or writing by
saying that storytelling helped them to improvertkkills and enables them to learn in a

better way. It is a good way to practice English

Q18- do you think that the use of storytellingn oral classes effects students’

performance?

Table 17: Storytelling Effects on Students’ Perfanoe.

Option Number Percentage %
Yes 53 96.4 %
No 2 3.6 %
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The majority of the students (96.4%) as the tahlews, chose yes as an answer to

the effectiveness of storytelling on their oratfpemance, while (3.6%) of students chose no.

Q19- if yes, why?

Table 18: Students’ Justification about their Barfance.

Option Number Percentage %
Enhances speaking skill 20 36.4 %
Enhances vocabulary 9 12.7 %
learning

Facilitates learning 4 7.3 %

All of them 22 40 %

According to the table 18, most of the student®{¥€hink that storytelling enhances
speaking skill, vocabulary learning, and it faaités learning; other students (36.4%), think
that it only enhances speaking. Others (12.7%) thaitlit enhances vocabulary learning and a

few of them (7.3%) claimed that storytelling fatztes learning.

Q20- Does the use of storytelling help you in improng your speaking performance?

Table 19: The Use of Storytelling to Improve StudéSpeaking Skill.

Option Number Percentage
Yes 53 96.4
No 2 3.6
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According to the results of the table, theamgy of students (96.4%) deduced that the use
of storytelling can help them improving their speakperformance, and the minority claimed

that it did not help them to get their speakingg@®nance any better.

Sub answer: students explain their choices with how interesstgyytelling is and how it

motivates them to speak and teach them new voagtarha improves their pronunciation.

Q21- do you have some suggestions concerning thels teachers need to use to

improve your speaking performance?

Some of the students gave us the following sugyesti

-Listening videos.

-Using debates.

-Perform plays.

-Using ICT.

-Using data show, pictures, podcasts.

-Recommending watching TV shows (series, movies...)

2.1.4-Discussion of the Results

By analyzing the findings of the questionnaiteywas revealed that from the first section
“speaking skill’, most of the students considerbdnmselves good in English which means
that they have a good perception about their laveEnglish language, they said that the
language skill they want to get the hang of the tnmspeaking because it helps them to
communicate and express themselves freely andtiyuby words. Most of the students

claimed that they like oral performance and thegsttered their level as good. Discussion
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and storytelling were chosen by the majority of shedents as the most enjoyable activities in

speaking classes.

In section two “storytelling”, it wasiewn that most of the participants were familiar
with storytelling and consider it as an interestiagtivity; they said that their teachers
sometimes use storytelling as a teaching tool.namrity of students see funny stories as the
most interesting kind of stories using the interagttheir first source to pick these stories;
most of the students found the lack of vocabularyh@ main obstacle that faces them during
storytelling, they think that speaking is the laage skill that storytelling improves the most,
the plurality of students believed that the usestofytelling in oral classes affects students’

performance because it enhance the speaking skill.
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Section two: Questionnaire for Teachers

2.2.1. Description of the Questionnaire for Teacher

The questionnaire for teachers wasgthesi in order answer the research questions,
which aimed to explore the teachers’ attitudes tdwahe use of storytelling to enhance
students’ speaking skill. It was administered teese(7) second year EFL teachers of oral

expression at the department of English at Moham@aeltlik Ben Yahia University, Jijel.

The questionnaire involved twenty (20) questiongled into three sections. The first section
of the questionnaire aimed at gathering the genafatmation about the participants: the
degree they hold, the years they spent in teadBiglish, and their opinion about the most

important skill to learn English. (Q1, Q2, Q3).

The second section aimed to gather data relatezspbeéaking skill: teachers’ rate of their
students’ performance in speaking classes, do stsidpeak voluntarily or they have to be
asked to speak, do teachers interrupt their stadentorrect their mistakes, do students face
problems during their speaking performances and atethese problems, the activities that

are used in the classroom to motivate the studerspeak.( Q4, Q5, Q6, Q7, Q8).

The third section aimed to collect data relateth® use of storytelling in speaking classes:
whether teachers use storytelling to teach speakimgpt, how often teachers use storytelling
as a speaking teaching tool, the uses of stomytgllis storytelling motivating in speaking
classes and how, description of students intenactith storytelling in the classroom,
difficulties that students face while being exposted storytelling, the language skill
storytelling enhance the most, the effect of stdlyig on students performance in oral

classes, whether the use of storytelling can impisiudents speaking skill or not, advantages



of using storytelling in oral classes and suggesti@and comments about the role of
storytelling to improve EFL students speaking siib, Q10, Q11, Q12, Q13, Q14, Q15,

Q16, Q17, Q18, Q19, Q20).

