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Abstract

The dissertation in hand investigates the issudewkloping students’ writing performance
through the use of peer assessment technique. dda farget behind conducting this
research is to find out the attitudes of both thedr English language students and Written
Expression module teachers at Mohamed Seddik BémaYajel University towards the use
of peer assessment in improving third English laggulearners writing skill. Accordingly,
the research in hand hypothesizes that both temchedt learners have positive attitudes
towards the use of peer assessment and that impliemesuch technique would be greatly
effective for the enhancement students’ writindlsKihe study is divided into two foremost
parts using qualitative research; first, it expabepretical issues associated with the writing
skill and peer assessment. In the practical sidg&j@ents’ questionnaire which was addressed
to one hundred learners out of two thousand sy, tclassroom observation is carried
through attending six written expression sessioitis the use of an adopted checklist. At last
but not least, the interview is conducted with fiweitten expression teachers. The study
findings confirm the research hypothesis and revieat both teachers and learners have
positive attitudes towards the use of peer assegsamel that implementing this innovative
technique as an alternative way to assess studemitd be effective in developing the
students writing performance. Based on the resutsained, some pedagogical

recommendations and suggestions for future reseaiechuggested ultimately.

Key words:writing skill, peer assessment, students’ attifj@dad teachers’ attitudes, learner-

centered.
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1. The Background of the Study

Writing has been identified as one of the esskptiaductive skills which plays a
crucial role in social, professional, and educalorontexts; hence, it is seen as the most
important skill that the second language (SL) areign language learners (FLL) need to
develop after acquiring listening, speaking, anddneg skills. However, learning how to
write in the second language is considered to leadrthe most challenging aspects of SL
learning (Hyland, 2005). That is, writing is a cdeypprocess which demands a cognitive
analysis and linguistic synthesis. Indeed, it rezgiconsiderable effort, time, and practice on
the learners’ part to master all the aspects ofinvgriand to be skillful writers in order to
produce and conduct an acceptable piece of wr{tipgragraphs and essays). It is believed
that it might be due to the fact that the studdsxtk the necessary strategies and techniques
that help them to tackle the difficulties facedwniting tasks and activities. Consequently,
teachers have to adopt various techniques ancgieatthat make the learning process easy
such as assessment techniques in writing. Thusssisg learners’ writing may enhance and

empower their abilities and measure their acadacheevement.

Nowadays, the teaching language methods have etaf@m beingTeacher-
centered-Approacho Learner-Centered ApproaciAs Farhady (2006); McNamar@000);
Brown and Hudso1i1998)stated “ student-centered approaches in langieaghing led the
field of language testing to a shift of paradignonir traditional psychometric (teacher-
centered) testing to alternative adumetric (leaosertered) assessméfds cited in Abolfazli
Khonbi & Sadeghi, 2012, p.48)he shift led to a variety of assessment techniqties latter
give learners the opportunity to be independenipraamous, and active participants in the
learning process. Susser (1994) stated that otteeahain element of the process approach is
to raise students’ awareness about writing as foegss of discovery in which ideas are

generated and not just transcribed” (p.35). Thasmake writing a process of discovery,
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various new teaching pedagogies have been adoptedaaried out in the writing classroom
activities, one of which ipeer assessme(RA). The latter has been yielded as an outcome of
the learner-centered approach practice. Moreoveer mssessment is regarded as an
alternative means of assessing by which learnensitarp judge, and assess the quality of
their peers’ performance to improve their learrangficiency. According to Boud and Lublin
(1983), “ one of the most important processescthatoccur in undergraduate education is the
growth in students of the ability to be realistidges of their own performance and the ability
to monitor their own learning” ( as cited in Stafah994, p.69). Falchikov (2004) has
stressed that learner’s involvement in PA actisitiave been found to promote self-learning
(p.288). Subsequently, English foreign languageLjE€achers have to create a motivational
atmosphere for students to enable them interactmggotiating, judging and giving
constructive feedback to the peers’ work. Moreoveonrad and Goldstein (1999), Min
(2006), and Nakanoshi (2007) reported that “ ifheas have learned and practiced assessing
and editing skill, the skill will play an importandle in developing their own’s writing skill”
(as cited in Puegphrom & Chiramanee, 2011, p. Bgrdfore, peer assessment is needed in
writing in order to improve the learners’ writinggficiency and to become a more critical

reviewer and reader of their own and their peersing (Rollinson, 2005, p. 24).

2. The Statement of the Problem

According to our experience as English languagenkrs and to some teacher's
perspectives of written expression (WE) module hie English Language Department at
Mohammed Seddik Ben Yahia University-Jijel, EFL rfesxs face many difficulties in
introducing a good piece of writing; most of theme anot motivated enough to face the
writing challenges. Respectively, most of the shisiéeel that WE module is just a dull and a
boring session because they are not motivatedatietold fashioned teaching methods used

by teachers. Thus, The latter can become reallpl@noatic for the majority of third-year
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English Language students, namely, who are abograiduate and find themselves struggling

to produce acceptable written outcomes.

As a matter of fact, and as stated beforehand, aesessment is one of the most
practical techniques that might be used to enh#medearners’ motivation and awareness to
produce well-written productions. Hence, some teesimay find difficulties to improve the
learners’ writing proficiency through the use ofep@assessment since they might ignore its
effectiveness, and that due to class size, timstaaints, and they would rather focus only on
summative assessment to test their learners. Orottier hand, students think that peer
assessment is the appropriate technique that enti#en to improve the writing skill. For
these reasons, we consider that adopting peersassesin teaching the writing skill might
enable both WE teachers and third year English wiagg (ELL) learners in the English
Department of Jijel University reducing the diffites that students might face in the writing

process.

3. The Aim of the Study

The present research aims at exploring the studant$ the teachers’ attitudes
towards the implementation of peer assessment andetermine whether this learning
strategy helps learners to improve the writinglsklloreover, this study attempts to explore
the WE teachers’ awareness about the significamdaecorporating PA in their teaching
process and to what extent they are knowledgedidatgeer assessment instructions. That
is, the focal target behind this piece of rese@db find out, on the one hand, to what extent
teachers’ motivate their learners to be involved active in the PA process, what the needed
directions and instructions that are provided te lsarners in order to assess their peers’

written tasks and how frequently teachers give dhance to their learners to assess their
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peers’ writings. On the other hand, this study aanexploring how students handle the task

of making judgment during the writing classroomiaties.

Furthermore, this research strives for addressedagogical recommendations as far
the implementation of PA in the teaching/learnirighe writing skill is concerned. Putting
differently, the present study attempts at propgpgiadagogical and practical suggestions for

both teachers and learners on the light of thelga:data.
4. The Research Questions
This dissertation attempts to answer the follondgngstions:

1. What are the students’ and teachers’ attitudesresights towards the use of peer
assessment to improve the writing skill?

2. What is the importance of assessing peer’s wriing being assessed in the
writing process among EFL learners in the Engliahguage Department of Jijel
University?

3. Is peer assessment used as a technique to imir@veiting skill?

4. To what extent do teachers of WE module give thach to their learners to be

engaged in the peer assessment process?
5.The Hypotheisis and Assumptions

Improving the writing skill is one of the primaryals with which both teachers and
learners are concerned. Therefore, this study aimsvestigating whether peer assessment
develops students’ writing proficiency. The preseesearch is based on the following

assumptions:

v' We assume that EFL learners in English Languagmi®ent rely on peer

assessment in the learning process; they mighbleg@improve the writing skill.
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v We assume that teachers of WE module implemenhPteir teaching process
of the writing skill, their learners are likely émhance their written productions.

v' We, as well, expect that both the teachers antktraers in the (ELD) of Jijel
University to have positive attitudes towards timplementation of PA in

teaching/ learning writing skill.

Accordingly, we simply hypothesize that if bothdkars and learners have positive
attitudes towards PA practice in the writing skalhd are well-informed about that process

and practise it efficiently, the learner’s writislgill would develop positively.

6.The Research Method and Tools

Since the topic of the present research is aboathtrs’ and students’ attitudes
towards the use of peer assessment in developegvthing skill, then, the most relevant
procedure to be adopted in conducting and gathedatg on this piece of research is a
descriptive study through using a questionnaireinterview, and classroom observation. To
answer the research questions, qualitative daten fsbudents’ questionnaire would be
collected in order to know the attitudes of thedhyear learners at the English Language
Department towards the implementation of PA teamidHowever, the questionnaire might
not provide an access to what a person thinks lgxdot that reason, an observational study
is conducted in order to observe the participantthe classroom activities. In addition, an
interview, namely, a semi-structured interview idménistered to teachers of English
Language Department of Mohammed Seddik Ben-Yahiavddsity in order to have an
overview of the use of peer assessment in teadbarging writing and their awareness about

its principles and practices in EFL classrooms.



STUDENTS’ AND TEACHERS’ ATTITUDES TOWARDS THE USE OFHER ASSESSMENT 6

7. The Structure of the Study

This study is organized and structured into threapters. Chapter one presents the
theoretical background of writing in the secondglaage (SL), its components, the stages of
development and the approaches to teaching writinglso reviews writing under the PA

technique with a particular reference to teachams! learners’ role.

Chapter two is about peer assessment in foreiggubege classrooms. It investigates
different definitions, theories that support PAgamovides an overview of peer assessment in

writing followed by its benefits and drawbacks.

Chapter three, which is practical in nature death the field work and data analysis
and the discussion of the learners’ questionnamck @dassroom observation, in addition to
teacher’ interview. Finally, the third chapter g@gvesome worthy pedagogical
recommendations and suggestions for further fuesearch on the light of the findings of the

research.
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Introduction

The writing skill is a valuable skill that EFL lears are aspiring to master since it has
become a necessity in both the social and the awadiée. Accordingly, the writing skill has
been investigated widely in the field of educatiSo, the chapter in hand deals with the
writing skill explaining its components and thegga learners have to go through to develop
the writing skill. In addition, this chapter expiaithe teaching/learning process of the writing
skill in Second Language classroom. Besides, dudises the role of both teachers and
learners during the writing assessment procesg g&ar assessment technique, as it also
examines the teaching of the writing skill withewefnce to different approaches. Finally,

chapter one introduces the different types of tésisare used to teach/learn writing.

1.1. The Writing Skill
The writing skill has been defined and explainexhfdifferent perspectives and by
many researchers. Before starting to explain thiews components and stages of the
writing process; the chapter in hand sheds lighthemnotion of the writing skill.

1.1.1. Definition of Writing

Writing is one of the main productive skills thatimportant for first and second
language learners. It refers to the use of gramndssymbols to record speech. The
Cambridge dictionary (2015) defined writing as “8iall or activity of producing words on a
surface”. In addition to Byrne (1988) stressed “wine write we use graphic and symbols:
that is, letters or combination of letters whiclate to the sounds we make when we speak”
(p.1). On the other hand, written text is not gusandom production of using symbols and
graphs, but it is related to the use of appropsét#s i.e. grammar, syntax, vocabulary, and
structure of the text which includes organizatiod aoherence of the information. As Byrne

(1988) stated:
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Writing is clearly much more than the productiorgodphic symbols, just as

speech is more than the production of sounds. Jimbals have to be

arranged, according to certain conventions, to faords, and words have to

be arranged to form sentences. (p.1)

Similarly, Hyland (2003) considered writing as adgp of marks on a paper arranged
coherently which is structured according to a systé rules” (p.3). Moreover, writing is a
complex process which involves students knowledgeety of aspects such as; linguistic
knowledge, cohesive devices, and choice of wordtsdte believed to be the base of
successful writing. Accordingly, the difficulty tie writing process was explained by
Richards and Renandya (2002) who stated that “.diffieulty lies not only in generating
and organizing ideas but also in translating thesas into readable texts... L2 writers have
to pay attention to higher level skills of plannizigd organizing as well as lower level skills
of spelling, punctuation, word choice and so on3(3). So, writing is a skill which differs
from the other skills in the sense that it needsruttion and learning its various skills that
focus on understanding the language functions wieigimers use to express and
communicate. Rivers and Temperly (1978) believed o write so that one is really
communicating a message isolated in place andisirae art that requires consciously

directed effort and deliberate choice in langua@e262).

To sum up, researchers have argued that the wekiigends to be one of the most
complex skills to be mastered or acquired; it larguage productive basic skill that requires
motor as well as thinking abilities, mental effoatsd implies such sub-skills as topic sentence

formation and text organization.
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1.1.2. The Componentsf the Writing Skill

The acquisition and development of the writingIsktian be a challenging process for
many students and especially L2 learners. Thisrlathn be achieved and mastered only by
understanding what the basic constituents of vwgitindeed, before starting to write a word, a
phrase, or a sentence, students should know how thetings are grammatically,
semantically and syntactically structured and oiggh According to Wilbers (2007), an
effective and proficient writing should include feefive main components. First, a good
writing involves focusing on a clear and manageaida, in addition to the argument that
supports and reinforces the central idea. The seetement has to do with the coherent and
logical arrangement of material; this refers to amigation elements. Besides these two
components, students should support the materiad) g$atistics, quotation, and examples in
order to make the ideas and information clear aadmmgful; it is called supporting material
elements. In addition to stylistic elements, largué clear, accurate and appropriate to the
audience; if students choose and select suitabiéersees and expression correctly and
effectively. Finally, the mechanical elements sdobé mastered i.e. students should know
right where and when to use punctuation includipgllsxg as well as grammar. Similarly,
Harmer (2004, p. 44) viewed writing like any othanguage skills which has its own
mechanical components that include handwritingllisge punctuation, and the appropriate

structure of sentences, paragraphs, and texts.

Furthermore, having a good knowledge of the strectof the language and its
rhetorical devices i.e. grammatical, lexical, anahtactic devices, and knowing how to
manipulate them is required in order to produceeaepof writing. Brooks and Penn (1970)
pointed out “... for one thing, in writing, we mustderstand the structure of the language,
what the parts of speech do, how the words relatene another, what individual words

mean, the rules of grammar and punctuation” (p.20).
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1.1.2The Stages of the Writing Process

Effective writing is not a single process; it héages that learners have to follow in order
to produce a final well-written product. These stagre pre-writing, drafting, evaluating, and
editing as suggested by Haven (2015). Hence, B{@@00) explained the main stages of the

written product as follow:

Written products are often the result of thinkidgafting, and revising

procedures that require specialized skills... théhapef the compositional

nature of writing has produced writing pedagogy fbauses students on how

to generate ideas, how to organize them coherdmily,to use discourse

markers and rhetorical conventions to put them swieéy into a written text,

how to revise text for clearer meaning, how to &ahit for appropriate

grammar, and how to produce a final product. (p335

Accordingly, writing is not a simple matter of egpsing ideas and putting words
together to make sentences. Learners need to @octise process of writing step by step in

order to produce a final well product.

1.1.3.1. Planning

Planning or pre-writing is the first step of theopess of writing; it refers to the
generation of ideas and thoughts either from om@iswledge or from other resources
(Sundem, 2007; p. 43). A writer in this stage Hesdpportunity to search, create, and explore
his/her ideas. According to Seow (2002), plannsi@n important stage “pre-writing is any

activity in the classroom that encourages studentasrite. It stimulates thoughts for getting
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started. In fact, it moves students away from fa@rblank page toward generating tentative
ideas and gathering information of writing” (p.31&) addition, Parson (1985) stated that
“students who are encouraged to engage in an afrpse-writing experiences have a greater
chance for writing achievement than those enjoittedet to work on their writing without

this kind of preparation” (p.115).

Thus, it is important to make the student awardhef effectiveness of this stage,
because it is an opportunity for learners to chpdsseuss, and create ideas about a topic.
Furthermore, in this stage, learners should seletpic then they will search and gather
information about a topic. After that, learners discuss ideas with their peers about a topic;

this will help and prepare them to be productiahers.

1.1.3.2. Drafting

In the drafting stage, students start to put tllas and thoughts on paper for the first
time. Brown and Hood (1989) tried to define drajtias “the stage where you really begin
writing. The most important thing is to get wordg@papers; it is not the time to worry about
spelling, grammar, punctuation or the best wordi{@40). In the drafting stage, learners
should focus on getting their ideas on paper, aegam the information in a logical way, and
developing the topic without concentrating on laamyel aspects as grammar, punctuation, and
spelling but they focus more on the content. Thegdnjust to let the words fly and the vivid

details and emotions flow (Haven, 2015, p.2).

In brief, drafting is an important step in the wnif process; the writer can try out his
ideas, he can change, omit or replace the contewiell as the form. Drafting does not need

to be perfect because it is not the final product.
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1.1.3.3. Evaluating

After the stage of drafting where the writer getswd his/her ideas, the stage of
evaluating or reviewing takes place. The writethis stage needs to revise and edit what has
been written. In other words, it is the evaluatadrtext in terms of the global characteristics
of writing such as content, organization, and styfe addition to revising, omitting, and
adjusting what is wrong in order to get an effextand appropriate text (Oshima & Hogue,

1998, p.20).

Moreover, Galko (2004) viewed that revision or enadlon must be done by following

basic steps which are:

1- Read your paper very carefully and very criticaltyif you were the intended
audience;

2- Content revision checklist;

w
1

Decide what needs to be done;

P

Make the needed changes. (p.75)

1.1.3.4. Editing

Editing is the final stage. According to Fulwil@002),

“you edit in the later stages of writing to rechegdur whole text, to make sure it reads
as you intend it to read, you want to see thatyehirg works, from the clarity of ideas to the
logic of the paragraphs, the validity of sententles,precision of words, and the correctness

and accuracy of everything, from facts and refeesrio spelling and punctuation” (p. 21).

In other words, the writer in this stage should atl the errors and mistakes of the structure

if it is organized, and the mechanics that includpslling, punctuation, and grammar. So,
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editing involves the careful checking of the writtiext to make sure that the draft is polished.

Editing focuses on making the documents meet theestions of stands written English.

1.2. Writing in Second Language.

Learning how to write is a big challenge for botatime and non-native learners.
Particularly, it is much bigger with students ofglish as a foreign language. This part of the
chapter presents a brief history of how writing vdesveloped and became a subfield in the
second language. In addition, different approaciiegiting in L2 are explored and presented

subsequently.

1.2.1. Brief History of Second Language Writing.

The first writing instruments can be dated backh® cave man in which different
forms were introduced. Early man is that he didwaate he relied on drawing different forms
and paintings to refer to various things relatechi® daily life. Yule (2010) claimed that
“human beings started to write some 20,000 to Zby¥ars ago” (p. 212). In actual fact,
research on second language writing has an iniegesstorical background when L2 writing
discipline started to change in the early of 19%0id became an interdisciplinary field of L2

studies and applied linguistics (Kroll, 2003, p.15)

During the 1940’s and the 1960’s, the writing wasglected in the pedagogy of
second language studies because of the dominandbeofudio-lingual method. More
precisely, the marginalization of writing is tracé@dck to the development of applied
linguistics in the late of the nineteenth centutyich focused on oral proficiency, namely, the
spoken language. Researchers of applied linguigigeged phonetics and the spoken form as
the basis of both theoretical and practical studidenguage, whereas written language was

seen as a consolidation and a support for theserpaiKroll, 2003, p.16).
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Accordingly, in the late of 1950’s the number ofmnAmative learners in the United
States started to increase rapidly with a seriaumsern of L2 pedagogy and practice. Thus,
reflecting the recognition of the instructional apedagogical problem, and the major
differences between the first language (L1) andms@danguage students, writing in SL
instruction became a significant subfield in L2dsés$ in addition to the focus on writing as a
sentence level structure i.e. non-native learnegsived instruction about the structure of the

target language. (Matsuda, 2003, p. 18-19)

From the 1970’s to the early 1980’s, the ESL wgtiacused mainly on the features of
L2 writing product or text. But, in the late of 1®8, L2 writing had begun to shift from
writing product to writing process. Indeed, the Uscwas no longer on the written text,
sentence level structure and/or discourse struyctustead of writing was a process of
developing and discovering meaning. Researcherg started questioning and investigating
how learners manage and approach to follow thegssot¢hrough writing, exploring such
process in L2 writing context aimed to discover Yaeeties of the process approach between
L1 and L2 writers (Fujieda, 2006, p. 64). So, th@mfocus or interest of this approach was

on the cognitive stages that individuals go throwtien they write.

