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Abstract

The present study aims at examining the pre-seitvaining needs of the teachers in private
schools in Algeria. It was hypothesized that the-gervice training course does not take into
account the real needs of private school teachernssisyllabus design. To confirm this
hypothesis, a questionnaire was given to Engliskhers at different private schools in Jijel
city. It aims at finding out teachers’ percepticdsout the pre-service training course. The
analysis of the results generated by the teacliprestionnaire reveal that private schools
teachers believe that the training course they heweived did not prepare them to teach in
private schools. Teachers feel that their teaclpraficiency was not adequate when they
started teaching at private schools because thegovice training course did not evoke the
use of the integrated methods being used in priset@ols. Private school teachers suggest
adding certain modules to the pre-service trairdagrse to make it more compatible with
their needs as teaching techniques and presentatduales. Thus, the findings make it clear
that the pre-service training course does not addiiee private schoolteachers’ real needs.
Furthermore, throughout the research some pedagjogecommendations have been
suggested in order to make the needs of teach@mvate schools included in the design of

the training course.
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1. Statementof the Problem

The Algerian context of foreign language edtahas witnessed in the last two decades,
a marked increase in the demand for foreign languwaoyrses, in general, and English, in
particular. This has led to the proliferation ofivate schools that strive to cater for the
specific needs of the ever growing number of le@é English. These factors have provided
the teachers of English with more job opportunjtibat have also raised the level of

expectations with regard to the quality of theadieing practice.

The level of these teachers’ performativitpeleds largely on the quality of the training
they receive. The latter is of two types: pre-seuraining and in-service training. The role
of pre-service training is to equip the would-bacteers with the theoretical knowledge,
language and practical skills that enable themetoferational once they get the job. In other
words, the pre-service training program aims atpg@reg teachers to live up to the
professional challenges that they may face in thespective profession. After accessing to
the professional world, teachers continue to rexeivservice training so as to increase their

level of effectiveness and professionalism.

In the Algerian English as a foreign languammtext, however, pre-service training
curricula have been traditionally designed moréess to respond to the needs of would-be
teachers in public schools. As a result, these sesuthave so far apparently failed to

accommodate the specific needs of the growing nuwiteachers in private schools.

2. Research Question

Does the English pre-service training cuidden offered in Algerian higher education
institutions address adequately the pre-servigeitiga needs of would-be teachers in private

schools?
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What problems and challenges do teachersifigmevate schools?

What are the needs of teachers of privateasfo

3. Aim of Study

The present study aims at diagnosing the eatiithe discrepancy between the pre-service
training course currently in use in Algerian ingiibns of higher education and the specific

the needs of teachers of English in private schools

4. Research Hypothesis

It is hypothesized th#te pre-service training course currently in usdiserepant with

the specific needs of teachers of English in peshools in Algeria

5. Means of Research

In order to achieve the aim of this reseaecteacher questionnaire will be designed and

administered to a sample of teachers of Engligirivate schools in the province of Jijel.

6. The Structure of the Dissertation

This dissertation comprises four parts: a ganietroduction, two theoretical chapters, a
practical chapter, and a general conclusion. Th& fihapter deals with theoretical and
practical issues regarding teacher training. Theorsé chapter comprises two sections: the
first section deals with needs analysis and thersksection tackles the issue of the training

needs of teachers of English in private schoolslgeria t. The last chapter will be devoted to
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the description and the analysis of results geadrhy the teachers 'questionnaire. It ends up

with some pedagogical recommendations.
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Introduction

Teacher Trainingr (TT) refers to the continuing process of teat¢ha@ning development
by would be teachers under the supervision ohérai Novice teachers have to go through
what is called pre-service training in which theggaire knowledge and skills and other
theoretical activities that will help them in thgirofession. The training usually takes the
form of a university curriculum deliberated in teyrnof seminars and lectures. After
graduation, teachers of English continue their ggsional development. At this phase,
teachers have to put into practice the knowletigg had received in the Pre-service training
in their profession in classrooms with their leaamthat is to say, to have the opportunity to

practice teaching in a real situation.

The main purpose of this chapter is to hidftligopme issues regarding teacher’ training as
pre-service and in-service training, some educatipmogrammes as a sort of instruction,
then, sheds light on the importance of theory arattwe in teacher’ training. Finally, it
attempts to figure out some issues related to a¥atklevelopment and its difference from

teacher training.

1. Teacher Training

For student to have the opportunity to exptessnselves as teachers in real contexts
(classrooms), they have to go through what is dgle-service training that usually takes
place in universities or high teacher training sdedE.N.S). After this step, students have

to move to the next step which is the in-servieéning that turns around practice. These
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two processes which fall in the notion of teacheining prepare would be teachers for the

required objective which is the teaching experience
1.1.Definition of Teacher Training

Teacher ’training is a lifelong process. Teashghould continue making efforts in this
direction for the whole lifeEvery teacher is expected to be professionallyntpdor the
professional growth, he always needs the guidandehalp of others. The efficiency of the

teachers must be covered up. So the teacher reedsup to the mark in every way.

To reach a full understanding definition for teackraining, a clear distinction between
two main processes training and education shoulgrbeided. According to Widdowson
(1990, p.62), “training is a process of preparatiowards the achievement of a range of
outcomes which are specified in advance”. In otwerds, training is a process that is
oriented towards attaining specific goals. Thesalggof EFL training programme are defined
in advance. Training, in this way, tries to prep&ifeL teachers to solve issues that are

specified so as to achieve the required results.

Starting from this notion of “training” verstisducation”, a worth typology must be made
to well clarify the Pre-service (PS) and In-ser(id) programmes. It is made clear that a PS
programme is to prepare future teachers for theuré professions. These basics are of two
kinds: “pedagogical’and “cultural.” According to Widdowson (1990), the former is the
preparation of EFL novice teachers to pedagogssalés mainly classroom management, and
their support to establish their own identities teaching by the development of self-
confidence and consequently security in the tegchmfession; the latter is an acculturation
process that every novice teacher should get tihrasg result of becoming a navember in

the teaching staff.
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Teacher training is twofold: background knoige of the history, theories, and best
practices for education, and hands-on experiencései form of short-term projects that are
applied in volunteer classrooms and long-term tsjéhat are applied in one classroom over

a period of several weeks known as "student tegchin

Teacher Training recognizes the importancerefservice training /classroom learning
and in-service training/ practical experience isugportive way. Since teachers and trainees
have practical engagement with the curriculum gats to reflect. This allows integration of

Pre-service and In-service training so that theyaantinue their development.

1.2. The History of Teacher Training
Teacher Training was not a topic that has lmssvly presented, it is an idea that has deep
roots traced back to ancient eras before the Widd Il, and it was discussed in different

western countries mainly the United State of Aneeeind the United Kingdom.

1.2.1. In the United States

Till the nineteenth century, there was no aysttic teacher training and no qualifications
were required to. The Elementary Education Act®fQis considered to be a transformation
in teacher training in which it recommended thelgisgshment of Teacher Training colleges
which ran one- year training courses. By that tihere were 16 Training Colleges with 1,150
students which was considered to be an essenti@lafament as it increased the supply of
trained teachers for elementary schools and raséie same time the prestige of elementary
school teaching as a profession. In 1902 teachering became set up as a form of higher
education making secondary schools available tatestt teachers training where they receive
complete course of education. The pupil-teachetesysvas introduced in 1907 stating that
students are supposed to attend school till thechdiEr-18. Then, they could either enter

training college straight away, or became ‘Studesdchers’ at a public elementary school for
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up to one year and then enter college. By the te#ntentury there were two forms of
teacher training institutions: the teacher trainsalleges which resulted in the Teachers’
Certificate and University Training Departments tth@ovided training for university

graduates.

During the war, there was a need for ynanore teachers. Colleges faced financial
problems as the cuts came into force following@seldes Committee Report in Feb 1922. As
a result, an emergency scheme was devised to treoie staff which resulted in the
abolition of the Acting Teacher’s Certificate angliminary Examination for the Certificate
i.e. teachers will be recruited even without havspgecific academic qualifications. The
training would be concentrated into one year aretettwould be a two year probationary

period.

By the end of the Second World War, thees a shortage in the number of teachers
which created an emergency for setting up otheicAeaTraining Colleges in addition to
already existing ones. The McNair Committee Rep@s$ published in May 1944 proposing
reforms to the education system as rising the ddinong age and reduction in class sizes.
The Committee also established” university ‘ingés’ of education within 14 geographical
divisions called ‘Area Training Organizations’ whiaccording to the Ministry of Education
aimed at supervising the training courses, reconaimgrio the ministry the graduate students
teachers, and providing education centers for siisdand facilities for further study and

research.

The development of the history teacher tregrwas associated from 1948 to the 1960s. In
1946 Ellen Wilkinson, the Minister of Educationatetd that the government will “have only
gualified teachers in maintained schools” as dukirag time, teachers used to be recruited

without having specific academic qualification. Wiison announced that “all the
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uncertificated teachers with 5-15 years’ serviceendfered the chance to do a shorter course

leading to the Teacher’s Certificate.”

Teachers with 15 or more years of experiendbeé domain would be certificated without
be given further training while those with lessrttayears would take on a two year course.
By 1951, almost 25,000 students were trained tdebehers. However, this was still not
enough to fulfil demand which pushed the Ministity officially request colleges to
overcrowd their accommodation to accommodate exd¢sled students. In October 1963 the
Robbins Committee published its report on higharcation in which it recommended that
training colleges should be formed into a SchooEdfication. By the 1970s The James
Committee criticized the teaching of theory in ifag colleges at the expense of practical
experience in schools, concluding ‘the essentiasametimes sacrificed to the desirable’
(James Report, p.67). Students would face certdficulties to understand educational
theory if they had no opportunity for practice. TBemmittee therefore stressed out the
importance of major in-service education programfoeserving teachers. Till nowadays the

best in-service teacher training programmes alferstestigated.

1.2.2. In the United Kingdom

During the colonial era in the United States, timy aequirements for teaching in the lower
schools were a modicum of learning and a willingneswork in what was then” an ill-paid, low-
prestige occupation”. By the 1820s and 30s thingehehanged concerning the issue of teacher
training because it became common in the acadeamigésvho were excluded from men's preparatory
schools, could obtain an education only in sucldexaes. Samuel R. Hall (1823) opened the nation's
first private normal school, a two-year post-higihaol training institute for elementary-school

teachers while, the first state-supported normabskwas created by Massachusetts (1839).
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During the latter half of the 19th cent, Bathaand Horace Mann made a great
achievement by increasing the number of normhbals in the United States in a short
period of time .The main purpose behind these dshw@s” professional instruction of
elementary-school teachers”, it stresses developuofethe psychology of child .whereas,”
preparation for secondary-school teaching was Isfillto liberal arts colleges”. Years after;
many normal schools had expanded into four-yeareggegranting teachers colleges, and by
the 1920s and 30s these teachers colleges wenngraiubstantial numbers of the nation's

public-school teachers.

After World War Il ,Liberal-arts colleges dorued in Training secondary-school teachers
as a main function .As a result, of the increasthén number of students, a strong rise in the
average age of leaving school, and the need fonteal skills in the nation's workforce ,there
was a huge demand for secondary education andl94% “most teachers colleges have
expanded their educational missions and becomealiaets colleges offering a broad general
education in addition to specialized courses inagedy. After this period teacher -training
school that is called now as Teacher College, Cblarniversity was established, right after

the first graduate program in education at New Ynkversity (1887).

1.2.3.In Algeria

Since its independence in 1962, Algeria hasggted to establish an educational system
tailored to the needs of the population it may adsdr Therefore, Algeria were established
over years many educational reforms to increasefti@ency and effectiveness of schooling.

