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ABSTRACT 

The dissertation in hand examines the use of intonation as a basic phonetic component of 

speech. That is, the foremost target behind conducting this study is to consider the value of 

intonation to develop EFL learners‟ fluency awareness.  Hence, the current study 

hypothesizes that intonation will enhance learners‟ fluency awareness if it is well taught 

and practiced. The present dissertation comprises three chapters; two are theoretical ones 

and the last one is practical in nature.  Theoretical issues connected with the use of 

intonation in enhancing learners‟ fluency awareness are covered in chapter one and two. 

The practical side is designed to achieve the aim of the research. Thus, the current study is 

descriptive in nature since it attempts to elicit information about the connection between 

fluency and intonation awareness. Being so, and since  descriptive design is the adopted 

one in conducting this study qualitative data collection is relied on through the use of a 

questionnaire handed to 150 third year License- Master- Doctorate students out of 270 

studying at the English language department of Mohammed Seddik Ben Yahia University. 

The second qualitative data collection tool is a semi-structured interview addressed to four 

teachers of English phonetics and phonology module. The findings of study demonstrate 

that there is a positive relationship between fluency awareness and intonation since fluency 

can be developed through the use and hold  practice of intonation. Moreover, both the 

involved teachers and students have positive attitudes towards enhancing EFL learners‟ 

fluency through raising their awareness about intonation components. On the light of the 

yielded findings, some pedagogical recommendation and suggestions for future research 

are suggested. 
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Background of the Study 

 The English language gained a crucial position all over the world. It has become the 

most widely spoken language universally that it  is considered to be, with no room of 

discussion, the global language of communication which is used and spoken by millions of 

speakers belonging to different nationalities. Being so, lot of people all over the world 

strive to develop their language skills. That is to say, learners of English as a second 

foreign language implies the mastery of all the language skills: speaking, writing, listening 

and reading. Hence, unless EFL/ESL learners master the four language skills, their 

language fluency will develop. Putting it differently, achieving language fluency 

necessitates the learning of the four skills holistically. Hence, to be fluent in a target 

language, learners need to master all language skills, and to do so, learners need to make 

lots of efforts. Actually, many students might be fluent in a given skill, such as reading, 

yet, they may not be in another language skill such as the speaking skill. Accordingly, 

learners who might not good at speaking would not be fluent unless they master the latter 

skill.  

 In actual fact, to be fluent in speaking is not an easy process as seems to be since it 

is a complex process in which many aspects of speech showed be considered and fully 

mastered to be good at speaking. Among the aspects and the basic components of speech 

that make speaking English problematic to some of its foreign speakers is intonation. The 

latter is so important is achieving fluency because through intonation, one can convey 

meaning and transmit messages.  Thus, exercising intonation in one‟s speech and knowing 

about its different functions seems to be problematic to many learners.  
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Thus, the significant role that intonation plays to develop language fluency, EFL learners 

at the English language department of Mohammed ben yahia university -jijel- are required 

to be fully exposed to it and be knowledgeable about its different uses and contexts  so as 

to convey meaning and decipher the intended messages transmitted by the speakers.  

1. Statement of the Problem 

 Fluency and accuracy are both essential proficiency. Most students are not aware of 

English fluency and many of them cannot master the English language. The problem we 

are searched for here is the importance of intonation to develop fluency. Recently, there 

has been shift in interest and focus towards using intonation which in turn, is one of the 

strategies that have been supported and advocated by many researchers in order to develop 

English fluency. Therefore, the research in hand intends to investigate teachers and 

students‟ perceptions of using intonation to develop language fluency awareness. 

2. Aim of the Research 

 Based on the problem stated above, this piece of research is carried out for the 

purpose of identifying the teachers as well as the students‟ attitudes and perceptions 

towards the use of intonation on EFL learners‟ fluency awareness. In other word, this study 

intends to examine how the teaching of intonation develops EFL learners‟ fluency. 

Moreover, the current study attempts to see whether the targeted students are 

knowledgeable and informed about intonation components, its different functions and 

levels and its role in enhancing their fluency. 

3. Research Question 

 The present study is designed to answer the following questions: 

1- Can the English fluency be enhanced through the use of intonation? 
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2- What perceptions and attitudes do EFL learners have about enhancing EFL learners‟ 

fluency awareness through the use of intonation? 

3- What are the major problems that encounter EFL learners if they are not knowledgeable 

about the different levels and functions of intonation in relation to  fluency? 

4- How does the use of intonation promote fluency in EFL classes? 

4. Hypothesis and assumption 

 As the aim of the current study is to investigate the students and teachers‟ attitudes 

about the influence of using intonation on EFL learners‟ fluency awareness, the piece of 

research in hand hypothesizes that 

- It is assumed that teachers and learners do report positive attitudes towards the 

positive relationship that lie between fluency awareness and intonation 

implementation. 

- If EFL learners use intonation, appropriately they would improve their language 

fluency awareness. 

5. Means of Research 

 The study in hand implements two techniques of collecting data namely, a 

questionnaire and a semi-structured interview. Firstly, we addressed the questionnaire to 

third year leaners at the English language Department of Jijel University. The 

questionnaire is composed of three parts: the first part seeks to elicit general information 

from the learners, while the second part comprises a set of questions investigate the 

perception of the students‟ awareness of fluency. The third part enquires about the use of 

intonation to enhance EFL learners‟ fluency awareness. To get close to the issue under 

investigation, and to get more varied data, an interview (semi-structured) is structured to 
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confirm the already tested hypothesis. The interview was designed to all teachers of 

phonetics so as to evoke as much information as possible. 