In the 1990’s, the field of second language writimgs flourished in reaction to
pedagogical and practical concerns in U.S. highercation institution, in which it has been
shifted from a disciplinary to an interdisciplindigld comprised of several dimensions rather

than a single aspect (Matsuda, 2003, p. 28).

1.2.2. Approaches to Teaching the Writing Skill

Teaching writing can take different forms besmas Raims (1983, p.11) argued that
there is no best way to teach writing. There afferdint approaches, and choosing one or the

other depends on" teaching styles” or "learneig's{p.5), and on the goals the teacher want
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his learners to achieve. The same idea was emgaidsyzHyland (2003), who stated that "L2
writing classroom are typically a mixture of morgah one approach and that teachers

combine these orientations in the imaginative dfeteve way"(p.23).

1.2.2.1. The Controlled to Free Approach

During the era of the Audio-Lingual apprbdd@950sand 1960 language was seen as a
habit formation (from behaviourist psychology), atitht language is speech (structural
linguistics), according to Silva (1990, p.12), idtnot surprising from this perspective writing
was regarded as a secondary concern, essentiatyndsrcement for oral habit ". The writing
was not seen a skill on its own, it was used asidiveid” for the other skills (listening,
speaking and reading). (Rivers, 1968). The comidotb free approach focuses on imitation
and repetition and that minimizes the chance toenmalstakes because they are seen as bad

habits (behavioural psychology).

One advantage of controlled to free appraacthat it can be used with different
levels; the students at first are given a sentgn@xercise, then paragraphs to copy or
manipulate grammatically by changing questions stadements and they also might change
words into clauses or combine sentences. Only adaanced level, students have some free
writing. In addition, Raimes (1983) claimed thatstrapproach stressed three features:

grammar, syntax, and mechanics contextualized.

1.2.2.2. The Free Writing Approach

According to Raims (1983, p.7), the Free WritingpAgach is an approach that
emphasizes quantity rather than quality; studergsaasigned large amounts of free writing

for which they get little or no correction.
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It is believed that writing without worryingbout making mistakes and the teacher
correction encourages the student to write and tindevelop their writing ability. He argued
that "once the ideas are on the page grammaticailracy, organization and the rest will
gradually follow". Therefore, the free writing appch emphasizes the audience and the

content as two important features of the writinggess.

1.2.2.3. The Product-Oriented Process

The product approach focuses on creating a weltlyced composition, as it is
defined by Nunan "...a product-oriented approactthaditle indicates focuses on the end of
a learning process, what is that the learner issebgol to be able to do as a fluent and a

component user of language "(1991, p.86).

A product approach is “a traditional approachwinich students are encouraged to
mimic a model text, usually is presented and amalyat an early stage” (Gabrielatos, 2002,
p.5), the same idea is reported by Badger and WB@60), who argued that the product
approach is only an imitation of texts providedthg teacher (p.154). In a typical product
oriented approach classroom, the teacher presemtgimg model to students and asks them

to follow it. A clear error-free and organized téxthe primary goal of the product writing.

.1.2.2.4.The Process-Oriented Approach:

As a reaction to the limitations of the Productedted Approach another approach
known as the process-oriented approach emerged. prbeess-oriented approach is
concerned with the means and how writers creatiéngniather than the final product, Zamel
(1982) argued that "writing involves much more thstudying a particular grammar,
analyzing and imitating rhetorical models, or mitig what it is one plan to say " (p.196).

From his part, Kroll (2001) defined the pess approach as follow:
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“Process approach” serves today as an umbrelfa fer many types of writing
courses .... What the term captures is the fact shadent writers engage in the
writing tasks through a cyclical approach rathemtla single-shot approach. They are
not expected to produce and submit complete andhmal responses to their writing
assignments without going through stages of dmaféind receiving feedback on their
drafts, be it from peers and/or from the teachddlpdved by revision of their evolving
texts. (p. 220-221).
The stages of the development of writing in thecpss approach are represented in
the following figure. According to Hyland (2003hase stages "...do not occur in a neat
linear sequence but are recursive, interactive paentially simultaneous, and all work can

be reviewed evaluated, and revised, even beforgéexmyras been produced at all " (p.11)

Selection of topic: by teacher and/or students
Prewriting: brainstorming, collecting data, note taking, outlining, etc.
—» Composing: getting ideas down on paper

Response to drafi: teacher/peers respond to ideas, organization,
and style

Revising: reorganizing, style, adjusting to readers, refining ideas

Response to revisions: teacher/peers respond 1o ideas, organization,
and style

Proofreading and editing: checking and correcting form, layout,
evidence, etc.

Evaluation: teacher evaluates progress over the process

Publishing: by class circulation or presentation, noticeboards,
Website, stc.

Follow-up tasks: to address weaknesses A

Figurel. 1. A Process Model of Writing Instructidwapted from “Second

languagewriting”, by ( K. Hyland, 2003, p11).
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Moreover, Newfields (1999) highlighted several eliinces. The table below

presented the major differences between the Prégga®ach and the Product Approach.

Table 1.1.

Major Dichotomies in Writing ApproachAdapted from"Process and Product Approaches In

EFL composition connecting "How" and "What", by Newfields. 1999

The Process Approach The Product Approach

» Emphasizing on the learning process. ¢ Emphasis on the finished product.

* Focus on the student experience. * Focus on objective outcomes.

* Regard for form and structure. * Regard for global meaning.

* Priority on students’ interaction. * Priority on formal course design.

» Concern for immediate tasks, » Concern for long-term objectives.
activities, brainstorming and genre e Classroom writing, errors analysis,
analysis. and stylistic focus are features of a

product writing approach.

As explained in the above table, the main diffeeshetween the product approach and
the process approach focuses more on the leafimad'piece of work rather than the process
they go through to produce the work. Thus, theieawhile assesses the work in the product
approach, he focuses on assessing grammaticataiecdllknowledge he, as well, focuses on
the ideas which are the starting point in this apph. The reader or the audience is a crucial
element that the writer must take into consideraimothe process approach.
1.2.2.5.The Eclectic Approach

All over the years, the writing was seen differgnthat led to the appearance of

several approaches to teach and learn writing. éleoge of the major questions that are
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asked here is what is the best approach? Therenany possible answers (Raims, 1983,
p.11). In the Eclectic approach, Teachers choosee rttan one approach in the learning
process.

The word ‘eclectic’ is of Greek origin. According the seventh edition of Oxford
Advanced Learner’s Dictionary (OALD), (2010), Edieaneans "not following one style or
set of ideas but choosing from or using a wideetgti(p. 81). In other words, eclectic means
to select. Moreover, the eclectic approach is ttuegss of using techniques and activities
from a range of language teaching approaches arlodwogies. Reid (2001) stated that
because "one size does not fit all...the use of etyaof approaches that permits teachers to
extend their repertoire” (p.32). Actually, the poasp behind using this approach is due to the
fact that students have different learning stytésnce, teachers need to select from different
approaches according to their students’ needs.

1.3. Peer Assessment and the Writing skill

With the development of teaching and learning, peedback or formative peer
assessment plays a crucial role in the writing @gec Thus, teachers and students become
more cooperative during the process of writing. ¢¢erthe subsequent section portrays both

teachers’ and learners’ roles during the proceswiting.

1.3.1. Teacher’s Role during the Writing Process iPeer Assessment Technique

The concept of the teacher-centered role had beeredhith the development and
the change of the learning and teaching approadhes.focus has been put on the active
involvement of students in the learning processusThthe teacher who uses peer assessment
as a technique to teach writing skill has a congpjetlifferent role compared to traditional
methods of teaching writing i.e. they are no lonidper only source of information. However,

according to Harmer (2001), teachers’ role can lscdbed as a ‘facilitator who is
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democratic and encourages students’ autonomy thraogolving them to work in a
collaborative atmosphere in addition to being antoaller’ who leads his/her students during
classroom activities and tasks. Moreover, he is@as a resource rather than as the only
transmitter of knowledge (Harmer, 2001, p. 108)urtlrermore, teachers’ role during the
writing process is seen as a coach, a guide, addcesion maker. Accordingly, William
(2003) stated that teacher in the learning enviemmntervenes regularly in the writing
process, guides students during the writing aatiwibesides he suggests and gives the advice
to overcome students’ problem when they write. Muez, he corrects the mistakes of
students’ writing draft by pointing out and giviagncrete suggestions. Additionally, William

(2003) referred to teacher's role that he may perfim the writing process as follow:

* The teacher can structure his/her classroom irtalmwative communities with the
intervention and the guidance during the writinggass.

* The teacher can provide assistance and help ssidtie they write and revise their
drafts.

* He can encourage students to recognize their rieedgrove their learning.

» The teacher can be an examiner who draws studatigsition to re-evaluate their
mistakes as well as offering suggestion and adwicine students’ written forms in

order to improve the writing skill. (p.108)

More precisely, teacher’s role during the writin@gess is to act as a peer to support
for his/her students i.e. reads and gives oralvantien feedback to students’ writing tasks

and creates a collaborative atmosphere in whiaftesiis can be encouraged to work together.

1.3.2. Learner’s Role during the Writing Process irPeer Assessment

In recent years, learning and teaching approaclereeqred much focus on learner

independence and autonomy (Bulter & Lee, 2010)edald students do not depend on their
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teachers and instructors all the time, but theyober autonomous and responsible for their
own learning. In peer learning, learners have thgodunity to evaluate, edit and judge their
peers writing a draft. Accordingly, Lui and Hand@002) referred to the learners’ role during

the writing process in peer learning as follow:

use of learners as sources of information andantants for each other in such a way
that learners assume roles and responsibilitiesalty taken on by the formally
trained teacher, tutor, or editor in commentingaod critiquing each other’s drafts in

both written and oral formats in the process otimgi (p.1)

In other words, learners in peer feedback engageitinal evaluation of peer text for
the purpose of working together in order to provadel share feedback on one’s another
writing drafts in addition to judging, commentingdacorrecting the peers’ work either orally
or in written form. Furthermore, Meinecke (2013)iéeed that learners tend to have different

roles in peer learning process which are:

e Learners can exchange their written text in ordexhieck and revise the works
of each other.

» Receive feedback on the form and content of theé peeiting drafts.

* Give comments and correct grammar, spelling andlwalary mistakes.

* Give suggestions or any details that may help tkentlae piece of writing

more efficient and complete.

On the other hand, Harmer (2004) stated that “thenrabjective of writing activities
done in groups or pairs is to involve in the creatf written texts, whoever does the actual
writing” (p.77). Furthermore, Topping, Smith, Swans, Elliot, (2000) believed that peer
learning/ formative assessment is where studeraisi@e, edit and judge the works produced

by their peers which obviously enhances the outduthe final written product. More
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particularly, students who are engaged and involwnethe writing process are assuming to
read, revise, check, evaluate and judge the pérafts, in addition to correcting the mistakes
and the errors in order to produce a good pieceriing. Hence, the writing skill will be
improved and developed.
1.4. The Effect of Attitude on Second Language Wrilhg Learning

Attitudes have identified as one of the psycholabitactors that affect second
language acquisition (SLA). Since the concern efpiiece of research in hand is to explore
the attitudes of both teachers and students towzeds assessment; but before going further
to explain how attitudes affect SLA, a definitiohAttitude must be given. Accordingly, the
attitude was defined by Smith (1971) as “attitudeai relatively enduring organization of
beliefs around an object or situation, predisposimg to respond in some preferential
manner”. The attitudes shape the person’s behavemuo reactions towards the attitude (As
cited in Oroujlo Vahedi, 2011, p.997). Another dédfon is given by Gardner (1985) “an
individual's attitude is an evaluative reactionsiame referent or attitude object, inferred on
the basis of an individual's beliefs or opinion®abthe referent” (p.9). Additionally, Gardner
(1985) argued that the attitude is a very imporfanthe success in SLA. He stated:

In the language learning situation, if studentstudes are favorable, it is reasonable
to predict other things being equal, that the eepee with the language be pleased
and the students will be encouraged to continuaphy, favorable attitudes tend to
cause the experience to be perceived positivelyth@mther hand, attitudes are
negative; the experiences will tend to be perceiuddvorably (p.8).

A learner’s attitude towards the language or any @it can hinder or facilitate the
process of language learning. Indeed, the effecattfudes on language learning was
extensively explained by Krashen irhe Affective Filter HypothesidNegative attitudes

strengthen the Affective filter; hence, the knovgedvill not reach the language acquisition
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device ( LAD) Positive attitudes weaker the affeffilter; thus, the knowledge will reach

the LAD easily and learning would occur succesgfidrashen (1982) stressed that:
The Affective Filter hypothesis captures the relahip between affective variables
and the process of second language acquisitior&yimg that acquirers vary with
respect to the strength or level of their Affectiiters. Those whose attitudes are not
optimal for second language acquisition will nolyakend to seek less input, but they
will have a high or strong Affective Filter evertlifey understand the message, the
input will not reach the part of the brain respobiesifor language acquisition, or the
language acquisition device. Those with attitudesnaore conducive to second
language acquisition will not only seek and obtawre input, they will also have a
lower or weaker filter. They will be more open ke tinput, and it will strike "deeper”

(Stevick, 1976). (p. 30)

Filter
Language )
Input H ----- 9 E;cq!lisition %A{:quued competence
device

Figure .1.2. The operation of the "Affective FilteAdapted from "Principles and Practice in
Second Language Acquisition”, by S. D. Krashen21 93 30.

Since writing is crucial in any language learngigiation, the learner’s attitudes
towards this skill or towards any writing practmetechnique will affect the students
learning. Noticeably, positive attitude towards Wriing skill or any part of it will affect the

students’ learning positively.
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1.5. Writing Tasks
In any writing course, tasks are crucial elemeatstimulate and motivate the student
to write. Yet, not all tasks can serve the lesdachers must select the writing activities
based on certain criteria. According to Ur (1996achers must check the effectiveness of the
writing tasks they select by asking the followingegtions:
v" Would my students find the activity motivating,nstilating, and interesting to
do?
v Is it of an appropriate level for them?
v" Is the kind of writing relevant to their needs?
v" Would | need some preliminary teaching in preparefor this activity?
The following are writing activities that are comnipfound in course books as
mentioned by Ur (1996):
1. Book report: Ur (1996) stated that students find tipe of tasks “boring".
Guidance on content and organization is needestfents.
2. Book review: is the task in which students are dgtkeanalyze a book; telling
what a book is about and evaluate its weaknessesteangths. This task for Ur
(1996) is purposeful, audience oriented and interg$o do.
3. Instruction sheet: is an easy and interestingtiaslo. Some advice on the layout
of instruction is needed.
4. Narrative: one advantage of this type of taskkas it can be adopted for most
levels. Students are asked to write a narrativedas series of pictures.
5. Personal story: students in this type of activiies motivated to write about their
personal experience. A student can be prepareeibg lgiven a sample of a

personal story.
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6. Describe a view: it is a short task in which studse asked to describe a view. It
can be used at different levels of proficiency.

7. Describe someone: it is interesting, easy, andgsiifarward to do.

8. Describe people: it is the same level as (7), ti@guires more imagination and
preparation.

9. Answer a letter: a task that needs preparation franpart of the teacher; he
prepares the original letter and the students \ariteply. it is a highly motivating
task with a particular audience and purpose.

10.Job application: a task that is very helpful fealrlife usage. Some conventions
about letters like this will need to be taught.

11.Propose change: it is a task that is suitabledgaaced levels. Involving the
organized and convincing presentation of an argimen

12.News report: this is a cledmodel-imitating writing. As a preparation for this
task, all the typical features of this genre oftien discourse must be explained to
students.

13.1deal school: it is more suitable for school cheldrthey are asked to imagine their
ideal school and describe it.

14.Describe process: a task which is suitable fomiesar in science or technology, it
requires precise and orderly representation ofimétion.

15.Film music: a stimulating, fun task for imaginatisteidents. But the preparation

for the task is time-consuming Ur (1996, p.164-166)

Conclusion
To conclude with, writing in the second languagecensidered a difficult skill

compared to speaking and reading. Hence, teacheutdsengage students in a collaborative
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community or atmosphere during teaching writingvimch students help their peers to detect
problems and overcome their weaknesses to pronmatenaprove writing abilities. Hence,
learners should be aware of the nature of thisl,ské components and its stages.
Furthermore, the role of teachers and course dexsiga to investigate the best way to teach
the WS appropriately. So issues related to the W& wlainly discussed within the frame of
this chapter namely; its basic definition, its caments, its basic strategies that learners have
to pass through to write; what is more, learningvtio write in a second language and the
history of SL writing, in addition to approachestéaching the WS and diverse writing tasks
were exposed in the chapter in hand. Last but east] an explanation to the effect of

attitudes on the success in the writing skill wesspnted in this chapter.
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Introduction

In any language teaching and learning procesgethntertwined elements are
included: curriculum, instruction, and assessmé&he former has received much scholarly
attention has been investigated extensively innmegears. Hence, this chapter portrays the
concept of writing assessment in depth and peesasgent namely. It provides the definition
of assessment and its historical background; ibsep its types and its values in language
teaching. Moreover, chapter two highlights theideton between traditional and alternative

assessment and extensively reviews the literafyreer and self-assessment.

2. 1. Current Definition

According to Airasian (as cited in Iseni, 2011, j. "assessmen$ a general term
used to describe the process adflecting, analyzing, and interpretingemphasis added]
information (data) for an intended purpose”; thstgps must be included in the assessment
process, first gathering information, second aralyand finally making judgment about the
degree of success. A similar definition is givenlitaji, Enayat & Momeni(2016) "assessment
is an approach which makes it possible to gathernmation and make inferences about the
learners’ potentials or the quality or successeathing according to the different sources of
the learners’ performancg’.717).

Furthermore, Angelo (1995) gave a more compreherdafinition of assessment:
Assessment is an ongoing process aimed at undéirsgaand improving students’
learning. It involves making expectation explicibda public; setting appropriate
criteria and high standards for learning qualitystematically gathering, analyzing
and interpreting evidence to determine how wellfgremances matches those
expectations and standards and using the resuitfognation to document, explain

and improve performance (p.7).
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According to the previously introduced definiticassessment is a process that helps
in determining whether the expectations aboutehening quality are achievable or not. It is

of crucial importance for the entire participanthe educational system.

2. 1.1. Historical Background

Assessment, as a concept in language teachingurndergone different stages of
change. The prime factor behind this change idatiethat the learningeaching process has

undergone different changes. This idea was empddi&iy Shepard (2000, p.4), according to

him assessment procedures have followed modelgro€elum and instructions which were

inspired by different learning theories. FollowiSgepard model (illustrated in figure 1), two
main models of curriculum were of huge influence tbe development of the notion of

assessment: The Curriculum of Social Efficiency andReformed Vision of Curriculum.
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Figure 2.1. A historical overview illustrating Hasthanging conceptions of curriculum,
learning, and measurement the explain the curneoimpatibility between new views of

instruction and traditional testing. Adapted froRole of assessment in learning a cultubg”,
L. D.Shepard, 2000, p. 5.