The Algerian educational system was changed pyogram of Arabization shortly after
independence. The government introduced new tegechethods and began training Algerian
teachers and bringing in foreign, Arabic-speakiegchers. In 1976 all private schools were

abolished and a compulsory period of nine yearsdoication was introduced. In the 1980s
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some 3.8 million pupils attended primary schoolsd atout 2.1 million were enrolled in
secondary schools. The government also maintaioeational and teacher-training schools.

Since 1973, however, the curriculum has beahi@ized and the teaching of French has
been restricted. Though the use of Arabic has leedorced in public life, Tamazight was
allowed in schools from the year 2003.

Benrabah indicates that The Algerian educatiomvement is divided into three distinct
periods: The first phase is characterized by thiental legacies amongst which was a
network of schools and an educational system daednay the French language with Arabic
growing steadily in importance. The second phastdthafrom the late 1960s to the late 1990s
and corresponded to the socialist-era central pigneconomy, called the nationalist
transition. The Arabic language was gradually isgzbin the educational sectdhe turning
point in the Algerian educational system came wittiie years 1976-1979 and marked the
end of the educational “cooperation”. Arabic waslded the language of instruction for all
subjects except sciences and medicine coursemiit¢stalture generally replaced philosophy,
sociology and French literature in High Schoolsvadl as in universities. An extreme version
of exclusive nationalism inspired by the 19th cepntlEuropean ideal of linguistic
convergence marked this era. The third phase begtre early 2000s corresponding to the
transition toward the free economic market withslassertive Arabization policies. During
the third phase, the authorities have encountepstility to the reform of the schooling
system. The Algerian government has come to athatteducation has “failed” (2007, p.
225- 252)

Byrd stated the Arabic monolingual system impleradrduring the post-colonial period has

been the source of this failure. (2003, p. 78)

By the mid of the year 2000, Algeria has sthra series of changes with the aim to

improve the structure of the educational systemvéi@r, the traumatic past events have left
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the administration confused in certain areas whaxay schools required better organization
and more teachers. Since the introduction of thgli&imlanguage into schools, it has become
an important part of the curriculum and has reco@great demand in all levels of education.
Various TEFL (Teaching English as a Foreign Lang)agchools have been established
throughout the country. While encompassing theivaatf the venerable French grammar,
the current view of the place of English in langeiégparning is also filled with political scenes
aiming to put one language at the edge of drowriadjusting” a person to a culture has
connotations of cultural chauvinism, applying ttieg new comer should abandon the culture
of origin in favor of embracing the values and ouss$ of the host society. This was the case
with the French language. Learning a second culba® not such ethnocentric overtones.
There are many examples in life where it becomegssary to learn a practice even if one
does not approve of it, and then abandon the cusstohen circumstances have changed.
English, in the Algerian case, came to meet theses

As it has been stated by Professor Miliani (2008)& situation where the French language
has lost much of its ground in the sociocultural aducational environments of the country;
the introduction of English is being heralded ae thagic solution to all possible ills
including economic, technological and educationsdon@. 13)

As a matter of fact, English has been defiasda second foreign language in the
beginning of the 90s, and as a first foreign lamgguafter the 2000 reform, to gain the status
of the langue of science and technology usedefolifg learning
in recent years.

As stated by Valdes, many approaches have laelpted by educationalists and
psychologists. In Algeria, however, two approachase been adopted since its inception.
The first one being the Communicative Approachaoglage where curriculum designers

agreed that language is first communication. Asaiten of fact, arguments leaned toward
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putting the student or the pupil in the skin of tiegive speaker and communicate. This was
not very practical considering difficulties of tinaed space. Although the linguistic influence
of advertising on the people is undeniable, théucelland the thought of the people influence
advertising (2009), second, or foreign languagenks must not only be aware of this
interdependence, but must be taught its naturederdo convince them of the essentiality of
including culture in the study of a language whismot their own. The second approach
adapted from the first one was the competency-bagpobach, helping the learners acquire a
communicative competence by centralizing on thenkxaas the target of the learning
process. The focus, in this approach, was on trenimg conveyed by the context rather than
the grammatical forms used in it. This approachbdeen an answer to the requirements of the
21st century which dictated certain measures toteéheher better considered in the United
States as facilitators.

2. Types of Teacher Training

By its very definition, a professional, includingeacher is a lifelong learner because of
his association with scientific knowledge which pgarowing and so opportunities have to
be afforded to ensure that he keeps learning anelagng throughout his professional life.
This is precisely the responsibility of teacher @tion system which is more than a mere
combination of two of its major components i.e.-pegvice teacher preparation and in-service

education.

Professional preparation and professional Idgweent of teachers is a continuous process.
It begins with the selection of an aspirant tea@mr includes his initial preparation induction
into the profession and his continuous developnmbkrdughout his teaching carrier. The
formulation of policy and design of teacher pregiara and continuing professional

development should optimally take into accountwhele spectrum of teacher learning.
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2.1.Pre-service Training
The Oxford Dictionary of English defined prendce as follows: “Pre-service refers to
activities which take place before a person take ygb which requires specific properly

training, i.e. before a person enters service. &tgspeaking, also courses for graduates
Lo (1999, p.185). In other words, Pre-service teatta@ning is the training that occurs

before teachers enter the profession and/or takenyployment in a range of different
education institutions. This training can be saeforms of courses and activities such as

seminars, lectures, practicum ...etc.

Pre-service education of teacher also refers twagtn of novice teachers before they
enter to the profession as teachers. During thifogheof teacher education programmes,
future teachers have to balance between theoryeaddice in which they go side by side in

the training process.

Pre-service education is carried on for priegadifferent types of teachers. Pre-service
teacher preparation is described by Russel (1988 eollection of unrelated courses and
field experience”’(p.70). These programmes are d@dnto support and enhance teacher
learning to instill in them a greater degree of sehfidence. The beginning teachers in this
case learn from their practice and from the culamd norms of the unique school settings

where they have been placed and interact with theltares.
2.1.1. Modes of Instruction in Pre-service Training

The pre-service teacher education curriculum leagral modes of instruction that help
novice teachers to acquire the required knowledyk ta develop their skills for a better
reflection while having their practical experienoethe teaching process. Cooper introduced

some of these modes (2003, p. 76).
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a. Lectures: Instructor gives lecture-style lessons on a paldictopic (usually theory
and text based).

b. Laboratory: This mode of instruction is used notably for scemrourses, in which
experiments and hands-on learning take place; doguages it is employed as
independent study.

c. Practicum: the pre-service teacher is placed within a schetiing (either elementary
, or senior ) and shadows an experienced teacherpiie-service teacher will be given
opportunities to develop skills through observiingit associate teacher, creating

lesson plans, teaching lessons and experientiaitepabout classroom management.

d. Seminars This forum-based mode of instruction provides @portunity for
instructors to engage in dialogue with studentsdesits can ask question or engage in
discussion with peers and their instructor aboatsje subject matters.

2.1.2. The Need for Pre-service Training

Pre-service teacher education programs ardirdieplace of contact between beginning
teachers and their prospective profession. If treyto value the pedagogical knowledge that
is continually being developed, refined and arated within their profession, if they are to
understand the complex nature of teaching andilggrand if they are to be ‘teachers’ not
‘tellers’, ‘trainers’ or ‘programmers’, then thigrst contact through pre-service programs is
crucial.

According to Loughran and Russel (1997, pii88 Pre-service training courses have a
primacy because it turns around the idea thatapgmes future teachers for the needs of
schools in particular and society in general. Thegrammes focus on developing teachers’
skills and enriching their knowledge so as to sifyghe two complex processes “teaching”

and “learning”.
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The teaching skills are enhanced by an effecteacher training programme as stated by
Anderson in 1989. Pre service training plays a tadg in the preparation of future teachers. It
helps teachers to better understand different didmed theories through giving them the
opportunity for practice as it is believed thatdsmnts often face difficulties to understand
educational theories without having practical eigere in which they locate it, curriculum
construction principles, and subject matter, (Coop@03; Moore, 2003 & Aggarwal, 1999).

Effective Pre-service training programmes arev@doto be an essential element in the
construction and the development of teaching skillserefore, different approaches like
demonstration, interaction analysis, simulatiorhtegues, and micro teaching are employed
and reinforced by practice which is adopted by babular and distance mode teacher
training programmes. Demonstration takes placehe development of teaching skills in
which each time one skill is demonstrated by ahea®ducator to be practiced later by
student teachers in small size classes and inra&igod of time as well. The micro teaching
is described as a skill oriented programme thdedadown teaching in terms of content, time
and class size. In addition, Sachs (1999) introdunéroteaching as a mean to link theory
and practice as more reflective approaches thatdopted in teacher education. Distance
education teacher training programmes has alsatsateole in teaching skills development.
Therefore, workshops are held during contact progras and student attendance is
obligatory. Teacher educators from either localeg®s or Distance Universities demonstrate
different academic skills which have to be acquisdthrpened and updated to make teaching

learning more competitive Murthy (2008).
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2.2. In-service Training

From pre-independence to post independence perodlgerian education system shows
the long journey of reforms in In-service educatamd training of teachers. This journey
witnessed some changes in the content and strateggarding the implementation of theory
in the professional situation. The changes thrairgk resulted in a grown from a concept to
a process its importance for preparing teacherarasvprofessional growth and development.

According to, (“The Educational System *“, 2013)

The moment a teacher has completed his traininga icollege of

education, it does not mean that he is now welhéa A teaching degree
makes him enter into service as a teacher. Theee his job continues
well only if he continues his studies everydayhe tlassroom situations
and outside the classroom, he comes across prolletdiside by side he is
expected to sort them out. There is need of moce raare knowledge,

more and more education for making him a bettashiea

In other words, the crucial role of practice inealrprofessional setting must be stressed.
Trainees will have the chance to express theiasalyto reflect the previously learnt theory in
classrooms with learners, and to deal effectively wnexpected problems they may face in

the real situation on their own.

According to Lawrence (1987) “In-service edtion is the education a teacher receives

after he has entered to teaching profession amd la#t has had his education in a teacher’s
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college. It includes all the programmes — educaliosocial and others in which the teacher
takes a virtual part, all the extra education wHehreceives at different institutions by way
of refresher and other professional courses andelga and visits which he

undertakes.”(p.14).This means that in-service tnginmefers to training of persons already
employed and has contact with the profession. Type of training drives teachers to take

part in seminars, workshops, conferences and attiafities as a sort of training.

There are formal an informal programmes o$envice education which are recognized
organized from time to time. The higher authoritesicerned with education want to ensure
that the standards of education are properly maeda That is possible only if the teachers
update their knowledge and keep it up to the méhle different agencies, therefore keep on
organizing teacher education programmes for emgclihe knowledge of teachers and also

for over all proficiency and betterment.

2.2.1.Modes of Instruction in In-service training

In-service teacher professional developmawctudes a wide variety of programs
designed to promote and support the professiomahileg of teachers who are already
employed and working in classrooms. The goal adanvice professional development is
to improve the knowledge, skills, and commitments teachers. Among these
programmes Drever & Cope (1999 ,p.86) has spedifiedollowing:

a. Refresher Courses One of the in-service educational programmesammgd for
refreshing the knowledge of in-service teacher.sehefresher courses were arranged
all around for teachers of different categories tmadstimes teachers with the new
development in the field of education.

b. Workshops: These types of programmes are dealing much mdtrethe practical

work than the theoretical discussion. They are maseful for novice teachers,
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because they have to work practically and comenatiit final materials to be seen by
others, despite the fact that its organization cores more time in comparison to
other educational programmes as seminars or cortese

Seminar. It is another educational programme in whichbpgms of education are
discussed. Via the assistance of experts in tHd &ad collective thinking in the
discussions future teachers arrive at conclusiomascame up with solutions to their
problems.