2.2.2. Administration of the Questionnaire for Teabers

The questionnaire was administered to seven HFL oral expression teachers at

Mohammed Saddik Ben Yahia University, Jijel.

2.2.3. Analysis of the Results

Section One: General Information

Q 1-degree held

Table 20: Degree Held

Option Number Percentage%
License 0 0%

Master 4 57.1%
Magister 2 28.6%

PhD 1 14.3%

According to the table above four teachers (57.8&)l a master degree, while two
teachers held a magister degree and only one teheltka PHD degree; none of the teachers
held a licence degree. This means the majorityathers are qualified whose responses are

considered to be reliable.

Q2. How long have you been teaching oral expression
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According to the results given by teachers, theeeevtwo teachers with over than 10
years of experience which indicates that they revery good experience when it comes to
teaching oral expression. Also, there were fouchees with 5 years of experience which
shows that they have a good experience in teaabialgexpression and there is only one

teacher with 4 years of experience.
Q3- according to you , what is the most importantldll to learn English?

Table 21: The Most Important Language Skill to lceBnglish.

Option Number Percentage%
Speaking 4 57.1%
Listening 1 14.3%
Reading 1 14.3%
Writing 1 14.3%

According to the results shown in the abovseta four teachers(57.8%) chose speaking as
the most important skill to learn English, one tesxq(14.3%) selected listening and one other

teacher (14.3%) selected writing and one teachkeB%) chose reading.
Sub answer:

Those teachers who chose speaking skill justififedr answers with: Speaking is the first
active productive skill acquired in any languade teason behind learning a language is to
communicate; Teachers who chose listening skitlfjed their choice by saying that listening
to native speakers will enable students to leaomymciation and vocabulary; the selection of
reading skill was justified by: reading helps stuideto have the required knowledge about

English in various domains. Writing skill had natgication.
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Section two: Speaking Skill

Q4- how do you rate your students’ performance ingeaking classes?

Table 22: Teachers Perceptions about Student&riAeance Rate in speaking class.

Option Number Percentage%
Bad 1 14.3%
Good 6 85.7%

Very good 0 0%

As we can see in the previous table, six teach®88s7%) rated their students’
performance in speaking classes as good; one teflch8%) rated it as bad while none of
the teachers claimed that their students haveyagerd performance in speaking classes.

This was mainly because of its difficulty as men&d by students in their questionnaire

Q5- during speaking classes, do students speak votarily or do you have to ask them to

speak?

All the teachers said that the majority of studer@eded to be asked first so that they

speak, while the minority of them speak voluntaaihd without any need to be asked.

Q6- Do you interrupt your students to correct theirspeaking mistakes?

Table 23: Mistakes Correction.
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Option Number Percentage%

Yes 0 0%
No 2 28.6%
Sometimes 5 71.4%

According to the table above there are five teaxliét.4%) said that they interrupt
their students to correct their speaking mistalkesegimes, while two teachers(28.6%) said

they do not interrupt for any correction. It depgid time allowed for sessions.

Q7- do students face problems during their speakingerformance?

Table 24: Students’ Problems during their Speakiegformance.

Option Number percentage%
Yes 7 100%
No 0 0%

According to the above table, all teachers saitttigir students face problems during
their speaking performance. Because speaking isidemed as a difficult skill as mentioned

before.

Sub answer:Teachers had listed some of the problems as fellow

-Lack of appropriate language form and vocabulary.

-Less knowledge about the topic.

-Anxiety and shyness.

-Pronunciation, fluency, and grammatical mistakes.
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Q8- what are the activities that you use in the cksroom to motivate the students to

speak?

Table 25: Motivating Speaking Activities

Option Number Percentage%
Discussion 7 100%

Role play 4 57.1%
Storytelling 6 85.7%
Others 5 71.4%

It can be noticed from the table above, all theheas (100%) chose discussion as a
motivational activity; six of them (85.7%) pick sytelling too , and four teachers also
(57.1%) selected role play; five of the them (71)49ave other suggestions such as: audio
visual aids, group discussion, debates, games @irdes of competition, speaking games and

video commentary.

Section Three: The Use of Storytelling in Speakifdpsses.