Another vision was introduced by Serafini (200B84) in which he introduced other
terms of the notion of the assessment developrhabtare different from the Shepard(2000),
but the assumptions and theories are similar. Bef20D00) described three paradigms of the

curriculum; the first paradigm is an assessmentaasurement, the second is assessment

procedure, and the third paradigm assessment asyng
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As far as the first paradigm is concerned, assess@& measurement aimed at
measuring students’ achievement using objectivedst@ized tests, like multiple choice, true
or false, and matching. Multiple choice tests wased to measure the writing ability,
focusing on grammar, word choice, and spellingyroter "to measure a number of knowledge
students have accumulated over their school experiéSerafini(2000). Object tests were
characterized by objectivity and reliability. Senaf{2000, p.385) argued that in this type of
assessment "objectivity, standardization and riilialbake priority over concerns of teachers
and students involvement".

This priority, according to Birenbaum (1996), leadssome negative consequences
among are inflated test scores and test pollutieaching to the test, or in some extreme
cases, teaching the test. (as cited in Falchikd052p.33). Another disadvantage of this type
of assessment is that students are not involvedd BtO85) argued that in order for effective
learning to take place, learners should be ablmftaence their own learning rather than
being a passive recipient of knowledge (as citdéalchikov, 2005, p. 37).

Furthermore, Falchikov (2005) stated that in thetof assessment, "...many aspects
of learning are not measured by anyone assessnmeghbdi because as he stated the number
of strategies used is limited (p.32). From his pBrown (2000) argued that objective tests
were useful only to measure the linguistic abibtyd logical-mathematical problem solving
(IQ concept of intelligence) and after Gardner'saduced a new vision of the concept of
intelligence there was a need for alternative wafyassessment that could measure all other
learning aspects and intelligence types, statiag '@l smart people aren’t necessarily adept
at fast, reactive thinking. They may be very inntox&ain being able to think beyond the
normal limits imposed by the normal existing tesisgd may need a good deal of processing

time to enact this creativity" (p.404).
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As a result of this new vision of intelligence,dabased on the cognitive and
constructivist theories of learning (Shepard, 20p({), another paradigm emerged, the
assessment as Inquiry or Classroom Assessment.rdwegty, Crafton and Bruke (1994)
reported that in this paradigm, assessment is dea® a social, contextually specific,
interpretive activity (as cited in Serefani,2000385), and as " an ongoing process that is
integrated with the instruction"( Shepard, 20008).The role of both teachers and students
changed; students are no longer recipient of kndgdeand "teachers are no longer simply
test administrators rather teachers and studenés véewed as active creators of
knowledge"(Wells, 1984) (as cited in Serafini, 200(87).

The second paradigm, assessment as a proceduneed seeements from both
paradigms, it shared with assessment as measuré@sei@w of testing (Traditional testing),
and with the paradigm of assessment as inquinyats vision of instruction ( Shepard, 2000,
p.5). Like in the assessment as measurement tsaelner students are isolated from the
process, according to Serafni (2000), they are thactly involved in making decisions

concerning the assessment procedure or the puopdisis assessment” (p.386).
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To sum up, the notion of assessment have underddfexrent changes from a
decontextualized, atomistic, and isolated to a exdoblized an integrated assessment
emphasize a high level of comprehension teacheng) @s variety of techniques, that last
permits to cover all the dimensions of intelligenbtoreover, the vision of assessment i.e.
classroom assessment is going in the directionnobi@e students centeredness assessment. As
result of these changes, two major types of assadsane now used in the field of language
assessment: traditional and alternative assessment.
2.1.1.1. Traditional vs. Alternative Assessment

The following table summarizes the major differehbetween traditional assessment
and alternative assessment. Accordingly, traditi@ssessment relies heavily on objective
tests of timed multiple choice format with only oc@rect answer. Traditional assessment is
a summative assessment aimed to measure the leaacbievement. On the other hand,
alternative assessment is a day to day assesshanistintegrated with instruction. It is
formative with the aim of helping students

Table .2.1.

Traditional and Alternative Assessmefitlapted from Armstrong 1994 and Baily 1988 (as

cited in Brown, 2000, p.406)

Traditional Assessment Alternative Assessment

* One- shot standardized exams » Continuous long-term assessment

* Timed-multiple choice format * Unlimited free response format

+ Decontextualized test items + Contextualized communicative tasks

* Scores suffice for feedback * Individualized feedback and
washback

* Focus on the right answer * Open-ended creative answers

e  Summative  Formative
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* Oriented to product * Oriented to process
* Non-interactive performance * Interactive performance
» Focus on intrinsic motivation » Forces extrinsic motivation

2.2. Types of Assessment

There are four types of assessment that are ugbd tlassroom differently and for
different purposes: Formative and summative, foramal informal assessment (Brown, 2004,

p.402)

2.2.1. Formative Assessment

Formative assessment (FA), progress monitoringnetractional assessment is all
names that describe the ongoing process of coltpatiata about the learning process.
Tunsball and Gipps (1996), explained FA as teachsimsg their judgments of children’s
knowledge or understanding to feedback into thehieg process and to determine for
individual children whether to re-explain the taskhcept, to give further practice on it, or

move on to the next stage (as cited in Dann, 20028).

Teachers use data collected from FA to get a et about their student learning
and identify their weaknesses and strengths; ify taee doing well and progressing as
expected, teachers continue with their currentruiesion, if the student is not progressing as
expected, teachers make adjustments to betterfysdlfisir student needs. Accordingly,
"Formative assessment frequently takes pldoeing instruction—allowing teachers to

provide feedback and make adjustments that wil leelsure students’ success” (Hamm and
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Adams, 2009, p.2); the benefit of FA is that itaalplace during the instruction thus it gives
students opportunities to determine what they neexthieve and in which skills or areas of
instruction they need more practicgutsky (as cited in Thomas, Allman,& Beec004, p.7 )
argued that, in order for assessment “to becomiatagral part of the instructional process,
assessment cannot be a one-shot, do-or-die experienstudents...'In order to achieve the
goals of FA it must go hand in hand with instrustioone traditional test is not enough |,
different strategies can be used : the teacherasmess his students by observing and
commenting on their performance on various taskstening to them; by giving daily or
weekly quizzes ;class discussion; group work witlerfs feedback and student assessment.
From their part, Black and Wiliam (1998) suggediest formative assessment refers to ‘all
those activities undertaken by teachers (and by $idents in assessing themselves), which
provide [formative] feedback to shape and develwmp teaching and learning activities in
which both teachers and students are engageditéasic Irons, 2008, p.8). Accordingly, in
this type of assessment, teachers do not giveah grade to students’ work. Rather, they
provide them with feedback about progress in tle@ming (Irons, 2008, p. 7)

2. 2.2. Summative Assessment

Summative assessment (SA) also referred to assaseat of learning is given
periodically to determine at a particular pointtime what students know and do not know.
SA is the process that aims to measure or sumnsawhat a student grasped. It typically
occurred at the end of a course or unit of instomctTo simplify more, SA is the final test of
how well a student has learned from certain insimns. SA is a product oriented i.e, it

assesses the final product.

In addition, Miller (2006, p.7) stated differentrposes for using summative

assessment in the classroom:

* To pass or fail a student.
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» To grade or rank a student.
 To allow progress to further study.
» To assure suitability for work.

* To predict success in further study and work.

* To signal employability and selection for employmen

2.2.2.1. Summative vs. Formative Assessment

Table2.2.

Comparison between assessment for learning andsssat of learningAdapted from

Assessment and learning by J. Gardner 2006, (p.48)

Assessment for learning Assessment of learning

(Formative Assessment) (Summative Assessment)

v' Checks learning to determine whatto v° Checks what has been learned to date.
do next and then provide suggestions
of what to do.

v Is designed to assist educators and v Is designed for information of those

students in improving learning. not directly involved in daily learning

v Is used continually by providing and teaching ( school, administration,
descriptive feedback. parents...etc)

v Usually uses details, specific, and v Is presented in the periodic report.
descriptive feedback in a formal or v Usually compiles data into a single
informal report. number, score or marks as part of g

v Is not reported as a part of an formal report.

achievement grade. v Is reported as a part of an
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v Usually, focuses on improvement. achievement grade.

v Involves the students. v' Usually, compare students the
students’ learning either with
collaborative and individual focused.

v' Does not always involve the students.

2.2.3. Formal assessment

Formal assessmeritare exercises or experiences specifically desigiwedap the
storehouse of skills and knowledge, usually witaireal actively short time" (Brown, 2000,
p. 402) Standardized tests are an example of formal assged¢avhich has specified right or
wrong answers based on a set of predeterminediarifEhe two primary forms of formal
assessment include Norm-Referenced AssessmentSedion-Referenced Assessments.
Norm-Referenced Assessment tests are used in twdsmmpare between a large group of
students and an individual student, for example, st of English as a foreign language.
Criterion-Referenced Assessment tests are usedmpare an individual's work with pre-
defined criteria, in this type of tests feedbackusually given in form of grades. Formal
assessment can be used for both FA and SA.

2.2.4. Informal assessment

According to Brown (2000, p. 384), "informal assasat are moment by moment
incidental and intended judgment of students’ peménce”. Informal assessment is
unplanned it includes a smile, a correct spellingpnunciation, a praise, a reprimand, a
guestion asked. Informal assessment is very crugidghe learning process for both the
teachers and the learners, Brown (2000) arguedstinatessful teachers are those who use

informal assessment strategies in their classesgtbtrategies help the teacher to get a clear
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idea about his students’ progress and to decidd wh#&each next in the learning process
(p. 403).

The most used informal methods of assessment astignnaires, interviews, assessment of
prior knowledge and understanding, practical tdstxjback, observation and monitoring and
providing students with equal opportunities in tdheessroom.

2.3. Peer and Self Assessment

Peer and self-assessment are two innovative aliegrtachniques in teaching and
learning the second language. This section shghsdn both concepts of PA and SA.
Hence, the subsequent section portrays both thefibleand the role of peer assessment in

writing.

2.3.1. Self Assessment Definition

Self-assessment (SA) is a new alternative methadaahing that has emerged in recent
years; with the prevailing centered curricula, reeadalysis, and learner autonomy demand.
For Harris (1997) self-assessment is “a key legrrstrategy for autonomous language
learning enabling students to monitor their prograsd relate learning to individuals needs”
(p.12). Thus, the use of self-assessment will metkeents more active, autonomous and
responsible for their own learning by discoveringaivthey can do, and what they know in
order to assess their own progress. Similarly, &thand Schmidt (2002) defined SA as
“checking one’s own performance on a language iegrtask after it has been completed”
(p. 475). Besides, Boud (1995) defined SA as thdesit involvement in the learning process,
and making judgments on one’s work using approprséandards and criteria; he stated that

self-assessment:

Is the involvement of students in identifying stards and/or criteria to apply

to their work, and making judgments about the extenwhich they have
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metthese criteria and standards...[self-assessmeadhsnmore than students
grading their own work; it means involving them the process of

determining what is a good work in any given sitwat(p.12)

In SA, students are involved to identify standaasvaluate their own work and make
judgments about their language ability, particglarbbout their achievements and the
outcomes of learning (Falchikov & Boud 1989, p. b28 addition, Andrade and Du (2007)
pointed out that self-assessment is a processmwiatove assessment that provides students to
reflect on and evaluate themselves using explitiéria and standards. More precisely, it is
the students’ judgment about their own performaaeehey identify discrepancies between
the actual and desired goals (p.161). Hence, sséssment is a process where students are

independent and autonomous for their own learning.

2.3.2. Definition of Peer Assessment

Peer assessment (PA) is a new teaching methotattest many forms and definitions
each focusing on a particular aspect but all d@fims more or less shed light on the same
concept. Topping (1998) identified peer assessmghan arrangement in which individuals
consider the amount, level, value, worth, qualityy success of the products or outcomes of
learning of peers of similar status” (p.250). WhaeeStrijbos and Sluijsmans (2004) stated
that peer assessment “is an educational arrangemvbete students judge a peers’
performance qualitatively and/or qualitatively amdich stimulates students to reflect, discuss
and collaborate” (p.265). In other words, peer sa®ent is the students’ involvement in the
learning process where they comment, judge, assasb,give feedback to their peers’
products or performance either qualitatively ormjitatively. Moreover, Brook and Andrade
(2013) considered peer assessment as a techniguedin students share ideas and comments
and provide constructive feedback to their peeheyTpointed out that “Peer assessment is

simply a matter of students giving informed to @m®ther on an assignment. Effective peer



STUDENTS’ AND TEACHERS’ ATTITUDES TOWARDS THE USE OFHER ASSESSMENT 40

assessment is related to clear standards and ode@ by a constructive process of
critiques” (p.1). Additionally, Falchikov (2007) perted that peer assessment is the process,
in which students give feedback and provide scarek grades to their peers’ performance

based on clear criteria (p.132). Similarly,

Falchikov (2001) further elaborated the concepiedr assessment as following:

In peer assessment members of the class gradeotheowperformance of
their peers using relevant criteria [...]. In peesessment, students engage
in reflective criticism of the work or performanogother students using

previously identified criteria and supply feedbagkhem. (p.2)

Thus, students in the learning process assessidgd fhe quality and the level of
their peers’ performance and work using relevaiega and standards in addition to giving

constructive feedback and comments.

2.3.2.1. Benefits of Peer Assessment

Peer assessment is an alternative method that playtsl role in both learning and
teaching processes. Hence, it gives students theramity to be active and autonomous
members rather than passive. In actual fact, taerea large number of valuable benefits of
peer assessment. According to Debero (2014), PAqies active learners and empowers
their capacities to reflect on and assess theil dkeivelopment. Additionally, it offers
students the opportunity to develop self-confideaoel reduce their fear which in hand
enables them to receive correction easily. Moreoiteallows instructions to share the
evaluation and assignments with their studentsthEtmore, it encourages collaborative
learning through assessing, correcting, and gifeegback. Besides, it helps students to make
an independent judgment of their own and their ggerformance. Finally, peer assessment

helps teachers save time in order to assess agigteddeedback for each student (pp.13-14).
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On the other hand, Saito and Fujita (2009) hawesséd that peer assessment gives “a sense
of ownership and responsibility, motivation, andleetion of the students own learning”

(p.151).

According to White (2009) who states the importaacd the benefits of peer

assessment as follow:

1. Peer assessment helps students to become mon®iates, responsible and
involved.
2. It encourages students to critically analyze wodswone by others, rather than
simply seeing a mark.
3. PA helps clarify assessment criteria.
4. It gives students a wider range of feedback.
5. More closely parallels possible career situationene judgment is made
by a group.

6. It reduces the marking load on the lecturer.

~

Several groups can be run at once as not all groaquire the lecturer’s presence
(p.56).

Researchers in the field ( Abolfadli Khonbi & Sabgg2012; Falchikov, 2001;
Salder,2006; White, 2009) consider peer learnirgdyassessment as a valuable and effective
method which has significant benefits for the stiudeamong them; it increases motivation,
empowers students to guide their own learning anletautonomous and responsible in the
learning process, it creates a sense of collalerdgarning in which students interact and
give constructive feedback to each other. In aoldjtit encourages students to learn and

achieve their goals in order to improve their le&agrskills.
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2.3.2.2. Peer Assessment in Writing

Currently, peer assessment has become a validh@atols used to promote learning in the
first language (L1) and second language (L2). Onth® areas which have received much
attention in the ELT is the use and integratinghstaol in teaching writing because of its
effects and benefits on developing the writing Isa&itd ability of EFL and ESL learners.
Accordingly, Peugphrom and Chiramanee (2011) ddfipeer assessment in writing as

follow:

PA refers to the process of providing commentsedback to each other in
the written text, to revise, to edit and to chamgiing context, organizing
ideas in the writing process of a peer in accordanith the writing
objectives. It includes correcting writing mechamisoherence of the
content and grammar features based on the assdssritaria for

improving English writing. (p.3)

Thus, peer assessment refers to the process daénssudditing for mistakes, giving
formative feedback and comments to their peerstingiperformance as well as providing
grades and marks. In this regard, Paulus (1998 dstaat “ researchers in recent years have
stressed the need for ESL writing instructions tavento a process approach that would teach
students not only how to edit but also to develtjategies to generate ideas, compose
multiple drafts, deal with feedback and revise rtheritten work on all levels” (p.265).
studies and researches have shown that after erperg the writing instruction with peer
assessment( summative and formative), students gapositive attitude towards such
teaching technique and students’ writing abilitypnoved. Moreover, “ participating in
assessment may give students greater insights ami, understanding of the assessment
process its self, and also the kinds of writing #y@ valued within a particular discipline. It

provides student writers with a wider range of jonéat about their writing” ( Coffin, et al,
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2003, p. 94). In other words, peer feedback andsassent in writing helps learners know
what are their strengths and what still need towomeked on and developed, it as well
increased their motivation and joy of writing. Fhetmore, encouraging learners to get
involved in the process helps them to manage thwin learning and foster their critical

thinking and reflection.

2.4. Theories Supporting Peer Assessment.

Peer and self-assessment are well recognized a&slagpgical practice that promotes
learning; these particular teaching methods arpatigd by different theories, each of one of
these perspectives attempts to provide evidencdahmreffectiveness of peer assessment.
Among these theories: the cognitive theory, metaitivg and self-regulated theory and the

constructivist theory.

2.4.1. The Cognitive Theory

Thet cognitive developmental domain focuses onesttedability to acquire, construct,
and interact with their peers which facilitate #earning process and this leads to better
outcomes. According to Johnson, Johnson, and S&898) “cognitive developmental theory
views cooperation as an essential prerequisitectmnitive growth. It flows from the
coordination of perspectives as individuals workattain common goals” (p.27). Besides,
King (1999) stated that “... as children interactetbger they have opportunities to model
their thinking, reasoning, and problem-solving Iskibn each other, and as result socially
construct new understandings, knowledge, and sk{#s cited in Gillies & Ashman, 2003;

p.12).

This theory established the importance of socialtaxt/ interaction i.e. the learning
process will be successful if learners interachwiteir peers or the surrounding. Similarly,

Vygotsky (1978, p. 90) mentioned that “learningaltens a variety of internal developmental
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processes that are able to operate only when thé ishinteracting with people in his

environment and in cooperation with his peers”.

2.4.2. Metacognitive and Self-Regulated Theory

Metacognition plays an integral role for individsialo learn and construct their
knowledge which involves three important aspectif-regulation; knowledge of one’own
thought processes; beliefs and intuitions.( Schednfl992, in Holton & Clarke, 2006,
p.132). Hence, Metacognition is the ability to eetl, understand, and seek out to promote and
develop new approaches for better learning. Acogrdbo Assessment for Learning and
Developmen{2013), " metacognition refers to students’ apitd understand and reflect upon
the process by which he or she learns” (p.8). leuntiore, Salder (2006) suggested that
teachers should be responsible “ to download teealuative knowledge so that students
eventually become independent of the teacher aedigently engage and monitor their own

development” (p. 14).

Researchers ( Black and William 1998; Wolf, 1994jd8r, 2006) claimed that the
benefits of peer and self-assessment as a metéwegapproach will be able to engage and
reflect upon their learning process as well as gvpidgment skills which students make for
their own knowledge ( as cited in Armstrong, 204.37) . Similarly, Earl (2003) provided a

term of metacognition that captures critical thimkihe stated that:

Human beings can reflect on their own thinking psses. Experts describe
such thinking as an internal conversation- momiiritheir own
understanding, predicting their performance, degdvhat else they need to
know, organizing and recognizing ideas, checkingcfansistency between
different pieces of information, and drawing anasgthat help them

advance their understanding. (p.30)
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Thus, developmentalists argued that peer assesésaening should be integrated into
the learning process as an effective technique eéhgiowers students to be self-regulated
learners. Accordingly, self-regulation refers towhgtudents can regulate own thinking,
motivation, their behaviour and beliefs, and how gaide their setting goals in the learning

process. (Pintrich & Zucho, 2002, p.64).

