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Abstract
The essence of reading is to successfully compretwbiat has been read. Hence, in order
to ensure reading comprehension, the reader neeasloy strategies that would help
him/her make sense of the read text. Accordirtgly,present study seeks to investigate
the use of cognitive and metacognitive strategnestheir relation to promote reading
comprehension since the latter is of paramount rapoe in reading. It is hypothesized
that if students employ cognitive and metacognisitrategies while reading, their reading
comprehension will be improved. To test such aoliygsis, a questionnaire is designed
and administered to all Master2 students studymgjigh at University Mohamed Seddik
Ben Yahia of Jijel. The results, yielded from goplation of 63 students, reveal key points
with regard to the topic under investigation. Ma8tstudents are found to use cognitive
and metacognitive strategies frequently to copé wie problems faced while reading, and
reach reading comprehension. Thus, this denotéghby view cognitive and
metacognitive strategies as an effective tool wiadiitates their reading comprehension
since they report a frequent use of those strategigle reading. Therefore, the
hypothesis is confirmed in the sense that studesgd to use cognitive and metacognitive

strategies to enhance their reading comprehension.
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General Introduction

1. Statement of the Problem

Reading is one of the four language skills thadetds learning English as a foreign
language (EFL learners) or as a second languadel@agers) seek to develop, and get a
high command of it due to its supreme importaricés not only crucial as a language
skill, but also as a language input for the enhares# of other skills. In the Algerian
context, English is learnt as a foreign languaigés;used mainly for occupational
purposes such as education. This denotes thaisBriglcupies a small room in the
educational curriculum students are supposed to.leBaking the Algerian EFL
university-level students as an example withindimeent educational system or what is
well known as LMD (Licence Master Doctorat) systéhgy are required to carry out their
studies on their own. This system makes them memgonsible because they have to
work by themselves to improve their level of pradiccy in English. Put it the way
around, the LMD system helps university-level shudeo develop their autonomy and to
become more conscious of the learning process whnalives higher, and more
demanding skills and tasks. Reading is, thenrtdef@rea to start the improvement since
it serves as the basis for the development of dimguage skills. Nevertheless, based on
the results obtained from a survey, the majoritiEBL. students reveal that they estimate
their level of proficiency in reading as not satisfj since they have spent many years
studying English. They feel so because they caeffiettively understand what has been
read. To this point, a need for using techniqueessirategies in order to be able to
accomplish learning tasks purposefully such asnwgia research paper after an intensive
reading and overcome the learning barriers, isapme From among these language
strategies that arouse the interest of many resear the field of reading and reading

comprehension, strategies employed while reading, (8imming and scanning) are
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found to be helpful to ensure reading comprehen@dtmmamara, 2007). However, less
common have been investigated with regard to tlee@feness and the usefulness of
other types of strategies that involve more thendamn and what is beyond cognition that
would help more students orchestrate and conteoteéhding process such as cognitive and
metacognitive strategies. Thus, here lies theifstignce of the use of cognitive and
metacognitive strategies.
2. Aim of the Study

The present study aims at investigating the usmghitive and metacognitive
strategies of Algerian EFL students at Universitgfdmed Seddik Ben Yahia of Jijel
while they proceed with their reading as well asrtstrategy use. In other words, this
study seeks to delve whether the students’ usegsfitive and metacognitive strategies in
reading is beneficial to reach reading comprehensio
3. Research Question(s)
The present study aims to answer the followingaetequestions :
1. Do Algerian EFL students at University Mohamed Sled®n Yahia of Jijel under
investigation report a high frequency of use ofrabhige and metacognitive
strategies while reading ?
2. Is the use of cognitive and metacognitive strategi@elpful tool, according to
students, that contributes to their reading comgamsion ?
4. Hypothesis

The essence of reading is to comprehend succesegfiadlt is meant by the text
Hence, this study suggests the hypothesis thdgdérfan EFL students at University
Mohamed Seddik Ben Yahia of Jijel employ cognitivel metacognitive strategies while

reading, their reading comprehension can be enldance
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5. Research Methodology

In order to get a reliable and valid comprehensiidéure about the
students’ perceptions and attitudes towards thefisegnitive and metacognitive
strategies used by students while reading, a questire is designed and adressed to
Master2 students to elicit information about thgrative and metacognitive strategies they
use when they are involved in the reading activity.

6. The Structure of the Study
This study is divided into two main chapters : fingt chapter will be devoted to
review the relevant literature in which the issueler investigation is grounded. Besides,
the study contains a chapter to present the pedgtart which aims at testing the earlier
stated hypothesis about the usefulness of cogratidemetacognitive strategies in
improving reading comprehension.

The first chapter is basically going to be suldidad into two sections. The first
section is devoted to deal with Language Learniimgt&gies (LLSs). It provides a
comprehensible overview about LLSs with an emphasisognitive and metacognitive
strategies since they are to the core of the ptesedy with a drawn reference to the
relation between cognitive and metacognitive sgiaeand reading comprehension as an
introduction to the second section that will be wlr@ading comprehension.

The second chapter is devoted to present thewviet& of the present study. This
chapter is further be composed of two sectionse firkt section is about the research
design and methodology used in which detailed médion is provided about the tool of
research used to collect data. The latter is ardlpnd discussed in the second section in
the field work chapter for the sake of being ablanswer the research questions, and test

what has been hypothesized so far.
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7. Limitaions of the Study

Albeit data collection and analysis were conduetét great care to ensure
validity and reliability, there are some limitateto consider. The first limitation to be
addressed is time constraints. If more time wadl@ve, an experimental design would be
adopted to examine the relationship between th@lsegnitive and metacognitive
strategies and reading comprehension. There wiuldcontrolled group and an
experimental group and an experiment to test teeofisognitive and metacognitive
strategies they opt for, the appropriate way theye@mploy them so that they will be
helpful and useful for them to deal with new sitoas, and more significantly cope with
the challenges of those situations and ensurengadimprehension. Students would
recieve a training on how they can effectively asgnitive and metacognitive strategies
followed by a test to examine whether their awagra®ut the importance of using the
cognitive and metacognitive strategies raised or 8o, the test would support what the
questionnaire seeks to find out, and even it malysaane other significant insights that the
questionnaire did not cover.

One more backdraw of the present study is the nuwitibe cognitive and
metacognitive strategies included in the questioanal he latter cannot cover all the
cognitive and metacognitive strategies because gtadent may opt for a cognitive or
metacognitive strategy which is not or differenised by other students when they read a
given literary passage or text. In addition, shide@re sometimes not aware of the fact
that they are using cognitive and metacognitivatsgies in doing the reading activity.
Therefore, they cannot report the strategies theyl@y.

Another limitation to mention is the size of thepptation under investigation. If
more time was available, the population would barged to include other Algerian EFL

students from other universities to be more repitadwe to the broad Algerian EFL
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context. However, one cannot overlook the validityhe results yielded from the

accurate, honestly provided answers of the students

16
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Section One
Cognitive and Metacognitive Strategies

Introduction

There has been a remarkable change in the psyataldigeories. The field of
language education has witnessed an interestifigrskine last twenty years from the
behaviour theory, where learners were seen mesalgapients of knowledge, to the
cognitive theory in which the learner becomes thestructor of knowledge. Put it the
way around, there has been a great emphasis pe&oring and learners rather than on
teaching and teachers. A great interest in homéza deal with the new information,
process it, understand it, remember it, and betalietrieve it in order to use it in new
situations has grown. Accordingly, a deluge oéegsh has been conducted on the
strategies learners employ all along the way ostroicting knowledge, and how the use of
those strategies can yield to positive results vatfard to their efficiency in their language
learning (Wenden and Rubin, 1987 ; O’Malley andi@bg 1990 ; Chamot and O’Malley,
1994 ; Oxford, 1996, Cohen, 1998). This sectimvjales some of the definitions for
LLSs, the characteristics of LLSs, their classtimas as proposed by O’'Malley and
Chamot (1985) and that of Oxford (1990). Cognitwel metacognitive strategies are also
tackled in details as they are the essential eleofehis section, followed by factors
affecting the LLSs choice, LLSs importance, and svafy assessing them. Dealing with
the nature of the relation between cognitive anthoognitive strategies and reading
comprehension is left to the end of this section.
1.1. Language Learning Strategies (LLSS)

LLSs turned to be the primary concern of reseaschmethe field of education in the
sense that learners become more autonomous arahsé@sp for their own learning.

Consequently, researchers delve into LLSs to lookléeper insights concerning the
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nature of LLSs, and how learners use them in athatyreflects their independence in
learning. As well as, the way that LLSs would hitlpm be effective and strategic
learners. Hence, a wide range of definitions o$klwas provided by many researchers
each of which tackled them from his/her own perspec

1.1.1. Definition of language learning strategiesA great interest increased in
LLSs since the 1970’s with the emergence of cogmitevolution. In order to understand
LLSs, let us first consider the basic term, strateghe term strategy originates from the
ancient Greek worttstrategid’, which means the art of war. In a non-militarttisg, a
strategy has come to mean a plan, step, or corssaiion directed toward attaining an
objective (Oxford, 1990, p. 7). Itis not that g&s describe LLSs because there is no
unanimous consensus on their nature. So numegdumstidbns of LLSs were provided.
Learning strategies are techniques, approacheslibetate actions that students take in
order to facilitate the learning and recall of bliiguistic and content area information
(Chamot, 1987, p. 71). Cohen (1998) stated‘tisatond language learner strategies
encompass both second language learning and skrandhge use strategies. Taken
together, they constitute the steps or actionsaously selected by learners either for the
learning of a second language, the use of it, trb@. 5). In addition to Chamot and
Cohen, Oxford (1990) defined LLSs @aspecific actions taken by the learner to make
learning easier, faster, more enjoyable, morediedicted, more effective, and more
transferable to new situation@. 8). With the same vein, Wenden and Rubin (1987
viewed LLSs in terms dfbehaviours learners engage in to learn and regthlatiearning
of a second language(p. 6). Besides, O’Malley and Chamot (1990, psdijl that‘LLSs
are the special thoughts or behaviours that indadsluse to help them comprehend, learn,

retain new information.
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As it can be noticed, a number of definitions 0f34 have been introduced, yet
what is shared between those definitions is th&d.are actions and techniques employed
by learners and which are meant for solving proklé&earners may encounter. Hence,
language learning will be more effective and susftgs

1.1.2. Characteristics of language learning strategs. There are a number of
characteristics agreed upon by researchers, #tegitdefined LLSs differentlyOxford
(1990) has listed twelve features of LLSs as folow
-Contribute to the main goal, communicative compete
-Allow learners to become more self-directed
-Expand the role of teachers
-Are problem oriented
-Are specific actions taken by the learner
-Involve many aspects of the learner, not justcibgnitive
-Support learning both directly and indirectly
-Are not always observable
-Are often conscious
-Can be taught
-Are flexible
-Are influenced by a variety of factors (Oxford, 909 p. 9).

1.1.3. Classification of language learning strategs Concerted effort has made
in order to classify LLSs. Thus, many scholarsenprovided a different categorization of
the strategies learners use. Nevertheless, O’alted Chamot’s classification (1985) due
to its relevance to the topic of investigation, émat of Oxford (1990), which is considered

to be the most influential, are to be included here
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1.1.3.1. O'Malley and Chamot’s classification (19850’Malley and Chamot
(1985) have divided LLSs into three main categomesnely metacognitive strategies,
cognitive strategies, and socio-affective strategie

» Metacognitive StrategiesStrategies that are higher-order executive skibistlae
metacognitive strategies in the sense that theylwevplanning for learning, thinking about
cognitive processes, and self-evaluating the pribcluafter the learning tasks have been
completed. Self-management, delayed productioacttid attention are examples of
metacognitive strategies.

» Cognitive StrategiesThose strategies that are directly related todkk at hand
are known as cognitive strategies. They involdira@ct manipulation of the learning
material, and it is said that cognitive strategisssmore limited to specific tasks.
Cognitive strategies include grouping, keyword etén, etc.

» Socio-Affective StrategieStrategies of this type are strategies relateddsocial
interaction with others and how to deal with breakds. Cooperative learning,
interaction with native speakers, questions forifotation are good examples of
socio-affective strategies.

1.1.3.2. Oxford’s classification (1990)Oxford (1990) divided LLSs into two
major categories : direct and indirect strategamdsch are in turn subdivided into
subcategories. She stated thhanguage learning strategies that directly invahes
target language are callddect strategies All direct strategies require mental processing
of the languagé(p.37). Memory, cognitive, and compensation sgiigeare the
subcategories under the heading of the directegfies.

A. Memory strategiesStrategies that are related to memory are usecter ¢o

process new information, store it into memory agtdeve it when is needed. Memory
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strategies consist of : creating mental linkagpplyang images and sounds, reviewing
well, and employing action.

B. Cognitive StrategiesThis type of strategies is used for linking newomfation
to already existing one, analyse and classifibgnitive strategies involve handling the
language learning. They include : practicing, eeitig and sending messages, analysing
and reasoning, and creating structure for inputarigut.

C. Compensation StrategieStrategies that help learners to effectively uge th
language in speaking and writing, and enable tleefil knowledge gaps they may have
are the compensation strategies. The latter an@mfypes : guessing intelligently, and
overcoming limitations in speaking and writing. fond (1990) stated that compensation
strategies are used by learners to cope with #akidowns in speaking or writing.

Furthermore, Oxford (1990) said that “Other straggincluding metacognitive,
affective, and social strategies, contribute inttigebut powerfully to learning. These are
known asgndirect strategie’s(p. 12).