. Conferences At this educational programme, experts discusgiceo teachers’
interests mainly the practical ones. Generallyahsra central theme around which
several sub topics are given. During the discusstbay present their interests paper
and at the end they note the president remarks.

Study Groups: It is a technique for in-service training educatin which a group of
teachers of the same subject and a subject expdtiei college of education are
combined. They choose some topics of common irtterest may be a problem
related to their teaching subject and they disaussder guidance of subject expert
.The study groups may be meeting once in a weekven once in a month. When
clarification is needed, novice teachers may aallthe help of experts in an extra
lecture.

A Study Centre of Professional Writings: Generally the materials are not under the
reach of teachers. The college of education, tiiension service departments can
help in this direction. Some good books and mdtepeoduced by different centers of
education may be produced in the college librarlge study of reading materials will
help the teacher to acquire sufficient knowledgtheir subjects.

Experimental Schools:In the College of education there exist demornistaschool

and experimental school. In these schools futeaehers have a primary experience
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in teaching as a first attempt to teach where thlyhave a better understanding of
the real image of teaching in the professionalasittn. So, all what is taught in the
theoretical phase is put into practice throughytagrout experiments.

h. Correspondence CoursesThis mode of instruction can be designed for rigvin-
service education to teachers. A few universitiagehalready started working in the
area of in-service teacher education programmes.

i. Other Programmes:

Educational tours

Radio broadcast

Film shows

T.V programmes

Extension lecture for teachers

Exhibitions

Exchange of teachers.

2.2.2. The Need for the In-Service Training

Education is a life-long process. The teacheugpesed to continue learning throughout
his life. According to R.N. Tagore, “A teacher aagver truly teach unless he is still learning
himself. A lamp can never light another lamp unlgssontinues to bum its own flame.”
(1887, p.9)Hence, no teacher should decide to taatdss he or she is determined to learn,

because being an effective teacher requires bestigdent at the same time.
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Different educationists have strengthen the neethiIn-Service Training

According to The International Commission otuEation (1973)“Every individual must
be in a position to keep learning throughout Hes IThe idea of life-long education is the key-
stone of the learning society.” That is to sayi flearning is an o-going process. Teachers
never stop learning once they finish their studilkey must always develop their knowledge

and skills throughout their lives.

As stated by the Ministry of Education in Bz,

“The hall mark of a good teacher is that he is leifnglways learning and always developing
his knowledge and understanding of children anchggoeeople. In short, a teacher-should he
a person who, because of his attitude to knowletlgddeas, to his fellows and to life

generally is better educated today than he wa®ngest and will; tomorrow better educated

than he is today”.

In-Service Training is a significant stage of tlomtnuum of teacher education. It is not a
one-off measure but an ongoing process that has ddaowledged to be most essential for
teachers’ professional growth. However, it is natyorelated to the development of the
professional career but also to the developmernhefschool, its policy, and the society in

general.

Teachers developed through in-service training.yTieed to renovate their experience,
refresh their knowledge, develop a wider outlookndfit by the experiences of others,
acquire new information and hence reoriented themseleachers do realize the importance
of in-service training. They believe that what suchining can bring them would be so
effective and inspiringThe In-Service Training includes a wide varietypobgrams designed

to promote the continuous improvement of teachamyide them with the needed support
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particularly new teachers, release creative awgjitand keep the professional abreast of new
knowledge. The goal of in-service professional ttgwment is to improve the knowledge,
skills, and commitments of teachers so that they rapre effective in planning lessons,
teaching, assessing students’ learning, and urdegtaother responsibilities in the school
community. Achieving this goal is critical becauge teacher’'s role is one of the most

important factors contributing to high-quality edtion and successful student learning.

3. Theory and Practice in Teacher Training

Needless to recall that theory is a must carepbin the development of professional
quality in EFL teachers, and therefore it has tadbalt with carefully when designing any
EFL PS training program. However, the question Wwhiemains is: What kind of theory
should be mastered by EFL teachers?

According to Krashen (gtd. in Alatet al, 1983, p. 261)” The theory must be a theory of
second language acquisition not a theory of granealagtructure, and it must be consistent
with all known research, not merely armchair spaiwoh”. However, Widdowson does not
share the same opinion. He argued (1990, p.34)t iBlbecomes clear that Krashen is not
thinking in theory in general, that is to say aditedical perspective on pedagogy in general”.
Therefore, it can be said that Widdowson is calliog a general ELT theory and a
comprehensive perspective on pedagogy in geneeahrbues that there is no theory free of
speculation. In other words, the theory that isbéo focused when preparing EFL future
teachers should provide them with a total cover#gaeedagogy and its issues, not least ELT

methodology to arm teachers with flexibility to éecustomed easily with new situations.

The concept of practice can be best translasetprofessional situation.’ It is a learning

environment with materials, tools in which a praies is practiced. The professional worker
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in that environment is trained to act professigndhat is to say to act adequately on the basis
of practical knowledge.

As said by Wallace (1991, p.03) “no teaching sagkace in a vacuum”. Learning theory
related to EFL teaching is not enough to put nov@zehers in the right track; EFL future
teachers need to put into practice what they aeduas theory in concrete situations (in

classrooms) . In the words of Bartels (2005, p.408)

Helping teachers acquire knowledge and concepticasout language
learning is not enough to significantly change rthdeaching, perhaps
because the learning activities teachers engagedvare not analogous to
those activities they engaged in as teachers. herotvords, unless theory of
EFL teaching is coupled with practice, it is leatnaimlessly: teachers will
risk that they cannot apply what they know in restuations, or these
situations may be totally different from theory yhacquired. This is why
specialists in the field of teacher education s a number of crucial
criteria to be dealt with in EFL teachers’ PS tnagn such as observation of

other EFL teachers, EFL skills training and so on.

Novice teachers in their training have to go thitotgo important phases. They have to go
through a pre-service training phase or what igedaltheory” on one hand ,and in-service
training phase which is known by” practice” on tbler. However, there exist a debate in
this issue which falls in disequilibrium betweere ttheoretical principals that are not fully
reflected in the practical experience as it is sigepl to be. It has been suggested that there is
an over-emphasis on educational theory and a laodl@vance of much of this theory to the
practice of teaching. Theory-to-practice activit@e generally more prominent at pre-service

levels and practice-to-theory-to-practice actigti@e more prominent at in-service levels.
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There is a need therefore in pre-service and iviksesyllabuses for the relations to be made

more explicit.

Generally Pre-service training courses provigeare teachers / trainees with theoretical
knowledge needed when they have their contact tivéir jobs as teachers. These theoretical
activities take almost the whole part of the prograf teacher training in comparison to
practical part which does not really show the eigubceflection of theory by teachers in the
field. Algerian Secondary education commission stated tiawever, excellent the
programme of teacher training may be, it does noitdelf produce an excellent teacher.
Increased efficiency will come through experiendéaally analyzed and through individual
and group effort and improvement "(1998, p.45).other words, we can only say that a
teacher is a good one, only if he had the expegieok In-service training (practical
experience) under the supervision of trainers, ékehange with other colleagues in the
profession, and attending seminars, conferencefresher courses, and other educational

teacher training programmes.

The belief that there should be no gap betweonry and practice in teacher training
program makes authors to come up with possibletisakl Leinhardt et al. stress the

important role for teacher education to facilitéte process of linking theory and practice:

Future practitioners should be given the opporjutaitconstruct their own theories
from their own practice, and to thoughtfully genterauthentic episodes of practice
from their own theories. We have proposed thautiieersity should take on the
task of helping learners integrate and transforair knowledge by theorizing
practice and particularizing theory. We believe tha university can facilitate this
process because it can create opportunities far &ina pace alteration, reflection on
practice, and examination of consequences. Ideallsh episodes of integration and
transformation should be systematic and compretemather than arbitrary and

piecemeal (Leinhardt et al., 1995, p. 404)
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It was overtly stated that both theory andcfice are essential components to make a
teacher qualified to practice his/her professiomvilse teachers will learn theory during

lectures and will then apply it in practice.

Beattie describes a component of a teacheragidn program based on the principles of
reflective practice and inquiry, saying “the the@mwyd practice of teaching and learning to
teach are inseparable (...)” (Beattie, 1997, p. léptBe in his description means that both
components theory and practice are interrelatedcandot be separated because practice is

the actual reflection and application of theory.

Widdowson (1990, p.01) as well refers to thens idea as “a self-conscious enquiring
enterprise whereby classroom activities are refietoeas theoretical principles of one sort or
another”. Therefore, in this view, teaching is ameeprise where both theoretical principles
and practical activities collaborate and completeheother. On one hand, theory is a source
of intuition for first practices in teaching andalit is a power of judgment on it. On the other
hand, theory should be proved in practice (eithgregence or experiment) before being
adopted. He adds that “theory needs to be expli@tpublic if its relevance to pedagogy is to
be effectively assessedbid.:01). Paradoxically, individual practice can alsa source of
theory provision if it is proved and well evaluatdd addition to this, teaching practice
(experience) is critical appraisal which may leadtthieory adaptation and adjustment to
change.

Practically speaking, a qualified EFL teaciseeto match between units of theory and
practice. These units are respectively: “Principlesnd” Techniques”. The role of EFL
teachers is to find adequate actualization of pies as classroom techniques, takintgp
account their specific context. Wallace (1991, p.dBferentiates between twkinds of

knowledge in TEFL: “received” and” experientia#guipped with receive#nowledge in
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TEFL, the trainee is to be familiar with “the vocddry of subjects and matching concepts,
theory and skills which are widely accepted as dp@art of the necessary intellectual content
of the profession”. Experiential knowledge is deypeld by practice of teaching and to less
extent through observation.

4. Teacher Development

Recently Teacher development receives safftcattention because of the reforms in the
educational programs on one hand, and the beneahgmovements for English teaching on
the other. Teacher development or (TD) stressesdi@ that teachers undertake a self-
lifelong learning even after having a practical ex@nce. This can be achieved through
observing colleagues, reading academic journaksn@ing conferences, carrying out research
,and other professional projects. Being a teachehawing a teaching position does not
necessarily mean the end the learning process. B(2994, p.425) strongly agrees with this
idea and he claims that one of the most interestinggs about the teaching process is that
you never stop learning. As a result, all teachemsuld embark on this journey of
development in which they go through a pre-sertiaming and an effective in-service along
with a self-training for the reason of developingfpssional competence. To do so, teachers
must upgrade their knowledge and a better undelistgnof” language” and” language
learning” .This can be reflected in real life byntauously attending some educational
programmes like seminars and conferences as a @brinstruction. After acquiring the
theoretical knowledge it is time now for the praatipart, in which teachers apply what has

been learnt in theory and putting it into praciita real professional setting with learners.

Hassel (1999) defines Professional developmenhagptocess of improving staff skills and
competencies needed to produce outstanding edoahtiesults for students. As Thomas

Guskey (2000, p.4) states, “One constant findinghe research literature is that notable
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improvements in education almost never take platethe absence of professional
development.”Professional development is the keymteeting educational demands. By
definition, teacher development is considered agomg professional growth in which

teachers skills and competencies are enhancedlingltheir skills to teach, observe, assess,
and reflect their subject matter knowledge and eragrowth. Professional development
improves education, because teachers continueetmaihg process and receive constant
training from experts, colleagues, and peers. Toereprofessional developmestsupposed

to be the focal point of most educational reforrd arstructional improvement.