2.4.3. Constructivist Theory

The constructivist theory regards learning as ativeqrocess in which learners
construct new concepts, ideas, and knowledge basedheir own present and prior

knowledge and experience (Cohen, Manion, & Morrjii04, p. 181).

Peer assessment is strongly rooted in Vygotskyglsgonstructivist which views
learning as a social process or experience thattisated through interaction with social
context. Accordingly, the constructivist theory gdeand in hand with peer assessment in
which students are active members in the procéms; tonstruct and explore their own
knowledge. Cooperstein and Weidinger (2004) stétedl constructivist learning theory is
based on the principle that through social intévactand students’ involvement in the
learning process. They will have the opportunityligcover and build their knowledge. They

reported that:

Learning is enhanced by social interaction. Thestromtivist process works
best in social settings as students have the apptyrtto compare and share
their ideas with others. Learning occurs as stidettempt to resolve
conflicting ideas. Although social interaction redquently accomplished in
small group activities, discussion, within the emtclass provide students
the opportunity to vocalize their knowledge and léarn from others.

(p. 142) .
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Additionally, learning is “embedded within sociavents and occurring as a child
interacts with people, objects and events in therenment” (Vygotsky 1986, p. 287). Thus,
knowledge is constructed mainly through socialrextdon and communication i.e. when a
child/learner interacts with other people in higsisnment and in cooperation with his peers.
Furthermore, peer assessment is grounded in ppios® of active learning and maybe sees
as being a demonstration of social constructionabse it comprises the joint construction of

knowledge through discourse or interaction (Falohigand Goldfinch, 2000).

2.5. The Principle of Validity and Reliability in Peer Assessment

Peer assessment is an educational arrangement wherensdugudge a peer’s
performance quantitatively i.e. by giving gradesd amarks to the peer’s work, and/or
gualitatively i.e. by giving feedback and commesither written or oral to the peer's
performance (Topping, 1998, p. 250). Validity refdo the accuracy of the test, while
reliability refers to the consistency of the assem®. Thus, Ross (2006) stressed that
“reliability, meaning the consistency of the scopeeduced by a measurement tool, can be
determined in many ways” (p. 2). However, fearstedchers about the non-efficacy of
reliability and validity of PA may restrict its usand deprive students to be involved in the
process (Falchikov and Goldfinch, 2000, p. 288)tharmore, Cameron (2001) pointed out
that “the most valid assessments will be those tmlect a lot of information about
performance on several aspects of a skill” (p.B)ss also claimed that the agreement with
the teacher’'s judgement is higher when studente haen taught how to assess and judge

their work (Ross, 2006, p.3).

Accordingly, teachers should be very explicit imyding instructions about how to
assess and how to make the assessment procedglamndareliable as teacher’s assessment.

Studies have shown mixed findings related to thabw#ity and validity of PA. According to
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Topping (1998), studies finding of the reliabilapd validity of PA which compared students
and teachers marks and scores distinguished betwglemeliability and low reliability. In 18
studies suggested that student ‘summative assessmdrigh as teacher's assessments,
whereas 7 found the reliability and validity argvl(as cited in Falchikov & Goldfinch, 2000,
p. 289). Additionally, a study was made by (Sakaiil Daryabar, 2004) proved that students’
peer assessment were consistent, unbiased and aslitbacher assessment. Moreover,
Falchikov and Goldfinch (2000) conducted a Metahgsis of 48 studies of peer assessment
which compared students and teachers marks; thapdfahat students’ judgment is
reasonably reliable and valid. Nevertheless, treee still debates on the consistency and
accuracy of students' assessment or judgment. Masgarchers supported the use of
formative assessment rather than summative beaafuge effectiveness in involving the
student in the learning process. Stefani (1998kdtéhat students * involvement in peer
assessment process should be more than focusihgwrstudents can provide reliable and

valid grades to the peers ‘ work as those of tharsuShe pointed out:

Many academics became tied to the quantitativeyaaal of innovative
assessment procedures because of the extreme rprdssiprove’ that
students could be as reliable as ‘assessors’ asitibres... What some staff
seemed to be doing was reducing the concept ostilent learning and

student empowerment, to series of correlation aoeffts. (p.343)

2.6. Peer assessment and Motivation

It has been proven that assessment can motivateirigain the intrinsic sense of
stimulating the intellectual abilities. According tEadie “assessment which motivates
students is likely to be achieved by tasks whighsaame form of coursework and is probably
more achievable when the method of assessmentnavative and has therefore not been

encountered by the students before” (p.5). Corestly peer assessment is a powerful
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educational technique which provides many advastégeboth students and teachers. The
successful implementation of peer assessment tpobrgan foster students’ interest, self-
awareness, critical thinking, and attitudinal chengwards the process. Therefore, the
opportunity of the students’ involvement in the pPdcess will enhance motivation, decrease

anxiety, and increase self-confidence and selfeaste

2.6.2. Enhancing Motivation

Motivation is a complex concept that could be &tdcby different factors. Harlen
(2006) has stressed that “motivation is centrdé&wning as both an input into education but
also as an essential outcome of education if stadame to be able to adopt the changing
conditions and problems in their lives beyond fdrrsahooling” (p.61). Hence, it is
increasingly recognized that motivation is an imaot factor in the learning process to
achieve the learning outcomes. Indeed, the use@f @assessment has been proven in raising
students’ learning achievement. According to Bropli@98), “students adopted these
strategies, such as goal setting and goal commitmeformation feedback, and effort-
outcome linkages, will enhance their motivation andfidence to learn” ( as cited in Wilson,
2007; p. 4). Additionally, Wilson (2007) reportdaat students learn much better when the
aspect of peer assessment is implemented in thanggorocess; thus, they are motivated to
learn, and they are active participants in thearneng with the support and guidance from
their teacher and peers (p. 4). Furthermore, Mchiimgnd Luca (2004) stated that “both self
and peer assessment can be used to help infordesiign of the learning environment while
building motivational goals and improving self-réggion skills” (p.630). Hence, the
meaningful students’ involvement in the peer assess$ process will enable them to interact,
negotiate, develop their critical thinking, and fgbiected learning as well. Besides, it

motivates them to promote their learning and becseffemotivated.



STUDENTS’ AND TEACHERS’ ATTITUDES TOWARDS THE USE OFHER ASSESSMENT 49

2.6.2. Decreasing Anxiety

Anxiety is one of the factors that have been ingastd as an issue in language
teaching. It is defined as “one of personality eletaristics that often appears in the learning
process. Anxiety is directly related to performamdeen the students are not able to control
their emotions; they may experience higher levélstiess” (Suparna, Padmadewi, & Putra,
2013; p. 2). Evidently, Peer feedback is basedhensbcio-cognitive approach to learning to
which “knowledge is best acquired through negotiateéeractions” (Grabe & Kaplan, 1996,
p. 380). Moreover, Suparma, Padmadewi, and Pu@&3j2stressed that peer feedback is a
valuable process that should be used in studee#shing because it makes learners less
painful and stressed in the learning process (pln2this way, students can gain confidence
since they express and negotiate their ideas Wwéln peers in a comfortable atmosphere that
can help learners to decrease the anxiety in Hrailey process. Most articles that discuss the
effect of peer assessment on writing to reduceeayXe.g. Suparna, Padmadewi, & Putra,
2013; Jahin, 2012) argued that peer assessmeatesra classroom atmosphere in which
students collaborate with each other to overconeentiistakes; indeed, they can feel less

nervous while writing.

2.6.3. Increasing Self Confidence and Self- Esteem

One of the benefits of peer assessment is thatptaves students’ self-esteem and
confidence as well as it increases motivation tghothe sense of responsibility (Topping,
2000). Hence, with the implementation of PA (Forrend summative assessment) within
written language, the students will have the oppoty to manage their own learning and
achievement, develop their skills, and increaskestéem (Wilson,2007; p.4). Additionally,
it was found by some researchers (e.g. Gooden &s]dB96; Puegphrom & Chiramanee,
2011) through the process of peer feedback or pesning, the participants become

increasingly more confident in the learning procégsnce, they become active and involved
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more in the writing classroom activities. Therefoamost all the PA studies that dealt with
self-esteem and confidence have found noticealditipe results.

2.7. Common Pitfalls of Peer assessment and Selsassment

As stated beforehand, peer assessment and sedass® have great benefits for
students since they make them feel more responsibde autonomous for their learning
process. However, the main drawback of peer arfdasséssment is the fact that students
may lack the ability and experience to evaluate gnadle their or peers performance (White,
2009). Moreover, according to Debero, peer assassaffected by group discipline; they
may make noise and valueless joke instead of asgesach other( Debero,2014). Also, peer
assessment is considered as a time-consuming procésrms of training, preparation, and
practice for the learner's readiness( Cheng & Wia2605; Falchikov, 2005; Topping, 1998).
Additionally, Schwartz (n.d) stated that peer ass®snt “process has a degree of risk with
respect to the reliability of grades as peer pressuapply elevated grades or friendship may
influence the assessment, besides students mayelaeetant to make judgments regarding
their peers” (p.2). Furthermore, another argumenpeer assessment is that friendships
relations may bias and affect the validity andatality of the evaluation ( Azarnooch,2013).
Finally, students in PA and/or SA may feel stressed worried about being unfair and rude

with their peer while assessing them.

Conclusion

To sum up, it has been proven that peer assessmant alternative technique that
enhances students writing skill. In fact, the ckaph hand has dealt with assessment, in
general, its historical background and its typessi@es, it has focused on peer assessment as
an alternative technique in teaching/learning wgtskill in addition to presenting its main

purposes, importance, and its uses in the writkildy &ollowing that, this chapter attempted
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to highlight the importance of peer assessmenhiraecing motivation, self-confidence, and
decreasing anxiety as well. In addition to thedigliand reliability of peer assessment and its

main drawbacks were exposed.
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Introduction

The third chapter in hand is practical in naturée latter aims at conducting a
thorough investigation of the students’ and teaghettitudes towards the use of peer
assessment as an innovative method for the develapai the writing skill. In order to test
the validity of the aforesaid assumption, a quiitaresearch was conducted through the
means of a questionnaire, an interview, and a rdass observation. This chapter has one
section; it starts with the methodology, an inalesilescription of the research tools, the aims
of each implemented tool and their development. thath, a detailed analysis and discussion
of the data obtained are presented. The chapter\eitll setting the limitation of the study as
well as the pedagogical recommendations and suggedbor future research and practices

with reference to the issue under investigation.

3.1. Research Methodology

Research is a way of finding out answers to questiothari (2004) viewed research
as a scientific and systematic search for condgatiformation on a particular theme. It is,
moreover, an art of scientific investigation thansists of a problem, data, and data analysis
and interpretation i.e. it consists of certain metblogy (p.1). This section specifically gives a
detailed outline of the research approach, padmtip and sampling, it, as well, explains the

process of the data collection.

3.2. The Research Approach

One of the most known ways to classify researdbyidistinguishing them according
to data to be gathered and analyzed. It can besifddak into two typesguantitative and

gualitative research.

That is to say, in a qualitative approach, reseaschre concerned with the subjects’

perspectives, attitudes, and behaviours. Machay @ass (2005) defined qualitative
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approach as a research that is based on a deseripgthod which does not make use of
inferential and statistical procedures (p.162)other words, a qualitative research seeks to
describe and to find out different perspectives iasajhts about the research study, indeed, to
enable the researchers to validate and measureréisearchers (Jonker & Penninker, 2008).
Therefore, the process of gathering the data wilbased on a descriptive method to achieve

the purpose of our research work.

A qualitative approach is adopted in this studexplore the students’ and teachers’
perspectives towards the use of peer assessmarteelsnique for improving the writing skill
of learners at the English Language Departmenta@tdvhmed Seddik University. Hence, in
order to achieve the target objective of this pieteesearch, a Qualitative research is the

most appropriate for investigating the attituded perceptions of the participants.

3.3. Participants and Sampling

The sample, according to Brown (1988) is “a subgrtaken from a population to
present it” (p.114). Additionally, Dawson (2002piched that a sample is when researchers
involve a smaller and a manageable number of peopparticipate in their research work
(p.47). Hence, in order to treat the problem applie that population, and to meet the
requirements of this study, third-year LMD studeiats Mohammed Seddik Ben Yahia
University of Jijel at the Department of Englishngaage were selected as the targeted
population for this study. Namely, one hundred {160t of (262) students were chosen
randomly. The reason behind selecting third-yeadestts is the fact that, they are likely
exposed to peer assessment method during the gvptiocess; hence, their attitudes and

perspectives toward the implementation of peersassent might be easily generated.

In addition to this, a purposive sample of five {@&chers of WE module, were chosen

to conduct an interview as a means of data gatipehivolving teachers of WE course is to
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have different views about the use of peer asseagsfoe teaching the writing skill in the

Department of English Language at Jijel University.

3.4. Data Collection Tools

Findings in second language research are highlgtbas data collection methods. It is
the systematic process of collecting and measutatg on the researched objects of the study
and the phenomena to answer the research questions, three (3) data collection tools are
relied on in this piece of research: a questiomnain interview, and classroom observation.

Each addresses diverse aims and procedures.

3.4.1. The Questionnaire

The questionnaire is the first data collection iempénted in this piece of study;
indeed, it is considered to be one of the bestthadnost reliable means of collecting data
that are about retrieving perspectives and attgudevards any given issue. According to
Brace (2004), a questionnaire can be written ifedeht ways and used in many different data
gathering. He stated that the significant role afugstionnaire is to provide a standardized
interview across all subjects i.e. the questiomn@rabout written questions by which the
research meets the respondent attitudes and opimaiividually as in the interview (p.4).
More precisely, a questionnaire is the medium ehrmmnication between the researcher and
the subject in which it is given to the personsaeswsned (third-year English students) to
answer a set of the questions that are relevanthéostudy in hand. Furthermore, a

guestionnaire can bxosed-ended, open-end&dla combination of both
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3.4.1.1. The Questionnaire Aims

The questionnaire is mainly constructed for theesak diagnosing the students’
awareness and attitudes towards the use of peessassnt. Secondly, it attempts to discover

whether PA is an effective method for improving wréing skill.
3.4.1.2. The Questionnaire Administration

As it has already been mentioned, the questionnsitesed as a research means in
order to collect qualitative data from studentatswer the questions raised in this research.
The present questionnaire was administered randtomiyie hundred (100) LMD third-year
English language students at Mohammed Seddik BdmaY@niversity Jijel i.e. a random

sample was selected for the subjects. The questi@eoonsisted of sixteen (16) questions.

After being given enough time for the participatdsanswer the questions; they
handed the completed form of the questionnaire loeckhe spot. We were involved in the
administration of the questionnaire to provide &nyher explanation to the students in order
to avoid any kinds of possible or misunderstandifithe questions. The questionnaire took

two (2) days to be handed to the sample, preciselylay 7and &".
3.4.1.3. The Questionnaire Description

The questionnaire is mainly based on the theolepiads of the current research. It
was addressed td%d/ear learners. Sixteen (16) questions are dividemtwo sections; the
first section consists of six (6) questions dealiitlh the students’ perceptions of their writing
abilities while the second section is entitled d&nts’ attitudes towards peer assessment; it
comprises ten questions. This section aims atnggittisights about how learners view the use

of peer assessment during the writing process.
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The addressed questions in this questionnaireirigdl two types: closed (closed-

ended) and open-ended.

3.4.1.3.1. Close Questions

Closed questions “tend, in conversation, to brintpistop” i.e. they are the type in
which the respondents can give answers from theigiedle or the predetermined answers
(Brace, 2004, p. 56). A ‘dichotomous’ of yes/nowess were used in this questionnaire;
moreover, multi-choice questions are also giveantable the participants to choose or tick on

the appropriate answer options.

3.4.1.3.2. Open Questions

They are questions in which there is no range tibopanswers, and the respondents
give answers in their own words. It can be a shostver as it can be a long one (Brace, 2004,
p. 56). These types of questions seek to get atapeous answer and to let the subjects

express their opinions and views freely.

3.4.1.4. Questionnaire Analysis

In what follows, all the learners’ responses todkdressed questionnaire are exposed

subsequently.
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3.4.1.4.1. Section One: Th&/riting SKill

1% Question:students’ Level in Englis

mgood Maverage W lessthanaverage M poor

Figure 3.1 Students’ level in English.

The first questionvas addressi to diagmse the students’ level in English. The res
obtained revealed that the majority (69%) of thpydation evaluated their level as be
"average" this simply means that the majority @f ithvolved learners were not fully satisfi
with their level in EnglishTwenty-eight(28%) of the population evaluated their leve
being "good", only 3% considered their level “Iéisan the average” amore of the
population evaluated his or her level as being fhdérom the gatheredata it is evident that
a onsiderable number of the students seemed to meaaeceptable level in English, so-

expect them to be at the level of assessing tiairand their peers’ written tas
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2" Question:Students’ opinions about writing in Engl

m difficult Measy ™ boring Minteresting M no answer

2%

Figurd.2. Students’ opinions aboutriting in English

Concerning the second question, the students v&ezldo put a tick in th
appropriate box. Question two aimed at obtainirfifeint opinions of students about writi
in English. Figure3.2 illustrates that out of four opisathe third optioi(interestin() received
the highest percentage; for%0f the population Englisis consideren interesting ta-.
While fifteen (15%) claimed that writing in English coude a difficult task. Respectivel
twenty-onestudents among one hundred viewed it as a boriegWhile twelve (12%)
students stated that writing in English was an ¢asly. The results obtained show th.
considerable number of*3/ear EFL students have a ftive viewtoward: written expression
(WE) module which they considerecan interesting andasy, so they do possess a pos

attitude toward the writing tas
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3 Question:Students Fear to Write in Engli

Hyes HnNO no answer

1%

Figure 3.3 Students’ fear of writing.

The third question was concerned with studentdirfge when they are asked to wri
whether they feel afraid or not. Since feeling gsgchological factor that may affect
students’ success or faik to write in Englis. As reviewed in chapteme, the aim behin
this question was texplore the learnerpsychological status wheneuéey are assigned to
write. The majority (74%of students said that they did not feel afraiavtdge in English.
This number of students reflects a positive atéttamvards writing in English, and only 2
of the population declared that thfelt afraid to write in English, but one student (1
provided no answer to this question. Hence, froengdthered data, hing 74 of learners wh

do not feel afraid to write imply that they are inhibitedby their fear to write

Studentsn this question were also asked to explain why thiere afraid to write il
English. The majority of students justified thesafs to write by the laclof ideas ant
thoughts, a student said that “he does not hawasidspecially when the topic is difficul
Another said that the fear of writing was becaudgaeing no enough ideas to support |

her essays. A considerable number udents linked their fear to the lack of vocabular
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problems with choosing the right words. Other shisieeported that they were afraid of
making mistakes. A student indicated that the tafake ability to write made him afraid to

write in English.
4™ Question:Students’ Difficulties in Writing
Table3.1.