A. Metacognitive StrategiesStrategies of this type allow learners to contral be
responsible for their learning. They are technsqueed to control, manage, and
self-evaluate the learner’s learning. Selectiveraion, self-evaluation, monitoring, setting
goals and objectives are examples of meatacogrstragegies.

B. Affective StrategiesStrategies enabling learners to control and matiage
feelings, motivation in relation to learning are #ifective strategies. For example,
encouraging oneself, lowering anxiety, etc.

C. Social StrategiesStrategies that promote learning through interachice
known as social strategies. Since language idvedan learning and is a social

phenomenon, social strategies are effective toolseé in order to facilitate interaction as
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well as to practice the language. Asking questfonslarification, cooperating with
native speakers are best examples of social sieateg

1.1.4. Cognitive and metacognitive strategiesThose types of LLSs (Cognitive
and metacognitive strategies) dealt with so farewet emphasized. However, due to their
significant relevance to the present study, maresliwill be spent to thouroughly tackle
cognitive and metacognitive strategies.

1.1.4.1. Cognitive strategiesStrategies that are the operations that learngisyle
in order to understand what is presented by tlggilstic system are the cognitive
strategies.

O’Malley and Chamot (1990, p. 44) defined cognitiategies asoperating
directly on incoming information, manipulating it ways that enhance learnihgIn other
words, cognitive strategies are related to speaiiig limited learning tasks, and involve a
direct manipulation of the material to be learReading activities as an example, involve
a variety of cognitive strategies like linking amword to an already existing word stored
in the memory, making summaries of the text, wgittown the key points as well as the
main ideas in order to understand well the texbrédver, Chamot and Kupper (1989)
stated that cognitive strategies ‘a@pproaches in which learners work with and
manipulate the task materials themselves, movingutds task completich(p. 14).
Cognitive strategies, then, are strategies usdddipers to perform a learning task, and
that involve a direct interaction with the material

O’Malley and Chamot (1990) in a study conductethamUSA, they proposed a
number of items under the heading of cognitivetsgias. They are :

1. Repetition : imitating a language model, inohg overt practice and silent rehearsal.

2. Resourcing : using target language refereratenals.
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3. Translation : using the first language asselar understanding and/or producing the
second language.

4. Grouping : reordering or reclassifying, andha@s labeling the material to be learnt
based on common attributes.

5. Note-taking : writing down the main idea, imfamt points, outline, or summary of
information presented orally or in writing.

6. Deduction : consciously applying rules to progl or understand the second language.

7. Recombination : constructing a meaningful eec¢ or large language sequence by
combining known elements in a new way.

8. Imagery : relating new information to visuahcepts in memory via familiar, easily
retrievable visualizations, phrases, or locations.

9. Auditory representation : retention of thersor a similar sound for a word, phrase,
or longer language sequence.

10. Keyword : remembering a new word in the sddanguage by :

a-ldentifying a familiar word in the first langge that sounds like or otherwise
resembles the new word.
b-Generating easily recalled images of somaiogiship between the new word and the

familiar word.

11. Contextualization : placing a word or a pbkrasa meaningful language sequence.

12. Elaboration : relating new information to @tlzoncepts in memory.

13. Transfer : using previously acquired lingaisind/or conceptual knowledge to
facilitate a new language learning task.

14. Inferencing : using available informationgieess meanings of new items, predict

outcomes, or fill in missing information (cited Brown, 2000, pp. 125-126).
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In the same line, Anderson (2003) proposed tendtenthe cognitive strategies.
They are as follows :
-Predicting the content of an upcoming passagedia of the text.
-Relying on grammar to help understand unfamil@rstructions and understanding the
main idea to help comprehend the entire reading.
-Expanding vocabulary and grammar to increase mgagheed.
-Guessing the meaning of unfamiliar words or prsdseusing prior knowledge about
English.
-Analysing theme, style, and connections to improy@prehension.
-Distinguishing between opinions and facts in regdi
-Breaking down larger phrases into smaller partselp understand difficult passages.
-Linking the knowledge of the first language witlngds in English.
-Creating a map or drawing of related ideas to tstdad the relationship between words
and ideas.
-Writing a short summary of what you read to hed¢pthe main idea.
Anderson’s items related to cognitive strategiengared to that of O’Malley and Chamot
(1990) provide more detailed information with redyéw reading and reading
comprehension.

1.1.4.2. Metacognitive strategie§trategies that involve thinking about the
learning process and being aware of how to best k@ the metacognitive strategies.
Before dealing with metacognitive strategies, l&tst consider the basic term
“metacognitioi

The term metacognition appeared in the work of &lla\L978). He defined
metacognition asknowledge that takes as its object or regulatesagpgct of any

cognitive behaviodt (p. 58). That is to say, metacognition is meantnfonitoring and
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controlling cognitive strategies. According to beg and Harris (1997), metacognition
is‘‘the knowledge, awarness, and monitoring of one’s cegnitiori’ (p. 221). In other
words, metacognition can simply be put as the donsawarness of one’s cognition and
the conscious regulation of one’s own learningud;imetacognition involves two major
types of knowledge : knowledge about one’s own @amm and knowledge about self-
regulation of one’s own learning. The former estknowledge about self, task, and
cognitive strategies whereas the latter involvesadge about metacognitive strategies.
-Knowledge about self Knowledge that refers to the readers’ perceptionf their
reading abilities in addition to their backgrountblwledge about what they are going to
read is knowledge about self (Alderson, 2000 ; Kudroet al., 2001).

-Knowledge about task. According to Wenden (1995), knowledge about tagkrseto
what learners need to know about the purpose adlg the task’s demands, and the kind

of the task.

-Knowledge about cognitive strategiesThe reader’s knowledge about the reading
strategies that are likely to succeed in achiegjmegific goals in different cognitive
undertakings refers to the knowledge about cogngivategies
(Biehler & Snowman, 1993).
-Knowledge about metacognitive strategiesKknowledge that refers to the
readers’ knowledge about the executive processgseaimploy before, during, and after
reading is knowledge about metacognitive strategigsllins (1994) put it as :
It is not enough to be aware of one’s understandirfgilure to understand- a
learner must be able to self-regulate his or hadirey process in order
to read for comprehension. The reader needs kug@labout meatcognitive

strategies. (p. 2)
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As the quote indicated, the metacognitive strategsed in reading are not only
concerned with being aware of the reading prodmegsalso with how to successfully be
able to construct meaning and comprehend whatt skowing a high command of the
metacognitive strategies as planning, monitorimgl, self-evaluation. The reader needs to
know how to successfully use a strategy and harpedts use with other strategies.

Oxford (1990) defined metacognitive strategiesaasions which go beyond purely
cognitive devices, and which provide a way for tegis to coordinate their own learning
proces¥ (p. 136). Metacognitive strategies, hence, aserdgal for an effective planning
and self-regulation of the language learning. Addally, O’'Malley and Chamot (1990)
noted that metacognitive strategies are execukiMe svhich involve knowledge about
cognitive processes, regulation of cognition, sedfhagement, planning for learning, and
self-evaluation of the learner’s performance. lise, Oxford and Crookall
(1999, p. 404) viewed metacognitive strategiesedmbiours for arranging, planning,
monitoring, and evaluating one’s learning.

As indicated from the aforementioned definitiomgan be concluded that
metacognitive strategies involve planning for l@agnmonitoring, and self-evaluating
after the learning tasks have been accomplished.

O’Malley and Chamot (1990) identified metacognitsteategies as follows :

1. Advance organizers : making a general but cehmgasive preview of the organizing
concept or principle in an anticipated learning\aigt

2. Directed attention : deciding in advance terad in general to a learning task and to
ignore irrelevant distractors.

3. Selective attention : deciding in advancetteral to specific aspects of language input

or situational details that will cue the retentafrlanguage input.
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4. Self-management : understanding the conditioaishelp one learn, and arranging for
the presence of those conditions.

5. Functional planning : planning for and rehemy$inguistic components necessary to
carry out an upcoming language task.

6.Self-monitoring : correcting one’s speechdocuracy in pronunciation, grammar,
vocabulary, or for appropriateness related to éteng) or to the people who are present.

7. Delayed production : consciously decidingdstpone speaking in order to learn
initially through listening comprehension.

8. Self-evaluation : checking the outcomes @&'®wn language learning against an
internal measure of completeness and accuracyl (icitBrown, 2000, p. 125).

1.1.5. Factors influencing the use of language laang strategies. All language
learners use LLSs, although they use them diffgr@mterms of their types,
appropriateness, and frequency in order to acceimfiie same learning task. The reason
behind such a difference in LLSS’ use can be trdiza to a variety of factors which
shape LLSs’ use like age, gender, attitudes ahef®eetc. In studies conducted by
Cohen (1990) ; Ehrman and Oxford (1989) ; Macingmd Gardner (1989) ; and Reid
(1987), a number of factors such as motivationgdgeriearning style and previous
experience, and personality type may have an effethe choice of LLSs. However, only
some of the factors are going to be dealt with karee thay are the most known and
familiar ones.

1.1.5.1. Motivation.Highly motivated learners have a positive attittmgard
learning. Motivated individuals are seen as ga&lotied, expend effort, persistents, are
attentive, have desires (wants), exhibit positiffech, are aroused, have expectancies,

demonstrate self-confidence (self-efficacy), andeh@asons (Gardner, 2007, p. 10).
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1.1.5.2. GenderFemales are found to be high users of LLSs comparathles.
O’Malley (1985) showed that secondary school gide different strategies from the
strategies used by their male peers.

1.1.5.3. Age.The choice of LLSs is also affected by age (Bialgkt 1981 ;
Gunning, 1997) in the sense that there is a difie¥en terms of LLSs’use between young
learners and adult learners. The latter tend écaudifferent range of strategies that young
learners may not use and vice versa.

1.1.5.4. Learning style Language learning style has been deemed as arfiather
that affects LLSs’choice (Schmeck, 1988 ; Ely,49&eid, 1995, 1998). Learners tend
often to use LLSs that are likely to show theirferneed learning style especially when they
are allowed to learn on their favourite way withani kind of imposition by the learning
envirenment.

1.1.5.5. Cultural backgroundLanguage learning strategy research (Bedell &
Oxford, 1996 ; Gopal, 1999 ; Nordin-Eriksson, 1989)ealed that learners from different
cultural origins tend to learn differently. Conseaqtly, they opt for using different
learning strategies in different occasions. Fa@negle, some cultures encourage the
competitive sense in learning while in other cudgjrcooperative learning is
recommended. Therefore, learners originated frarsdldifferent backgrounds will use
different range of strategies.

1.1.6. The importance of language learning strategs. In general, LLSs are
considered important elements for effective languagrning. They are steps and actions
taken by learners to manage and control their iegrnBesides, LLSs are good indicators
of the ways learners approach their learning tasiw, they effectively deal with obstacles
faced during the process of learning. Furtheremdt8s provide teachers with key hints

on how learners plan, learn, or remember the n&vnmation obtained from the learning
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task they are working on. According to Holec (1981 Ss are essential to foster
learners’autonomy in language learning. In otherds, LLSs serve as a sound basis to
develop their independence in the learning progtssy are responsible for their learning.
In addition, research by O’Malley and Chamot (198®wed that the accurate and
appropriate use of LLSs to accomplish a learnisg till lead to success and yield to
positive results. When learners are aware of tladable range of LLSs and the
appropriate way to use them, they are more likelya successful compared to learners
who are not aware or may use them inappropriat€he same idea is expressed by
Fedderholdt (1997) who said that language leanmmbsare able to use a wide variety of
LLSs appropriately can best enhance their langshiljs. Apart from that, LLSs
contribute to increase motivation for learning sittise appropriate use of LLSs leads
learners to take charge of their own learning, @mdnote their achievement in language
learning. More precisely, metacognitive strategies as an ekaimelp learners orgainze
their time, monitor the learning task, and selfteate what has been achieved after the
task has been completed. Additionally, cognititrategies make learners capable of
solving problems while learning using the new ingathered from the task at hand.
Socio-affective strategies permit learners to fadae in society through interaction, and
cooperating with others by asking for example,weasipeakers to correct their
pronunciation. It can be concluded that usingetgisategies help learners to be
communicatively competent individuals.

1.1.7. Assessing language learning strategieGenerally speaking, there are two
ways by which the use of LLSs can be identifieith& by observing learners or by
asking them how they use LLSs. Nonetheless, therityeof strategies are unobservable.
Accordingly, it is not easy to get inside tH#dck box of the learner and find out what is

going on there (Grenfell & Harris, 1999, p. 54)hefefore, the self report proceduréss
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the only way to find out how learners deploy sigae
(Chamot, 2004, p. 15; 2005, p. 113). The selbreprocedures include : diaries, think-
aloud protocols, interviews, and questionnaires.

1.1.7.1. Diaries “For collecting data over a considerable periotirag, diaries
are a useful tool” (Macaro, 2001, p. 45). Writthgries, hence, helps learners to report
their feelings, attitudes toward learning, thewughts and beliefs, and the problems they
face which may hinder them from being successfobaplishers of the learning task. By
doing so, they provide a big picture for their depeent in the learning process over
time.

1.1.7.2. Think- aloud protocolsThis tool is widely used for the elicitation of
strategy use. They are obtained by asking paatntgto report verbally the LLSs used
when they are engaged in a learning task. Paatitgpare not asked to self-evaluate their
behaviours as in introspection (Cohen, 1987). @rafll997, p. 44) explained think-aloud
protocols in her own words as “They might begirsbyiply externalizing thoughts going
through their head, then make inferences aboytrtbeesses involved and finally make an
observation which would suggest an element of logkiack on what they had done”.

1.1.7.3. Interviews.Using interviews is an excellent and productive wafind out
how learners employ LLSs (Macaro, 2001, p. 56)th&interview, learners are asked to
report the strategies they deploy while performangnguage task, and how they proceed
in the task to successfully accomplish it.