4.1. Teacher Development and Teacher Training

There exists a slight difference between the nowdbn“Teacher Development” and
“Teacher Training”. Teacher Development does notgoon take on a job as much as it is
concerned with teachers’ general growth and dewedoy in terms of their understanding of
teaching and themselves as teachers as well. Ma@ves a better understanding of the
process of second language acquisition, reviewimgpries and principle of language
teaching, and developing and understanding theerdift teaching styles. Thus, Teacher
Development unlike Teacher Training has to do Wathg term goals. Teacher Training in
contrast, is seen as a preparation of teacheak&odn their first teaching position or a new
teaching assignment or responsibility. Teachernimgi is typically aimed for an effective
understanding of certain basic concepts and pilexi@nd the ability to apply in the
classroom. It involves learning and trying out neffiective strategies for opening a lesson,
adapting textbook to match the classroom, learnisgful techniques for giving learners
feedback on performance, and learning how to usepgactivities in a lesson. The Training

content therefore refers to short- term and imntedjaals.
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Conclusion

To be effective in their profession novicectears are required to go through what is called
“Teacher Training”. The latter, is a combinationtloé theoretical knowledge and the practical
experience. In this chapter, we have dealt witlchtentraining shedding light on its types;
pre-service and in-service training. We have algzussed the notions of “theory “and
“practice” and their importance in preparing andveleping EFL teachers. Teacher
Development was introduced as well pointing outthe slight difference from teacher

training.
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Introduction

Recently in Algeria, there was a huge demanddarning English as a foreign language.
This led to the emergence of private schools incthntry. Teaching in private schools has
its own requirements. Therefore, private schoathess tend to have their own special needs
that should be addressed in the pre-service tuoturse. This chapter is divided into two
sections. The first section deals with needs aiglyt provides the definition of needs
analysis, its history, types, and finally its cmlcrole in syllabus and course design. The
second section deals specifically with teaching liBhgin the Algerian private schools
context. It sheds light first on teacher trainimg Algeria, historical overview of English
language teaching in Algeria, and the pre-serviceé #he in-service training in Algeria.
Second, it discusses the situation, the legal stand the teacher requirement in private

schools in Algeria.

Section one

1. Needs Analysis

As stated by Brown (1995, p.35), the incregsiemand of language program that meet
the requirement of the learners has led to a gmwnmportance of needs analysis. Needs
analysis is based on identifying learners’ needghvkerve as the bases for syllabus design
and curriculum development in order to link thereut learners’ academic needs with their
needs in their prospective career. Needs analygwdvies not only learners but also all parties

in the educational system.
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1.1.Definition of Needs Analysis

The term Needs Analysis (NA) has been ackndgéd by several linguists. According to
Nunan (1983) Needs Analysis is a procedure foragatf information to serve as the basis of
syllabus design. Brindley (1984) stated that Nedamlysis refers to learners’ wants,
demands, and motivations. It involves also lookatgheir expectations and requirements.
Mckillip (1987, p.7) described it as “value judgnenthat a target group has problems that
can be solved”. Richards (1992) introduced Needalysms as “The process of determining
the needs for which a learner or a group of learmequires a language and arranging the
needs according to priorities.” According to Bro(@®95), the definition of a needs analysis
is “the systematic collection and analysis of abjective and objective information necessary
to define and validate defensible curriculum pugsoshat satisfy the language learning
requirements of students within the context of ipalar institutions that influence the
learning and teaching situation” (p. 36). lwai bt(4999) defined Needs Analysis as a set of
activities involved in the design of the syllabaswhich learners’ needs are met. In addition,
Graves (2000, p. 98) assumed that Needs Analysas isngoing process that enables the

learners to better assess and control their ownilegprocess.

Needs Analysis is a procedure of designing eadying out any language course. It
should “serve as the basis for developing testsemads, teaching activities, and evaluation
strategies, as well as for reevaluating the precisiccuracy of the original needs assessment”
(Brown, 1995, p. 35). The term Needs Analysis seferall the activities and techniques used
in collecting information about students' learnmaeds, wants, wishes, and desires as well as
classroom activities to determine what languagbsstie learners’ need to develop, looking
for the best way to do so, and getting rid of gap among learners and teachers. Therefore,

Needs Analysis plays a crucial role in syllabusgteand curriculum development.
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1.2.Historical Overview of Needs Analysis

Needs Analysis did not receive real attentiinthe 1970’s when it re-emerged due to
intensive studies conducted by the council of Earbmdern Language Project Group. The
council of Europe team work started with the analysd the grammatical complexity of
sentence structure to design structurally graddldisys. Because the designed syllabus did
not take into consideration the learners’ needsarhe under criticism (Fatihi, 2003). The
Council of Europe team therefore recognized thatessful language learning takes place
when learners’ needs in the target language anetifigel not from mastering only the
linguistic elements. This resulted in the emergensfceommunicative approach to language
learning in which syllabus designers started todslight on learners’ needs and interests.
Nunan (1999, p.148) stated that “rather than fittstudents to courses, courses should be
designed to fit students”. Students are not supptsdit the syllabus, but it is the syllabus
which has to fit their needs. The team also intoeduthe concept of the “Common Core”.
The common core stated that language learners sliftevent needs and goals concerning
learning the target language. However they seesh&oe certain interests and expectations
despite their particular situation and speciaiira(Johnson, K 1982, p.42). The “common
core” offered a basis one can rely on in conductiegds analysis in the general English

classroom.

Munby (1978) developed a NA model which refiethe earlier approaches to needs
analysis known as Communicative Needs Processevhioh situations and functions are
established within the framework of needs analy§lee model includes nine components
aimed at collecting as much information as posdiblenswer the questions such as who and
why is going to enroll in the course and where, mylveith whom and how course participants

are going to communicate in the target languageh Wie help of these information it is then
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possible to establish the required language skilisro-functions and language forms. Over
the years the scope of NA has been broadened aulded in a wide range of frameworks for
NA. Consequently, different types of frameworks féA have been designed to identify

different types of needs related to the languageieg program.

1.3.Types of Needs Analysis

Types of needs differ with reference to theppse of learning the language, individual

differences and the social roles of language indemcontext.

1.3.1 Objective Needs versus Subjective Needs

Brindley (1984, p.31) has noticed that neaus\ais falls into two categories, subjective
needs and objective needs (Brown, 1995, p.40).e8tio¢ needs can be defined as the wants;
desires, and expectations of the learners. Thegnare complex than objective needs because
they are not observable, but they can be underdtoodaffective and cognitive factors, such
as learners’ personality, confidence, attitudes ather things. Objective needs in the other
hand, are based on observable data about situddiogiiage, learner; and their proficiency
(ibid).According to Nunan (1999, p.149), objective needs the ones which can be
“diagnosed by teachers on the basis of personal alabut learners along with information
about their proficiency and patterns of language”.ushey can be gathered by teachers,
educators or course designers through the infoomatiased on their language use and

language proficiency.

1.3.2 Content Needs versus Process Needs

Another distinction of needs is content neadd process needs. Content needs include
“... the selection and sequencing of such thingsopg&$, grammar, functions, notions and

vocabulary traditionally the domain of syllabus igas (ibid). In other words, content needs
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are analyzed objectively from a language need petse. The process need on the other
hand “refer to the selection and sequencing ofnlagrtasks and experiences traditionally
seen as the domain of the methodolo@pid). They are needs specified from a situation

needs perspective and they tend to be subjeckigarbtivation and self esteem.

1.3.2 Target Needs versus Learning Needs

Hutchinson and waters (1987, pp.59-60) inrtipairt have made a distinction between
target needs and learning needs. Target needsvenwdiat learners require to act effectively
in the target situation and learning needs invaiheequestions to identify the target language
needs “why is the language required? How will dueguage be used? What will the content
areas be? Who will the learners use the language WVhere will the language be used?
When will the language be used? ”. According &nth ‘target needs ’is an umbrella term of
necessities, lacks, and wants .Necessities argyples of needs determined by the desires of
the target situation that is what learners havkntmw in order to function effectively there.
They use the term ‘lacks’ in order to refer to dagp between target proficiency and existing
proficiency of the learners. The ‘wants’ of leashean be regarded as subjective needs, but
since they represent the learners’ expectationsladcan have a great impact on learners’
motivation in the learning process, and shouldbetunderestimatefibid). Learning needs,
however, examine what the learners can perfornhéneixisting learning perceptions. They
asked the questions for learning needs” why dol¢heners take this course? How do the
learners learn? What resources are available? Whitha learners? Where the ESP courses
take place? When will the ESP course take placés?d: 62). In other words, target needs are
associated with how the students may need to usgud@e in their future academic or
occupational domain, and also the necessary lamegskitjs they need to acquire so as to

perform effectively in the target situation. Langaaand learning needs are concerned with
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how learners learn to use language efficiently,|l¢aeners’ reasons for studying the language

and what language problems they mostly face.

To sum up, the types of needs should be takenconsideration in the process of needs
analysis, since needs analysis according to (Richad Rogers, 1986, p.156) is “concerned
with identifying general and specific language ree#tht can be addressed in developing

goals, objectives, and content in a language progra

1.4.The Role of Needs Analysis

The importance of needs analysis lies on its cluola as a first initial step for course and
syllabus design, materials selection, assessmesearr classroom activities. Needs analysis
Is based on identifying learners’ needs which sawéhe bases for course development. It is
not a pre-stage for the design of language coubsdart, it is an “on-going process” (White
1998, p.91) and, as evaluation, it can be usedetigd, improve and implement language
programmes. Needs Analysis aims at identifying wleatners need to know in order to
function effectively in the target language. Takintp account learners’ needs influence the
content of the language course and what poten#ial lie exploited through such course.
Hutchinson and Waters (1987, pp.54-63) differeefiatiearners’ needs into “target needs”,
what learners need to do in the target situatiom Janguage use, and “learning needs”, what
learners need to do in order to learn , i.e. laggulearning.. However, Brindley (1980)
argues that objective needs should be used astegtpoint in course design. He denotes
that, "If instruction is to be centered on the tess and relevant to their purposes, then
information about their current and desired intBoacpatterns and their perceived difficulties
is clearly helpful in establishing program goalsiethin turn can be translated into learning

objectives" (p.64). Nunan in 1988 stated that idlitaoh to “target needs” and “learning
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needs” — i.e. objective needs, learners’ subjectnezds should also be taken into

consideration. This involves learners ‘interestants, desires, expectations, and preferences.

Berwick (1989, p.65) defines "need"” as e"tfap between what is and what should be"
The "what is" refers to the learner's knowledge skitls and the "what should be" explained
as the target situation requirements. Moreoverwiddr stated that needs assessment is

important for decision planners to design the ceurs

Riddell (1991, p.75) also recognized the inigmace of needs analysis in syllabus and
course design. He notes that "...through it [needayais] the course designer becomes
equipped to match up the content of the prograrh e requirements of the student body

[what learners need]"

The importance of needs is also recognizethénlearner centered language teaching
approach. The learner and the teacher need tonconisly share information as to what the
learner wants or needs to study during the coluesaners can contribute substantially to the
course if they are actively involved at all stagéthe course design; at the initial, during, and
in final stages of course evaluation. Thereforegdse analysis should be carried out
throughout the course in order to adjust the Iemymbjectives as the need arises. In other

words, feedback from the learner can be used a&sliasmodifying learning objectives.

Finally, needs analysis is necessary in evalgahe curriculum, refining the present
program, and setting the objectives. Alagozlu (19224) has noticed that needs should be
identified in order to be aware of the learning ditions and arranging these needs
appropriately with the “learners’ physical, intefleal and emotional possibilities”. Moreover,
he stated that needs analysis plays an essergahrdevising learning materials that would

approach the real use of the target language auggnt.
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Section Two

1. Teacher Training in Algeria

Teacher training is a starting point for preparimgire EFL teachers. Algeria in the last
few years established many reforms to improve thueational system. The Algerian pre-
service training course takes place in public insts where novice teachers receive
theoretical knowledge as well as practical expeeess a preparation for conducting a
teaching position in schools. The in-service tragnin the Algerian context is provided in

public and private schools to help teachers devilej teaching proficiency.