Students’ Difficulties in Writing

Difficulties in Writing N %
(a) Word choice 18 18%
(b) Grammar 11 11%
(c) Mechanics 10 10 %
(d) Content 27 27%
(e) Syntax 1 1%
(a)Word choice, (b)Grammar,(c) Mechanics, and |1 1%

(d) Content

(b)Grammar, (c) Mechanics, and(d) Content 1 1%
(a)Word choice and (b) Grammar 4 4%
(a) Word choice and(c) Mechanics 3 3%
(a) Word choice, and (d) Content 13 13%
(a) Word choice and (e) Syntax 3 3%
(b) Grammar and (e) Syntax 4 4%
(b) Grammar and (d) Content 2 2%
(c) Mechanics and (e) Syntax 2 2%

Y 100 100%
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b)and (d); :
(b)and (e);(4)an (d); Ad)and (e); 2

(a),(b),(c
Jand(d); 1

(e) syntax; 1

Figure 3.5Students difficulties in writing

The fourth question was about the types of diffiesl that students face when writi
in English. The results obtained were very widel as expected fm the former question tt
difficulty in content and ideas was on the tTwenty-severn(27%) of the population statt
that they had difficulties in content and ideasle/eighteen (18%) of the population decla
that they had difficulty in choosing theppropriate word, followed by difficulties in bo
word choice and content with thirteen (13%) of plopulation. The number of the participa
who had difficulties in grammawas eleven students (11%dowever, te 10% of the

population declared that tmeifficulty was in mechanic

5" Question Describing Teachers’ Role during the Writing Rrss

The question above aimed at exploringstudents’ views othe teacher’s role durir

the writing process.



STUDENTS’ AND TEACHERS’ ATTITUDES TOWARDS THE USE OFHER ASSESSMEN 64

M controller B motivator
transmitter M transmitter and motivator
M no answer

3% 1%

Figure 3.4Teacher role during the writing process.

The figure abovehows thathirty-eight (38%) of the studés’ answers revealed tr
they viewed theéeacher as a controller sit he intervened regularly to make sure that
students were engaged in the process. Sewn students representing 17% indicated tha
teacher’s role was a transmitter of knowledge. W/forty-one (41) students believed th
their teachers’ role was a motivator during theting classes. On the other hand, tt
percent (3%) of them statethat the teacher played the role of a transmitsewvall as ¢
motivator. Hence, we can conclude that WE classesa longer d&eache-centered, but it
becomes a learner-centerethe teacher motivates students to work coopeigtiand
encourages thenotovercome their weaknesseYet, having a percentage of 38 % w
claimed that their teacher’ role was basically atauler reveals that the teactmalpractices

his role in the teachingf the WE class in which PA is practic
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6™ Question:Writing stages that arfollowed by students.

Table3.2.

The Writing Development Stages that are Followe&toyglent

Number of students %
(a) Pre-writing 14 14%
(b) Drafting 21 21%
(c) evaluating 28 28%
(d) editing 01 1%
All steps 11 11%
(a)pre-writing ,(b)drafting and (c) 04 4%
evaluating
(a)pre-writing;(b)drafting and (d) 01 1%
editing
(a)pre-writing and (b) drafting 04 4%
(c)evaluating and (d)editing 01 1%
(b)drafting and (d)editing 07 7%
(a)pre-writing and (b) drafting 04 4%
(a)pre-writing and evaluation (c) 04 4%
> 100 10C%

M (a) pre-writing M (b)drafting M ( c)evaluating M (d) editing

M all steps M (a);(b)and(c) m(a)and (b) M (a)and(c)
(a);(b)and(d) m (b)and(d) m(c)and(d) (b) and (e )
1% 1% 3%

4%
4%

4%

Figure 3.6.The Writing Stages that are Followed by the Stusl

Writing is a process that inclus four stages: prexiting; drafting; evaluating an

editing. Following all these stages help studentsvtite effectively and to be success
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writers. For that reason, the sixth addressed mquestas about the writing steps that students
follow while writing. The aim behind asking suchestion is to explore whether the students
follow the stages of the writing process or nolldiwing the stages of the writing process
means that the students are able to produce e#eatiiting and thus being able to assess
their peers’ writing. Only eleven of the studerit$%) said that they followed all the writing
stages. Add to this, twenty-one (21%) of the sandjgleared that they followed the drafting
stage. Respectively, only seven (7%) of the pomranentioned that they used both drafting
and editing. Finally, the stages of prewriting;ftirg; and evaluating are used only by seven
participants (7%). Twenty-four of the students (249t of 100 participants claimed that they
edited whereas only one (1%) among twenty-four usely the editing stage. Moreover,
seven (7%) students revealed that they followedetliting stage with the drafting stage.
While eleven of the population used this stage \altithe other stages; seven students with
drafting( 4%)with the pre-writing and drafting sésg and (1% )with the evaluating stage, this
means that the majority of the participant (76%)ndd go through the editing stage when
writing; thus, produce writing compositions with stakes of all types. The result obtained
shows that the vast majority of the learners arlaah either unaware of the different writing

stages or simply do not apply them willingly.

In the second part of this question, students \asked to justify their answers, those
who declared that they went through all the stadpesved an awareness of its effect on their
writing; they all agreed that following all the g&s helped them to produce a well organized
and error-free piece of writing. A considerable f@mviewed that evaluating their work is
the only important stage. Other participants shat they did not follow all stages because

time was not sufficient especially for the editsigge.
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3.4.1.4.2. Sectiofwo: Attitudes towards Peer Assessment

7™ Question:Students’ Feeling whi they are Assessed.

M pleased Mstressed M noanswer

1%

Figure3.7Students’ eeling when they are assessed.

In this question, the students were requested dacate their feeling when beir
assessed as beimpieased or stresse It was addressed in adto discern whether all t
involved students will have a positive attitude whiey were assessed or rather have
negative oneFigure 3.7 shows thethirty-nine among onéwundred (39%) students fi
pleased when they were asse while sixty (60%) tudents experienced stress once asse
whereas a participant did not give an ansto this question. According)yhe majority of the
students werafraid to be assess; hence, this data upholds what has been explain
chapter two that is one ofdtlpeer assessment drawbacksing the learning process is 1

students’ feeling being stressed in the processséssmel
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8" Question Students’ &vourite writing classroom assignment

B marked ®unmarked ®noanswer

1%

Figure 3.8.StudentsFavouriteWriting Classroom Assignme!

The question was formulated to know how learneedepred their writing classroo
assignment to be. The aim behind asking this queswas to take a thorough idof
students’ preferences when they are asseslt is observed from Figure 3.8 th
interestingly,only sixteen (16%) students among one hundreddiunmarke(box. Marked
or given a score to writing classroom assignmerthésfavourableoption, aseighty-three
(83%) students chose this option wtone student provided no answer for this que:. It
could be deduced from these obtained results Heat™ year learners prefer their writit
assignment to be marked or graded rather thanwageonly corrective feedback either frc

their teachers or their peers.
9" Question Students’ kowledge about thPA concept in writing.

As regard to the ninth question, it was addressexkplore whether students know
concept of peer assessment in writing. That i%, guiestion attempted to estimatedents’

familiarity to peer assessment method during the writing prc
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Eyes Eno [noanswer

1%

Figure 3.9.The Students’ nowledge about the PA concept in writing.

Note. Assessment concept was shortly explainedyaloe questiol

It is obvious from thd-igure39 abovethat half of the population (50%) admitted t
they knew the concept of peer assessment in writBwgprisingly, almost half of tF
population i.e. Forty-ninstudents (49%) revealed that they did not have keage about th
conept of PA. That is to say, these populations dittexperience such method during
writing classes; while one student had no answethis question. Overall, from the obtain
results, wecan conclude thaalmost half of the population does not knwhat PA is.
Accordingly, we assume that having a percentag®® who declared their ignorance of t
technique in writing assesemt means that PA is not satisfactionaly pred in the writing

classes.
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10" Question: Type of assessment that stus prefer.

M peer assessment M self assessment
I teacher assessment B peer and teacher assessment
M no answer

3% 3%

Figure 3.10.Students’ preference of assessmgpés

This question was devoted investigatewhich type of assessment that is preferre:
learners. According to the resulfifty-one (51%) of the population declared their tendenc
theuse of the teacher assessment. Wtwenty-threg(23%) of the population stated that tt
preferred their peer assessment and a close nuh(20%) preferred their own assessmer
Hence, it is clear thdhe majority of students do prefer their teer assessment over peer
self-assessmeniThis might mean that they have a negative atittavard peer anself-
assessmerthis might be associated with the fact that theolwed learners in this piece
research are not familiar with the concejnce 49%of them reckoned that they were |

knowledgeable about that.
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11" Question:Teacher's ge ofPA.

Hyes HWno

Figure 3.11Teachers’ use of PA during the writinctivities.

The eleventh question comprised two parts. It was féated in ordr to measure
the degree of regularity in using peer assessnmemiriting classroom. The first part w
addressed to investigate whether peer assessmasédsor not. The result obtained she
that the two responses are really clfifty-four representing (54%) of th@opulationdeclared
that they are asked to assess their peers’ wriéind,(46%) stated that their teachers did
ask them to assess their peers’ writing. Havingragntage of 46% of the targeted popula
justifies their ignorance ahit the concept of PA in writing as revealed preslg in the

guestion.



STUDENTS’ AND TEACHERS’ ATTITUDES TOWARDS THE USE OFHER ASSESSMEN 72

Halways Moften ®sometimes Mrarely

Figure 3.12.The frequency of peer assessment usage in thegvptoces:

Figure 3.12 showthe frequency that tl teachers o¥WS in the EnglistDepartment
of Jijel University, namely "&year LMD students undertake the PA method in the wri
process. Interestingly, fortgix students (46%) stated that they had never beenl aslasses
their peer'swritten assignments. Furthermore, only eight sttel€8%) cofessed that they
were all the time exposed to PA during the writiclgsses. In addition, thirteen (13¢
claimed that they often involved in this processlevthree (%) participants said that it w:
rarelythat the teacher asked them to assess thers’ writing tasks. However, thirty amor
one hundred, (30%), seemed to have sometimes bg@ased to the PA during the writir
classes. Hence, from the data gathered it is drgitar that the majority of the learne
involved in this study revealed t they had never been asked to assess the peatisigv
tasks. So there is a logical explanation behindfalsethat most of them are not familiar ¢

knowledgeable about PA in the writing proc
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12" Question Students’ Aceptancof their Peer Asessment of their Writterormat.

Eyes ENno [ noanswer

2%

Figure 3.13Students’ acceptance of their peer assessmengiofhitten format.

This question was addressed to detect student®ptaitce to thenotion of peer
assessment. The aim behind such quewas to explore the students’ attitudes towards
technique. The majority (88) of participant said yes they accepted their peeessess the
written format; they considered peer assessmerdfioel to them. When they were askec
justify their arswers most them claimed that PA was a chance to feam other student:
mistakes which helghem to discover their own ones, while some stuglconsidered
assessing their peers’ work as training for thentesithey would be future teachers. O

35% sad that they refused to be assessed by their peergave the following justification

» These students considered their peer unqualifeedef them said th the only
studen with good level in Englisiwas able to do itit the level of the majoritwas

weak.
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* Shyness is one of theason that the students providea explain their refusal to pe
assessment; theyould feel shy and embarrassed if their classmates died their
weaknesses.

* The fear of their classmates’ irony and mock

» Studen$ could not be objective in their assessm

The results obtained reveal overall acceptance ofhe technique of pet

assessment and that stedent dohave a positive attitude towards this techni

13" Question: Students’ Rrsectives of the Ability to assess their Peertitten Formats.

Hyes Eno [ noanswer

1%

Figure 3.14.Students’ perspectives of the ability issess their peengitten formats.

The handed question was addressed to get a clmralobut studerself-evaluation;
whether they cald be good assessors or not. More than half optipailation (6%) consider
themselves good assessM#hile 39% admitted that they were not good assessorst @én

.—_rd

be concluded from the results is that more thah dfathe &~ year students do showeir

readiness and ability to be assessors for classmate's written output.
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14™ Question:Students’ Agreement on the Participation in thecEss of their Own and the

Peerdn the Learning of the W

Hyes HMno

Figure 3.15.Students’ agreement on tuse of PA to assess their oamntheirpeers in the

learning of the WS.

Students were asked to tick on the appropriate angyes/no) for them in the b
This question was formulated in order to deeplythetstudents’ attitudes towards the fac
beng engaged or participatein assessing either their own or their |'s’ written tasks.
Seventy-severstudents among one hundred (77%) responded padgititgle twenty-three
participants (23%) opposed to this. Figure 3.14nshthat the number of stucts who agreed
to participatein the process of peer assessment during the wriiasses is interesting
higher than the number of students who showed thefgreemerwith it. So this is a way ¢

another means that they do have a positive attitmgards practicing PA in writing

From the results obtained, we can deduce that dnticipants in this study show
interest in this method (peer assessment) in dalée used in the learning of the writi
skill, and this could be traced bato Krashen'’s affective filter hypothesiSince the majorit

of students justified their answers in which théstexd that the students would be motive
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and interested in the learning of the WS if ttparticipatedin the process. Besides, th
believed that PAs an opportunity for them to share and exchangdlfack with their peer
they also considered it beneficial to evaluate @ngdive correction to each other mistake:
order to avoid them at the later stages. In addistudents admitted that throt PA process
students can identify their strengths and overctime& weaknesses in order to improve tl
written productions. On the other hand, students apposed teparticipatt in this process of
PA justified their reluctance in stating that PAsaawaste of time because students were
qualified and they did not have texperienceo assess their peers writing tasks as well. v
is more, they admitted that students would simpketit a chance to talk and discuss is¢
which were out of the tasWhile few students declared that since theyassess themselve
they do not need t@articipatc in the process. However, other students preferhear
teacher’'s agssment. This indicates that a great majority o$¢hstudents want to participi

and agree with the implementation of peer assessmetitod

15" Question: Studentsperspectives about having their teachers as theasskssor of the
written tasks

Hyes Hno

Figure 3.16.Students’ prspectives about havitheir teachers as the onlssessor of their
written tasks.
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The fifteenth question was designed for student®roter to diagnose students’
perspectives when the teacher becomes the onlgsassaf his/her students’ written formats.
It was based on the previous questions (12, 131dhdo confirm the already given answers

of students’ insights to participate in the proocafsgeer assessment.

Figure 3.15 indicates that the peragatof students who picked gasandno boxes
are highly close. That is, fifty-one (51%) of tharficipants confirmed that the teacher should
be the only assessor while forty-nine (49%)of thedents evoked the no answer i.e. they
disagreed that the teacher should be the only smsdaring the writing process; conversely,
the majority of the respondents justifigebir answers in stating that a8 gear students, they
preferred to assess their own and their peersingriasssignmento get experience since they
were about to graduate and they might be futurehexs, that is, they wanted to be engaged
in the learning process as an active studentsrrétia@ passive. Moreover, others declared
that the students should be involved in this teagimethod since it focused on the students-
centeredness whereas the teacher should play eof@a guide and a facilitator in the
writing process. Furthermore, some students beli¢kiat they could be good assessors and
give an acceptable, relevant and constructive feddivith the guide of their teacher. While
others stated that the PA process was benefiaiat feould be helpful for them to develop

their critical thinking.

On the contrary, students who accepted that #deher should be the only assessor of
his/her students writing assignment justified tlagiswers, in claiming that the teacher had the
experience, knowledge, and the qualification to eébeyood assessor. Accordingly, they
believed that the teacher should be the only resoduring the learning process. Finally, it
could be noticed that the majority of the particifsawant to be engaged in peer assessment

(PA) method, which confirms that the respondenteed) with the use of PA to improve their
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WS. Yet, the number of students who are reluctantst practice during the learning of t

WS is also surprising.

16" Question: Students’ pinions hat peer assessment and the WiSrbvemen

Hyes Hno

Figure 3.17Students’ opinions that peer assessment and thimprovement.

Question sixteen dealt with the students’ perspestthat PA effect in improvinthe
WS. It aimed at eliciting the students’ attitudew/ards peer assessment method to de\

the writing skill in order to confirm the alreadtaged hypothesis and the research ques

A considerable number of the participants (79%)sehtheyes answer, whereas
twenty-oneamong one hundred students (21%) pickecno answer. It is obvious from tf
results above that the percentage of students wheved that peer assessment method ¢
enhance the writing proficiency of th(® year English langage students is noticeably hi

compared to those who claimed that PA metwould improvethe writing skill.

In other words, we notice that students strongly agositive attitude towards the t
of such method in the writing process. In actuat, the majority of students justified the

answers (yes), they stated that peer assessmguadhtiem to check their strengths
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weaknesses while evaluating and correcting eachr otltitten formats. Hence, this will
develop their written productions. Other studergfetved that such method gave them the
opportunity to interact, exchange ideas and thauigbsides giving constructive feedback to
each other. In addition, some students revealadpier assessment had significant benefits
for them since it encouraged and motivated therbetanore involved and engaged in the
learning process. The respondents who answasethimed that their peer's feedback would
not be beneficial and valuable because they hadsainee level of knowledge while few
students indicated that their peers have not beetifigd yet in order to correct or to give
feedback to their peers. That is why believed thatin using PA, the writing skill would not
be improved. From the results, we can conclude gbhat assessment is a very valuable and
important method among“3year EFL learners. Hence, these data support phdldi the

formulated hypothesis.

For having a good and an insight about the isswkeuinvestigation in this piece of
research and to confirm the data yielded in thestpmnaire, six sessions of classroom
observation were held and attended. So, in theesulent section, the classroom observation

plainly analyzed and compared to the results obthwith other research tools.
3.4.1. Discussion of Questionnaire Results

This section is devoted to discuss the resultsimédafrom the students’ answers on
the sixteen asked questions altogether. The datlectenl from the learner handed
guestionnaire help in having a clear idea aboulr th#itudes towards the use of peer

assessment and its effect on developing the stsigaittng skill.

To start with, questions from one to six were deddb inquire about the writing skill.
According to the students’ answers, it is notideat the majority of students are satisfied with

their level of English and have positive attituti@sards English writing since the majority of
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them declared that the English language is an easlyinteresting task. Moreover, they

declare that they do not feel afraid when theyasteed to write.

The second part of the questionnaire was concenigdstudents’ attitudes towards
peer assessment. The first addressed questionomaesraed with students’ feeling when they
are assessed the majority of them stated thatwiees pleased when they were assessed. The
result obtained from the second question show ttietinvolved students prefer summative
assessment i.e. they like their written assignmenb®e marked. The ninth question addressed
students’ familiarity with the alternative forms afsessment, precisely, peer assessment, half
of the population stated that the concept of Eessessment is new to them and almost the
same percentage declared that their teachers didskathem to assess their peers’ writing,
this may be due to the standardized teacher-depeadsessment methods. The other half of
the students declared that they are familiar withdoncept and that their teachers sometimes
asked them to assess their peers work. The restiésned from Q10, Q13, Q14, and Q15
were contradicting. On the one hand, students’ arswo the tenth question show that the
majority of them prefer the teacher assessmentsugecthey think that their peers are not
competent for the task. On the other hand, the nmitygjof them argue that they can be good
assessors of their peers’ written works (Q 13), stadents should participate in the process
of assessing their own and that of their peerstingi(Q14) so the teacher should not be the
only assessor of their writing assignments (Q15%). the last question, the students
demonstrated their awareness to the positive efd®dPA on their writing because the
majority of them stated that PA improves their imgt Accordingly, we noticed a kind of

contradiction all along their responses.

To end with, the results obtained from the quesi@me revealed that peer assessment
is not highly used in the department of Englishglsage at the University of Mohamad

Seddik Ben Yahia as an alternative assessment3¥gar EFL learners show a willingness
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to take responsibility for assessing their peenstimg. Furthermore, the results demonstrate
that they do have positive attitudes towards the afspeer assessment and consider it a

valuable tool that helps in developing their wigfiskill.