Q9- do you use storytelling as a tool to teach spaeag?

Table 26: Storytelling as a Teaching Tool.
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Option Number Percentage%

Yes 7 100%

No 0 0%

According to the results of the table, all the teas (100%) use storytelling as a

teaching tool. This means that it is a very helpdol.

Q10- if yes, how often?

Table 27: Frequency of Using Storytelling.

Option Number Percentage%
Rarely 5 71.4%
Sometimes 2 28.6%

Often 0 0%

Always 0 0%

Five teachers (71.4%) stated that they use stingehrely and two teachers (28.6%)
said that they use it sometimes. This means tbagtstling it not frequently used by teachers.

Q11-how do you use storytelling as a tool to teadpeaking?

According to teachers’ answers they use storytglas a teaching tool in different ways,

which are:

- Get students to create fictional short stories.

- Ask students to summarize stories they had reantdef
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- As a group work ask students to create a storytliegeone student starts and the

others continue.

- Listen to a story then open a discussion about it.

Q12- do you think that using storytelling in speakng classes make the lesson motivating?

Table 28: Teachers’ Opinions about Storytelling &gdotivational Tool.

Option Number Percentage%
Yes 7 100%
No 0 0%

According to the results obtained from thble, all of the teachers (100%) think that
using storytelling in speaking classes makes thssole motivating. This means that

storytelling is a useful tool to make studentsneséed in learning the language.

Sub answer:Teachers justified their answers as follows:

- Creating a competitive spirit.
- Stories have the elements of suspense, noveltg@indinment.
- Students are interest and engaged when they expmsednteresting and funny story.

- It makes students excited to share their own sorie

Q13- how can you describe your students’ interactiowith storytelling in the classroom?
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According to the answers we have got from teachbait describing their students’

interaction with ST in the classroom:

- Highly active interaction.

- They interact positively.

- They paralinguistic gestures such as: laughteprsé, giving comments and asking
about details.

- Students refuse to share their stories and refé@mmenting on their classmates out of

shyness.

Q14- what are the main difficulties that encounteistudents while being exposed to

storytelling?

The main difficulties that encounter students whiééng exposed to storytelling according

to teachers are:

- Fluency.

- The speech rate of the narrator.

- Unfamiliar vocabulary and boredom.

- Difficult language.

- Poor structuring technique of ideas that lead tdfusing the listener.

- The use of mother tongue.

Q15- in your opinion, what language skill storyteling enhances the most?

Table 29: Storytelling most Enhancing Skill.
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Option Number Percentage%

Speaking 7 100%
Listening 2 28.6%
Reading 0 0%
Writing 1 14.3%

According to the table, speaking skill was chosgilbthe teachers (100%), listening
skill was chosen by two teachers (28.6%) ; writivags selected by only one teacher(14.3%),

while reading skill was not chosen.

Sub answer:
Teachers gave these justifications for the skilég they had chosen:

- It raises students’ motivation and confidence teagpand share ideas out load.
- Students will be able to tell the story using ttweim words.

- Both speaking and listening are practical in sthyig.

Q16- do you think that the use of storytelling in cal classes affect students’

performance?

Table 30: Teachers’ Views about the EffectivendsStorytelling on Students’ Performance.

Option Number Percentage%
Yes 7 100%
No 0 0%
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According to the table above, we can see thatfaheteachers (100%) think that the

use of Storytelling in oral classes affect studgmesformance.

Q17- if yes, say why?

Table 31: Teachers’ Justifications

Option Number Percentge%
Enhances speaking skill 5 71.4%
Enhances vocabulary 5 71.4%
learning

Facilitates learning 0 0%

Raises motivation 5 71.4%
Promotes self-confidence 2 28.6%

All of them 2 28.6%

According to the table, five teachers (71.4%) jiesdi their answers by stating that
storytelling enhances students’ speaking skill calmlary learning, and raises students’
motivation . also, two teachers (28.6%) think titapromote self confidence, while two

teachers choose all the answers.

Q18- do you think that the use of storytelling canmprove students’ speaking skill ?

Table 32: The Use of Storytelling to Improve stotdeSpeaking Skill.

Option Number Percentage%
Yes 7 100%
No 0 0%
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According to the table above, all teachers (10@%ked that the use of storytelling

can improve students’ speaking skill.

Sub answers:

Teachers gave us some of their opinions about Howytslling enhances students’

speaking skill:

- It improves their communicative skills.