1.1.Historical Overview about the English Languagén Algeria

The situation of English language teachingAigeria can be divided into five main
periods: the colonial period, the post-independgrexod, the economic-liberal period, the
political-crisis period, and the national recoratiibn period. During the colonial period, the
general educational policy was to spread the Frdanguage as a national and official
language (Murphy, 1977), whereas the status of iAralas weakened .France closed all
community schools where Arabic was taught and ¢thiced Arabic as a second language in
some schools. To sum up this period, French wasfflatal language of education in Algeria
while Arabic was marginalized. In The post-indepamze era, Education was free and
compulsory for all Algerians and a process of Asaklibn of the educational system were
launched .This period was characterized by a hilshg@ducational system. French language
was used in the teaching of science and technolehgreas Arabic was used in the teaching
of the Social Sciences.

Two great events marked this period in terh&mglish language teaching: the first in
1969, when a General Inspectorate of English wesbkshed, and the second in 1972, when

the government decided to “Algerianize” the Engligaching textbooks and methods
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(Hayane, 1989). In terms of provision of teach#rs,Ministry of Education relied heavily on
expatriates from all over the world to compensatethe lack of teachers, while at the same
time it started a process of rapid recruitment aathing of prospective Algerian teachers.
Primary school teachers were offered teaching ipositwithout any formal training, middle
school teachers had to do a one year training eaatrthe Institutes of Education (ITE), and
secondary school teachers had to do a three \earitg degree (called “License”).

Thanks to the British investments in Algariail and gas industry the government
stressed the English language which was taught fteensecond year of middle schools,
French in the fourth year of primary schools. Whigabic became the main language of
instruction for all curriculum subjects and thissna the economic-liberal period

Teacher training courses were also reforareiextended to 2 years at the Institutes of
Education ITE for primary and middle school teash&nd to a four-year License degree for
secondary school teachers. This period also wigteshe opening of more English
departments in universities and the design andigatlidn of Algerian-made English language
teaching textbooks and learning materials.

A that time tourism in Algeria flourished atite need to use foreign languages increased
as well. As a result, the government trained foredignguage teachers and inspectors. It
opened more departments of foreign languages atersiies throughout the national
territory. Educational reforms also involved theajpmtment of the National Commission for
the Reform of the Education and Training Systerdanuary 1989, the purpose of which was
to get all educators, students and parents invalvatlese reforms. Hence, working groups
were formed at the level of each educational wistih to discuss and to write a report on
ways to improve the educational system, before eapbrt was taken up to the National
Commission. That was seen by teachers as a bigtonke in the history of education in

Algeria. A report was then submitted to the govezntrin May 1989. One important point to
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note in this report on foreign language teachinthesfact 58 that the majority of educators
and parents wanted English taught in primary schoather than French. Unexpectedly, a
civil war broke out in early 1992 which frozen tb@ucational reforms.

The next period the political-crisperiod in which Arabic was re-confirmed in the 1996
Constitution as the “only” national and officialniguage, and that by law it had to be
generalized and used in all state sectors by B#3.1The Law also stated that it was strictly
forbidden to use any foreign language in officialilderations, debates and meetings .Another
important event was that the government introdu€egdlish as the first foreign language in
primary schools instead of French. In 1993, Enghsis introduced in the fourth year of some
pilot primary schools, before it was generalizetbtighout the national territory in early
1995.

The last period is the National Reconciliatp®riod is generally characterized by a return
to some political and economic stability. EconortycaAlgeria witnessed a return of massive

foreign investment in all economic fields, inclugdiprivate schools and training institutes.

1.2.Pre-Service and In-Service Training in Algeria

Learning English becomes a worldwide concétgeria is one of the interesting nations
in developing the status of English regarded asew to scientific and technological
development. The need to learn English is, bagicatsociated with the need to form
language teachers who are able to teach Engligttefély. Algeria therefore, established
certain reforms in which it adopted different stgies and systems in a hope to achieve a

better teaching/learning process at all levelsdoication.

Algeria has one of the largest vocational gxhnical training systems in the Maghreb
region. It includes pre-service training providedinty by public training institutions, and in-

service training provided by public enterprisese fne-service training, which EFL students
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receive at the level of university, is considersdtee basis in developing qualified EFL future

teachers.

In Algeria, English is introduced in differeturricula at different departments nationwide,
either as a main subject at the English departraadt by which students are required to
attend the following modules: Literature, Civilimat, Linguistics, Phonetics, Oral
Expression, Written Expression, TEFL and so fortlor simply as an additional but
‘compulsory’ module. At this department, the Enlglidepartment, and after accomplishing
either four years (in the classical system) ordhyears (in the LMD system) students are
rewarded with a BA degree in English, and by whicky are able to work as teachers of
English. Hence, once they get a position as teadhey hold the status of EFL teachers. The
majority of teachers who are in charge of univgrsiturses are full time teachers and who
hold either Magister or PhD degree. Part time teexlkcan also teach and they often hold a
License in English and are either first year oroselcyear Magister students. Such teachers
often have other duties besides their permanestgabh as teaching at other departments; the

English department for instance, or teaching a¢olvels; secondary or middle school.

The Ministry of Education has run in-serviaaucses (INSET) and seminars to meet the
requirements of the new curriculum. This includbe brganization of training days and
seminars with inspectors and local officials frdme tifferent Directorates of Education.

The Ministry of Education also came to an agrent with the British Council Algeria and
Anadarko Algeria Company LLC, to provide inspeaad teacher trainer training to enhance
the teaching /learning of English in middle schamtsoss Algeria. Their training programme
which was set up in September 2013 included the oblassessment in the classroom and
how this could be conducted effectively, the impode of reflective practice and improving

communication.
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Another programme was delivered in Decembet320t was considered to be more
reaching than the former, as it incorporated the ob teacher trainers, a role recommended
by the British Council and a new concept for Algeristate education. Three hundred and
twenty inspectors and teacher trainers were trasedat time in four regional centers across
Algeria, thus providing full and comprehensive aowé all regions. The main objectives of
that training are the establishment of successbllaborative working relationships between
inspectors and teacher trainers with a view taaitiitg effective in-service teacher training
programmes.

Continuous professional development is ano@sgential objective of the training in
which the focus is on developing teacher trainikif)ss the teaching of speaking and writing
skills, differentiation and assessment for learniAg Deirdre Nicholas, British Council
English Project Manager, explained: “The overarghembition of the training was to
produce a suite of training workshops which wouliflero both practical and concrete
outcomes for the participants”(1890, p.119).

The new teacher trainers began their officcdé in January 2014, delivering monthly
training sessions in middle schools. The trainingrkshops provided enabled them to be
equipped with the skills to carry out training neethalyses, and a selection of ready-made

training workshops, with which to start their pien@g role.

2. Private Schools in Algeria

Recently, Algeria has witnessed a huge denfandearning foreign languages .Among
these languages the English language that rectiiedsighest percentage in choosing what to
learn. As a result of this demand the Algerian goneent made the decision of allowing

some experts in the field to open private schoolassto cover the issue.
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2.1.Definition of Private Schools

Private schools or what is called by nonpubtibo®ls are schools that have tigity to
create their own curriculum. Although, they must ultimately prepare students with the same basic
course as any other school. These schoolsiso have the option to add various elements to their
programs that emphasizehe Arts, perhaps more than local public schooling options. In addition to
the autonomy regarding the curriculum, they areomamous regarding the mode of
examination, payment of teachers and admissioeriaitof students. Private schools are
characterized by a process of double selectionusecthe schools select their teachers and
students and the parents select the schools farldaners and this creates the difference

between public schools and private ones.

Private schools as public schoolsan instill their students with the expectation of
attending college. Data from the National Educati@mgitudinal Study of 1988, “Fourth
Follow-up” (NELS: 1988/2000) show that, “Studentsorhad attended private school in 8th
grade were twice as likely as those who had attérmelic school to have completed a
bachelor’s or higher degree by their mid-20s (5&we 26 percent) and far less likely to have
had no postsecondary education”. With college a@®cas, students can be more goals
oriented, and often elements of the school’s culuim will be specifically aimed at preparing
your child for college. Many private schools areeewveferred to as “college preparatory”.
Private schools often encourage their studentsate tin active role in their own college
admission process. Students may be given more satecasformation about college options,
and they may be made more aware of the requirenteais must fulfill to qualify for a

specific school.
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2.2.Legal Status of Private Schools in Algeria

Private schools witnessed a huge expansid&igeria in the last decade especially those
of teaching foreign languages. According to 201Egoment figures, there are 136 state-
accredited private schools spread throughout diffewilayas. However, the actual number of

private schools is difficult to assess as many glshare not accredited.

Accreditation is considered to be an objectraédation of school quality. It guarantees
that a school has met certain minimum of. Achievagreditation is a rigorous process by
which a private school is supposed to adhere ttaicerequirements on governance best
practices i.e. compliance with financial transpaggrtonsideration of the school’s goals and
objectives, curriculum quality, that is to say, tkeaching of a rigorous curriculum,
hiring qualified instructional leaders with collegeegrees, student safety, student
achievement, and quality of learning standards.réditation is not permanent. It must be
maintained. A school has to demonstrate duringyalae review process that it has developed

and grown.

2.3.Private School Teacher Education Requirements

Because teachers at private schools are not relquarearn the same certifications as public
school teachers, some parents worry that the teacre not as qualified. This is not
necessarily true. Private schools must maintaimr teputations and create positive word of
mouth to survive. Toward this end, private schaois generally very selective about who
they place in front of their students, and theyas®eoeducators with training specific to the

subject they will be teaching.

Private schools require a bachelor's degreeramimum educational requirement. Private

schools typically prefer to hire graduates withheita 4-year subject degree or expertise in a
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specialized field, such as history or mathemaftiéany private schools offer fellowships or
internships to qualified applicants after they giateé from college. Fellows and interns
complete on-the-job training, learn the specifiacteng theory of the private school and are

supervised by fellow teachers.

Some private schools require a state teadhende or other specialized certification.
Certain private schools require a 2-year coursstudy focused on principles of education,
completion of a teaching internship and their pcacbefore one can earn a certification to
teach in these schools. Schools with specific gbjies, also require additional teacher
education and training. It is important to resedatdh private school of interest to determine

whether a particular degree, certification or tirgns required.

2.4.English Language Teaching in Private Schools the Algerian Context

Nowadays, the Algerian private schools receiveeatgattention regarding teaching the
English language. This interest in learning English private schools is due to their
availability in accepting all people of differerges, levels, and needs. These needs may differ
from learning English for academic purposes as mrihg learners’ English proficiency, or
novice teachers training to communicative purpodédse other reason behind the huge

demand on learning English in private schools ésrémarkable results obtained.

The increased number of private schools in tlgean context creates opportunities for

novice teachers to have a teaching experience.

The English language teaching process in tigerAan private schools tend to differ from
one private school to another. This differenceus tb the private schools autonomy in setting
their own syllabus and methods of teaching beiregilu$he Royal and ABC private schools

in Jijel city for instance, implement the integihtskills method in which the four skills
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(speaking, listening, reading and writing) are c¢ede Other aspects of language as
vocabulary, grammar, phonetics, and language eulawre also included. At the practice
phase, teachers give their learners a set of @esrd¢d evaluate their understanding of the
lecture; these exercises sometimes take the formaonfes as a source of motivation. In
private schools, teacher is not restricted to usly one method of teaching but several

methods depending on the objectives of each lecture

As far as the private schools textbooks amcemed, Private school teachers have the
choice to follow blindly the guidelines offeredtime teacher’s book or selecting some aspects
from the textbook, making changes and adding n@mehts ,or neglecting completely the

teacher’s book and designing their own lessons.

Private schools have the privilege of usinthantic material as form of teaching in which
teachers / learners use computers and data showeesent the lectures through videos,
images, and songs. These authentic materials avegto scaffold learners’ learning process
because they provide the learners with many siamfi advantages and promote them with
high motivation and interest in language learningcl leads to improving communicative

competence.