1.1.7.4. QuestionnairesAnother way to self report the use of LLSs is te tle
questionnaire. It is considered the most empl@etiefficient procedure that serves
better the aim of identifying which strategies feas use. Oxford (1990) has developed

the Strategy Inventory for Language Learning (Sltd.jneasure how learners self report
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strategy use in both second and foreign languagtexts. SILL is highly adopted in many
countries due to its reliability and validity.

1.1.8. Cognitive and meatcognitive strategies relkadl to reading comprehension.In

the context of second language learning (SLL)sérdition can be made between
strategies that improve reading comprehensionstmategies that facilitate learning. The
former are what is known as reading strategies tlamdatter, however, are the LLSs
explored so far. Some researchers classified ldofShe basis of the skills they improve
into : reading, writing, speaking, and listening34. Since the present study is interested
in reading skill as being an important part in liggrning process, a relation between
cognitive and metacognitive strategies as typdd 8k and reading comprehension can be
made. Cognitive strategies, for example, integitaenew material with the background
knowledge and learners’ use to acquire, learn, nelpee, recognize the material they are
reading. As far as metacognitive strategies ane@med, they are of interest not only for
what they indicate about the ways readers arrdmgeinhteraction with the text, but also
for how the use of strategies is related to effecteading comprehension. One of the
most important factors that needs to be emphasvihdd reading is the metacognitive
reading strategy awarness which is consideredasldator to maintain reading
comprehension and foster EFL learning (Mokharti &idRard, 2002). Hence,
metacognitive reading strategy awarness is relatéoe knowledge about ourselves as
readers, what we are asked to do with the reaéixigand the strategies that we employ to
perform the task (Baker & Brown, 1984 ; Singhald@p According to Brown (1987),
metacognitive reading strategy awarness is usuahllyposed of (1) declarative
knowledge, (2) procedural knowledge, (3) conditidmeowledge. The first type of
knowledge refers to knowledge about oneself aaraéz and about what factors can

influence one's performance  (Schraw, 1998pcé&dural knowledge refers to
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knowledge about how to do things. It is definedmewledge about the execution of
procedural skills (Veenman, 2005). A high degreprocedural knowledge can allow
individuals to perform tasks more automaticallyhisTis achieved through a large variety
of strategies that can be accessed more effici@Athssly et al., 1987). Concerning the
conditional knowledge, it refers to knowing wheravhy to use declarative and
procedural knowledge (Garner, 1990). It allowslenis to allocate their resources when
using strategies. This in turn allows the strae@o become more effective (Reynolds,
1992). Accordingly, cognitive and metacognitiveagtgies are closely related to reading
and reading comprehension.
Conclusion

From what is presented in the preceding linesantlee concluded that LLSs is a
hot debatable issue since it provokes the seneserimfsity of many researchers who seek
to delve into how learners approach their learpiragess. In doing so, a significant shift
has been directed towards learners and learniagh Eesearcher tackled this issue from
his/her own perspective. Thus, there were no unams consensus in terms of the
definitions or classifications proposed for LLSEhe focus of this section was on the
cognitive and metacognitive strategies since ttey the lion’s share in the topic under
investigation. Besides, the relation of cognitarel metacognitive strategies to reading
and reading comprehension, which will be dealt wight in the second section of this

chapter, was revealed.
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Section Two
Reading and Reading Comprehension

Introduction

Reading is considered as an important language slgerves as the basis for the
development of other language skills. Accordingiygny researchers and theorists in the
domain of reading gave great attention to that akidl had shifted their scope of vision to
view it as an active process rather than just baipgssive activity as it was believed in the
past years. Researchers seek to provide insighéfws with regard to how EFL/ESL
learners read the text and how they process thiosake of constructing meaning. This
section will be then devoted to investigate thaseieés dealing with reading in a first part,
and how readers comprehend what they read in adenee. The reading part will deal
with the different definitions of reading, the reagimodels, then in some lines types of
reading will be mentioned depending on the readens followed by the reading
strategies which will be defined briefly with arcinsion of some of those strategies that
readers use while they read to ensure reading @mapsion. The latter is going to be the
core of the second part in this chapter. The d&fmof reading comprehension will be
provided first, followed by the schema theory, #meh levels of reading comprehension
based on the reader’s interest and purposes. Badfecting the effectiveness of reading
comprehension will be dealt with by the end ofs$keond part followed by a conclusion to
the section.
1.2.1. Reading

Reading is considered as a means of communicatidistzaring of ideas, thoughts,
opinions, etc. It is a complex process that rexguan interaction between the reader and

the written text in order to make sense of it andstruct meaning.
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1.2.1.1. Definition of reading. Many researchers have demonstrated the
complexity of the reading process by providing gety of definitions. Gates (1949, p. 3)
stated that reading is “a complex organizationaifgrns of higher mental
processes...[that]...can and should embrace all typ#snking, evaluating, judging,
imagining, reasoning, and problem solving”. Highling the complexity of reading, Pang
et al. (2003) defined reading as “a complex agtithiat involves both perception and
thought” (p. 6). Reading is then an interactivegass in which the reader actively
interacts with the text based on his/her prior kisglge, experiences, attitudes he/she has
in order to extract the meaning. It requires ¢végtand thoughtful analysis trying to
make sense of what has been read. Davis (199% gsserted that “reading is a private
mental process which involves the reader in trymtpllow up and respond to a message
who is physically absent”. This implies that imer for the reader to get the meaning
across, he/she needs to develop a range of seategth as inferencing the meaning from
context, predicting, etc. Such used strategigs feglders understand what is between lines
and gain information from the text. Goodman (1988j}ed that :

Reading is a receptive language process, it iyehptinguistic process ithat it

starts with a linguistic surface representatioroeled by the writer, and ends with

meaning which the reader construct. Thus, thea@ isssentidahteraction between

language and thought, the writer encodes thouglaingsiage and the reader

decodes language to thought. (p. 13)
It can be simply deduced, from the quotation abthag, reading is a mental process that
involves an active participation on the part of tbader in the sense that the reader is
expected to decode what the writer of the text daso That is to say, based on the words,
sentences, etc which represent language, the reatieally analyses the language used by

the writer and then transforms it to thought.



STRATEGIES USE AND READING COMPREHENSION 35

However, there are some scholars who proposed@esiriew of reading saying that
reading consists of two components, one that madaers recognize language through
the linguistic representation, and a second commahat helps them comprehend and
understand the intended meaning. Fries (1962)as0bthose who viewed reading as
simple saying that knowing the code of languagetims of vocabulary and syntax used
while reading does not necessarily mean that théereunderstands what he/she reads.
Therefore, the reader cannot transfer languageotaght.

1.2.1.2. Models of reading.With regard to the reading process, reading models
emerge for the sake of finding out how readersgssdinformation when they read the
written text. i.e., these models shed light on meaders derive meaning from the print
being read. There are three influential readinge®: Bottom-up model, Top-down
model, and Interactive model.

A. Bottom-up model.Reading as viewed by the bottom-up model refethdo
series of operation that the reader performs wleeoding the print from written symbols
to their corresponded aural representation. Tlidehis based on the view that reading is
a process whereby the meaning of the text is bpilitarting from letters to words to
sentences to paragraphs until all what is writtendd to be meaningful. Simply put, the
reader in the bottom-up model starts graduallyotmlzine smaller units into longer units
moving from the bottom to the top. By the end,¢beprehension takes place after
vocalizing every bit of the text elements (Oras&m@enney, 1986, p. 1). Within the same
stream, according to Davis (1995), the bottom-upl@eare “Models of the reading
process that describe the process as a sequedsE@te’steps in which the direction of
processing is fronbottom-level features of text tthigher level§ that is, from the
identification of letters to sounds, to words, émt&ences and finally to meaning and

thinking” (p. 169). Gough (1972), a figure amohgge who encouraged the bottom-up
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model, asserted that the reader in the bottom-ugehrocesses letters and words
presented in the text progressively and in a syatierway in order to construct a complete
meaning of the print. Allington (1991), emphastgthe importance of the decoding
process the readers use in order to make senke tett, stated that “All readers must
acquire automatic and proficient strategies foritibegrative use of the multiple cue
sources available in written text” (p. 372). Thwato say, readers need to develop effective
strategies so that they can successfully decodeld¢neents of the text and get a full
understanding of the script. However, this model been criticized because of its

over- reliance on the structure of every single gonent of the text. Accordingly, another
model is proposed.

B. Top-down model According to Davis (1995, p. 175), top-down models
contrast to bottom-up models “predict that the pesing sequence proceeds from
predictions about meaning to attention to proguesbgismaller units, for example, letters,
visual features”. In other words, the focus hatiesthfrom the letter-sound
correspondence to what the reader brings to theepsoof reading in terms of the
background knowledge he/she may activate in oalarfér the meaning of the text as a
whole. The top-down models are deemed todma¢ept drivefi This means that the
ideas and thoughts the reader generates while deauting help him/her to construct
meaning. The reader in this model uses his preveoperience as well as his/her
expectation in order to interpret the writer’s imtiens that lie between lines. The top-
down model stresses the reader’s interaction \ughtéxt as he/she is considered as a
creator of the meaning rather than just be a woradvbrd translator that seeks to extract
meaning from every element of the text. Emphagitiis view, Goodman (1968, p. 126)
described reading in the top-down model as “a psiyofuistic guessing game in which

the reader makes predictions and then samplesnosigh of the text to inform these
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predictions”. The reader uses his/her schematadtground knowledge to guess the
meaning of the text ; then when he/she proceedsthé reading process, he/she confirms
or rejects what has been hypothesized earlier gheutontent after going through the text.
This model contributes to a good analysis of tlaelireg process since it focuses on the
reader’s interaction with text based on what helsiregys to that process and which helps
foster comprehension of the text. However, opptsehthe top-down model claim that
this model puts an overemphasis on the predictieréader makes based on the prior
knowledge neglecting then the decoding proces8esa result, a need for another model
to approach reading has grown.

C. Interactive model.This model is an amalgamation of both the bottonaugb
the top-down models. According to Rumelhart (19WHo came up with this model,
reading is an interactive process which involves@gual and cognitive processes. The
interactive model (Rumelhart, 1977 ; Stanovich,@33nphasized what the readers bring
with them to the process as well as what they ifinithe text in terms of the orthography of
the text. Grabe (1988) stated that the readdranrteractive model of reading can opt for
a variety of skills that permit him/her to processl interpret the meaning of the text.
Hence, the reader makes use of both his/her shambateckground knowledge as well as
the orthographic knowledge to facilitate word rewtign, and therefore make sense of
what has been read. Stanovich (1980) introducedtaractive-compensatory model. As
its name implies, it added a feature to what Ruareifi977) proposed as an interactive
model saying that weaknesses in a process camgetsated. Stanovich (1980, p. 63)
put it as “Interactive models assume that a patgesynthesized based on information
provided simultaneously from several knowledge sesir The compensatory assumption
states that a deficit in any knowledge source tesula heavier reliance on other

knowledge sources, regardless of their level inptloeessing hierarchy”. Simply put, a
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reader may rely on the grapho-phonemic or letterdaorrespondence to decode
unfamiliar words encountered while reading rathantusing his/her prior knowledge

since he/she has not enough schemata to makeiatjgnedf the word’s meaning. Thus,

the reader employs his/her strengths in decodioggsss to compensate his/her weaknesses
in making an accurate prediction which is basetherreader’'s background knowledge in
order to facilitate comprehension.

1.2.1.3.Types of reading. Reading varies according to the reader’s purpdbkes,
nature of the text, and the pace of reading. Regiyipes are behaviours readers adjust
based on the factors above while they are doinge@ing activity. Reading can be silent
or aloud according to what is intended to work mithie process of reading. For example,
the reader chooses to read silently because hefsfis to concentrate more on getting the
gist of the text. Another reader may opt for aloedding to try the pronunciation of words
and test his/her reading speed. However, the comstnon reading types are extensive
reading and intensive reading.

A. Extensive reading.Day (1993, p. 19) defined extensive reading asé€ Th
teaching of reading through reading... there iswvert focus on teaching reading. Rather,
it is assumed that the best way for students 1o learead is by reading a great deal of
comprehensible material'F-or Brown (1989), extensive reading “[occurs] wis&dents
read large amounts of high interest material, Ugwait of class, concentrating on meaning
'reading for gistand skipping unknown words” (p. 68). Based onaf@ementioned
definitions, the focus is on the amount of materialad including books, articles, novels,
excerpts of all what is in a written form. Readseek for a global comprehension of the
gist rather than looking for specific details. Amer key feature in the extensive reading is
that readers when they read, they aim at gettigiglzal comprehension of what has been

read in a relaxed manner. That is, readers caragtee their enthusiasm since they read
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everything they are interested in. Additionaltyisia good opportunity for them to
reinforce their fluency in reading skill. Furthesre, extensive reading is considered as
very useful for promoting the reader’s vocabuldaock, automatic word identification and
knowledge of the language and world in general ifiéay 1991, p. 135).

B. Intensive reading.This type of reading requires a thourough readinf® text
paying great attention to the minimum details. sTikiwhy is sometimes calléaarrow
reading. Intensive reading aims at helping readers tdtgetull comprehension of the
text with the contribution of the instructors usyaéachers ; it is often directed to realize
the set objectives in a syllabus. A definitionmiensive reading has been proposed as “to
take a text, study it line by line, referring akey moment to our dictionary and our
grammar, comparing, analysing, translating, anaimetg every expression that it
contains” (Day & Bamford, 1998, p. 5). In othernds, in the intensive reading, readers
are required to carefully analyse the text at hartdrms of :

-Vocabulary : readers need to consult the dictipmdrenever they come across unfamiliar
words in order to check their meanings and the@pyate context which are more suitable
to be placed in. In this case, the reader enribis#ger bank of vocabulary more

efficiently and can memorize the words better.