3.4.2. The Classroom Observation

Mason (1996) defined observation as “methods oegemg data which involve the
researcher immersing [him or herself] in a reseaetiing and systematically observing
dimensions of that setting, interactions, relatiops, actions, events, and so on, within it
(p.60). In second language research, observatiechhiques have been used to conduct a
wide variety of studies from naturalistic data; lewer, the common type of the observational

techniques is thelassroom observation.

3.4.2.1. The Classroom Observation Aims

The purpose of conducting classroom observationtowabtain a general insight into
what was happening during the writing classroonvaiets under the use of PA method. That
is, to provide and to get careful descriptionseaifrhers’ activities without actually influencing
the events in which the learners are engaged. Merealassroom observation was an
opportunity for us to gain a deeper and more ridialnderstanding to explore students’
attitudes during the writing process under the eng@ntation of peer assessment method. In
addition, classroom observation paved the way $otoucheck whether the learners who are
involved in the study have positive or negativespectives towards the implementation of
PA in the writing process. Classroom observationossidered to be of valuable to confirm

the responses of the learners in the handed qopatre.
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3.3.2.2. Classroom Observation Guide and Developmien

Due to the insufficient answers provided in thedstis’ questionnaire a direct
classroom observation technique was adopted tocatted to observe the subjects’ activities
and behavior in the written expression module elasklence, direct observation involves the
observation of the participants in a particularteah using technology such as video camera
(Dawson, 2002, p. 32). Four (4) groups of thirdrystudents were observed through six
sessions (6) while presenting pair works; they wareght by the same teacher. Therefore,
each group was observed once a week. The lat®ercaaducted by using HD digital video
camera besides the notes that were taken duringlibervation process. The classroom
observation schedule started on April"2017 and ended on May32017. Furthermore, a
checklist was designed in order to uphold the olagEm process. Grifee (2012) defined the
checklist as “a form with the predetermined or etbsategory, usually listed down one side
of the page and space is given to remark the pcesand the absence of the predetermined
item” (p.180). So, the checklist involved thirtegems stemming the issues discussed in the

literature review about the use of peer assessiméiné writing process.
3.4.2.3.The Classroom Observation Analysis

In addition to the questionnaire, the study alsplemented classroom observation as
an attempt to explore the students’ and teachead’attitudes towards PA process during the
writing activities. The observation was conductacbtigh a designed checklist to observe
four (04) groups of third-year students within §d6) sessions. Thus, the checklist involved

thirteen (13) items related to the use of peerszssent in writing.

According to the results obtained from the wholseslation phase, we noticed that
students’ feeling and reaction towards the tasknaking judgments on their peers’ writing

(item one in the checklist) was highly observedud,ithe students seemed to be familiar with
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the PA process. The latter helped the studentetaid of their fear and shyness to assess
their peers’ writing assignments. Moreover, theosécitem (02) in the checklist which
revealed that the attitudes of all students in mpkudgments were the same was partially
observed. In fact, the observed participants shodiffdrent attitudes; that is, high-level
students’ attitudes were positive, whereas the ntgjof less able students expressed a
negative attitude towards the task of making judgerhe fourth item (04) in the checklist,
students’ ability to identify all the types of nakes was also partially observed. we noticed
that only the competent and high-level studentsevadle to recognize and distinguish the
types of mistakes committed in their peers’ writtemmats. Therefore, the latter needs
improvements from the part of the less able stigdeidditionally, the fifth item (05) in the
checklist was highly observed because learnerstliirasked for the teachers’ help to check
and evaluate the assessment of the peer ‘s wrgsggnment. Furthermore, it was highly
observed that peer assessment succeeded at bualtiagning community in which students
and their peers work collaboratively (item six).dAtiis will increase the level of motivation.
The eighth item (08) in the checklist, which is abthe objectivity of the students’ judgment
on their peers’ written formats, was highly observedeed, the students’ writing format was

anonymous; that is to say, they did not know to mtibe paper they are assessing belongs.

On the other hand, item thirteen (13), which regubrthat peer assessment is
increasing the awareness of various grammaticamvaitten conventions for the peers’ work
was highly observed. After the analysis some ofsiuelents’ paper (see the Appendix E), it
was noticeable that the students were able totepatommitted mistakes; therefore, PA helps

those students to raise their awareness abouiffaeedt mistakes that they usually make.

The second part of the classroom observation asak/goncerned with the checklist
items that were not observed in the six sessiohe. third item in the checklist was not

observed, not all the students took the task gsiyo Indeed, some students were making
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noise and valueless joke when they were assessngoeers’ written tasks. Hence, in lots of
occasions, the teacher interference was highly eseed order to control and adopt the
behaviour of his/her students, which was not olexkin item ten (10) in the observation
checklist with all the attended sessions. In addito the seventh item (07), which stated that
all students accept their peers’ comments on theirk was not observed. That is, in
attempting to assess and give comments on the ofdhe high-level students, they showed
nonacceptance towards the peers’ comments bedaexgehought that the less able students
were not qualified enough to judge and evaluate therk. This might be due to the fact that
students’ assessment was not based on clear ahditestandards and criteria to assess the
peers’ written tasks (item 09), which was not obsdragain in all the attended sessions. In
actual fact of the eleventh item, which is preséntethe checklist was not observed as well.
The teacher of WE module; respectively, did noegiv provide any extra marks or scores to
her students who took the task seriously and whe \able to identify the mistakes of their
peers’ written assignments. The latter could berg motivated strategy in order to make the
students more involved in the peer assessment ggo&dncerning the twelveth item, the
process of students’ assessing their peers’ wriftemats is time-consuming was not

observed in the writing classroom activities.

It is worthy to note that by the end of the phase, noticed that in the last two
attended sessions, the teacher of WE module; riegplgc did not implement the PA process
as it should be. That is to say, most of the itemtbe checklist ( the items 02, 03, 05, 06, 07,
08, 09, 10, 11, and 12 ) were not observed duhegatriting activities. This might be due to
the fact that the students were not interestedgneince it was the end of the year. However,
the results from the whole observation phase nabigeindicate that students do have positive

attitudes towards the PA process.
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3.4.2.4. The Discussion of the Classroom Observati®esults

Classroom observation was conducted in order tdfirconand check learners’
attitudes towards the implementation of PA in thatimg process. The findings from
classroom observation unveiled that peer assessimemtgood strategy to implement in
teaching/learning the writing skill. Interestinglfpe results strongly showed that students do
have positive attitudes towards the PA processnRtee observation checklist analysis, it is
evident that incorporating peer assessment in titeng/process could enhance EFL learners’
written productions because it gives the studdmdsopportunity to be active participants in
the learning process. Thus, through the making metgs tasks, students will be able to
identify and recognize the various types of missake their peers’ writing assignments.
Furthermore, in order to raise the students’ awesgrabout the benefits of peer assessment
technique, teachers should provide some motivdtistrategies in order to enable their

students to be more engaged in the PA process.

3.4.3. The Interview

The third qualitative method used in this studthis interview. According to Downyei
(2007), an interview “is the most often used methodjualitative inquiries; it is regularly
applied in a variety of applied linguistic contekts diverse purposes” (p.134). The interview
involves asking questions and getting answers tlemrespondents in a study. It has different
forms, such as face to face, group interviewing athers. Furthermore, in social research,
there are many types of interviewing among themructiired, semi-structured and
unstructured interview (Dowson, 2007, p. 27). Hogrevthe semi-structured interview

seemed to be the appropriate type to be adoptidsistudy.
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3.4.3.1. The Interview Aims

Through the use of the interview, we attempted Xpla¥e the views, experiences,
attitudes of each teacher, particularly of writiexpression module. Indeed, the interview

intended to get a deeper understanding of the n@séapic from each teacher’s perspective.

3.4.3.2. The Interview Guide Development

The interview was purely qualitative; it consistdaurteen (14) opened and closed ended
guestions. They were divided into two sections. fils® section was about the interviewees’

background; however, section two (2) is composewvefve (12) questions about:

v' Teachers’ perceptions of the assessment stratingigsise in assessing their learners’
writing.

v Giving learners the opportunity to assess theifoperance.

v' To get the frequency of applying peer assessmeminasthod during the writing

process by teachers.

There were many different aspects related to gaipéne interview. One aspect was that
the interview was recorded by using tape- recordistgad of using pen and paper from four
(3) teachers among five (5) in order to be eagtyieved later. In addition, notes were taken
during the interview of two teachers. The intengewook place in different classroom

settings.

3.4.3.3. Transcripts Coding

Coding is a process of qualitative data; whichrisraportant part of developing and
refining interpretations in an interview. Hencedicw is the process of organizing and
synthesizing what is happening in the data. Thidysfocuses primarily on the coding of the

natural data. (Onwin’s, 1994; p.140) commented wh@paring to code a part or a piece of
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data: “coding represents an attempt to reduce aplexn messy, context-laden and
Quantification resistant reality to a matrix of noens” ( as cited in Machey & Gass, 2005;

p.221).

For the analyses of the interview data, a transoriprocess was involved. According
to Mackey and Gass (2005), the process of trartgmmipvill be different depending on the
purpose of the study. However, for transcriptiotivaty, it is believed to be time-consuming
in order to capture and transcribe every utterasfoeach interviewee on the tape-recorded.
Therefore, only the features of interest for oweagch need to be transcribed. In addition, the
transcription conventions are used to facilitae tépresentation of the oral data in a written
form. The interview was entailed looking for cldgsig and comparing patterns from all the
interviews for the sake of getting a comprehensinalysis and interpretations. The attempt

was to elicit the perspectives that help to angheiquestions in the research study.

3.4.3.4. Interview Analysis

As far as teachers’ interview is concerned, fourtepiestions were posed and
answered by five teachers of written expressionut@dlhe aim is to confirm the already
stated hypothesis in the research question, as exeloring the teachers’ perspectives in
using peer assessment in teaching the writing skith reference to students’ attitudes
towards the implementation of this technique. Afterd, the data about the use of PA were

presented and analyzed.
Q1. Teachers’ experience
Table 3.4.

Teachers’experience in teaching the written expoessiodule.

Teacher (s) 1 2 3 4 5

Year (s) 07 01 03 03 05
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The interviewees have been teaching written exjgme$som one to seven years. So,
two teachers experienced teaching that skill frowve to seven years while three teachers
respectively are somehow novice. They have bearhiteg written expression module from
one to three years. This means they have the experin teaching the writing skill as well as
the instructional techniques that are used to tehshskill. Indeed, their experience would

help us to find answers to our research questions.

Q2. Innovative techniques/strategies in teachingtriting skill

Since peer assessment is a new technique in tgaand learning the second
language. This question aimed at getting insighisuathe innovative techniques that are
practised and implemented in teaching the writikif. S=our (04) teachers replied positively
while one teacher answered negatively; that isa}o ke declared the fact of not having used
any modern techniques to teach the writing skid; relied only on the traditional way of
teaching whereas the other teachers seemed tonmaptesome of the innovative techniques.

They reported that:

- Not really, | haven’t been using really many nesht@ques; | just vary between
the methods and techniques of teaching.
[T2]
- Yes, l used... to use workshops in peer assessmaeuttiah | ask students to

exchange their written formats to assess each‘stiverk. This is the way | teach.
[T3]

- Yes, | have been implemented some of the innovatiethods in my writing

classes like integrating pragmatics in the teacbingriting.
[T4]
| used to use visual aids and photographs, so dapgon the objective of the lessons.

[TS]
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From teachers’ responses, we can deduce that teawfharitten expression do implement
and use modern and innovative techniques to tdechititing skill; hence, they do not just

rely on the traditional way of teaching in doing so

Q3. The types of assessment that are used to assadsnts’ progress

This question particularly aimed at looking whigipés of assessment teachers use to
assess their students; formative or summative t@pe teacher stated that he implemented
only the summative type whereas the other fourtédrhers among five (5) interviewees
declared that they used both types of assessmeane&sure their learners’ progress in the
writing skill. Therefore, it could be noticed thfarmative assessment is the prevailing type of
assessment adopted by the involved teachers. elnopis years, the summative assessment
was the main type of assessment used in a classomoext, but recently formative
assessment have been more relied on with its eiffelechniques such as peer editing and

self-assessment.

Q4. The types of assessment that the students prefe

Chapter two reviewed the types of assessment tioald be used either by teachers or
students to assess and evaluate the students’envrfierformance. The target behind
addressing this question was to get a generaliinsigm the teachers’ points of view, about
students’ attitudes towards the types of assessthantare used in the learning process.
Noticeably, three teachers among five agreed theit tstudents preferred the summative

assessment rather than the formative one. Thefigdsthe students’ preference as follow:

- | believe that students here, they tend to be shtianid...they do not accept if
somebody who is a student like them to assesspkdmrmance...so it depends

on the student’s attitude towards that. [T1]
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- Ok, usually students nowadays, they are more istieden the marks; they are not

interested in the feedback. [T2]

Moreover, three (3) teachers of written expressionsented with fact that students
preferred formative to summative assessment bectiese viewed formative assessment
motivating and an opportunity for them to develbpit writing skill before being graded by
the teacher. Thus, we can conclude that it dependgudents’ attitude and aptitude towards
the assessment technique itself. However, teadtergld make and create a motivational

atmosphere in order to encourage students to kagedgnore in the learning process.

Q5. Students’ feeling when they are assessed

From the recorded answers from our sample, teactteosved different opinions
concerning this question. In actual fact, two temstagreed that their students did appreciate
to be assessed by their teachers or their peemigedt is a chance for them to learn from
their mistakes and develop their writing skill vehthree teachers believed that it depended on
the students. Accordingly, there are some studehtslike to be assessed and appreciate to

be judged, and there are others who disliked teesgsnent techniques.

Q6. The assessment techniques that are used tosasstedents’ written assignments

The sixth question was about the assessment temwmitpat teachers use to assess
their student's written assignment. The aim of thisstion was to get an overview about the
assessment technique that teachers of WE modige @ while assessing the learners. Two
teachers (T1 and T4) agreed that the teacher assesss the appropriate technique that

should be used in order to assess students’ wagisignments. They admittedly said:

-l use teacher assessment because | believe tdanstuvhen they assess each

other; they think that it is something personal. [T1]
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- Well, I actually use teacher assessment; howevese sometimes peer assessment
in the classroom... it depends all the time on theher assessment because
students’ level is not always high as it shoulddispot their peers’ committed

mistakes. [T4]

Thus, these comments clearly reveal that T1 anddl#ved that students are not
qualified in order to assess their own or theirrpe@ritten assignments. On the other hand,
the other teachers (three out of five) stated they varied between the three techniques or
methods of assessment depending on the aim obtireecand the activity handed during the
writing process. Noticeably, teachers do not rety tbe teacher assessment all the time;
indeed, they give the opportunity to their studeatbe engaged in the learning process and to

be a part of it.

Q7. The assessment techniques that the learneedqur according to teachers’ perspective.

This question was designed in order to explore Wwrassessment techniques that
students prefer to have from teachers’ perspecthet, is to say, the attitudes of students
towards the teacher, peer, and self-assessmemideel. In fact, all the teachers agreed that
it depended on the students’ attitude towards acpéar technique. Some students preferred
peer assessment because they felt motivated anidritalbde during the writing tasks whereas
some students preferred to have a self-assessmdnteacher assessment. From teachers’
answers, we can deduce that students do have veositiitudes towards peer and self-

assessment techniques when they are implementbd writing process.

Q8. The frequency of peer assessment usage imthieng process.

Chapter two illustrated that the use of peer assestshas been frequently marked in
EFL classroom, more precisely, in teaching/learnting writing skill. Hence, The eighth

guestion was addressed to see whether teachetgsedvgave the chance to their students to
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assess their written tasks, or they just reliedtlogir own assessment. Interestingly, the
majority of the interviewees ( four out of five tdeers) admitted that they implemented this
technique during the writing activities in whiclethasked their students to assess their peers’
written tasks. However, the frequency of peer assest usage differed from one teacher to
the other. T2 reported to have used it most oftithe i.e. ‘often’, and T3 said that she had
used it ‘all the time’ while the other two teachestated that they used it sometimes. in
addition, one teacher declared that he had neuerdakis students to assess their peers’

writing drafts; thus, he relied only on his ownessment.

Q9. Teachers’opinions about being the only assessor

Chapter two pointed out that teachers should sugpat encourage their learners to
be more involved in the peer assessment processn\&8king interviewees about the fact of
being the only assessors of their students’ writtssignment, all of them answered
positively; that is to say, they agreed that thachers should not be the only assessors.

However, all teachers commented differently:

- Of course, | do not agree... so if students accepetassessed by their peers. |
believe it would be motivated and it could creatmmpetitive atmosphere. [T1]

- No of course, ...nowadays we should not apply ordgher centredness, but also
students centeredness. [T2]

- No, normally if we follow the approach of teachigting here at this university
within the process approach, the teacher wouldgesin advice; he is no longer

the tutor. The teacher should be just a guide ..paiodide students with feedback.

[T3]

- No, I do not think so ... | think that students slibdépend on themselves more

and should learn how to assess their writing aleitly their peers writing. [T4]
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- Using peer assessment makes learners conscidusiofaults and mistakes, and

they will be more motivated and ready for the fiegams. [T5]

Hence, from the teachers’ comments, we can ndietesat| teachers support peer

assessment concept as a technique to be implentertesath the writing skill.

Q10. Students’ participation in the process of PA.

Chapter two discussed the benefits of peer assaessmeriting when students will
participate in such technique. Thus, all teachéra/ridten expression agreed that students
should participate in the process of their writegsignments. According to the teachers’
answers, students need to feel that they are padsthey are taking part in the learning
process in order to be successful learners. Morete@chers declared that students needed to

acquire writing proficiency and to learn how toesssince they would be future teachers.

To conclude, teachers do agree with the partiopatif students in order to assess
their peers’ writing work. that is to say; EFL dasoms and namely the teaching of the

writing skill, is no more a teacher-centered bitiheaa learner-centered.

Q11.Students’ ability to be good judges of their classels written productions.

This question was designed in order to exploreesited’ ability to manage the process
of peer assessment during the writing activitiesurFteachers among five thought that
students can be good judges or assessors forpeeis’ written tasks. But, they needed to be
competent and to do it for the sake of learning praviding constructive feedback. On the
other hand, one teacher believed that studentsotdengood judges since they were not yet

competent enough to handle this responsibility.
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Q12. Peer feedback compared to teacher feedback

Reliability and validity of students’ peer assesstrt&ave been proven. Nevertheless,
when teachers of written expression were askedhehgieer feedback is valid and consistent
with teachers feedback. All the teachers showeelkalicit disagreement i.e. they responded

negatively and listing the subsequent justification

- | do not think so, other ways they would not needagher if their feedback is as

good as the teacher’s one. [T1]

- T2 reported that peer feedback could not be1009d aalthe teacher feedback;

indeed, it depends on the students’ level. r2
While T3 and T4 stated that:

- No, since the teacher is more knowledgeable andcsgs to know more than the

students. [T3]

...all teachers have more experience, actually,natahink that the peer feedback can

substitute the teacher feedback. [T4]
Similarly, T5 stated that:

- No, it only paves the way to the teachers whichtrbagjiven at the end of each

peer assessment. [T5]

Q13. The effectiveness of peer assessment in vgitin

Chapter two illustrated the importance of peeseasment technique to improve the
written production of students. However, this giestimed at exploring teachers attitudes
towards the effectiveness of PA in the writingqass. Consequently, all teachers declared

that this technique is important when it is cleaapplied in writing. Tland T2 said that if
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students accepted to be assessed by their peeveult be very beneficial for students to
improve their written productions. Moreover, T3 tight that peer assessment could make
students motivated and autonomous learners. AldajeClared that this technique can help
students to overcome the writing conventions betteen the students associated with their
peers. In addition, T5 stated that peer assessmanteffective technique for several reasons;
motivation, comprehension, and the developmenheif tcritical thinking. So, it will enable

them to improve their writing skill.