Concerning the issue of testing learners wape schools, teachers have the choice either
to design their own tests relying on what has beewered during the whole level or
following the private school models or making a riaval test through selecting items from

different models.
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Conclusion

As a conclusion, private schools play a kdg o promoting English language in Algeria.
The English language teaching process in privatedas tends to differ from one school to
another because private schools are free to Setotlva curriculum and methods of teaching.
Private school teachers have their own needs. Naealysis is conducted to identify those
needs and finding out whether the pre-service itrgim Algeria address those needs in its

syllabus and course design.
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Chapter Three

Analysis of the Teachers’ Questionnaire

Introduction

The aim of this study is to investigate the neddeachers of English at private schools at
Jijel city. Besides, it aims at exploring whethke tteacher pre-service training course they
have received addressed adequately their needsst@iiteng assumption of this study was,
therefore, that university course does not takeapei schools teachers’ needs into account. To
verify this assumption, a questionnaire was coretucnd administered to teachers from

different private schools (Afak, Royal, First st&f8C, and Universal) at Jijel city.

In this section, information about setting qadticipants of the study are provided first.
Second, the data collection instruments and thegolares used are introduced. Third, the
analysis and discussion of the obtained data @asepted. Finally, pedagogical

recommendations are suggested.

. Methodology
1.1 Setting and Patrticipants of the Study

The participants of this study were a grouphofty teachers, novices and experiences,
who are teaching different levels (beginners, elgarg, and advanced). They were randomly
chosen from different private schools (Afak, Royaflst step, ABC, and Universal) at Jijel

city.
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1.2 Instruments and Data Collection Procedure

This study was conducted through administ¢eanquestionnaire to private schools
teachers in order to find answers to the reseaudstopns. The questionnaire is a very
common effective tool for collecting data from largroups of participants. Brown (1995,
p.50) stated that questionnaires “are more efficien gathering information on a large
scale than are many of the other procedures”. Tlestgpnnaire includes different sections

and it is used in order to collect information abihe purpose of this study.

2. Analysis and Discussion

2.1The Teachers’ questionnaire

The teacher questionnaire was distribute@@English teachers at different private
schools at Jijel city. The administration of theegtionnaire and their collection was held
from hand to hand. All teachers were collaborati@ed accepted to answer the
guestionnaire. Teachers’ questionnaires were noiirastered all together in the same day
since each teacher took the questionnaire with/henand hand it over later on.

2.1.1 Aims of the Questionnaire
The questionnaire was conducted to explore theaf@igchool ‘teachers’ perceptions
of the pre-service training course .Furthermorevdés designed to investigate their
training ‘needs at private schools which are nadressed in the pre-service training

course.

2.1.2 Description of the Questionnaire

The teachers’ questionnaire is a mixture obetl questions that require the teacher to

answer by ‘yes’ or ‘no’ or to choose from a numbechoices .And open ended questions
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where teachers are requested to give alternativeweas when necessary. The
guestionnaire consists of 33 questions divided fioto sections:
Section one:general information (Q1-Q9)

The first section of the questionnaire is cosgal of 9 questions. These questions are
concerned with teachers’ background; teachers’ gendkegrees held, and employment
status, and teachers’ teaching experience in puaools .The last question is about
teachers’ methods in private schools.

Section two:pre-service training (Q10-Q18)

This section consists of 8 questions; the tg questions are about the pre-service
training course’ preparation to private school kesis. the next two questions focus on
teachers’ proficiency in language and languagehiegc Q14 and Q15 are concerned with
finding out the university modules that are reldvam irrelevant to the teachers’
professional needs .The last three questions iigatstthe pre-service training course
‘aspects and teaching forms.

Section three:in-service training (Q19-Q32)
The section composed of 13 questions.

The section focuses on teachers’ in-serviegnitrg, teachers’ proficiency positive
effects and their factors, integrative methods dglines, teachers’ evaluation to their
learners’ progress.

Section four: further suggestions (Q32-Q33)
The last section consists of 2 questions tflbak for private school teachers’

expectations about adequate in-service training.
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2.1.3Analysis and Interpretation of the Questionnaire

Section one

1-Gender

Table 1.1: Teachers’ Gender

Gender Number of teachers %
Male 07 23.33
Female 23 76.67
Total 30 100

It is clear from the table that the majoritiyteachers are females (76.67%).While males
form only 23.33% of the teachers. Most private sth@rovide part time jobs for teachers.
Many private schools here in jijel city are opemadinly on weekends. Therefore, they are
known for their low salaries. Females are seemelketonore satisfied than males with the
private schools low salary. This can be due tddbethat females do not care about salary as
much as they care about the job they carry outeMah contrast, tend to give so much

important to the salary they get than the kinchefjob they take on.
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2- Degrees

Table 1. 2: Teachers’ Degrees

Degrees Number of teachers %
BA(license ) 06 20
MA master/magister 13 43.34
PHD(Doctorate) 01 3.33
Master student 08 26.67
Doctorate student 01 3.33
A graduate of the 01 3.33
(E.N.S.)

Total 30 100

Table 1.2 shows that the highest percentags fmr MA graduated teachers (43.34%).
Master students come in the second position wit726. The third position goes for BA
graduated teachers with 20% while PHD graduatesidbate student, and E.N.S graduated
teachers receive the last position (3.33%). Thizesause PHD graduated teachers have their
permanent jobs at universities. Most doctorateesttglhave the chance to get a temporary job
at universities as well. Since they are preparimgtheir PHD thesis, they may not have
enough time to take on another job as teachingigatp schools. E.N.S graduated teachers

have their permanent jobs at public schools just éfeing graduated.
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3- Employment status

Table 1.3: Employment Status

Employment status Number of teachers %
Full time 06 20
Part time 24 80
Total 30 100

Table 1.3 illustrates that the vast majority ofctears (80%) carry out a part time job at the
private schools. This is because most private dstaifter part time jobs and most teachers at

the private schools still carry out their studies@versities.

4- Have you taught in a public school? (Yes/No)

Table 1.4: Teachers 'Teaching Experience at Pubtihools

Options Number of teachers %
Yes 12 40
No 18 60
Total 30 100

As it is shown in table 1.4, 40% of private schtedchers have worked in public schools
before while 60 % didn’t have such experience. Thé be due to the fact that having a job
at public schools is much more difficult than haven private schools. Private schools

increasingly emerged in Algeria and Jijel city mrficular providing remarkable opportunities
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for novice teachers to get a job and a teachingmapce there. However, public schools

provide so restricted chances for work.

Concerning the recruitment competitions, few woksipons as teachers of English are
offered each year. Sometimes, no teaching positooffered at all. Succession is not so

available as well.

5- a filter question

6- If yes, which level have you taught?

Table 1.5: Teaching Levels in Public Schools

Teaching levels Number of teachers %
Middle school 07 58.33
Secondary school 05 41.67
Total 12 100

The above table shows that 58.33% of teachers taaght in middle schools whereas

41.67% of teachers have taught in secondary schools

7- If yes, for how many years? (> 5 years /< 5 years)

Table 1.6: Teaching Experience at Public Schools

Options Number of teachers %
> 5 years 04 33.33
< 5years 08 66.67

Total 12 100
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As the table 1.6 might suggest, the majority of tdmechers have less than 5 years teaching
experience in public schools (66.67%). Only 33.3¥%¢achers have worked for more than 5

years in public schools.

8- If yes, which method do you think is more conducigehigher levels of proficiency in

English?

Table 1.7: Methods Appropriate for Higher LevelsPobficiency

Options Number of teachers %
The textbooks used in public schools 03 25
Integrated Skills methods used in private 09 75
school

Total 12 100

Considering table 1.7, 75% of teachers belibya¢ the integrated methods being used in
private schools are more conducive to higher lewdlgroficiency in English than the
textbook used in public school. While, only 25%te&chers preferred the public schools
textbook. The reason behind such belief is that ithéegrated methods allow learners to
engage in purposeful, relevant learning since teyide them with the opportunity to “
explore, gather, process, refine and present irddom about topics they want to investigate
without the constraints imposed by traditional sgbjparriers” (Pigdon and Woolley, 1992).
Thus, the integrated methods enable learners ta leare about the content and develop a

deeper understanding of content through varioupgs&ful activities.
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9- During your professional career as a teacher imapei school, have you used only one

method or several methods?

Table 1.8: Number of Methods used

Options Number of teachers %
One method 04 13.33
Several methods 26 86.67
Total 30 100

It appears from tablel.8 that, the majoritytedichers (86.67%) has answered that they
have used several methods during their professicenaler as teachers of English in private
schools. Teachers tend to apply different teachethods in the classroom depending on the
lesson objectives, or the teaching aid being usgdieacher’'s experience ability and
preferences i.e. teaching method is determinechbytdacher’s ability to handle the method
and also experience. Some other methods if not caddl may distract the class attention.
So a teacher must select a method which relatéstexperience ability and preference. But
this is not to say that a teacher must use the saetieod every day but he must learn how to

coordinate other methods to.
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Section two:

10- Do you think that your university course has prepayou specifically to teach in a

private school? (Yes /No)

Table 1.9: University Course Preparation for Prigechool Teaching

Options Number of teachers %
Yes 08 26.67
No 22 73.33
Total 30 100

The table 1.9 indicates that 73.33% of teacherg n@sponded that the university course does
not prepare them for teaching in private schoolden®6.67% of teachers said the opposite.
The pre-service training course is supposed togoecfuture EFL teachers to take on teaching
positions in schools whether in private schoolsnopublic schools. The majority of private

school teachers believe that the pre-service trginburse does not prepare them to teach in
private schools. The possible reason behind subéf e the fact that private schools have

recently emerged in Algeria. Therefore, privatecsdtieachers’ professional needs may not

been adequately addressed yet in the universitsseou
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11-Did your course of Teaching English as a ForeigndLeage (T.E.F.L) evoke anything

about the use of integrative methods in languaaehiag? (Yes/No)

Table 1.10: T.E.F.L Course Evoking the Integratidethods Use

Options Number of teachers %
Yes 18 60
No 12 40
Total 30 100

From the table above we could deduce that 60%auhiers see that the T.F.E.L course has
evoked the use of integrative method in languagehieg. The rest of teachers (40%) have

disagreed.

12- Did you feel that your proficiency in English wadequate when you started teaching?

(Yes /No)

Table 1.11: Appropriateness in English Languagefierency

Options Number of teachers %
Yes 17 56.67
No 13 43.33
Total 30 100

Table 1.11 illustrates that 56.67% of teachers heaid that their English proficiency was
adequate when they started teaching in private dshwhereas 43.33% of teachers have

found it inadequate.



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS 62

13- Did you feel that your proficiency in teaching wadequate when you started teaching?

(Yes/No)

Table 1.12: Appropriateness in Teaching Proficienc

Options Number of teachers %
Yes 11 36.67
No 19 63.33
Total 30 100

Table 1.12 demonstrates that the highest perce@®ad3% goes for teachers who felt that
their proficiency in teaching was inadequate whevirhg their first contact with the

profession while 36.67% have answered it was adequa

14- Were there any modules in your university educatuich you consider to be irrelevant

to your professional needs as a teacher of Eng{iée8/No)

Table 1.13: Modules’ Irrelevance to English Langadgachers’ Needs

Options Number of teachers %
Yes 19 63.33
No 11 36.67
Total 30 100

Table 1.13 shows that the majority of teachers3®4&) have agreed that there are certain
modules that are irrelevant to their needs as &rachf English. In contrast, 36.67% of

teachers have answered by relevant.
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The teachers provided the following specification:

- Statistics

-Italian language

- Tice

According to private schools teachers, these madshould be eliminated from the pre-

service training course as they are irrelevaniéir professional needs as teachers of English.