-Grammar : the reader through intensive readingaceatyze the rules and the relationships
that exist between the elements of the text. kanmgple, the reader can make sense of the
text from the tense used in the text.

-Syntax : at this level, the reader in his/her wagnalysis, he/she focuses the attention on
the sentence in terms of the ponctuation, the ittanal words that link the sentenses to
form the whole text.

-Discourse : the focus here is on the paragrapbsder to check the smooth flow of ideas

from one paragraph to another taking into constamrdahe cohesive devices as well.
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In getting the meaning of the unknown words, readend to use techniques that would
help them understand the real intended meaninigeofvbrds they find difficult.

1.2.1.4 Reading strategies.Reading strategies (RS) gained great attention of
many researchers who seek to know more about henwdes process the text, and how
they overcome the obstacles that may face whildimga RS, hence, are important tools
that would help readers reach reading comprehension

A. Definition of reading strategiesRS were viewed differently. Consequently,
many researchers provided various definitions oBR $hey were tackled from a variety of
perspectives. Jimenez et al. (1996) suggestedttia¢ context of reading
comprehension, strategies can be defined as datiéactions taken by the readers for the
comprehension to take place and be fostered. CAl9&6) expressed the same idea
viewing the RS as a conscious mental process whdhelreader went through to
accomplish certain reading tasks. In addition, Mewxara (2007, p. 6) explained a reading
comprehension strategy as “a cognitive or behagiastion that is enacted under
particular contextual conditions, with the goalmproving some aspect of
comprehension”. That is to say, RS refer to tlileidint cognitive or behavioural actions
that readers use in particular situations for tingppse of establishing reading
comprehension.

B. Some reading strategie€Oxford (1990) suggested six RS extracted from the
learning strategies. They are as follows : praatictskimming, scanning, inferencing,
guessing the word meaning, and self-monitoringeyTére deemed useful strategies that
help readers achieve successful reading.

» Predicting. The majority of researchers as well as psycholsgisessed the
usefulness of predicting and considered it as fat@fe technique to promote reading

comprehension. Predicting implies activating therknowledge that readers have and
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relate it to what is found in the text (GreenalBS&an, 1988). Before reading any written
document, readers subconsciously look backward/lf@t they know about the text's
topic, and how best they will benefit from it whrey actually start reading the text.

» Skimming.One of the empolyed technique readers opt for ingdeeading is
skimming. The latter means to glance the textlduifor the purpose of having a general
overview of the organizational pattern used andageking the gist of the whole passage as
well as the main idea of each paragraph of theaekand (Grellet, 1981).

» Scanning.Similarly to skimming, scanning involves taking @ak look over the
text. However, it is more focused in the sensetti@reader aims at finding out specific
information, idea, or minor details that are releva his/her interest and needs.

» Inferencing. Making an inference is an important strategy tledp$ readers
reach comprehension in the text. According to tifrist al. (2009), inferencing includes
the following : (1) Pronoun reference (Knowing whgtronoun in a sentence refers back
to) (2) Forming hypothesis about what is comingtmexhe text (3) Guessing the
meanings of unknown words or phrases (4) Forming&ssions about character motives
and behaviours across multiple locations in texK{@owing the subtle connections of
words as they are used in particular contexts (@ddstanding cause-effect relationships
of events mentioned at different times in a textrawing upon background knowledge
in to fill in gaps within a text.

» Guessing word meaningdnother valuable technique that is mostly used by
readers when they get stuck is guessing. It is #meeffective way to cope with the
obstacles encountered while reading, and reaclngeadmprehension by drawing an
educated inference of the meaning of the unfamwiard based on the surrounded context.

Smith (1971) stressed this idea stating thatbeiser to refer to the surrounding



STRATEGIES USE AND READING COMPREHENSION 42

environment to guess the meaning of the unknowrwwan just consulting the dictionary
to identify its meaning.

» Self-monitoringThe strategy which implies that readers are awhitieeir
reading is self-monitoring strategy. Readers alfeds®cted and can manage successfully
the process of reading in the sense that they stliearness of how and when to use the RS
to solve the problems they may face for a bettadirey comprehension (Kern, 1988).
1.2.2. Reading Comprehension

The aim behind reading a text is to ensure compmsbe and construct meaning
from what has been read. Comprehension, therafotiee essence of reading in the sense
that reading becomes pointless and daunting wteaters fail to get the text’'s message.

1.2.2.1.Definition of reading comprehension. The process in which the reader
interacts with the text digging deeper to extrhetwriter's message relying on what
he/she already knows about the topic or the subjette text at hand is what is known as
reading comprehension. The latter, thereforeptonly a matter of getting the meaning
across, but also it is a matter of how readersvatetitheir previous knowledge in their way
of analysis of the text to create the meaning eeddy the writer and aimed to be decoded
by them (the readers). Reading comprehensiosubject of hotted debate because a
number of different definitions has been introduethe field. Wray (2004) identified
reading comprehension as follows :

Understating in reading is exactly like this. sitnot simply a question of guetting

meaning from what is on the page. When you read sypply a good deal of the

meaning to the page. The process is an interagtigewith resultant learning

being a combination of your previous ideas with rom@s encountered in this text.

(p. 14)
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Wray (2004) viewed reading comprehension as amaati®e process ; a combination of
what is provided in the text, and what the readergs in terms of the previous knowledge
he/she has on the topic of the text. Grelett (1@8teed with this idea saying that the
prior knowledge brought by the reader to the gardf paramount importance in the sense
that it helps the reader create the meaning amdaghill understanding of the text without
focusing more on the text’s word for word isolatedaning. Snow (2002) proposed
another definition for reading comprehension claigrihat it is* The process of
simultaneously extracting and constructing meattingugh interaction and involvement
with written language ; it consists of three eletsethe reader, the text and the activity or
purpose for reading” (p. 7).

2.2.2. Schema theory of reading and reading comprehsion. It is worth
mentioning that using the reader’s background kedgg helps readers understand the
new input presented in the text. The significaoiche background knowledge used by
readers while reading is grounded in the so cdkbetiema theoty According to
Rumelhart (1980), schema theory is an explanatidrow readers use their background
knowledge to understand what is intended in the tegt’s first clarify more what is
meant by the background knowledge. The lattersdfewhat the reader knows before
he/she intends to know more. It refers to the bafdpformation that the reader has as a
stock in his/her mind, and it is accumulated eavle tvhenever the reader comes across
new information. The term background knowledgefien referred to as prior knowledge,
previous knowledge, pre-existing knowledge, schenkaowledge, and already aquired
knowledge. As itis mentioned earlier, the preserg knowledge is an important aspect
which contributes to reading comprehension of éx¢. t Based on this idea is the tenet of
the schema theory which suggests that the texsaif does not convey meaning, but

rather it directs readers to how best they shoolgttuct meaning by using their schematic
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knowledge. Alderson (2000, p. 17) defined scheasa®\Networks of information stored in
the brain which act as filters for incoming infortiea”. In his precised and brief
definition, he viewed the schema as mental infoionagtored in the brain and which helps
deal with the new information detected by the hraiterpret it and then store it. Thus,
comprehension occurs. Another definition of sché&s@aoposed by Widdowson (1983, p.
34) who stated that schemas are “the cognitivetoaets which allow for the organization
of information in long-term memory”. In short, gha theorists viewed schemas as
“abstract knowledge structurethat are organized and stored in the long-terrmony.
They help readers make association with what tlae lalready in mind in terms of
knowledge, experiences, attitudes, beliefs, etgadsas what they encounter in the text for
the purpose of successfully interpreting the wistertentions and make sense of the text.
Accordingly, this knowledge, coupled with the alyilio make linguistic predictions,
determines the expectations the reader will devatope/she reads. The skill in reading
depends on the efficient interaction between thguiistic knowledge and knowledge of
the world (Clarke & Silberstein, 1977, pp. 136-137)

1.2.2.3. Levels of reading comprehensiorReading comprehension depends on
how the reader approaches the text as well asehiplirpose behind doing the reading
activity. In order to draw more attention to thigoortant issue, three-level taxonomy of
reading comprehension had been proposed by Chasarited in Brassell & Rasinski,
2008). They are : literal comprehension, infertomprehension, and critical or
evaluative comprehension. Literal comprehensioitsazame implies refers to what the
reader finds in the lines of the text. This leektomprehension is said to be the simplest
since it does not require much concentration agepdanalysis of what the text presents on
the part of the reader. The reader sticks to Wietinguistic elements of the text

dictactes. Put it the way around, the reader ldokthe information at the surface level of
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the text. In the inferential comprehension, howetree reader goes beyond what is
obvious at the surface to what is between lindse rEader here is expected to find out the
intended meaning of the text making use of hisfinevious knowledge of the world,
his/her past experiences, etc. Thus, the readeinta new information or upcoming
events. At this level of comprehension, the readeds to be more competent and
sophisticated in order to be able to successfutiyeat the text's message unlike in the
literal comprehension. The critical comprehensiomlves a thourough analysis raising
critical judgements about what is provided in thi@tp The reader at this level voices
his/her own point of view and provides an evaluatbwhat he/she has read. As a result,
the reader needs to have a good sense of crhicéding in order to successfully evaluate
the read text.

1.2.2.4. Variability in reading comprehension.Reading comprehension is
admittedly an interactive process that involvesetive participation on the part of the
reader with the text depending on an activity withigiven context. Therefore, for the
reading comprehension to be established, the fudidhe text, the reader, the activity,
and the context is necessary.

A. Variability in text. The text is one of the factors affecting reading
comprehension. A text is defined by Davies (1993,94) as “a coherent piece of writing
exhibiting both structure and texture, assignabla single author or collaborating authors,
with clearly defined boundaries making the begigrand end of the writing”.

The text, therefore, can be of various types deipgnoh the content it carries and writer’s
intentions. Vocabulary, syntax, cohesive marketsare important to look at while
approaching a text for comprehension.

P Text type.As it is mentioned before, the text type dependthercontent it

holds. Awarness of the text type contributes large extent to the comprehension of the
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text. Readers need to be aware of the differemtacheristics of the text they are engaged
in in terms of the sentense structure and the wdaapchoice. Davies (1995, pp. 83-88)
argued that a text is described according to #gsorcal function. Generally speaking,
there are two types of texts : narrative and expostexts. As far as the former is
concerned, Rumelhart (1980, p. 313) introducedeira “story grammarsclaiming that
these story grammars are helpful in understandinig gart of the told story by being
aware of its features as the characters, the gettie plot, etc. In addition to be aware of
the features of the narrative text, the reader :igmtle conscious of the boundaries that
bound the expository text as well. The latter iegpthe goal of the writer behind
presenting the information. The expository textassidered as being more complicated
compared to the narrative text since it is maisiyagiated with history and science. In
such texts, the writer selects a more complicatezhbulary with technical terms. Hence,
it is quite difficult for the reader to completainderstand the text. The reader, therefore,
needs to practice going through such genres o texdrder to develop a high command of
the vocabulary used, identifying the charactestitthe text, and building meaning of
what is behind the exposition of given information.

» Vocabulary. A crucial element in the text analysis is the vadaty. It affects
reading comprehension in both a positive and negatay. The reader may face
problems understanding the text's meaning becauge @omplicated nature of the
vocabulary used in the text. In some cases, terecannot figure out the meaning of the
difficult word even if he/she focuses on the sunding context in which the word is used.
As a final solution, he/she consults the dictiontargheck its meaning. Admittedly, the
reader gets confused on how to clarify the meaafnghfamiliar words when there is no
way to skip them. Hence, reading comprehensianpeded. On the other hand, reading

comprehension can be fostered simply because délderdénds the range of vocabulary
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used easy to understand, and can be quickly irféroen the context. In such an instance,
the reader can successfully make sense of thasextwvhole and comprehend what is
meant by the text. Emphasizing the importanceosctibulary, Coady and Huckin
(1975, p. 20) maintained that comprehension isrexaisoly the coverage of the text’s lexis.

» Coherence and Cohesioim addition to the text type and vocabulary, coheee
and cohesion are said to be other factors thatenfie reading comprehension. Coherence
means that the reader is able to feel the smoathdf ideas from one paragraph to
another in the sense that the reader can followtiter’s train of thoughts without a break
that would lead to a misunderstanding or confusiGohesion is another aspect that
affects to a large extent reading comprehensicavid3 (1995, p. 101) viewed cohesion as
different possibilities or ways to draw relatiorhiand connections between words and
sentences in order to form a well linked and stmext comprehensible body. When the
reader interacts with a cohesive text, he/she gacessfully see what refers to what.
Cohesion is a useful tool that facilitates readiivgin (1993, p. 13) shed light on the
contribution of cohesion to reading saying thapfibvides the basis for making
predictions and building expectations. The cortynexpressed by cohesion constitutes
the context that provides the basis for making iptexhs and building expectations in
reading”. Accordingly, any possibility of confusi@r misinterpretation fades away and
even the reading speed will be maximized. It istivanentioning here that cohesion and
coherence go hand in hand and any lack in terraslodésion will definitely have a
negative effect on the coherence of the text.