- It fosters their imagination.

- It develops their cultural/ intercultural understany.

- ltincreases their vocabulary.

- It helps them to practice their speaking skill whilling the story.

- It helps develop fluency, vocabulary and confidesrhmunication with others.

Q19- According to you what are the advantages of gy storytelling in speaking classes?

The advantages of using storytelling in speakimags#s according to teachers are:

Developing confidence, motivation, vocabulary arehtvity.
- Increase the interaction in the classroom.

- Enhancing the speaking skill.

- Enhance students listening skill.

- Practice in pronunciation.

- Encourage people to overcome their anxiety.

Q 20- if you have any further comments or suggestins about the role of storytelling to

enhance the EFL students speaking skill, mention #m please:
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Teachers’ suggestions and comments:

- Using ST in oral classes enhance students spead4ilg and help students to
overcome their shyness and anxiety.

- Using different language resources and materialmdet students’ needs and enable
them to increase their speaking and listeningsskill

- Students should be exposed to the technique oftstiomg first and foremost before
they are expected to partake in it.

- In listening tasks, students should be aware ohtite taking techniques so that they

do not lose track of the story and be able to angwestions about it later.

2.2.4- Discussion of the Results

The findings of the questionnaire have reveal@shynfacts concerning teachers’ opinions
about speaking skill and the role of storytellimgimproving students’ oral performance.
From the first section” General information” it waevealed that most teachers have got a
magister degree; that means oral expression tesaaherskilled teachers. The department of
English includes teachers who have got an expegiémen five to sixteen years of teaching
which demonstrates the suitableness of choosirgysthinple to provide reliable data to be

used in this research. They see speaking as theimyasrtant language skill to learn English.

From the results obtained from the second sectmachers viewed their students’
level in speaking as good, they said that mosheit tstudents needed to be asked first so that
they speak while few of them speak voluntarily. eThajority of teachers claimed that they
sometimes interrupt their students to correct tepgaking mistakes, moreover all teachers
also said that their students face problems dutivgr speaking performance such as:
pronunciation problems and lack of vocabulary. heas viewed discussion and storytelling

as the most used activities in the classroom tovaiet students to speak.
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By analyzing the results of the third section, @sashown that all of the teachers use
storytelling as a tool to teach speaking, theylyanse storytelling and every teacher has a
way of using it in the classroom. All the teachel@med that using storytelling in speaking
classes make the lesson motivating. Teachers csariloe their students’ interaction with
storytelling in the classroom as mediocre at bEs¢ main difficulties that encounter students
while being exposed to storytelling according tacteers are: pronunciation problems, lack of
vocabulary and grammar rules mistakes. Furthermmregrding to all teachers the use of
storytelling helps students to improve and devdioph the speaking and listening skill. In
addition, teachers claim that storytelling have many advantages such as, developing

speaking and listening skill and provide studerith wew vocabulary.

Conclusion

This chapter has dealt with the practical partcwhinvestigates teachers’ and learners’
attitudes towards the use of storytelling to enkaBEL students’ speaking skill. In order to
gather the needed data for this study, two quesdioes were administered to oral expression
teachers and second year LMD students at the degatrtof English at Mohammed Seddik
Ben Yahia University-Jijel. The findings were dissad and analyzed depending on the data
provided to answer the research questions. Thugstshown that storytelling is considered
as the best tool in the field of learning/teachfogeign languages. The analysis of both
research tools revealed that EFL teachers anddesahave positive attitudes towards the use
of storytelling to improve EFL students’ speakingllsand they regarded that this technique

as an effective tool that would help learners toagrce their speaking performance.
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Limitations of the study

Accordingly like any other research, the study ¢aseme difficulties and they are listed

as follow:

- Since the questionnaires were conducted at theoéride academic year and the
beginning of the exams, most teachers fulfilled tericulum and most students

stopped attending classes.
- Collecting questionnaires sheets was not as edsgralng them.

- Most students did not give justifications to opexded questions.
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Recommendations

At the end of this research some recommendatiodssaggestions are given to the

researchers in the field when conducing similadistiin the future.

To teachers they can teach speaking using the followinggool

- Listening videos - Using debates.

- Perform plays

- Using ICT.

- Using data show, pictures, podcasts

- Recommending watching TV shows (series, movies...).

- Using Storytelling in oral classes enhance studspésking skill and help students to
overcome their shyness and anxiety.