15- Were there any modules which you consider to berbst relevant to your professional

needs as a teacher of English? (Yes/No)

Table 1.14: Module’ Relevance to Private Schoolcheas’ Needs

Options Number of teachers %
Yes 27 90
No 03 10
Total 30 100

Table 1.14 shows that majority of teachers(90%nsater certain modules to be the most
relevant ones to their professional needs whilg ®08% of teachers see that all the modules

as equal.

The teachers provided the following specification:

-T.E.F.L

- Oral and written expression

- Educational psychology
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- Phonetics

Teachers recognize the importance of these modoitebeir professional needs as teachers

of English. Being an effective teacher requireshhigvels of language and teaching
proficiency. T.E.F.L and educational psychology mled play an essential role on
developing learners’ teaching proficiency. Oral,tien, and phonetics modules work on

enhancing and developing learners’ language pssfay.

16- Would you please rank order from 1 to 4 the follegvaspects according to the focus of
your university course? (Please assign n° 1 forniwst important and n° 4 for the least

important).

a. Methodology and Design
b. Language skills

c. Language culture

d. Language teaching

Table 1.15: Teachers’ Ranking for the Universityu€e Focus

Teachers 1 2 3 4 Total

ranking N° % N° % N° % N° % N° %
A 00 00 % 08 26.67% 13 4333% 09 30% 30 100%
B 19 63.33% 09 30% 02 6.67% 00 00% 30 100%
C 00 00% 00 00% 09 30% 21 70% 30 100%

D 11 36.67% 13 43.33% 06 20% 00 00% 30

100%
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Table 1.15 shows the results gathered for rankiegaspects of the university course for
First of all, the first option which is methodolognddesign, none of the respondents ((
see it deserves number 1, a small portion of tH&6{7%) place it in second concern (2
large portion of them (43.33%) place it in thedhtoncern (3), while 30% of them place ©
the forth concern. For the cond option, Language Skills, the majority of pteseschoo
teachers( 63.33%) consider it as A , 30% of themsicier it as B, a small portion of the
(6.67%) place it in the third concern, while noriehem see it deserves the forth concern.
langua@ culture, private school teachers rank it in thiedtand forth concern by (309
(70%) seeing that it does not deserve the firsttherdsecond focus (0%).for the last asj
language teaching, some of teachers (36.67%) cemsgicas A,( 43.33%) of the see it

deserves B, ( 20%) consider it as C while nond&eifrt see it as.

Methodology and Design (A)

Teachers' Ranking

Figure.l: Teachers’ Ranking for Methodology and iDesaspect (A

65
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Language Skills(B)

70
60
50
40
30
20
10

1 2 3 4

Teachers' Ranking

Figure.2: Teachers’ Ranking for Language Skills &gB

Language culture (c)

1 2 3 4

Teachers' Ranking

Figure.3: Teachers’ Ranking for LanguaCulture Aspect(C

66



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS

70
60
50
40
30
20
10

Language Teaching (D)

1 2 3 4

Teachers' Ranking

Figure.4: Teachers’ Ranking for Language teachispexct (D

70

60

50

40

30

20

10

Figure.5: Teachers’ ranking for the university cearfocu

Comparing the results obtained from figures n°,13,2and 4it is reveale that teachers’

ranking the concern of university courdiffers; for methodology and design the high
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percentage 43.33% is for the third concern (3). lRaguage skills the highest percentage
63.33% places the aspect in the first concern(t),language culture the highest percentage
(70%) places the aspect in the forth concern ,whielast aspect which is language teaching

is placed in the second concern with a percentb(#&d33%).

17- During your university education, which aspectsydol feel that you have developed
most?

Table 1.16: Teachers’ Development of University ISelAspects

Options Number of teachers %
Language proficiency 21 70
Language culture 01 3.33
Language teaching 08 26.67
Total 30 100

Table 1.16 illustrates that 70% of teachers haweeldped language proficiency aspect.
26.67% of teachers have developed language teadtinilg only 3.33% have developed
language culture aspect. This indicates that tlesprvice training course may give more
attention to language proficiency modules on theeese of language teaching and language
culture modules. This explained the teachers’ arswa question 13 that their teaching

proficiency was not adequate when they startechtegc

Teachers’ specification

The teachers provided the following specification:

-Language fluency

-Language accuracy

18- Which of the following teaching forms did you fimaost useful to you?
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Table 1.17: Teaching Forms Usefulness

Options Number of teachers %

Lectures 11 36.66
Seminars 02 6.67

Practicum 17 56.67
Total 30 100

From table 1.17, the highest percentage (56.67%3 @or teachers who consider the
practicum more useful than the other teaching forhectures have received the
second percentage 36.66% while seminars have ezteive lowest percentage
(6.67%). Practicum is considered to be more effective bexdaachers are placed
within a school setting where they will be givenpopunities to observe their

associate teachers which enable them to develaptdaehing skills and learn more
about classroom management. Lectures provide tesachigh only the theoretical

knowledge. Theory requires a practical experiemceafdeeper understanding of the

different teaching techniques and strategies.

Section three
19- Have you benefited from any training since you haterted teaching in the private

school? (Yes/No)

Table 1.18: Teachers’ Perception of Private Schidalining

Options Number of teachers %
Yes 12 40
No 18 60

Total 30 100
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From table 1.18 we can deduce that 40% of teadtears had a training experience in private
schools once they started teaching whereas, 60%tenf have said that they had not receive
any form of training. The in-service training plags essential role in enhancing and
developing teachers’ teaching skills. Therefore/gte schools should support teachers with a
wide variety of in-service training programs in erdo promote their knowledge and teaching

skills.

20-If yes, according to which form this training haeh designed?

Table 1.19: Teachers’ perceptions of training Forms

Options Number of teachers %
Workshops 07 58.33
Conferences 02 16.67
Seminars 01 8.33
All of them 02 16.67
Total 12 100

As shown in the table 1.19 58.33 %of teachers thiv@t the training process have been
designed to workshops. 16.67 % of them think designed to conferences. 16.67 % have

answered by all the forms together while only8.38fhem answered by seminars.

Teachers’ specification

The teachers provided the following specification:

- Tutorials and consecutive meetings.
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21- Has your experience in teaching in the private sthad any positive effects on your
proficiency in English? (Yes/No)

Table 1.20: Teacher Training Positive Effects onfRiency

Options Number of teachers %
Yes 30 100
No 00 00
Total 30 100

Table 1.20 illustrates that all of the teacher00a) see that their experience in teaching in

the private school had positive effects on theifiprency in English.

22-1f yes, do you think that this is due to?

Table 1.21: Teacher Training Factors

Options Number of teachers %
The in-service training 08 26.67
Methods and textbooks you were using 22 73.33
Total 30 100

From table 1.22, there are 73.33% of teachers \wimk that the reason behind the positive
effects of the training on the English languagefipency is due to the methods and
textbooks they were using in private schools. .\WWR6.67% of them see that it is due to the
in-service training. This indicates that the teaghmethods or the integrated methods in
particular being used in private schools have &ialtuole in developing teachers language

proficiency.
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23-Do you design your own lessons? (Yes/No)

Table 1.22: Designing Lessons

Options Number of teachers %
Yes 27 90
No 03 10
Total 30 100

In table 1.22, the majority of teachers 90% designlessons by themselves while the rest
(10%) follow the private school curriculum.
244f no, do you use an integrative method? (Yes/No)

Table 1.23: The Use of Integrative Methods

Options Number of teachers %

Yes 03 100
No 00 100
Total 03 100

It is clear from the table above 1.23 that all teas (100%) use the integrated methods in

private schools.



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS 73

25-Do you follow the guidelines offered in the intradory part of the teacher’s book of the
integrated method? (Yes/No)

Table 1.24: Teachers Following Guidelines of Intggd Skills Method

Options Number of teachers %
Yes 24 80
No 06 20
Total 30 100

In table 1.24, it was found that 80% of Englishctesxrs in private schools followed the
guidelines offered in the introductory part of tleacher’s book of the integrative method

while the answer of the rest of teachers (20% natdollow these guidelines.

26-f yes, do you think that those guidelines areisight for the implementation of the

method? (Yes/No)

Table 1.25: Teachers’ Perception of the IntegraB&dls Method Implementation

Options Number of teachers %
Yes 06 25
No 18 75
Total 24 100

The results in table 1.25, indicates that 75% at/gbe school teachers think that the
guidelines followed in the introductory part of ¢ears’ book are inefficient for the

implementation of the integrative method .In cosisaonly 25 % of them think that they are
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sufficient. This is maybe due to the fact that itmegrated method does not go in the same

direction of teachers’ interests.

27-Do you think that your proficiency in teaching teguate?(Yes/No)

Table 1.26: Teachers’ Views of their Proficienaylieaching Adequacy

Options Number of teachers %
Yes 24 80
No 06 20
Total 30 100

According to this table, the majority of teache88%) view that their proficiency in teaching
as inadequate. While, only 20% of them view it dscuate. This is because there is a need

for more practice before having contact with thecteng process.

28- If yes, do you think that this is due to?

Table 1.27: Factors behind Teaching Proficiencyf eéchers

Options Number of teachers %
Your efforts 20 83.34
The support of fellow teachers 02 8.33
In-service training 02 8.33
Total 24 100

Table 1.27, demonstrates that 83.34% of teachees tlset the adequacy in teaching
proficiency is due to their own efforts. While egparcentage 8.33% goes for the in-service

training and the support of teachers.
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29-How do you evaluate your learners’ progress inpitieate school?

Table 1.28: Teachers’ Evaluation to Learners’ Pregs

Options Number of teachers %
A standardized test 06 20
A test designed by your own 23 76.67
A test offered by integrative method designers 01 3.33
Total 30 100

Table 1.28, summarizes the private school teachersluation for their learners progress
through testing them. It is obvious that that tha&y more on a test designed by their own
(76.67%). A standardized test comes in the secosiipn with 20 % while a test offered by

integrated method is the last option teachers ta(B8@33%).

30- Do you consider your proficiency in testing yourdgnts’ level is adequate? (Yes/No)

Table 1.29: Teachers’ Perceptions of Testing Preficy

Options Number of teachers %
Yes 28 93.33
No 02 6.67
Total 30 100

According to the results recorded in table 1.28,rtiajority of teachers (93.33%) believe that
their proficiency in testing their learners as adgq while only 6.67 %of them consider their

testing proficiency to assess their learners adeigaate. This is maybe due to the fact that



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS 76

they are free to design the learners’ test by tbem taking into account all what have been

done during the lecture.

31-If no, do you feel a need for a special traininghis particular aspect? (Yes/No)

Table 1.30: Teachers’ Training Needs in Testinge&tp

Options Number of teachers %
Yes 02 100
No 00 00
Total 02 100

Table 1.30 illustrates the emphasis of a spea@alitrg in testing aspect. So, we could see that

02 teachers out of 30 feel a need in the testipgds

Section four

32-Do you think that other modules should be addetie university curriculum so as to

address more adequately the training needs intprachools? (Yes/No)

Table 1.31: Modules for Addressing Private Scha@chers’ Needs

Options Number of teachers %
Yes 21 70
No 09 30
Total 30 100

Table 1.31 shows that the highest percentages o e respondents feel a need for new

modules that should be added to university cumituso as to address adequately the training
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needs of private school teachers while the lowestgmtage 30 % goes to teachers who have

not felt such need.

Teachers’ specification

The teachers provided the following specification:

- Teaching techniques module

-Presentation module

Private school teachers suggest adding oartadules to the pre-service training course
to make it more compatible with their professiome¢ds. Teachers suggest adding a teaching
techniques module in which learners will be introeldito different teaching techniques and
strategies as well as how to apply them adequatallassrooms. Teachers also suggest a
presentation module. In the presentation modudentes are supposed to present lectures in
other classes under the supervision of their teadygplying the various teaching techniques

they have acquired.