B. Variability in readers. Factors related to readers take the lion’s shatleen
work of the reading theorists. Among the factorbe considered here are : the reader’s
interest level in the text, the purpose of readihg,reader’s language proficiency, and the

knowledge of the topic.
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» Reader’s interest level in the texthe reader who is more interested in reading a
given printed document is more likely to understat is presented in it. The reader
gets more involved in the text to the extent theshe gets sunk in its lines due to the
attractive text’s style, language being used wghaesthetic use of vocabulary. The
reader, therefore, keeps reading following theaaxttinary flow of ideas until he/she ends
up the text in a very short amount of time and witfreat enthusiasm deep inside.
Widdowson (1978, p. 80) emphasized the importaficeaintaining the reader’s interest
and motivation in the text. He argued that readesually attend to what is related to their
likes and interest, and that they do not worry abexis which do not arose their curiosity
and motivation. The highly motivated readers dnle o read the text about more than
once in order to get a deep comprehension.

» Purpose of readingThe reader reads the text for different purposes an
intentions. Those purposes and aims affect thetheyeader treats the text which in turn
would affect his/her level of comprehension. Téader may indulge in reading a printed
text for pleasure. As a result, he/she is notgtinfocalize his/her attention on every
word in the text to get detailed information, rathe/she seeks to get the overall idea of
the text without digging deeper in it. It is wortfentioning that reading for pleasure is one
case of extensive reading in which the readergmtse knowledge in a relaxed manner to
reinforce his/her fluency or speed in reading. ldoe&r, the reader may opt for intensive
reading in which a more-focused attention and eHog directed toward getting a much
deeper knowledge about the text standing up oryeaaticular information and on what
is presented in the text’s lines. The readerism¢hse aims at gaining knowledge to the
last drop. Thus, the reader needs to set a plepose before reading a given text (be it
for pleasure, or for a detailed comprehensionktise the reading process will be

useless and pointless because the reader wilbgieaihd ends up with no achievement
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(Wallace, 1980, p. 9). Moreover, he/she will Ibs&her enjoyment in reading simply
because he/she has no direction. It is importanbte that the reader’s purposes in
reading are “not static: we may return to a text amake quite different meanings with it
on each occasion.” (Chandler, 1995, p. 13)

» Reader’s language proficiencyonemore factor that has an effect on the reading
comprehension is the reader’s language proficiefitye reader who has a good command
of his/her language, and has a rich bank of thalolary is more likely to comprehend
well what is presented in the print (Duke & Pearsi02, p. 218). Generally speaking,
readers who know about the cohesive devices usedjémize the text, master the syntax
and the syntactic rules can easily process theatektomprehend it very well. Therefore,
mastering the linguistic structure of the text ssras a stimulus to extract meaning and
anticipate the text's message. So, reading corepsebn may be impeded as a result of
readers’ low proficiency in the language.

» Knowledge of the topicHaving knowledge before reading the text
is an advantage for a better and quick understgrafithe text’'s message. Readers who
possess previous knowledge about what they arg goiread find it easy to process the
text (Stanovich et al., 1996, p. 16). They dotake much time looking for the meaning of
each part in the text. They simply connect whaythave already stored in their memory
with what they find in the text, hence, reading poemension can take place.

C. Variability in activity. Snow (2002, p. 26) describedctivity’ as the
performance acted by the reader to achieve a gogllbging some of the strategies. Snow
(2002) identified two types of purposes the reali@s at gaining : internal and external
focusing more on the role both of them play invhaability in activity which is
considered as an additional factor that would affeading comprehension. In terms of

internal purposes, the reader is the creator anttalter of his/her own goals. He/she is
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required to read a variety of sources be they hgoksnals, stories, etc for the sake of
indulging in reading as well as grasping a new bafdynowledge. Apart from
self-initiated goals, external objectives makerdsder more likely to react or take a step
based on what has been read. It follows that,ghder is asked to accomplish a learning
task or respond to questions generally asked bieteher. This is why activity is also
referred to agnstructiori. In doing so, the reader tends to use stratéigasvould help
him/her get the meaning across. The pre-deterngoats set before together with the
operations performed by the reader leadctmmiprehension consequente$he latter

refer to the changes in the reader’s behavioutscdrabe noticed immediately or
perceived later on. Therefore, great attentiordade be paid to activity and variability in
it for the purpose of producing more strategic ezadvho seek to effectively comprehend
the text based on their own pre-set goals.

D. Variability in context. Context also influences reading comprehensioneférs
to the environment which bounds the reading proassswhole in terms of the text, the
reader, and the activity. Snow (2002, p. 16) gaedlit to the role of the family, friends,
neighbours, etc maintaining that interactiaith more expert peers and aduttsntributes
to produce well educated individuals. She comsui¢he transmission of knowledge
through interaction asultural and historical activitiés She went further explaining that
the economic and socio-cultural environments arepased of five constituents : who the
reader is, how, when, where, and why he/she isggoimead (as cited in Chouaf, 2009, p.
36).

Conclusion

This section tackled reading and reading compreberssarting first by reading

which is viewed as an important language skill heximits learners to successfully

interpret the writer's message in the text. Bdbicthere are three models of reading : the
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bottom-up, the top-down, and the interactive modédie latter is considered as a
combination of the two remaining models. Besidieis, section mentioned types of
reading that readers tend to adopt depending andaine of reading as well as the reading
strategies readers use such as predicting, guessiegencing, etc in order to understand
well the text at hand and cope with the difficuidtibey may encounter while reading. In
addition to reading, reading comprehension gaimedigh space to be dealt with in terms
of what is meant by reading comprehension, howingaaihd reading comprehension are
traced back to the schema theory, the levels alimgacomprehension, and how the
readers approach the text in relation to theirgo&inally, factors affecting reading
comprehension were left to the end of this sectidins noteworthy that after presenting
the theoretical chapter with its two sections pnése so far, the next chapter will be

devoted to present the field work of the preseundyst
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Section One
Research Design and Methodology

Introduction

Reading is a supreme skill that helps learnersdaodheir scope of knowledge. In
general, language learners aim at understandingritten material they read. In doing
so, they tend to employ a set of strategies thaiavieelp them reach reading
comprehension which is considered as the essenmeadihg. A whole chapter was
devoted to review the related literature with atfgection dealing with cognitive and
metacognitive strategies, and a second sectiackbet reading comprehension. The next
step is to present the practical field work whighsat investigating students’ views and
attitudes towards the use of cognitive and metatogrstrategies as well as how this
contributes to reading comprehension. The firstige of the practical part is left to
present the research methodology adopted for #eeafanvestigating the use of cognitive
and metacognitive strategies and its relation &olireg comprehension enhancement. It
included a full description of the research instemtused in collecting data, and the
procedure followed to administer it. This sectprovided information about the target
population of this study as well.
2.1.1. Research Methodology

O’Malley and Chamot’s classification (1985) of cdgre and metacognitive
strategies is going to be emphasized in this shatyause their classification is more likely
to be close to the present study. Only cognitive metacognitive strategies will be
investigated while the socio-affective strategidéé ve neglected since they are not as
close to reading comprehension as cognitive andcuoghitive strategies.
This research is a descriptive investigation sineéms at investigating whether

university-level Master2 students studying Engasluniversity Mohamed Seddik Ben
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Yahia of Jijel use cognitive and metacognitivetsiyees while doing reading, and how this
would enhance their reading comprehension sincatter is of paramount importance for
them in the process of writing a research paperlasst example of the learning tasks they
are required to accomplish. This study sheds bghhow the use of cognitive and
metacognitive strategies can help Master2 studerscome the problems they face and
reach reading comprehension more effectively foetéer performance in their learning
tasks. This piece of research is quantitativéénsense that almost all the questions are
asked to investigate the use of cognitive and nogtative strategies. In addition, the
results will be presented in the form of numbenry ovith no complex statistical formulas
because the present study is merely a descriptiresiigation. Additionally, it is
quantitative because, generally speaking, in tis#ipst approach there is a hypothesis
which needs to be tested, and this study seekstfirim or reject the hypothesis that if
students frequently use cognitive and metacogngikategies, they will be able to enhance
their reading comprehension. As a result, theitpisde approach (interpretivist approach)
is not selected since it does not have a hypotlesie first place to be tested.
2.1.2. Population

Master2 students at University Mohamed Seddik Bahi& of Jijel studying
Language Sciences at the department of English sedeeted as the target population for
the study. The reason behind selecting Mastexdests and not first or second or third or
Masterl students is the fact that they have to gudbnesearch paper in partial fulfilments
of the requirements for the Master Degree by tltkadrihe year. In doing so, they are
required to intensively read different large amoaintvritten materials of various kinds
and from different sources, and most importantgythave to comprehend what has been
read in order to be able to report what was givethé read text. Therefore,

comprehension is crucial in the organization oagland in the process of writing a
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successful worthy research paper. Master2 studeatsot able to paraphrase or
summarize ideas or key information unless they adehmnd well what they read with the
help of strategy use, and hence successfuly whig ¥& necessary to be written or
included in their research paper. The study tdblkaster2 students as the subjects with a
total number of sixty three (63) students withadluding the conductor of this piece of
research.
2.1.3. Data Collection Instrument

In order to test the earlier stated hypothesis,@odide appropriate answers to the
posed questions with regard to whether cognitiveraatacognitive strategies help
learners with their reading comprehension, a qaestire was designed and distributed to
students. The reason behind selecting the questi@and not an interview is that the
former is more practical, can be distributed targé number of participants, and takes less
time to analyse and interpret the data since theareh is small in scope as well as the
time devoted to conduct the study is limited. Wely, the interview needs more effort and
time to analyse the interviewee’s answers. Observas a way of collecting data, was
not also used because it is almost impossible servk the students’ behaviour towards
the cognitive and metacognitive strategies. Howebe questionnaire can provoke
students to reveal most of the time subconsciahgly attitudes toward the use of
cognitive and metacognitive strategies. So, a wnatge of information can be obtained.
In the same vein, diaries and think-aloud protoeslsvays to assess learning strategies
(mentioned earlier in the literature) were not dddsimply because asking students to
keep track of the way they use strategies whildingamay produce preconceptions that
this is precisely what they should be doing. Thaes there is a risk of being
interventionist (Macaro, 2001, p. 45). Regardimg think-aloud protocol, this study was

not based on eliciting information using this tdecause it is time consuming and it is
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considered as the most time consuming data callettiol. Additionally, thinking-aloud
may be an alien activity for the students who anenally introspective in the sense that
they may require demonstration of what they neatbtoIn doing so, they may infer that
they should select certain strategies to depldyusTtheir responses can be biased
(Macaro, 2001, pp. 62-66). Accordingly, only theegtionnaire is used in this study. The
reason behind addressing the questionnaire ordutients is because teachers at
University Mohamed Seddik Ben Yabhia of Jijel do tezch students how to effectively
and appropriately employ the strategies as a paneccurriculum supposed to be taught.
They do not raise their awarness of the appropnettehing between the language tasks
and the more suitable strategies. As a resultht¥a may not be sure about the strategies
their students use while doing the reading activityother words, their answers will be
merely educated guesses that may be not highbbtelto enrich the present study.
2.1.3.1. Description of the questionnaireThe questionnaire was addressed to
Master2 students in order to elicit information abiteir perceptions, attitudes, opinions
with regard to the use of cognitive and metacogaisitrategies and its relation to their
reading comprehension improvement. The studentstipnnaire was designed for the
purpose of knowing how Master2 students employuheange of cognitive and
metacognitive strategies available at their dispasathat they can comprehend and make
sense of what they have read for a better perfocenantheir learning tasks.
The questionnaire used in this study is made upotypes of questions, which are :
. Closed Questions Questions such these which are mostly asked imgthastionnaire,
require informants to select appropriate answetkdm from pre-determined answers.
Examples of these questions include yes/no questand questions that ask respondents
to tick an answer from a set of pre-determined answSometimes these questions are

followed by other questions such"agy’ or 'how in order to obtain more complete
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answers from the participants. It can be saidttiege questions provoke respondents to
provide justification for selecting a given answém.other words, respondents are asked to
give an explanation of some kind on why they agvitk a given statement as an example.
. Opened Questions Questions of this type make the respondents feeltts answer the
questions on their own. These questions leavega lmom for the informants to
self-produce their answers using their own wordis, will give the researcher a chance
to know more about the respondents’ attitudes a&msipectives, etc. Since they are given
enough space and freedom to express themselves largeedoors are opened for their
imagination to flow.

The questionnaire is made up of 30 questions ®atm of gathering information
about the students’ attitudes toward the use ohitwg and metacognitive strategies
in doing a reading activity, and its relation te #fficiency in reading comprehension.
The questionnaire started with questions aboutgading skill in general as the first
section : whether students find reading intergsbinnot, how much they read, what they
expect from the text, the extent to which they ustdad all what is in the text. In
addition, the questionnaire contained a secondoseathich dealt with the extent to which
the background knowledge affects the students’ingacbmprehension. Simply put, this
section mainly emphasized the problems encountehdd reading which would prevent
students from getting a full picture of the whad&tt The questionnaire reached the third
section which investigated the cognitive and mejatore strategies students use that
would facilitate reading comprehension. The questi consequently, were categorized as
follows :
-General information about the reading skill : dies 1-4
-Problems and factors affecting reading compreloansguestions 5-9

- The use of cognitive and metacognitive strategjasstions 10-30
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The questionnaire contained twenty (20) questiaitisowt providing an overt
categorization of them under the cognitive and swaitive headings as such. The
cognitive strategies included in the questionnaieee : inferencing (questions 16, 17, 18),
note-taking (question 19), key word method (que&@), deduction (question 21), and
imagery (question 23). In addition to the cogmtstrategies, the questionniare included
some of the metacognitive strategies as : functiplaaning (questions 11, 12), directed
attention (questions 14, 15), self-management (mqres25, 27), self-monitoring (question
22), and self-evaluation (questions 13, 24, 26, ZQestions 10 and 30 were general
guestions about the strategies that would helpersazbpe with the difficult reading
situations to comprehend the text better. Thectiele of those particular strategies did not
occur at random. The reason behind such a cheitai the selected strategies are the
most related strategies to reading, and are remi@see strategies of both categories of
cognitive and metacognitive strategies used wieidgling. Even within the categories of
cognitive and metacognitive strategies, the straseigcluded in the questionnaire as such
occured on purpose because they cover almost all iwimecessary to be done in doing the
reading activity. This is why for example, otheguitive strategies as recombination,
grouping, resourcing, repetition are not includedhie questionnaire because they are not
as closely related to process reading as othertoogstrategies included in the
guestionnaire. Besides, their role can be playetthé strategies being used in the
questionnaire. It is worth mentioning here that guestions about the cognitive and
metacognitive strategies were extracted from th&hakiti (2003) with some made
adjustments with reference to O’'Malley and Chamoigssification (1985) of LLSs in
order to meet the objectives of the present study.