- Using different language resources and materialmdet students’ needs and enable
them to increase their speaking and listeningsskill

- Students should be exposed to the technique oftstiomg first and foremost before
they are expected to partake in it.

- In listening tasks, students should be aware ohtite taking techniques so that they

do not lose track of the story and be able to angwestions about it later.
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General Conclusion

Speaking is one of the most important skills tat. students need to master for the sake of
learning the English language, nonetheless, therenany difficulties that face students when
learning speaking; that's why teachers use so machniques and methods to teach
speaking, one of those ways is storytelling that loa used as a tool to smooth the way for
EFL teaching and learning processes. The pressserdation is about the role of storytelling
in enhancing students’ speaking skill. Throughdus study, two research tools were used,
which are two questionnaires, one for studentsthadther one for oral expression teachers.
The participants who took part in this study areosel year LMD students and oral
expression teachers at Mohammed Saddik Ben Yahieelsity. The overall work is made
up of two chapters; the first chapter is totallgdhetical, it includes the literature review,
which contains two sections; one includes speakkily and all the important information
related to it, while the second is concerned withnyselling, its relevant information and its
implication in EFL classroom. The second chaptedesoted to the practical part which
mainly focuses on the description, analysis of bsults of both teachers’ and learners’
guestionnaires. All in all, the findings presentadhis part of research confirm the current
study which means, both second - year EFL studants oral expression teachers at
Mohammed Saddik Ben Yahia University-Jijel have ifpges attitudes towards the use of
storytelling in enhancing EFL students’ speakinidj,sknd they provide guidelines to students

to use this effective technique to improve thegadpng skill.
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Appendices
Appendix 1:

Questionnaire for Students

Dear students,

This questionnaire is designed to gather the neddtdto accomplish this research. It
aims to investigate the EFL students’ attitudesatols the use of storytelling to enhance their

speaking skill. We will be so grateful if you coeypte in answering these questions.

Section One: Speaking Skill

1. How do you evaluate your level in English?
a- Bad b-
Good c-
Very good
2. What language skill do you want to get the hanthefmost?
a- Speaki
ng b-
Listening c-
Reading d-
Writing

3- Why?

4- Which one of the language skills you find the ndifftcult?

a- Speaking
b-
Listening
c- Reading
d- Writing
5- Do you like oral performances?
a- Yes b-No
6- If not, why?

a- Lack of
self-



confidence
b- Lack of
vocabulary
c- Anxiety

d- Shyness
7- How do you rate your oral performance in English?

a- Bad b-
Average
c- Good d-
Very good

8- What are the speaking activities that you enjoyrtiwest in speaking classes? (More than
one answer can be possible)

a- Discussion
b- Role

play c-
Storytellin

g d-
Dialogue

JUSHITY, PIEASE....ceieiiiiiei e e e e e e e e

Section Two: Storytelling in Speaking Classes

9- Are you familiar with storytelling?
a- Yes b-No
10-What do you think about storytelling?

a- Boring b-
Very
boring c-
interesting
d- Very
interesting

11-Does your teacher use storytelling as a tool tohtepeaking?
a- Yesb-No
12-1f yes, how often? aRarely b-Sometimes cOften d-Always

13- Do you think the use of storytelling is...?



a- Not useful

b- Useful c-
Very
useful
Justify,

please

14-What kind of stories do you think are interesting $torytelling?

a- Funny b-
Historical
c- Cultural
d-
Others.......

15- From what source do you usually get stories forgpeaking classes?

a- Internet b-

Books c-
Experienc
e

16- What difficulties do you have in storytelling adtigs?

a- Vocabular
y b-
Pronunciat
ion Cc-
Words
recognitio
n d-
Shyness e-
Others.......



17-1n your opinion, what language skill storytellingreances the most?

a- Speaking
b-
Listening
c- Reading
d- Writing

JUSHITY, PIEASE. ..ttt ettt b s e e e e e e e e e e e e eeeeeeennnnee

18- Do you think that the use of storytelling in orédsses effect students’ performance?
a- Yes b-No
19-If yes, say why?

a- Enhances
speaking
skill

b- Enhances
vocabulary
learning c-
Facilitates
learning d-
All of
them

20- Does the use of storytelling help you in improvyayr speaking performance?
a- Yes
b- No Explain,

21-Do you have some suggestions concerning the teathers need to use to improve your

speaking performance?