Q10. Suggestions/ comments as far as the use of-psgessment in the teaching/ learning

of the writing skill is concerned.

In this question, teachers were requested to peowdggestions and comments
concerning the use of peer assessment in the tegdearning of the writing skill. They

recommended that:

v Students have to work on their psychology and $aoimmunicative skills in order to
overpass the difficulty in talking with the othexqy; hence, if they improve them; they
would be able to accept this kind of assessment

v' Teachers should teach those strategies beforenmepling them.

v" TD sessions should be organized in the form of wluoks.

v Students have to be trained on how to assess gthinough reliable rubrics

v' This technique should be implemented in this depamt and must be guided by the
teacher himself, in addition to the fact that studesheet must be anonymous to give

them feelings of safety.

3.4.3.5. The Discussion of the Interview Results

The results of the interview method were very fulitThere was a strong agreement

from the teachers’ perspectives concerning the rtapoe of the use of peer assessment.
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Interestingly, the findings upheld the view thatLERarners could enhance their written
productions if they would be engaged in peer assest process. From the interview
results, it is evident that all teachers have &dbht experience of teaching the written
expression module; hence, we obtained various assalut the modern techniques and
strategies of teaching and learning the writindl.skideed, their experience was enough for
the validation of the results. Additionally, theffdrent responses obtained from asking
about the ways used by teachers to assess théenssuprogress, the results displayed the
overuse of formative assessment to assess thengtuderiting assignment. However,
summative assessment is generally used at the énelhah semester; thus, writing
assessment has shifted from being a summativesassesas a main dominant strategy to

formative assessment as a prevailing type of asgestidents’ writing tasks.

Accordingly, students’ preferences and their atetitowards assessment techniques
varied from one student to the other; that is g gadepends on students’ interest, attitude,
motivation, and willingness to accept assessmetiiniques as a strategy in the writing
process. Subsequently, the majority of teachemsrnext to a variety of assessment types
which are used to assess their students; nevestdlee results were as expected, they do

not rely only on teacher assessment.

In order to assess and evaluate students’ writemfopnance, teachers of written
expression frequently use peer assessment durngriting activities. Moreover, agreeing
on the use of peer assessment in the writing psocasfirms that the teacher-centered has
shifted to learner-centered in the learning prodcesehich all teachers of written expression
declared that students should participate in tlexgss of assessing their own and their

peers’ writing assignments.
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As far as the students’ ability to be good judgesancerned, the teachers do possess a
positive insight on that issue. Consequently, tthisggreed about the reliability and validity
of peer feedback, and they related this to mangaresg lack of experience, friendship bias,
and inability to spot the committed mistakes; irdjethe results obtained contradict what

have already been stated by the teachers.

Furthermore, in order to confirm or disconfirm tiset hypothesis about the
effectiveness of peer assessment in writing to medastudents’ writing proficiency.
Noticeably, we viewed that almost all teachers fierent insights concerning the
implementation of such technique in writing. Intnegly, they agreed that peer assessment
would be very beneficial and may have many contioims the teaching/learning of writing
when it is clearly and explicitly applied in theitimg process. It may impulse EFL learners
to be positive, motivated, active, and creativeer€fore, peer assessment may help the
students to improve their writing proficiency thghubeing engaged in the writing activities,
in addition to the fact that students would be nesare towards the mistakes committed in

writing.

To sum up, from the results and findings that hasen gotten after the analysis of the
teachers’ recorded interview; it was clear thatititerviewees considered peer assessment
as an effective technique. Therefore, since teacbkewritten expression are aware of the
importance of this technique as well as the stiglerdeds to develop their writing; they
tend to have positive attitudes towards the implaaten of peer assessment to teach the

writing expression module in order to enhance thiéng proficiency.

3.4.4. The Comparison of the Results of the Rese&rdools

After a careful and thorough analysis of the datdlected from different data

gathering tools we attempt to compare the questioanmesults, the results of the classroom
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observation, and the ones of the interview. The b&hind this comparison is to check
whether the students’ provided answers in the curestire reflect their attitudes in real
classroom content, to which extent the studentsevk@nest in their answers, and whether

teachers’ statements and opinions go hand in hahdle learners’ viewpoints.

To begin with, the majority of students, when askbdut how they preferred their
writing to be assigned, they argue that they preteit to be marked that last was confirmed
by the teachers who stated that the students warelyminterested in marks. In another
guestion, the students were asked to demonstrmateptieferred type of assessment question a
considerable number of students declared that gineferred the teacher assessment. Yet,
when addressed the same question to the teacheesadethat the type of assessment as
preferred by learners differed from one studerariother and that students with good level
favored the teacher assessment. Teachers agrdedheistudents’ opinion and considered
them good judges to their peers writing and thas whserved during the revision of the
students’ assessed papers; they were able to fsgotpeers committed mistakes. Although
both the involved teachers and learners in thisaieh stressed the importance of PA in the
writing process in which learners would make patbaomously, mainly two teachers of WE
in English language department of Mohamed Seddik Behia Jijel University used PA

technique in their classes.

Implementing three tools of data gathering has leéewmorthy significance to confirm
the stated hypothesis that was formulated at teéngnary phase of our study. That is, to
have accurate findings, we addressed a questienttathe 3 year English language at Jijel
Mohamed Seddik Ben Yahia University all along vathinterview with WE module teachers
to explore their tendency and perspective as fathasPA implementation to develop the
writing skill is concerned. And since the use & tjuestionnaire as a tool of study might not

yield very precise and accurate data, we relied oclassroom observation designed checklist
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to see whether the practice of PA in the WE modefiects real attitudes of the participants
in this study. Hence, the findings resulting frohe tthree adapted research tools are in
accordance with the research hypothesis in theesthias PA is seen as a practical technique

to develop the learners’ writing skill.

3. 5. Pedagogic Recommendations

In the light of aforementioned information gathefexin different research tools, it is
very important to highlight some interesting poitd$e considered in the future use of PA.
Taking into consideration the following principlasd recommendations would help both the

teachers and students for successful use of PA:

-Although the role of the learners in the procdsBA is centered, the role of the teacher
is still crucial for the success of this process.rust manage the class and control the

behaviour of his students.

-The teacher is also responsible for the preparaiiothe students PA to use in classes.
First, by explaining the purpose of using it argldffect on their writing skill developments.
Second, the teacher is also required to raiseehisiérs’ awareness about the seriousness of
this task and that the work of others must be @sple judged objectively for the sake of
helping their peers to develop not for making ir@input their weaknesses. Also, the teacher

is supposed to explain to his learners clearly ¢hadrs are an opportunity to learn.

-In the first sessions, it would be better if teadher provides a model of assessment, a
work that meets the expectations of the learnehgeyTare in need to know what they are

required to do before starting the assessment gsoce

-It is important for PA to be based on clear stadsland criteria, so we suggest that the

teacher might provide a checklist upon which treeasment would occur, preferably one that
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is designed in the class in cooperation with thelemts that would be very interesting and

motivating for students as it would be a more dibjecevaluation.

-The teacher might motivate the students to tdleetask seriously by offering extra

marks for the well-assessed papers.

-The teacher might assign his learners to workrougs because when they do so and
they assess the writing of another group, moreudson; interaction and therefore, learning

are likely to occur.

- The students’ level and abilities should be takao consideration; a student should be
given the work of another student who has the skawel or a close one, so the student

assessor will not be de-motivated and under-estitmatown writing.

In brief, the major concern of this chapter wasmtalyze, present and discuss the results of
the data gathered through three research instrem@nstudents’ questionnaire, classroom
observation, and a teachers’ interview were usedldscribe the actual state of peer
assessment and the attitudes of both teachers’ samdents’ with reference to the
implementation of peer assessment. Chapter thaets stith the presentation and discussion
the students’ questionnaire results, adding to, i@ classroom observation session results
were also clearly explained. Last but not leasg thachers’ interview results and its

discussion. Finally, some suggestions and pedaglogicommendations were given.

3.5. The Limitations of the Study and Suggestion®f Future Research

The present study aimed at exploring the attituoded®oth teachers and students
towards peer assessment use, accordingly, someutti's were encountered, and they are

subsequently listed:
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» Data gathered from the questionnairethe respondents to the questionnaire did not
always show their real attitudes and perspectimeesthey were concerned only by
the completion of the questionnaire in hand, sotneents did not answer some
guestions and other refuse to justify their answenerefore, the results of this study
might be affected because of students’ non-sincerianswering the questions.

* Time: time constraint was a major obstacle while condgcthis piece of research.
Only six sessions of classroom observation were aetl attended.

 The number of teachers:the very limited number of teachers who use peer
assessment in their classes was another majorctédostall the six sessions of
classroom observation were with the same teaclg¢ptievented us from varying the

data being collected.

In the list of findings of the present study, weaemend researchers for further studies in

this field to consider the following:

* The data gathering tool: using an experimental design would be a better
data gathering tool. Having a control group assk$sethe teacher and an
experimental group assessed by peers and compheangsults of the tests of
both groups would really measure the effect of passessment. We
recommend also to use a test that measures thieokeaexiety of students
experienced when being assessed by the teachemshmmdassessed by their
peers.

* Time: it would be better for future researchers to manipulate theakibe of
time by extending the duration of classroom obg@masessions.

» The sample:in order to have future research sample that ismor

representative, it is possible for researchersitarge the number of
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participants as teachers and students by inclutifagd 2°year LMD

students.
Conclusion

In brief, the major concern of this claptvas to analyze, present and discuss the
results of the data gathered through three resdasttuments. A students’ questionnaire,
classroom observation, and a teachers’ intervieve weed to describe the actual state of peer
assessment and the attitudes of both teachersstaddnts’ towards PA. Chapter three starts
with the presentation and discussion the studenisstionnaire results, adding to that, the
classroom observation sessions results were atsolglexplained. Last but not least, the
teachers’ interview results and its discussion wett@duced in the chapter in hand. Finally,
some suggestions and pedagogical recommendatiaesgiven with reference to the use of

PA in teaching/learning writing.
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Gealeconclusion

Writing is one of the essential components in theoad language learning/teaching.
However, it is considered as a difficult task taace since it involves more than putting
correct grammatical sentences together. One wajet@lop students’ writing skill is the
integration of peer assessment technique in thengrprocess. Hence, it has increasingly
gained attention in the SL writing. Undeniably, pessessment plays a crucial role to
improve and develop learners’ awareness, self-legyand self-esteem. PA, as a process, is
regarded as one of the main alternative assessmé&dching/learning writing; it is as well,
considered as one of the most effective approathetassroom evaluation. In actual fact,
many researchers proved that implementing suchigeé to teach writing is truly influential

to develop learners’ written productions.

The pivotal focus of this piece of research wasxplore students’ attitudes as well as
teachers’ perspectives towards the use of PA tgaknio improve the writing skill and to
unveil its effectiveness and benefits. On the ceredhthe study tried to describe the students’
and the teachers’ role during the peer assessmecegs. On the other hand, it attempted to
diagnose whether teachers of WE course implemetgssessment as a classroom technique
to enable their students to be engaged, independedtautonomous learners in the writing
process. To approach the issue under investigahothe current piece of study, two
theoretical parts were designed; the first portayelainly, the writing skill; its basic
definition, history, the stages of the writing pess and its components...etc. the second
chapter exposed issues in connection with PA. Tégedation, as well, comprised a practical
chapter which explained the field work of the resbadata gathering procedure and the
findings analysis. Results and findings that haeenbgotten from the questionnaire and
classroom observation of learners and teachersiiiew have confirmed the previously

worded hypothesis, which stated that teachers aadhérs may have positive attitudes
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towards the use of peer assessment to improvednedrs’ written productions. Hence, it was
found that the majority of third year English Laiage learners were interested and motivated
when the peer assessment process was implememntad the writing activities. In fact, they
appreciated the fact to be assessors of their ‘peetsng assignments and to be active
members in the learning process. Moreover, thegidened PA as an opportunity to learn

and improve their writing proficiency through gigiand receiving constructive feedback.

Other findings of this study revealed that learfaced some difficulties in the task of
making judgments to the peer’'s work. In the whdleradled sessions, it was observed that
some learners had negative attitudes towards tieegs of peer assessment and this might be
due to the lack of experience, self-esteem, thesassent task was not based on clear
standards and criteria, the lack of the social camuoative skills to accept the peers’
comments and judgments, and the non-guidance dietd@her during the writing activities.
However, students’ attitudes towards the implententaof peer assessment to improve their

writing skill differed from one student to the othe

Therefore, the recommendations that this pieceesdarch could suggest is that both
teachers and learners should take a part in theegsoof peer assessment. On the one hand,
teachers should create a motivational and a pes#tmosphere for the learners to increase
their interest and awareness towards the usefuloeA technique. In addition, teachers
should direct and instruct their learners by givoegtain criteria and standards of assessment;
hence, it helps them to assess and judge theis’pee€tten drafts. Students, on the other
hand, should be open minded, have positive atstuded high self-confidence in order to
handle such process. Also, they should be awatbeoflifficulties that they would face in
order to overcome them and promote their learningdoing so, students would be more

interested and motivated to be engaged more itetiraing process. Thus, this would make
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them more comfortable to work collaboratively arsdess their peers’ writing performance;

as a result, this would certainly improve and depéheir writing skill.

To sum up, the findings of this study responded greviously formulated research
guestions that peer assessment can be an efféethi@ique to enhance students’ written
productions. Hence, teachers should support theinggrocess of peer assessment in order

to be successfully implemented.
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Appendix A
The students ‘Questionnaire
Dear students,

You are kindly requested to fill in this questioimeao express your attitudes towards the use

of peer assessment in developing the writing skill.

Your answer will be helpful for the research projpaper we are undertaking .we hope that
you will answer with full attention, honesty anddrest .to answer the questions please tick

(V) the box that corresponds to your answer or wetésd| statement when necessary.

Be sure that any information you will provide usttwin this questionnaire will remain

strictly anonymous. Thank you for your cooperation.

Section One: Learning to Write

1. Is your level in English?

a-good ?() b- Averagd ) c- lessithe average( ] d-po ]

2. In your opinion writing in English is:

a. adifficult task )

b. an easy task C ]

c .a boring task C ]

d. aninteresting task(__ )

3. Do you feel afraid to write in English?

a. yes [:] b. nc[:]



e L 7= T VP

4. What kinds of difficulties do you frequenthce while writing?
a- word choice
b- Grammar
c- Mechanics (hand writing, spelling, ptuation)

d- Conterfideas

J ol

e- Syntax

5. How do you describe your teacher’s role duthregwriting process?

a- a controller C]

b- a motivator D
c- a transmitter C]

JUSLIfy YOUr @NSWET PlEASE,......uuiiieiiiiiiiiiees et eeee e ee e

6. When you are assigned to write, do youamgeof these stages of the writing process?

a- Pre-writing [:]
b- Drafting :]
c- evaluating :]
d- Editing ]

Please justify,



Section Two: Attitudes towards Peer Assessment

7. How do you feel when you are assessed?

a- pleased [:] b- stres{:]

8. Would you like your classroom assignment to be

A-marked (given a sco@ b-unmarked (given no sc{:]

9. Assessment is the process of collecting datatahe learner's performance;

accordingly, do you know the concept of peer agsessin writing?

= se(] e ()
10. Do you prefer to have?

a- peer assessment[:]

b- self-assessment C]

c- Teacher assessn‘C]

11. Does your teacher ask you to assess your pagitsy?

a- yes[:] b- rC]

- If yes, does he do it:

a- always C]
b- Often C]
c- Sometimes@
d- Rarely C]
e- Never C]



12. As a student, would you like your peers andsttaates assess your written format?

a- yesC] b- no C]

JUSLIfy YOUr @anNSWEN, PIEASE .....oieiit i e e e e e e e e

13. Do you think that you can be a good assessyowfpeer written tasks?
a- ye{:] b- no C]

14. Do you agree that student should participatdenprocess of their own self —assessment

and that of their peers in the learning of the mgitskill?

e o]
Justify your answer, PleaSE ........c.oe it it —————

15. Do you agree that the teacher should be the asdessor of your own and your peers

writing assignment?

a- yes [:] b- no [:]

16. Do you think that your peer assessment imprggas writing skill?

a- yes [:] b- no [:]

Would you please justify ............

Thank you for your cooperation



Appendix B

Classroom Observation Checklist

Required items

1) Students feel comfortable and react positivel\htask of

making judgments on their peer’s writing.

Highly observed
Observed
Not observed

2) The attitudes of all the students towards the tdskaking
judgments about their peers’ (good, less able, vatadtents

were the same.

Highly observed
Observed
Not observed

3) Students assess the work seriously; they avoidhlagg

making noise and valueless jokes about their peetakes.

Highly observed
Observed
Not observed

4) Students succeed in identifying all types of mist
(grammatical and writing conventions) in their pgevritten

work.

Highly observed
Observed
Not observed

5) Students ask for the teacher’'s help in case tleynat

know how to assess something or they are doubtful.

Highly observed
Observed
Not observed

6) Peers feedback encourages students to evaluateresx

and negotiate ideas with their peers collaborativel

p

Highly observed
Observed
Not observed

7) All students accept their peer's comments on tiheirks

whenever being given oral feedback.

Highly observed
Observed
Not observed

8) Students judgments to their peers’ written formatse
objective.

Highly observed
Observed
Not observed

9) Students’ peer assessment is based on clear staratad

criteria stated beforehand by the teacher.

0]
0]
0]

Highly observed
Observed
Not observed

10) The teacher controls the class and adopts the studentsb

o

Highly observed
Observed




behaviour.

Not observed

11) The teacher offers extra marks for those who thkeddsk
seriously and assess the papers in a good wayder ¢o

motivate them.

Highly observed
Observed
Not observed

12) The process of students assessing their peerstew

format is time-consuming.

it

-~

Highly observed
Observed
Not observed

13) Peer assessment is increasing the awarenessiotis/
grammatical conventions as well as writing convamgi for

the peer's work.

ar

Highly observed
Observed
Not observed




Appendix C
Teachers’ Interview

Preamble

This interview is a part of a research work. It siat eliciting teachers’ perceptions of
the use of peer assessment during the writing psoaed its effectiveness in raising learners’
quality of written productions. The collected infzation will help to achieve the purpose of
our study. Your responses will remain confidentaadd it will be reported in the dissertation

anonymously. We would be grateful if you could aestihe questions in this interview.
May | thank you in advance for your collaboration

Interviewees’ Background
How long have you been teaching the writing skiliyour department?

Have you been implementing any innovative methadgur writing classes?

I

Attitudes towards Peer Assessment Method

Formative feedback is used to monitor student’s oorg process to provide
immediate and meaningful feedback. It is called giger review. On the other hand,
summative assessment comes at the end of the pragrassess students’ knowledge and

practice.
3. What types of assessment do you use to assesstyoents?
a. Formative b. Summative
4. What type of assessment do your students prefer?
a.Formative b. Summative
PIEASE SAY WHY? ... e e e e e e e e e e e e et e e e e re e e e aa

5. As a written expression module teacher, do you thirak your learners appreciate the

fact of being assessed?

a. Yes b. No



6. What are the assessment techniques that yououassess your students’ written

assignment?
a. Student self-assessment
b. Peer assessment
c. Teacher assessment

Would you justify please, why do you use that teghe precisely?