2.1.3.2. Administration of the questionnaire.The students’ questionnaire was

administered to sixty three (63) Master2 studetudysng Language Sciences at the
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department of English at the University Mohameddi#eBen Yahia of Jijel. Six of them
were males and the remaining were all females. dUiestionnaire was distributed to
students in the second semester of the academi@&4-2015. Precisely, it was
delivered to Master2 students on Sunday the tHilMday. Since Master2 students had no
classes in the second semester and were busyirigigteir dissertations, it was not that
easy to distribute the questionnaire to all Masttu@lents at once. The majority of
students were present on the day of distributiaabse they were with their supervisors.
After distributing the questionnaire, studentsasked to answer frankly the questions
since their answers will be anonymous. They werergsufficient time to go through all
the questions which they find no problem to underdt Twenty eight (28) students out of
63 filled in the questionniare on the spot and gatack on the same day. Ninteen (19)
students took the questionnaire at home becaugevére busy when it was given to them.
Only fourteen (14) students gave the questionrmok on the following day. It is
noteworthy that sixteen (16) of the Master2 stuslevére residents and cannot be reached.
Consequently, the questionnaire was sent to tharfagebook to fill in, and they sent it
back after two days.
2.1.4. Data Analysis Method

The data gathered from the questionnaire were sedlgnanually without using
any kind of softwares like SPSS (Statistical Paeldag the Social Sciences) or Excel. The
reason behind this is that the questions did rabtide agree/disagree statements that are
generally analysed using SPSS. Likewise, Excelivea®pted for because the results are
going to be only in the form of numbers presentethbles since it is merely a descriptive
study with no need to provide exact graphs, bartshatc to make any kind of comparison

between the results obtained which can be besiqed\by Excel.
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Conclusion

This section provided a brief description of thetimelology used in this study, the
instrument used which is the questionnaire to coliiata with reference to what was
included in it and how it was administered to tespondents. Moreover, a description of
the target population was presented in this sectidre students’ answers were served as
the basis for the next section that will analyseftdly the results obtained seeking to
answer the earlier asked research questions angtiaswas hypothesized so far. The
next section of this chapter will be devoted tadss what is revealed by the results
obtained from the questionnaire completed by Mastardents with regard to the use of

cognitive and metacognitive strategies, and itgrdmurtion to reading comprehension.
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Section Two
Data Analysis and Discussion

Introduction

So far, the first section of the field work chaptexs devoted to describe the
research design and methodology used to colleat detis section is left to thouroughly
analyse and discuss the students’ answers foaltee being able to test what was
hypothesized so far.
2.2.1. Data Presentation and Analysis

Students’ responses for the questionnaire argaatred under the following
headings :
Section one : General Information about the Readinékill

The questions asked in this section aim at findughow Master2 students view
reading, their level at reading, the frequencyeaifding, and their aims of reading. They
are general questions that seek to gather geméoahiation about reading from one side,
and preparing students for what is coming nexhé&duestionnaire from another. This
section contains four questions analysed as foltows
Question 1 : Do you find reading an interesting actity?
Table 1

Students’ Interest in Reading

Options Number of Students (N)
Yes 56
No 2

Total 58
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As indicated in the table above, almost all stusiénd reading an interesting
activity, may be because it is a crucial skilltttreey need, and that would help them in
their learning process. As a rule of thumb, albwis needed is interesting. Hence,
Master2 students are interested in reading simgtabse they need reading to accomplish
a learning task, and a best example is to read @ble to write a good research paper by
the end of the year.

Question 2 : How often do you read in English?
Table 2

Frequency of Students’ Reading

Options N
Never /
Rarely 5
Sometimes 37
Usually 14
Always 2
Total 58

The majority of Master2 students are found noetdrfrequently. Students who
read sometimes are as more than twice as thoseeaddaisually. It may indicate that
students do not have that habit of reading on d=bis, albeit they show a great interest in
reading activity (as illustrated in tablel). Thmay be because they read only to

accomplish a learning task, and once that tas@ngpteted they read no more.
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Question 3 : What is your aim behind reading a writen text ?
a. Pleasure
b. Look for information
c. Enlarge the scope of knowledge about a given topic
d. Accomplish a learning task

Table 3

Students’ Aim behind Reading

Options N

a 32
b 28
¢ 35
d 12
Total 107

The table shows that reading to enlarge the sobkeowledge about a topic of
interest is the aim of 35 students. However, feghleased when reading as reported by
32 students does not reflect the ratio of pleagureading frequency indicated earlier
here. It seems that students tend to get more ledlge about a subject matter by reading
materials for the sake of taking part in the leagrprocess since they are required to be

knowledgeable in the topics they seek to elab@atdeir Master research paper.
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Question 4 : To what extent do you understand whatas been read ?
Table 4

The Extent of Students’ Understanding of the Readl T

Options N
Not at all /
Minimally 1
Somewhat 46
Extensively 11
Total 58

This item information sheds light on the responsiestegree of understanding
when they read. As indicated in the table abdweyast majority of students understand
the read text somewhat. It seems that studerdstme problems when they read a given
literary written document that prevent them fronrmpoehending what they read.
Section Two : Problems and Factors Affecting Readmp Comprehension

Questions in this section seek to delve more imgoroblems that students may
face all along the way of reading. Moreover, thetdrs that may affect the construction of

knowledge from what has been read and understood.
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Question 5 : To what extent does the background kmeeledge about the text’s topic
affect your understanding of the read text ?
Table 5

The Background Knowledge as a Factor Influencingdtey Comprehension

Options N
Not at all /
Minimally 3
Somewhat 19

Extensively 36

Total 58

This question aims at finding out the extent toskhthe background knowledge
students have from previous situations affects tle@iding comprehension.

As shown in the table above, more than half ofpiyulation (36 students out of
58) reveals that the previous knowledge extensiaigcts their understanding. Students
may consider the prior knowledge as the basis abwlih the new reading encountered
situation. It seems, then, that students belibeg are assisted very much by using the
background knowledge they have from previous legrexperiences to make the reading

activity easier.
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Question 6 : What do you think are the problems thamay prevent you from
comprehending well the read text ?
Table 6

Possible Students’ Problems Impeding Reading Cadmemsgon

Options N

Lack of knowledge about the topic

Difficult vocabulary being used 28
The genre of the text 10
The complex language being used 6
The length of the text 1
Total 81

This question is asked for the sake of provokingents to direct their attention to
what their problems are when they read, so theyeaal them.
All respondents answered this question except tudents. Those who answered, provide
a range of possible faced problems presented itatile above.

The answers tabulated above reveal that studgmist rdifferent problems they
face when they read. However, the peaked reppr@dem is the lack of the sufficient
knowledge about the text’s topic. Those who cagrside lack of knowledge a major
problem for them, may believe that it is the sodozenot comprehending well the text.
Among the students’ answers, 28 students revetathiibaise of difficult vocabulary-be it
technical terms specific to certain domains or omifiar words not easy to guess their

meaning- affects highly their reading comprehension
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Question 7 : Do you think your level at reading haan effect on reading
comprehension ?
Table 7

Students’ Level at Reading as a Factor Affectingditegy Comprehension

Options N
Yes 51
No 6
No answer 1
Total 58

The majority of students declare that their leweldading affects their reading
comprehension. They may hold the view that bemapgaverage, or weak readers would
admittedly affect the overall understanding of tidvet in the sense that it is very important
for them to have the required skills to indulgeha reading activity, and to face the
expected challenges the text at hand may offer.

Question 8 : To what extent does the type of thexeyou tackle impede the reading
comprehension ?
Table 8

The Text Type as a Factor Affecting Reading Congorgibn

Options N
Not at all /
Minimally 3
Somewhat 19
Extensively 36

Total 58
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The answers yielded from this item question retieat half of the population (29
students) states that the genre of the text affesteewhat their level of reading
comprehension. This may lead to assume that #Hrerether factors that may extensively
influence comprehension of what has been read.

Question 9 : Which of the following is more likelyto affect reading comprehensior?
a. The nature of the text
b. The nature of the reader
c. The nature of the reading activity
d. The strategies being used to process reading
Table 9

Other Factors Affecting Reading Comprehension

Options N
a 48
b 7
c 2
d 27
Total 84

To maintain the previous idea, students are asketoose from a set of factors the
one that has a strong effect on their reading cehgrsion. Actually those factors (the
three first ones) are proven in the literaturexerean effect on reading comprehension.
Students provide more than one factor. Their nesp® are tabulated above.

The majority of students choose more than one fagich entails the complexity
of reading comprehension issue. The results ofdailenote that the nature of the text in

terms of which type it is, the language and stgled) the vocabulary items included, etc is
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the common shared factor between 48 students anttl\styongly affect their reading
comprehension. This idea is reinforced when rifgripack to table 6 where more than
half of the population faces problems while readiglgted to the text nature. This means
that students may believe that the inability to poghend what has been read is attributed
to the nature of the text rather than just to réad&ture or activity. In fact, students need
to be informed that those two factors do influetifeereading comprehension as shown in
the literature.

Question 10 : If you get stuck while reading, whastrategies are you going to use in
order to keep reading ?

Table 10

Students’ Strategies to Keep Reading

Options N
Use a dictionary 30
Re-read 13
Use previous knowledge 3
Underline key words 5
Rely on context 18
Translating 2
Keep reading 7
Total 78

The reason behind including this question is tmofuce students to what is going
to be tackled next from one side, and to let thecu$ more on the set of strategies they
use when they read from another. So, they cange@nswers about the strategies being

selected from their repertoires.
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The table shows a range of strategies used assteddey students for the sake of
proceeding with their reading. The majority ofdgnts tend to consult a dictionary to look
for the meaning of an unknown word which makesestist get stuck because they do not
know its meaning. 18 students rely on contextuesg the meaning of unfamiliar words.
May be referring back to the dictionary comes &stasolution for the problem when
guessing from context and reading the text sevienals do not work for them. This is
why using the dictionary is the most used stratddging previous knowledge, underlining
key words, translating come last in the list oétdgies used to carry on reading.

Section Three : The Use of Cognitive and Metacogive Strategies
Question 11 : How often do you plan what to read bere you start reading ?
Table 11

Frequency of Students’ Planning before Reading

Options N
Never /

Rarely 4

Sometimes 16
Usually 24
Always 14
Total 58

This question seeks to identify whether studeantsften plan what to read before
they actually start reading. Simply put, whethedents read for the sake of reading or
they read because they have some objectives b#tendeading which they want to fulfil.

The answers tabulated above indicate that mostidéats plan what to read before

they get involved in the reading process of anglkfollowed by sometimes and then
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always. The results obtained denote that studeaysfind planning helpful in order to
comprehend better what has been read.

Question 12 : Is planning helpful to you in relatim to reading comprehension ?
Table 12

Ways of Planning Contribution to Reading Compreimns

Options N
Saves time 4
Keeps interest 3
Makes the task easier 7
Specifies the area of reading 12
Identifies what strategies to use 2
Accelerates reading comprehension 9

Helps activating the background knowledge 11

Total 37

This item question aims at finding out whethedstits consider planning as a
useful strategy that contributes to reading comgmslon. The question requires students
to provide a justification for why they view plamgi helpful to comprehend better the text.
Thus, students can reveal the ways in which planisim useful strategy for them.

The answers obtained indicate that 40 student®dbat planning is effective to
achieve reading comprehension against those wira that it is not so helpful for getting
a clear image about the text. Considering th@folip question : if yes, in what ways ?,
37 students out of 40 students who say yes answiegeduestion. The answers vary as

students’ attitudes toward planning differ. Theg sted in the table above.
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The answers yielded from this item question retteat planning is considered as helpful
because mainly it limits the scope of reading t@ik relevant and suitable to the plan set
beforehand. Apart from that, 11 students claint penning contributes to the activation
of the prior knowledge which deems to be of suprenpmortance to foster reading
comprehension. The latter is another way in wBictudents hold the idea that planning
speeds up reading comprehension.

Question 13 : How often do you evaluate whether yosuccessfully fulfil your plan

Table 13

Students’ Evaluation of the Fulfilment of their Pla

Options N
Never 16
Rarely 12
Sometimes 18
Usually 6
Always 4
No answer 2
Total 58

This item question is asked to find out whethadshts check the fulfilment of
their pre-set plans after they have completed nepdihat is, to see if they can direct their
learning to meet what they have planned in mindte¢fand.

The table shows that the number of students wipentively reveal that they
never, rarely, or sometimes check if they succdlgdfulfil their plan is approximately the
same. It seems, then, that students do not alvedgsback to their plan and see if they

realize it effectively.
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Question 14 : How often are you aware of what youreading needs are?
Table 14

Students’ Awareness about their Reading Needs

Options N
Never 3
Rarely 8
Sometimes 25
Usually 14
Always 2
No answer 6
Total 58

This question is posed to provide more informaabout whether students have
enough knowledge about what is to be done befdtangenvolved in reading.