33 Could you suggest some measures that shoulckee ta order to provide an adequate In-

service training for English language teacher ingte schools?

Teachers provide the following suggestions:

- Collaboration among teachers

- Setting conferences

-Seminars

-Tutorials
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2.1.4. Findings and Discussion

The questionnaire aims at gathering infornmatibout private school teachers’ perceptions

of the pre-service and the in-service training.

The first section revealed that the majorifytlee teachers who had the experience of
teaching at private schools are females. So, namkegot interested in teaching at the private
schools. Private school teachers who had a teaehxipegrience at public schools believe that
the integrated method used in private schools igemmnducive to higher levels of
proficiency in English than the textbook used iblprischools. The possible reason behind
this belief is that the textbook used in publicauls does not really cover all the language
skills; particularly the” listening skill” as theripate schools do. Private schools recognize the
importance of the listening skill on developing rleexs’ language proficiency. Therefore,
most private schools provide laboratories whichbéndearners to listen to the target

language and develop their skills.

The second section is about the pre-service trginourse. The majority of teachers see
that the university course does not prepare theteaoh in the private schools because the
pre-service training course designers did not tee private school teachers’ needs into
consideration in syllabus and course design. krigspect, they think that certain modules as
Italian language, statistics, and literature arelevant to their professional needs as teachers
of English and should be eliminated from the cwlden. While other modules as teaching
English as a foreign language (T.E.F.L), EducaftioRsychology, and Oral/Written
expression are seen as the most essential modulésefr professional needs. The majority
of private school teachers feel that they have log@eel much more the language proficiency

than the language teaching proficiency during thmiiversity education. This justifies the
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private school teachers’ claims that the universidyrse does not prepare them to teach at

private schools.

The third section is about the in-servicenirgg. It indicates that the majority of private
school teachers did not experience an in-servainitrg. The minority who had such training
said that it was most of times in forms of workshiopll teachers agree that teaching in
private schools had positive effects on their mieficy in English as a result of the methods
and textbook they were using. Almost all of privatdool teachers design their own lessons
following the guidelines offered in the introductopart of the teacher’s book of the
integrated method despite of its inefficiency ie tmplementation of the method; that may be
due to the fact that these guidelines do not gthénsame direction with teachers’ interests.
After having a teaching experience at private sthtee majority of teachers think that their
proficiency in teaching progressed relying maintytbeir own efforts. This shows the crucial

role of the practical experience on developinghesag proficiency.

In the last section private school teacheirsktthat other modules should be added to the
university curriculum to address more adequatedytthining needs in private schools. They
suggest a “Teaching techniques module “in whiclchees provide trainees with all the
teaching techniques and apply them in a” Presemntagssion ” where novice teachers will be
asked to present lectures to™ fear, 2° ,and even ¥ years students. In this way, they will
be given the chance to act as teachers by pregentfront of new faces so as to train them to
get rid of that stress of teaching that may notwten presenting in front of classmates.
Teachers also suggest certain measures to prowviddequate in-service training for English
language teachers in private schools as Collalmoratmong teachers, Setting conferences,

seminars, and tutorials.
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Conclusion

The result obtained in the third chapter coméid the discussed hypothesis that the
training teachers have received did not addres¢ssdreal needs in private schools.
Therefore, university course designers should gieee importance to teaching in private
schools, that is, they have to consider privateslshteachers’ real needs in course and

syllabus design.
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General Conclusion

The attempt along this study was to investighe private schools teachers’ real needs,
and whether the pre-service training course thex maceived took such needs into account

in the course and syllabus design.

Pre-service training has a crucial role inparéng novice EFL teachers to take on their
first teaching position in schools. However, it veasumed that this training course does not

suit teachers who are going to teach in privateaish

Private schools knew a huge expansion in Adger the last decade. They provided the
opportunity for novice teachers to have their ficehtact with the profession. Therefore,

considering private schools teachers needs is gais@rthe design of the training course.

On the basis of the obtained results fromheds questionnaire in chapter three, we have
come to the conclusion that the majority of teastwamplained about the current pre-service
training which ignores their needs in its syllallesign. This confirmed our hypothesis which
states that the pre-service training course doeaduress the real needs of teachers at private
schools. Consequently, this subject should be exagnby shedding light on the private
schools real needs and provide certain recommeamdain order to design a pre-service

training course that takes into consideration timessls.
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Pedagogical Recommendations

The need to integrate the private school te@timeeds in the pre-service training course is
a new debate in the Algerian context. In this respie issue was investigated according to
teachers’ views, and opinions. The results obtaimedhapter three have shown that the
Algerian private school teachers’ needs are noteaded adequately. Moreover, the analysis
of the questionnaire reveals that private schaathers do not experience any kind of training
when having their contact with the profession dretare totally aware of its importance .On
the basis of what has been stated before, somegpgidal recommendations has been

suggested for both university curriculum and in/ggx training.

University Curriculum

» The teachers’ questionnaire clearly indicates tima of the teachers’ problems is the
inadequacy of their teaching proficiency when tregurt teaching. Thus, course
designers should give more attention to teachingfiggency when designing the
university curriculum.

» Private school teachers suggest adding certain le®dio university course as
teaching techniques and presentation modules, ichwbarners will be introduced to
various teaching techniques as well as their apja@p implementation in the
classroom. Then, novice teachers more specificalygter students give lectures to
first, second, and third years instead of presgnitinfront of their classmates. The
stress of presenting in front of strangers can hedfpners to perform better and

develop their teaching proficiency in the long term



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS 83

In-service Training
» The vast majority of private school teachers feakad for in-service training. Thus,
more educational programs should be designed aderemces, workshops,

experimental schools, and collaboration among reo&itd experienced teachers.

Limitations

» The first limitation is time constraints.

» The second limitation was the lack of resourcesemrms of private schools in the
Algerian context.

» Despite the fact that the research instrument vea®ficial for conducting the study,

its limitation is that the answers may not reflé teachers’ real opinions.
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The Teachers’ Questionnaire

Dear Teachers,

We are conducting this research in partialilfmients of the requirement of a master
degree in applied linguistics. Our study aimsratlyzing English language teachers’ training
needs in private schools. Do not write your namesabse we are only interested on the
responses to the items of the questionnaire. Tlhrankn advance for your sincere answers to
our questions. Your responses and all the infoonatyou provide would be greatly
appreciated and used mainly for the purpose optesent study.

Please tick or write your answer where appropriate

Kecies Radia and Bourekria Hiami
Department of letters and tinglish language
Faculty of letters and langumage

University of Mohammed SeddigBYahia,Jijel
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Section I: General information

1. Gender

Male

[ ]
Female [ ]

2. Degree(s) held

a. BA (license) degree
b. MA (Master/ Magister)

c. PHD (Doctorat)
d. Master student
e. Doctorat student

f. a graduate of the higacher training school(E.N.S.)

w

Employment Status

a. Full time |:|
b. Part time |:|

4. Have you ever taught in a public school?

a. Yes |:|
b. No I:I

5. If no, go to question number 9

6. If yes, which level have you taught?

a. Middle school |:|
b. secondary school |:|

HiNERNRERE

90
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7. If yes, for how many years?

a.>5years |:|
b< Syears I:I

8. If yes, which method do you think is more @docive to higher levels of proficiency

in English?

a. The textbook used in public school |:|

b. Integrated methods used in prigateols | |

9. During your professional career as a teacher vapischool, have you used...
a. Only one method?|:|

b. Several methods?|:|

Section II: Pre-Service Training

10.Do you think that your university course has predayou specifically to teach in a

private school?

a. Yes I:I
b. No |:|

11.Did your course of Teaching English as a Foreigmgumge (T.E.F.L) evoke

anything about the use of integrative methodsnguage teaching?

a. Yes I:I
b. No I:I

12.Did you feel that your proficiency in English wadeguate when you started

teaching?

a. Yes [ ]
[ ]



TEACHERS’ TRAINING NEEDS IN PRIVATE SCHOOLS 92

b. No

13.Did you feel that your proficiency in teaching wadequate when you started

teaching?

a. Yes [ ]
b. No [ ]

14.Were there any modules in your university educatmch you consider to be

irrelevant to your professional needs as a teaohEnglish?

a. Yes |:|
b. No |:|

c. If yes, would you please specify?

15.Were there any modules which you consider to bentlost relevant to your

professional needs as a teacher of English?

a. Yes |:|
b. No |:|

c. If yes, would you please specify?

16.Would you please rank order from 1 to 4 the follogviaspects according to the
focus of your university course? (Please assigh fot the most important and n° 4

for the least important).
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Options Aspects N°
A Methodology and Design

B Language Skills

C Language Culture

D Language teaching

17.During your university education, which aspects gt feel that you have
developed most?

a. Language proficiency |:|
b. Language culture |:|
c. Language teaching |:|

Others, Please SPECITY ... ..ot e e

18.Which of the following teaching forms did you fimaost useful to you?

a. Lectures |:|
b. Seminars |:|
c. Practicum |:|

Section llI: In-Service training

19.Have you benefited from any training since you hstegted teaching in the private

school?

a. Yes |:|
b. No |:|

20.1f yes, according to which form this training haseh designed?

a. Workshops []
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b. Conferences []
c. Seminars [ ]
d. All of them [ ]

Others, Please SPECITY ....u i e e e e e e e e e e e e e

21.Has your experience in teaching in the private sthad any positive effects on
your proficiency in English?

a. Yes |:|
b. No |:|

22.1f yes, do you think that this is due to...

a. The in-service training? I:I
b. Methods and textbooks you were using? |:|

23.Do you design your own lessons?

a. Yes [ ]
b. No []
24.1f no, do you use an integrative method?
a. Yes [ ]
b. No |:|

25.Do you follow the guidelines offered in the intratory part of the teacher’s book

of the integrated method?

a. Yes |:|
b. No [ ]
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26.1f yes, do you think that those guidelines areisight for the implementation of

the method?

a. Yes []
b. No |:|

27.Do you think that your proficiency in teaching adatg?

a. Yes |:|
b. No |:|

28.1f yes, do you think that this is due to...
a. Your efforts? [ ]

b. The support of fellow teachersD

c. In-service training? |:|

29.How do you evaluate your learners’ progress inptiinate school?
a. A standardized test |:|
b. A test designed by your own |:|
c. A test offered by integrated method designers |:|

30.Do you consider your proficiency in testing yourdgnts’ level is adequate?

a. Yes |:|
b. No |:|

31.1f no, do you feel a need for a special traininghiis particular aspect?

a. Yes |:|
b. No |:|

95
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Section IV: Further suggestions

32.Do you think that other modules should be addeitieé university curriculum so as

to address more adequately the training needsvatprschools?

a. Yes [ ]
b. No |:|

If YES, PleaSE SPECITY .. ..ot e

33.Could you suggest some measures that should bae iakerder to provide an

adequate in-service training for English languageher in private schools?
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Résumé

L'étude présente a pour but d'examiner les prafiesste cours de formation de pré service
ont recu comme une préparation pour prendre sumposgion enseignante dans les écoles.
Particulierement, il est concerné par les besoes mrofesseurs d'écoles privés et si ces
besoins sont adressés dans le cours de formdtigtaitiformulent une hypothése que le cours
de formation de pré service ne prend pas en colepteesoins réels de professeurs scolaires
privés dans son design de programme. Pour conficette hypothése, on a donné un

guestionnaire aux professeurs anglais aux écoiesgsrdifférentes dans la ville Jijel. Il vise a

découvrir les perceptions des professeurs du amifsermation de pré service. Les résultats
du questionnaire du professeur révelent que defegs®urs d'écoles privés croient que le

cours de formation qu'ils ont recu ne les a paggrés pour enseigner en priveé.