7. According to your perspective, which of the feliag types of assessment techniques

that your learners prefer to have?
a. Student self-assessment
b. Peer assessment
c. Teacher assessment
8. How frequently do you ask your students to astess peer's written tasks?
a. Always
b. Often
c. Sometimes
d. Rarely
e. Never

9.Do you believe that the teacher should be the asBessor of his students’ written

assignment?

a. Yes b. No



Would you, please, eXplain WNY? ...........commmmeeerrimmmmmiiniieeeeeeeeeeeeseeeessseresneeenrnn..

10. Do you agree that students should participate hiea process of their writing
assessment?

a. Yes . blo

11. Do you think that students can be good judgekeif own or their peer's written tasks?

a. Yes b. No

12. As a teacher of the written expression moduleyao think that peer feedback is as
valid as teacher feedback?

a. Yes b. No

13. Do you agree that using peer assessment as assi@es# technique in the classroom

helps learners to improve their written production?
a. Yes b. No

PIEASE SAY WHY? .o e e e e e ettt aaaaas

14. Do you have any suggestions/ comments as faresigh of peer-assessment in the
teaching/ learning of the writing skill?

Thank you very much for your cooperation



Appendix D
Full Interview Transcripts

(R=researcher, T1=teacher 1, T2=teacher2, T&hex3, T4= teacher4, T5= teacher5)
“Teacher 1” (10/05/2017)
R: Good morning sir, Thank you for agreeinghis meeting.
T1:  You're welcome.
R: As far as the®Iquestion is concerned, how long have you beeriegthe
Writing skill in your department?
T1. Ok, well, [...] I have been teaching oral eegsion during seven years.
R: Have you been implementing any innovataaniques in your writing classes?
T1. Innovative techniques, yes, | do.

R: Formative assessment is used to monitor stisgdengoing process to provide immediate
and meaningful feedback. It is called also peeresvOn the other hand, summative
assessment comes at the end of the program tosastetents’ knowledge and

practice. What types of assessment do you usesé&sagyour students?
T1: Itis summative, | use my own assessment.
R: What type of assessment do your studeste? (a) Summative (b) formative.

T1: Summative because | believe that student$ te be shy and timid. Usually students,
according to my experience, they believe this lohtrespassing i.e. they do not accept
if somebody who is a student like them to assess gerformance; they always feel
something like itchy, they do not want to be asseéds/ someone at the same level with
them. Though | believe it would be encouragingftlien] depends on the students’
attitudes towards that, but | avoid that. | haveeld once maybe six years ago but it
didn’t work.

R: As a written expression module teacher, do tyunk that your learners appreciate the

fact of being assessed?



T1:

R:

T1:

T1:

T1:

T1:

T1:

T1:

T1:

Yes

What are the assessment techniques that yeutcusissess your students’ written
assignment?

Teacher assessment, because of studentstiwneassess each other they think that is
something personal.

According to your perspective, which of théldwing types of assessment techniques
that your learners prefer to have?

It depends on the students; | cannot say alabf them prefer teacher assessment.

Maybe, well, | believe that most of them prefercteer assessment
How frequently do you ask your studentsseess their peer's written tasks?
So, let's me go with never because | dmhite or twice.

Do you believe that the teacher should beahly assessor of his students’ written
assignment?

No, | do not believe that.
(overlapping) would you, please, explainy@&h

Here, it depends on the settings; it dep@mdthe students, on the teacher. So, maybe if
students accept to be assessed by their peeig\vei would be very motivated and it

could create a competitive atmosphere.

Do you agree that students should participatee process of their writing assessment?

Would you, please, explain why?

Yes, | do use that sometimes. When | staatuating somebody’s work | asked him to

answer some question; those questions would letitetassessment of his own work.
(overlapping) yes, that is true.

i.e. to assess himself by himself.

Do you think that students can be good jsdgfeheir own or their peer's written tasks?

It depends on their level, but generallyadqieg no.
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As a teacher of the written expression meddb you think that peer feedback is as

valid as teacher feedback ?
| don’t think so.
Could you explain why, please?

Because other ways they wouldn’t need ahiraif their feedbacks are as good as the

teacher.

Do you agree that using peer assessment assassment technique in the classroom
helps learners to improve their written productioAffd please say why?

| believe yes, but it always depends, thiselative | cannot give an absolute answer;
[repeating]. If the students accept to assess ethar it would be helpful and it would

improve their level, but if they do not accepitityill be the opposite.

Do you have any suggestions/ comments assfdha use of peer-assessment in the

teaching/ learning of the writing skill?

Well, [....] this is very complicated. Listehbelieve that it is more social. The students
have to be more open to accept the others ‘comme&héey should have the quality of
socialization to be easy going with each other.iSthey can manage to overpass the
difficulty in talking to the other peers (repeatitige same idea). | believe this kind of
assessment it would be very valuable and advantiageo the students and for teachers
as well. Hence, students have to work on their lpslpgical and social skills. If they
improve them; they would be able to accept thisdkof assessment. That is my
respective. [laugh] I am not expert in the fielditRhis is what I think.

Thank so much for your cooperation.

You welcome, | wish the best.



“Teacher 2” (10/05/2017)
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Good morning. Thank you for agreeing te tinieeting.

You are welcome.

So, | will start with interviewee’s backagred. How long have you been teaching the
Writing skill in your department?

Ok, I have been teaching the writing skilthis department for one year.

Concerning the second question, have youa beplementing any innovative methods

in your writing classes?

Ok, not really, | haven’t been using reallyamy innovative techniques. You can say
sometimes | vary between the methods of teachisga feacher, we should implement

the students centered, that is to say, studentddsparticipate in the learning process.

Formative assessment is used to monitor stigdengoing process to provide immediate
and meaningful feedback. It is called also peeresevOn the other hand, summative
assessment comes at the end of the program tesagadents’ knowledge and practice.
What types of assessment do you use to assesssyudents? Is it formative or

summative?

Ok, actually, I use both formative and surtimeaassessment [...] ok, in this department
as teachers we have to use summative assessntieatesid of a semester (we have two
semesters) each semester we have to design @ke&tut as a teacher in my classroom,
of course, | use the formative assessment from tortame | give students comments

[...], as | give them positive feedback and wash baxkhat they improve the learning

process.

(overlapping) yes, of course.

You know.

What type of assessment do your studeetsi?

To be honest with you, | think that my stath prefer summative assessment.

Would you please say why?
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Ok, usually students nowadays, they are moterested in marks; they are not
interested in the feedback that the teacher gihesnt | noticed that students are
interested in summative assessment and not forenais | told you when the teacher

gives the marks.
(overlapping) so, students are more inteckst the marks.

yes, they are interested more in knowingrttagks whether they are high achievers or

low achievers.

As a written expression module teacher, do you thivat four learners appreciate the

fact of being assessed?
To be honest with you not really.

What are the assessment techniques that youtousessess your students’ written
assignment? (a) Student self-assessment (b) peessasent (c) teacher assessment.

And would you justify please, why do you use tleatinique precisely?

Actually, | vary between the 3 kinds of assesnt. Sometimes | use self-assessment,
and sometimes | use peer assessment and teachssmasat. But, the majority of the
time | use teacher assessment. [Laugh] | havestifyjuny choice. Ok, you know that
the teacher assessment is the old fashioned teghniye normally have to vary
between the techniques. So, from time to time taddl you | use peer assessment and
self-assessment as a kind of variation. In ordendtivate students, | vary between the

techniques.

According to your perspective, which of théldwing types of assessment techniques

that your learners prefer to have?

Ok, to be frank with you, | told you thatp@lied these techniques in this year, specially,
in the second semester; ok, | noticed that theestisdare more interested in the peer
assessment and students’ self-assessment. Cornreshidents’ self-assessment, it
depends on a student to another. Sometimes studentisesitating to correct and to

assess their mistakes; however, it is successfohc€ning peer assessment, |
sometimes found problems with this technique bezausen | design group works and

ask students to exchange their written productibnsticed that they make noise; | do

not think that students take this technique as awaymprove their writing skill.
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Concerning teacher assessment also [....]. Yesnktthis technique is successful as

reverse with students’ self-assessment and peessaasnt.
How frequently do you ask your studentsseess their peer's written tasks?
Ok, | asked them most of the time. It iseoft

Do you believe that the teacher should be the asbessor of his students’ written

assignment?
No, of course, no.
Would you, please, explain why?

Ok, as | told you before, nowadays we shawtlapply only teacher-centeredness, but
also students-centered. Because they should npa$sve; they should participate in
the learning process and the teacher should biadhator.

Do you agree that students should participatae process of their writing assessment?

And would you, please, explain why?

Of course, | do agree because as it has provesecond language acquisition, the

learning process is more successful when the stsidigke parts in the learning process.
Do think that students can be good judgdbaif own or their peer's written tasks?
Yes.

As a teacher of the written expression mqadibeyou think that peer feedback is as valid

as teacher feedback? And please justify?

Ok, for time to time is valid. Why, it dependn the students’ competency as | said
some students are good and some are bad. They iavethe same capacities. So, it

depends.

Do you agree that using peer assessment assassment technique in the classroom

helps learners to improve their written production?

Of course yes, the use of peer assessméme iclassroom helps students to improve the
writing skill. Because they learn from each othettsey learn from the teacher as well.



R: So, the last question is: Do you have anygsstpons/ comments as far as the use of peer-

assessment in the teaching/ learning of the wrikaby?

T2: Ok, what | can say here is that peer assegsamel self-assessment are very important
techniques. They should be implemented in Engligpadment by all written
expression teachers. What | noticed also, studargsnot motivated towards those
techniques and what | can suggest is that teachersld prepare students; they should

teach them those strategies before implementing.the
R:  Thank you for your cooperation.

T2: you welcome.
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Good morning
Good morning.

How long have you been teaching the wgishill in your department?
| have been teaching writing skill in tlispartment for three years.

Have you been implementing any innovathethods in your writing classes?

| used data show maybe twice or three tirAés as a new method of teaching, | used
to use workshops during the writing process. dlssed peer assessment in which | ask
students to write paragraphs then to exchange plagiers in order to assess and correct
them, and | personally ask one student to coméierbbard and assess his/her written

productions. This is the way | teach.

What types of assessment do you use teagser students?

Normally, | use both of them. | use formatithat is to say, continuous | always keep
on passing through the roles to see their papets da a final assessment at the end of

a semester. So, | implement both.

What type of assessment do your studentsrfre

| am sure that they do not prefer summatisseasment because they hate taking the
exams also, they hate being assessed because vels&ed them to write paragraphs
and exchange their written tasks, they come fedtaighat too. Students in this
department are lazy. But | believe that they pretenmative because takes time ones in

the semester.

R: Asa written expression module teacher, do you thinédt your learners appreciate the

fact of being assessed?
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It depends on the students, some of them tbeg being assessed; they love
participation in the classroom. | feel that theg anjoying studying written expression.

But, others no. So, it depends on their prefereandsstyle of learning.

What are the assessment techniques thais@to assess your students’ written
assignment ?

| use all the 3 techniques because somstint@ppens to me to use the three at once

during the writing activities. But sonmags | use only teacher assessment when 1 find
really serious mistakes. | choose random studerdd ask them to come to the board

and we do it together. This is the way | do it.

What are the assessment techniques thais@to assess your students’ written
assignment?
| think that they like peer assessment, Blso they like teacher assessment. So, |
believe these two techniques that thdesit prefer.
How frequently do you ask your studentagsess their peer's written tasks?
Always. | can say always
Do you believe that the teacher should bedtly assessor of his students’ written

assignment?

No, normally if we follow the approach oathing writing here at this university within
the process approach, the teacher would just laehane, he is no longer the tutor, he is
just a guide. He controls the students work andtakés provided them with the

feedback. It can be orally or in written form.

Do you agree that students should partieipathe process of their writing assessment?

yes, | agree. When students participate énpitocess of peer assessment, they feel that

they enjoy learning a lot when they participatimgtihe process. When you come to
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correct their papers they are going to be involwvethe process of learning, they will
feel that they are being taken into consideratiom;or she will feel that they have a
positive feeling of and attitude toward such methoehce, they will be motivated in

order to learn more.

Do think that students can be good judddker own or their peer's written tasks?

yes, in case they are really competenttlyeg can if they do it for the sake of learning
and not to harm their peers. They do it togetharder to give constructive feedback to

each other.

R: As ateacher of the written expression magdieyou think that peer feedback is as valid

T3:

T3:

T3:

as teacher feedback?

No. Since the teacher is more knowledgeablsuigposed to know more than the

students.

Do you agree that using peer assessment assassment technique in the classroom

helps learners to improve their written production?

yes of course as | mentioned before sincg Wik be involved in the process. They will

be motivated to learn.

Do you have any suggestions/ comments aadahe use of peer-assessment in the

teaching/ learning of the writing skill?

| suggest that TD session will be organieedn the form of workshops. Even having
final workshops at the end of each semester or gath lecture. We do some kind of

workshop where we ask students to evaluate theies and we do peer assessment.
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How long have you been teaching the wriskij in your department?
| have been teaching the writing skill instdepartment for 3years.
Have you been implementing any innovativéhoés in your writing classes?

yes, | have implemented some of the innovathaethods in my written classes like

integrating pragmatics in the teaching of writing

What types of assessment do you use tosageas students?

| do use Summative assessment, howevee pesr assessment from time to time
What type of assessment do your studentsrfre

| think they prefer Formative assessment.innkhthat they prefer F.A to SA because
generally, S.A. comes in form of testing, whichyhgenerally show a towards it a

neversionjn other words, they dislike tests.

As a written expression module teacher, do you thivdt four learners appreciate the

fact of being assessed?
Well yes, | think so.

What are the assessment techniques that youtousessess your students’ written

assignment?

Well | usually use the teacher assessmemigher, | use sometimes peer assessment in
the classroom. | think it depends all the time loa teacher because students’ level is

not always as high as it should be to spot peersinsitted mistakes at different levels.

According to your perspective, which of fledowing types of assessment techniques
that your learners prefer to have?

| think they prefer teacher assessment.
How frequently do you ask your studentagsess their peer's written tasks?

Sometimes, | do ask them to assess thertgperitten tasks.
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Do you believe that the teacher shouldhleeoinly assessor of his students’ written
assignment?

Do you agree that students should partieipathe process of their writing
assessment?

No. I do not think so. | think that studest®uld depend on themselves more and should

learn how to assess their writing along with tipaers writing.
Do think that students can be good judgdabaif own or their peer's written tasks?

Yes, | think so. | think that they should fp@pate in the process of writing because they
need to acquire writing proficiency and also tamelaow to assess because they will be

future teachers.
Do you think that students can be good @sdgf their own or their peer's written tasks?
Yes, but if they are trained to do so.

As a teacher of the written expression al@ddo you think that peer feedback is as

valid as teacher feedback?

Well, | think no because | see all teacta@w more than the students and have more
experience; actually, | do not thinkttthe peer feedback can substitute the teacher

feedback, but they are complementary.

Do you agree that using peer assessmeart assessment technique in the classroom

helps learners to improve their written productiofd please say why?

Yes, | think so because | suppose thalestts can record some of their writing
conventions better when they are associated weir fheers. | think they will avoid

these kinds of mistakes.

Do you have any suggestions/ comments aadahe use of peer-assessment in the

teaching/ learning of the writing skill?

Well, | think that students have to bereal on how to assess writing through reliable

rubrics.
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Good morning. Thank you for agreeing to thiseting.

you welcome

So as far as the interviewee backgroundamegoing to start by the first question
ok

How long have you been teaching the wriskid in your department?

| have been teaching writing for five years.

Have you been implementing any innovativéhoés in your writing classes?
Visual aids, photographs. So, it dependsherobjective of the study.

So, moving to the second section of the uiter question which is attitudes towards

peer assessment method. What types of assessmynil dge to assess your students?
a Formative assessment.

What type of assessment do your studentsrfre

a Formative assessment.

Would you justify please?

Because students consider formative assessnwivating. They will have enough time
to develop the writing skill before being gradedgives them a feeling of safety, and it
makes them get used to criticism.

As a written expression module teacher, do tyink that your learners appreciate the

fact of being assessed?
Yes, for good levels.

What are the assessment techniques that yeutausssess your students’ written
assignment? Would you justify please, why do ycaithsat technique precisely?

| use all the three techniques dependinthertasking hand.
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According to your perspective, which of théldwing types of assessment techniques

that your learners prefer to have?

The majority of the students prefer peer sssent because they feel safe, but students
with good level prefer teacher assessment.

How frequently do you ask your studentsseess their peer's written tasks?
Sometimes.

Do you believe that the teacher should beahly assessor of his students’ written
assignment? Would you, please, explain why?

No, for example, students when they are eagag the PA process. it makes learners
conscious about their own fault, more motivate, seatly for the final assessment i.e.
exams

Do you agree that students should partieipathe process of their writing assessment?
Yes.
Would you, please, explain why?

This process will develop the interactionsthe classroom which become competitive

and gives learners the chance to enhance theis’ peeting.
Do think that students can be good judgdabaif own or their peer's written tasks?
Yes.

As a teacher of the written expression madibeyou think that peer feedback is as valid

as teacher feedback? Would you explain how?

It only paves the way to the teachers’ faimgaassessment which must be given at the
end of each PA.

Do you agree that using peer assessment assassment technique in the classroom

helps learners to improve their written production?
Yes.

Please say why?



T5: Itis proved to be effective for severalseas:

* Itis motivating

» It develops their critical thinking which is neededther modules.

* They will learn to be objective and appreciativedaoticism.

* Enhancing the writing skill demands time and pesseasment helps in eliminating

faults before being in finally graded.

R: Do you have any suggestions/ comments assfahe use of peer-assessment in the

teaching/ learning of the writing skill?

T5: | think it must be used in teaching writirfgpster like paragraphs, and it must be guided

by the teacher himself.
R: Thank you very much for your cooperation.

T5: You are Welkom.



Résumé

L’étude que nous avons entre nos mains, a pourdddeécouvrir et de connaitre I'opinion de
tous les étudiants sur ['utilisation des techngjuke comparaison dans I'évolution des
capacités des étudiants dans leurs écritures.Naus &oncrétisé cette étude par une révision
minutieuse et approfondie des études qui se trawrenapport avec le sujet traité sur le plan
théorique ; mais en pratique, dans un premier hieus avons distribué 100 théses aux éléves
de la 3eme année (langue-Englais) a l'universitéhnmad Seddik Ben Yahia-Jijel dans le
but de consolider les résultats obtenus ; Ou itéaééaboré des séances d'observation des
classes qui appliquent des techniques de comparaisettant ainsi en avant une thése qui
comporte 13 éléments ayant un rapport direct agde technique.Aussi, nous avons instauré
des dialogues avec 05 professeures pour I'évaluatis concertations écrites. Les résultats
obtenus nous ont confirmé [l'efficacité de cette hmde, car, tous les étudiants et les
professeur de l'université de Jijel ont donnée a@imions positive quand a I'utilisation et
I'application des techniques de comparaison ; denqus aides a évaluer les compétences
dans I'écriture chez les étudiants, qui considegemt cette techniques est tres intéressantes et

la considere comme un moyen de mesure dans lewessipns écrites ; ce la donne aussi un

impact positif et bénéfique aux étudiants a paes résultats obtenus.

Cette étude nous mene a conclure que plusieurggitmms et suggestions ont été

dégagées ; que les professeurs peuvent utiliserldars travaux de recherches dans le future.
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