The common shared reaction among the majorityunfestts (25 students) is that
they sometimes know what is required to be dorivied by the option usually. This

may reveal that students may not be largely awhtieerr needs.
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Question 15 : To what extent are you aware of howotget your reading needs while
reading a given text ?
Table 15

Students’ Awarness of their Reading Needs Attaihmen

Options N
Not at all 1
Minimally 8
Somewhat 31
Extensively 18
Total 58

To maintain the previous idea, this question keds That is, to identify the extent
to which students are able to percieve their repdaeds, and resort to satisfying those
needs.

The answers tabulated above reveal that the mapfrgtudents claim that they are
somewhat aware of how to get their needs. It sebatstudents cannot make a clear-cut

difference between what is needed and what is mardistractor.
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Question 16 : How often do you focus on the contetd understand the difficult
words ?
Table 16

Frequency of the Inferencing Strategy Use

Options N
Never /
Rarely /
Sometimes 6
Usually 26
Always 25
No answer 1
Total 58

This item question sheds light on whether studiatpiently opt for the
inferencing strategy to deal with unfamiliar orfdifilt words to understand.

As indicated from the tabulated answers abovet@fesats reveal that they usually
infer from context to deal with the difficult worddoreover, 25 students reveal that
relying on the context is always used. Howevely one student did not answer this
question. It may be assumed that students fretyuehy on the context to infer the
meaning of unknown words due to its usefulnesgducing confusion and avoiding
misinterpretation of what is presented in the tdwntaddition, inferencing saves time
compared with using the dictionary, and helps leesmo avoid distractors that may occur

using the latter.
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Question 17 : Do you think that relying on the corgxt while reading can facilitate
reading comprehension ?
Table 17

Inferencing as a Facilitator of Reading Comprehensi

Options N
Yes 57
No 1
Total 58

This question is asked to support what the previpuestion aims at finding out. In
other words, this question seeks to know whethetestts find relying on context helpful
to fulfil the gaps created by the difficult words.

All students except one believe that relying ontegnhto cope with the problems
caused by the difficult words is a facilitatorestablish reading comprehension. It may
indicate that they consider the context a multifagel that contributes to reading

comprehension in many ways.
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Question 18 : How does inferring from context contibute to reading
comprehension ?
Table 18

Ways of Context Contribution to Reading Comprelmnsi

Options N
Helps understand the difficult words 37
Keeps the interest in the text 2
Develops the skill of guessing 3
Makes the text more realistic 1
Helps transfer the word meaning to other contexts 3
Total 46

The reason behind asking such a question is to gfirdents an opportunity to
freely reveal the ways in which they perceive tfieativeness of the context in reading.
Those ways are tabulated above.

Concerning this item question, there is a varidtguggestions with regard to the
ways students consider context as a helpful toolntprove reading comprehension.
However, more than half of the population (37 stuglereveals that the best way, in which
context contributes to reading comprehension, a ithhelps understand the meaning of

the problematic words.
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Question 19 : How often do you take notes whenevgou come across a useful piece of
information ?
Table 19

Frequency of the Note-taking Strategy Use

Options N
Never /
Rarely 4
Sometimes 16
Usually 24
Always 14
Total 58

This question aims at finding out whether studémtguently use this cognitive
strategy (note- taking strategy) all along the whgeading a given text.

The results obtained denote that 24 students ysusdl note-taking strategy for the
sake of writing down what is important to themséems that they believe reaching
reading comprehension is attributed to the ushisfdtrategy. In addition, note-taking is
considered very helpful in the sense that studsglesct and adhere to all what is related to
their interest and needs. Taking notes enableests to keep what they are looking for at
the same time as they read. Thus, they will enditipthe sufficient luggage necessary to

get a full picture of what has been read since/hit is important to them is jotted down.
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Question 20 : While reading, how often do you unddéine key terms or main ideas that
will help you increase your understanding ?
Table 20

Frequency of the Key-word Strategy Use

Options N
Never 1
Rarely 5
Sometimes 13
Usually 17
Always 22
Total 58

This item question seeks to investigate whetheatestts first use this strategy so
often, and second based on it whether studentdetact the key words or ideas that
would make the whole text meaningful to them.

The answers tabulated above denote that the magdri#tudents employ this
strategy always, followed by 17 students revedlttiey use it usually. It seems that this
strategy is highly effective in getting the meanawggoss. Students while reading are, then,
aware of its effectiveness in enhancing their mgdiomprehension. Students can
differentiate between the important points andntiest important ones that are the heart of
the text they get involved in. Therefore, they dasode the text’'s message successfully

by focusing on those key words.
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Question 21 : How often do you analyse what is inalled in the text you read to reach
comprehensible conclusions about it ?
Table 21

Frequency of the Deduction Strategy Use

Options N
Never /

Rarely 5

Sometimes 15
Usually 24
Always 14
Total 58

This question seeks to find out how often studdetsioy the deduction strategy
when they read. That is to say, whether studeapsreading for a while just for the sake
of analysing the text, and come up with a conclusi@at would provide them with an
overview of the text.

The answers tabulated above indicate that the mhagirstudents state that they
usually analyse the text to reach a conclusion taibdollowed by sometimes and then
always. This may mean that students use the dedwsttategy so often due to its
usefulness in dealing with the text. Studentsgusg@soning while reading enables them
to understand the read text because they make s&tisetext applying the necessary
rules that would help them decode the writer’sntitsns and reach reading

comprehension.
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Question 22 : How often do you check to see if yoguesses about the text are right or
wrong
Table 22

Frequency of the Self-monitoring Strategy Use

Options N
Never 4
Rarely 4
Sometimes 14
Usually 17
Always 19
Total 58

This item question is meant for identifying whetetidents are aware most of the
time of choices they opt for. Hence, they can ktibe correctness and appropriateness of
their guesses.

The answers yielded from this item question indi¢hat the largest portion of
students claim that they always check their guesbesher they are right or wrong. This
means that they are aware of the choices they mathen students find their guesses as
correct and appropriate, they keep reading. Howewedents may opt for other choices

that they think would be more appropriate.



STRATEGIES USE AND READING COMPREHENSION 81

Question 23 : How often do you try to visualize irdrmation to help you remember
what you have read ?
Table 23

Frequency of the Imagery Strategy Use

Options N
Never 2
Rarely 7
Sometimes 11
Usually 22
Always 16
Total 58

This question aims at investigating the frequenfcyse of the imagery strategy.
This question seeks to know whether students fratueelate new information found in
the text to previously acquired information stonethe memory so that it can be easily
remembered.

In this item, the majority of students use the igrg@gstrategy usually. 16 students
reveal that they always make association of nearmétion with already existing one. It
seems that students consider the imagery strataggfal way to draw connections
between what is known and what is to be known afbenpleting the reading activity.
This may help them to construct new body of knogwktased on the already acquired

one which is stored in memory and can be easihexetd.
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Question 24: Do you correct mistakes immediately wdn you think you
misunderstand the text’'s message ?
Table 24

Frequency of Students’ Self-correction Mistakes

Options N
Never /
Rarely 2
Sometimes 11
Usually 22
Always 23
Total 58

This question is asked in order to check studewsirness about their reading
process. This question seeks to find out if stt&lean manage their learning so often, and
whether they are aware of their mistakes and betaldetect them immediately providing
a correction on the spot.

23 students reveal that they correct their mistakethe spot always, followed by
usually as it is the choice of 22 students. Thay mhenote that students are aware of their
learning process as a whole, and since readingastaf the learning process, they know
when they make mistakes. Because they may viemsblves as the responsibles of their
own reading, they take action immediately whenewvenistake occurs and correct it. They

believe that in doing so they are going to avoidfasion and misunderstanding.
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Question 25 : How often do you monitor your progres to complete what you are
asked to do on time ?
Table 25

Frequency of the Self-management Strategy Use

Options N
Never /
Rarely 6
Sometimes 17
Usually 22
Always 12
No answer 1
Total 58

Maintaining the idea of students’ responsibilttyis question is asked to shed light
on the students’ awarness of their progress, anddfi@n they monitor their progress. As
well as, how they organize their time so they catepthe task within the time constraints.

As far as this item question is concerned, the ntgjof students reveal that they
check their progress usually. The option someticoeses next followed by always which
is the choice of 12 students. It may indicate statlents use this strategy most often since
they believe that it makes the task of readingezasifective, and more enjoyable because
they control this process. Students can managreeftly their time while reading for the
purpose of gaining what is planned for and whateiired to be done after doing reading.

In doing so, they better check their progress.
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Question 26 : How often do you evaluate whether yduave successfully achieve your
objective after reading ?
Table 26

Frequency of Students’ Evaluation of the Realiratibtheir Objectives

Options N
Never 2
Rarely 5
Sometimes 12
Usually 31
Always 8
Total 58

This question can also go in the same vein asstb@receding questions because
the three of them are metacognitive strategiess {iestion aims at providing information
about students’ attitudes toward the success btzig@atheir pre-set objectives after
reading. It seeks to know how often students extelwhat they achieve after reading has
been completed.

The table above shows that more than half of theladion (31 students) reveals
that evaluation of the extent to which studentsea@htheir objectives is usually done. 12
students claim that they do evaluate them sometifakswed by 8 students saying that
they check the realization of their objectives alsvaThis may denote that students most
often refer back after finishing reading to chedkether what is found in the text they read
meets what they aim at attaining before indulgeaging. Students, then, are aware of the

extent to which what they get from the text meatessfully their expectations.
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Question 27 : Do you think of how to improve your eading efficiency ?
Table 27

Students’ Awarness of their Weaknesses

Options N
Yes 36
No 20
No answer 2
Total 58

This question is asked to investigate the studamtarness of their weaknesses
while they read a given literary document. It ash&nowing whether students have a
high consciousness about their deficiencies thatldvprevent them from getting a
complete understanding of the read text.

The majority of students declare that they are awétheir weaknesses. However,
20 students claim that they have no idea about thieait weak points are in addition to
two students providing no answer to this questilbiseems that students who are aware of
their weaknesses know how to overcome them, andtéke actions to turn their weak

points into strengths.
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Question 28 : How could you overcome your weaknesstor a better understanding
of the read text ?

Ways to Strengthen Students’ Weaknesses whilerigeadi

Options N
Read more 21
Employ strategies in different ways 6
Use the dictionary 5
Total 32

This question requires students to provide inforomabn what they can do to
strengthen their weaknesses for a better underiatantithe tackled text.

Out of 36, 32 students provide an answer to thestion. The answers fall into
three choices. The high portion of students (Rilextts) states that in order to overcome
their weaknesses, they have to read more and rborg different kinds of materials that
tackle different topics. They believe that praetmakes perfect. So, when they make
reading a habit, they would get enough knowledggetd with any encountered reading
situation because they get familiar to a varietyopics. 6 students declare that using
strategies qualitatively different is a good waydmedy more efficiently their deficiencies
in reading. They put this view forward because tténk that strategy use affects highly
their understanding. Not all the strategies usag successfully work for them. Hence,
they believe that they have to be cautious aboitwdtrategy to use from their repertoire
that would best solve the problems, and facilitageling comprehension. The third option
students opt for is using the dictionary (5 studgenihis may indicate that those students
have only weaknesses at the vocabulary level. iSh#iey have difficulties in

comprehension because of the problematic wordsueered in the text. Hence, once



STRATEGIES USE AND READING COMPREHENSION 87

they consult the dictionary to check their exacameg, they overcome their weaknesses
and comprehend very well what the text is all about

Question 29 : How often do you evaluate the effeeBness of strategies you used while
reading ?

Table 29

Students’ Evaluation of the Effectiveness of thet&jies Used

Options N
Never 12
Rarely 14
Sometimes 19
Usually 9
Always 3
No answer 1
Total 58

This question is asked to check whether studeptaware of the effectiveness of
the strategies they use to interact with the text.

The table above shows that the number of studeimtsstate that they sometimes
evaluate the effectiveness of their strategielasiighest. However, the table also shows
that the first two frequencies gain a good portbstudents : 12, and 14 respectively.
This may indicate that students do not frequentblieate whether the strategies they
employ work for them or against them, and this lsarllustrated by the low number of
students who opt for usually and always. The ned&&hind this may lie in that they
sometimes use strategies they are not aware gfit 8itl be imposssible for them to

evaluate what they do not know.
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Question 30 : With regard to the aforementioned sttegies, which ones according to
you, are mostly used by Algerian EFL learners for @etter reading comprehension ?
Table 30

Mostly Used Strategies by Algerian EFL StudentafBetter Comprehension

Options N
Guessing from context 22
Underlining key terms 5

Taking notes 3

imagery 2
Planning 8
Self-monitoring 14
Self-evaluation 9
Scanning 2
Skimming 2
Total 68

This question seeks to provide more informationualtioe mostly used strategies
by Algerian EFL students at University Mohamed Sled#n Yehia of Jijel that would
better facilitate their reading comprehension. sTdquestion is answered by 49 students
from the whole population, and the majority of &t in their answers suggest more than
one strategy. The students’ suggestions are tiolddoove.