Thank you so much for your efforts and time



Appendix 2:

Questionnaire for Teachers

Dear teachers,
We are preparing a research on investigagtudents’ and teachers’ attitudes towards
the use of storytelling to enhance EFL speakiny akithe department of English university

of jijel. We would be so thankful if you could ansmthese questions to help us accomplish
our research. Thank you in advance for your coliatoan.

Section One: General Information

1. Degree held:

0 Licenseo Master o Magister
o Phd

2. How long have you been teaching Oral Expression?

3. According to you what is the most important slalléarn English?
0 Speaking
Listening o
Readingo
Writing

JUSHITY, PleaSe. ..o e e e

Section Two: Speaking Skill

4. How do you rate your students’ performance in spepklasses?
a— bad
b- good



c- very
good
5. During speaking classes, do students speak voluatato you have to ask them to speak?

6. Do you interrupt your students to correct theiralqiieg mistakes?

aYes b-
No c-
Sometimes

7. Do students face problems during their speakinfppeances?

aYes b-
No

If yes, what are these problems?

8. What are the activities that you use in the clamsrto motivate the students to speak?

a Discussi
on b-Role
play c-
Storytellin
g d-

Section Three: the Use of Storytelling in Speakin@lasses

9. Do you use storytelling as a tool to teach speé&king

c- Yes d-
No

10. If yes, how often? eRarely f-Sometimes gOften h-Always

11. How do you use Storytelling as a tool to teach kipe@



12. Do you think that using storytelling in speakingsses make the lesson motivating?

ayes b-
no
TS TR ST Y2 [0 12U

15. In your opinion, what language skill storytellingrences the most?

e- Speaking
f- Listening
g- Reading
h- Writing

B[V o] [T T PP

16. Do you think that the use of storytelling in orisses effect students’ performance?

c- Yes d-
No

17. If yes, say why?

e- Enhances speaking skill f-
Enhances vocabulary learning g-
Facilitates learning hRaises
motivation i-Promotes self-
confidence j-All of them



18. Do you think that the use of storytelling can impgFstudents’ speaking skill?
a-Yes b-

No

20. If you have any further comments or suggestionsiatie role of storytelling to enhance

the EFL students’ speaking skill, mention them péea

Thank you for your valuable contribution



Résumeé

L'expression orale est une compétence trés imgertqm'elle doit maitriser par les
apprenants de la langue Anglaise. Le manque queulzart des étudiants ont avec cette
compétence et les difficultés qu'ils rencontremdamt leurs cours de performance orale,
poussent les professeurs a suivre des stratégidssetechniques tel que la narration afin
d'améliorer leurs compétences d'expression oradreNobjectif de cette modeste recherche
est d'enquéter sur les professeurs, et les avisapeenants sur I'égard de l'usage de la
narration dans I'enseignement de la la langue msegteur améliorer ses compétences orales.
Nous avons réaliser deux questionnaires destit@séaudiants inscrits en 2éme année LMD,
et 7 professeurs d'expression orale au départedianglais de l'universit¢ MOHAMED
SEDDIK BEN YAHIA. Les résultats obtenus a partisdguestionnaires, confirment que les
professeurs et les apprenants ont des avis pasitifs(usage de la narration comme étant une
méthode pour renforcer les compétences d'expressi@e. Ainsi l'usage de la narration
comme étant un outil d'enseignement de la langgkiae par le biais des films traduises, est

forcément suggéré.



roadla

22 (4 Ul alans die ey A Galil) () A Salas¥) ARl el J8 (e LS g Alal] dagae 3 )lge aaill
3 Jie il 5 ladl Jind gL ) Cpabeall (55058 ¢ (g 5081 oY) ag 0 el Ledsea) g Al b smaall 55 leal)
Opalaiall 5 Cpalaall o)) 8 il sa aal giall o) 138 (e Lan g Caaaill Ol lea Gpuent Jal e Gaadll
60 & Crense Colaind Ly pal a8 25508l ol jleal) Gpuadd & 5alaiY) Bl Gy a5 8 Gl 3 s pladind Jsa
st (3 (e dane Axalan 4 jladY) ARl il g8l paedll (s je 7 5 ¢ LMD 45l Al 8 Golaiss Wl
il 3 s alaind Joa Al o)l aeal Cpalaiall 5 Gaalaal) o LAWY (e Lgle Jgeanl) 23 3 giliil) X
ol s A i) a3Y) OMA (e B ladY) ARl agded 310K ) st old Wl sl & jlee oyl Al S

35 pall 7 yia