At first glance, there are two suggestions forgtrategies students think are
effective to enhance reading comprehension andlreddy mentioned in the
guestionnaire. They are scanning, skimming asexamples of reading strategies. The

remaining strategies were all included in the qoestire. However, it is noteworthy here
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that students suggest other strategies like readmtggies, albeit they are asked to
identify the most used ones from those which &eady mentioned in the questionnaire.
The students’ answers can be categorized into thffeeent types since the aim behind
this question is to find out which type of strategynostly used by Algerian EFL learners
at University Mohamed Seddik Ben Yehia of Jijelttwauld contribute largely to their
reading comprehension. The first category is tgnitive strategies ; guessing from
context, underlining key terms, taking notes, andgery are examples of the cognitive
strategies. The second category is the metacoegrstiategies. Under this heading, there
is planning, self-monitoring, and self-evaluatiofhe third category is the reading
strategies which include scanning and skimminge fEsults obtained from this question
show that cognitive and metacognitive strategiedraquently used while reading, and
they have almost the same frequency of use withieh of 32 and 31 respectively.
2.2.2. Summary of the Results

The analysis of the questionnaire reveals manglmsion the students’ attitudes
towards the significance of cognitive and metactgmistrategies in improving reading
comprehension. Students show a great range tégiea they opt for when they read in
order to cope with the difficulties related largébythe text nature as revealed by students.
For example, as illutrated in their answers on tjoed 7, almost all students agree that
relying extensively on the context helps to overedhe breakdowns caused by the
occurrence of the unfamiliar words, and helps thefter understand the text (as they
reveal in table 17). In general, students intarght report a considerable frequency of
both cognitive and metacognitive strategies alhglthe way of reading a given literary
document. To illustrate, underlining the key wadhe most frequently used cognitive
strategy because students believe that the whaléstsummarized in those words. This

may reflect the extent to which they are awarénefdppropriate strategy to be selected
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from their repertoire. Surprisingly, as far as aceignitive strategies are concerned,
students show their frequent use of self-monitoand self-evaluation as illustrated in
table 22, and 24 respectively. Accordingly, thalet control of their own learning.
However, students reveal that they do not evalsaiaften the effectiveness of the
strategies they employ simply because they castuategies without being aware of their
use. Thus, this sheds light more on the compléxreaf the LLSs in the sense that not all
the strategies can be used consiously or can leev@ss Added to previous results,
students are found to focus on what they themseiaesio when they are in a reading
situation. Simply put, they rely on their abilgito face the difficulties caused by the
reading situation, and this is best exemplifiedh®yextensive reliance on context to make
sense of the text at hand. Nevertheless, notrig et students also opt for easiness
which is, generally, more likely to be found outsithie oneself. A best instance of this is
using the dictionary to know what a problematic evoreans rather than focusing on what
one has in mind (as presented in table 10 whemdiog to students, consulting a
dictionary is the most useful strategy to keep irgad/hen get stuck). Another important
point which is noteworthy is the nature of the tielaship that exists between the cognitive
and metacognitive strategies. This can be illtstirdy the fact that metacognitive
strategies help learners orchestrate their owmiegwhich in turn involves the inclusion
of the cognition. The question 26 is an examphhich the evaluation of the objectives
as a metacognitive strategy would control the ireadrocess to meet the pre-set
objectives. In doing so, the students first neetthink about the process of evaluation,
which in turn involves deduction or reasoning which cognitive strategies.
2.2.3. The Report

Based on the analysis of the relation betweenttigests’ use of strategies and

their reading comprehension, it can be concludattibth cognitive and metacognitive
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strategies contribute largely to reading compreioensAccording to the social-
psychological model (that has proposed that sgagthological variables play a key role
in the use of LLSs), knowing a strategy well, pevaig it as effective and not considering
it too difficult to use predicts the majority ofelvariance in strategy use (Macintyre,
1996), and this is shown by the present studytudysby College students, conducted by
two Chinese scholars Lv and Tu (1998) on the adaopif strategies while reading,
revealed that the metacognitive strategies as pigrand self-evaluation were least
frequently adopted by students when they read. d¥ew it is not the case in the present
study. Interestingly, it is found that planninglfsevaluation, as well as self-monitoring
are frequently adopted by students in reading.est bxample is that students reveal that
they always check the correctness of their gugsstsmonitoring), and correct all the
time their mistakes on the spot (self-evaluatidalanning as well, is found to be usually
adopted just like other reported cognitive straedinferencing, note taking, deduction,
and imagery). Up to this level, one can reactctirelusion that Master2 students employ
frequently cognitive and metacognitive strategiésleweading, and it is found that both
types of strategies almost have the same frequainese because students show the
existing mutual relationship between cognitive amgtacognitive strategies mentioned in
the preceding lines. As it was hypothesized satlffés study confirms the hypothesis that
if Algerian EFL students at University Mohamed S&d8ken Yahia of Jijel employ
cognitive and metacognitive strategies in doingréagling activity, their reading
comprehension will be improved.
Conclusion

The data elicited from the students support whatlbeen hypothesized earlier. It is
found that cognitive and metacognitive strategresnelpful to improve reading

comprehension when they are used while readingy Tiklp students cope with the
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difficult encountered reading situations. Cogratand metacognitive strategies make
students more aware of the reading process betaeysean deal with the problems
caused by a variety of factors in a more efficigay. Those strategies direct students to
know how to quickly and efficiently learn. Simpdut, they help students build their
autonomy that contribute to their reading in paifac, and their learning process in general

because they will be able to orchestrate their maming effectively.
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General Conclusion

The noticeable shift which has been directed toveachers and learning arouse
great interest in how learners experience learrang,how they successfully deal with the
pitfalls all along the way of this process with thelp of LLSs. The latter were the main
concern of many researchers in the field since i@y a significant role in facilitating the
process of learning English as a second or foreigguage. They best reflect the active
participation on the part of the learners in thegrning, and how the application of those
strategies results in better performance in thguage learning tasks. Reading is
considered as one of the most crucial languagks skdt EFL students need to develop.
Thus, it gains a deluge of research since it seagem input for the development of other
skills. Knowing how to read is an art that manggle are not aware of. Based on the
previous studies, being an astute reader denowspoy a wide range of RS for reading
comprehension to take place. However, least resesudirected to investigate the use of
other types of strategies in relation to reading m@ading comprehension such as cognitive
and metacognitive strategies employed by EFL stisdehile reading which is the main
concern of the present study.

This piece of research is composed of two chapfehe first chapter is the
descriptive part that reviews the related literatuin this chapter, general issues related to
LLSs are dealt with in terms of their taxonomi@sportance, etc. Additionally, cognitive
and metacognitive strategies are emphasized diegeate the skelton of the present study.
A comprehensible description of the concept of irpdnd reading comprehension as well
is provided in this chapter. As far as the seadmapter is concerned, the methodology
adopted in the present study, and the analysiseofita obtained from the students’
guestionnaire are presented in this chapter. &bts yielded from the questionnaire

answer the research questions asked earlier assvetinfirm what was hypothesized so
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far that if Algerian EFL students at University Mamhed Seddik Ben Yahia of Jijel use
cognitive and metacognitive strategies while regdiheir reading comprehension will be

enhanced.
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Recommendations

In the light of what was found out from the anadyand discussion of the results

obtained, more horizons for future research areegpe

1. More research needs to be conducted to investiateslationship between
metacognitive control and achievement in readingme@hension. In other words,
to thouroughly examine the extent to which EFL stud can successfully
orchestrate their reading process through the Usetacognitive assessment tools
such as checklists. Therefore, one can percieve puncretely the extent of their
awarness reflected by the practical ways theyreelfilate their reading process.

2. The strategy transfer to other language skills\@teer issue worthy of
consideration. When the EFL student succeedsdodgethe text's message and
be able to extract the key points and ideas to memee, can he/she transfer this
bulk of knowledge to produce a piece of writingaasexample ? such a question
necessitates further research since reading isrtarggdo develop other skills.

3. Itis recommended also, to take cognitive trainimg consideration for the sake of
exploring the effectiveness of other cognitive ametacognitive strategies that may
be very helpful for a better reading comprehension.

4. The profile of LLSs needs more attention in theekign context in the sense that
students cannot realize the potential benefitratagy use unless they are informed
about it. The best way to do so is to provide thath strategy training through
which they will be well aware of the appropriateattgy to employ in a given
situation, and that would yield to fruitful resultéth regard to their performance in
the academic tasks.

5. However, strategy training is best succeeded whisrintegrated regularly with the

skills to be taught as parts of the curriculum thagposed to learn.
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Appendix
The Questionnaire

Dear student,

104

This questionnaire is a part of a piece of resealchims at collating information

about the use of cognitive and metacognitive ggrageand its relation to reading

comprehension enhancement. So it would be grepplyeciated to take your time filling

in this questionnaire. Please tick (he appropriate box (more than one answer can be

possible). All your answers will be kept confidaht
Section One : General Information About the ReadindSkill
1. Do you find reading an interesting activity?
ve[ ) N ]

2. How often do you read in English ?

Neve ) Rarel ] Sometin{__] Usually( ) Alway___]

3. What is your aim behind reading a written text ?
a. Pleasure

b. Look for information

o

Enlarge the scope of knowledge about a given topicterest
d. Accomplish a learning task

4. To what extent do you understand what has been?ead

Notatall__] Minimallf ]  ofewhat ] Extensive |

Section Two : Problems and Factors Affecting Readm Comprehension

JUuu

5. To what extent does the background knowledge abeuext’s topic affect your

understanding of the read text ?

Notatall[ ) Minimall ] Somewhg ] Extensive___ ]
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6. What do you think are the problems that may preyeatfrom comprehending

well the read text ?

7. Do you think your level at reading has an effecyoar reading comprehension ?

Y NC_J
8. To what extent does the type of the text you tatckigede the reading

comprehension ?

Notatalll )  Minimal{___] ofewhaf ] Extensive___]

9. Which of the following is more likely to affect réimg comprehension ?

a. The nature of the text C )
b. The nature of the reader C )
c. The nature of the reading activity C ]
d. The strategies being used to process reading [}

Section Three : The Use of Cognitive and Metacogive Strategies
10.1f you get stuck while reading, what strategiesyare going to use in order to keep
reading ?

11.How often do you plan what to read before you seatling ?

Neve ] Rare(__] Someti__] Usualfl )  Alway_ ]

12.1s planning helpful to you in relation to readingngprehension ?

N ]
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If yes, in what ways ?

13.How often do you evaluate whether you successfulfif your plan ?

Never( ] Rare(__] Sometifl ] Usually ]  Alway__ ]

14.How often are you aware of what your reading nesd8
Never ] Rare( ]  Sometif ] Usualy ] Alway ]
15.To what extent are you aware of how to get youdireaneeds while reading a
given text ?

Not atall__] Minimallf ) Somewhal ) Extensivd___)

16.How often do you focus on the context to understhedifficult words ?
Never ] Rare( ] Someti___ ] Usuall{__] Alwa) )
17.Do you think that relying on the context while rgapcan facilitate reading
comprehension ?
Y A
18.How does inferring from context contribute to remgdcomprehension ?

19.How often do you take notes whenever you come aaasseful information ?

Neve ] Rare( ] Somes{ ] Usualll ) Alwa( ]

20.While reading, how often do you underline key teonsain ideas that will help

you increase your understanding ?

Neve ] Rare ) Sometif__ ]  Usualy__ ) Alway ]
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21.How often do you analyse what is included in the y®u read to reach
comprehensible conclusions about it?

Never ] Rare(__ ) Someti{__ ] Usuallf ] Alwa__ ]

22.How often do you check to see if your guesses alheutext are right or wrong ?
Neve ] Rare( ] Someti{ ] Usuall[ ) Alwa{ ]
23.How often do you try to visualize information tohgou remember what you have
read ?
Nevel ] Rare(_) Someti{___ ] Usual_ ) Alway ]
24.How often do you correct mistakes immediately wiea think you misunderstand
the text's message ?
Nevel ] Rare(_ ) Sometil__ ] Usualll ] Alwa{_ )
25.How often do you check your progress to completatwbu are asked to do on
time ?
Neve ] Rare( ] Someti{_ ]  Usuallf ) Alwal ]
26.How often do you evaluate whether you have sucalgsichieved your objective
after reading ?
Neve ) Rare( ] Someti{ ]  Usuall[ ) Alwa ]
27.Do you think of how to improve your reading efficey ?
Y )
28. how could you overcome your weaknesses for aretigerstanding of the read

text ?

29.How often do you evaluate the effectiveness oteglias you used while reading ?

Neve ] Rare( ] Somes{___ ] Usuall_] Alwa_ ]
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30.With regard to the aforementioned strategies, whros according to you, are

mostly used by Algerian EFL learners for a bettading comprehension ?

Thank you for being cooperative



Résumé

Le but de la lecture est de bien comprendre ca @bé lu, ainsi, pour garantir la lecture
compréhension, le lecteur doit utiliser des stiaggui peuvent l'aider a construire le sens
du texte lu. Relativement, la présente étude tleei@ explorer I'utilisation des stratégies
cognitives et métacognitives et leurs relationssdavolution de la lecture

compréhension. Il a proposé comme hypothese sjliétudiant utilise les stratégies
cognitives et métacognitives pendant la lecturdestmre compréhension évoluera. Afin
de confirmer cette hypothése, un questionnairaesad aux étudiants d&™ année

Master en Anglais, a Université Mohamed Seddik Bahia de Jijel. Les résultats,
collectés de I'ensemble du groupe d’'un nombre3iétGdiants, a révélé des points clés en
relation avec le theme objet de la recherche. étiediants en Master 2 se trouvent utiliser
les stratégies cognitives et métacognitives afifade face aux problemes qui les
entravent lors de la lecture et atteindre ainbuede la lecture compréhension. Cela
prouve gu'ils voient les stratégies cognitives étamognitives comme des outils efficaces
qui leur facilitent la lecture compréhension du nemitnou ils déclarent utiliser
fréguemment ses dites stratégies lors de leunsrect Par conséquent, I'hypothése est
confirmée, ce qui implique que les étudiants osbired utiliser les stratégies cognitives

et métacognitives pour atteindre le but de la kectu

comprehension.
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