6. Structure of the study 

 The present research consists of three main chapters. The first two chapters set up 

the literature review of both fluency and fluency awareness and the use of intonation, while 

the last chapter constitutes the practical part of the study in which the questionnaire and the 

interview were covered. A questionnaire handed to 150 third year License- Master- 

Doctorate students out of 270 studying at the English language department of Mohammed 

Seddik Ben Yahia University. The interview addressed to all phonetics and phonology 

module. 
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                                                           Chapter One 

                                                    The Use of Intonation 

Introduction 

 Intonation is regarded as a main feature to be developed because it is important for 

enhancing the language fluency. The use of intonation in real communication is one of the 

most important issues to be considered when learning the English language. This chapter in 

hand was devoted to reflect the concept of using intonation with all its vital connected 

components. Firstly, it begins with the description of intonation in order to make it more 

comprehensible, the prominence of intonation, and its functions. The current chapter 

explained the levels of intonation in the English language classes. At last but not least, 

chapter two, it dealt with the major problems that might be encountered to learn intonation 

and the main strategies for making it better performed. 

1.1.Definitions of Intonation 

Intonation is a complex system to be defined. According to Chun (2002) (as cited in 

Zhuang, 2015, P. 5), intonation refers to “Speech or sentence melody or sentence in 

everyday language use”. As a matter of fact, intonation is a crucial feature of any spoken 

language and there several interpretations of this term.  

According to Roach (2001), “intonation is the melody of speech, and is it to be 

analyzed in terms of pitch variation” (p. 33). In other words, intonation consists of 

sequences of tones or pitch movements to produce musical sounds. Park (2011) has 

claimed that “pitch refers to the perceptual correlate of fundamental frequency, and a 

particular pitch on a syllable is a tone” (p. 23). That is to say, intonation is considered to be 

the relative vibration of the vocal cords to say something at a particular level.  
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Similarly, Richards, Platt and Platt  (1992) have stated  that, “ Intonation as the 

phenomenon in which people raise or lower the pitch of their voice, forming pitch patterns, 

or the case when they give some syllables in their utterances a greater degree of loudness 

or change the speech rhythm” (P. 101). That is to say, the pitch movement starts from the 

stress of words, the stress on these words make them prominent and important in the 

utterance and the rhythm of the sentence change according to the stress. Furthermore, 

stress and rhythm interacts with intonation and help to indicate and notice how the 

intonation takes place.  

Celce-Murcia (2001) (as cited in Bassiri, 2013, p. 101), has stated that  “ Intonation is 

one factor among many that communicate any attitude, since words choice, grammatical 

structures, situational context, facial expressions and body movement all contribute 

infusing an utterance with emotions”. That is to say, intonation lays to emphasize on a 

particular word through stress and this can indicate the attitude and emotion of the speaker. 

Intonation indicates also the structure of the sentence whether it is  a sentence is a question, 

a statement or an exclamation and this is through the change in the voice quality. The 

stress on words also indicates different situations; these various contexts will result into 

different meanings.  

In short, intonation is “The manipulations of the features of prominence, tone, and 

pitch” (Brazil, 1997) (as cited in Zhuang, 2015, p. 5). In order to comprehend and analyze 

the term intonation, it is necessary to give explanations of these terms: Tone, tone unit, 

prominence, lexical stress, prominent syllable, duration and loudness and how these terms 

are interrelated.  

Languages such as English are sometimes named tone languages, in tone languages the 

main supragmental contrastive unit is the tone. According to Brazil (1997) (as cited in 
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Zuhang, 2015, p. 6), tone is: “The pitch change that characterizes the tonic segment of a 

tone unit”. In other words, a tone refers to the pitch variation that characterizes the tonic 

segment of a tone unit in order to convey different meanings according to the way of being 

said. Brazil (1997) (as cited in Zuhang, 2015, p. 6) has defined a tone unit as “The basic 

building block of speech, which consists of either one or two prominent syllables”.  That is 

to say, a string of words forming an utterance, containing one or two syllables that carry a 

tone and these syllables are called Tonic syllables, and optionally other syllables take place 

after or before the tonic syllable. 

The syllable in a tone unit that carries a tone is called a tonic syllable and this tonic 

syllable has a high degree of prominence.  Prominence: is “ A feature which distinguishes 

one or two syllables from all other syllables within tone units, as a hearer can recognize 

such syllables as being in some sense more empathic than the others” ( Brazil, 1997)  (as 

cited in Zuhang, 2015, p. 6). That is to say, some syllables are readily noticeable by a 

listener comparing to other syllables. Prominence carries not only a tone, but also a type of 

lexical stress or word stress Chun (2002) had said that “The syllable that are made more 

prominent within words” ( As cited in Zuhang, 2015, p. 6) . In other words, the tonic 

syllable is the most prominent and the most important in a sentence, the pitch of this 

stressed syllable is different from the other syllables in terms of rising movement and 

falling movement of the pitch in addition to the duration and loudness. Prominent syllable: 

“a syllable that is stressed or emphasized vocally with the signification of pitch height ( 

high frequency), pitch change (clear pitch contour ), duration (longer), and loudness ( 

louder) within a tone unit” ( Chun, 2002) (as cited in Zuhang, 2015, P. 6). That is to say, 

the prominent syllable is the most significant syllable in an utterance, the pitch of this 

stressed syllable is different from the other syllables in terms of rising and falling 

movement of the pitch in addition to duration and loudness.  
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Duration: “The length of the sound. It is generally measured by the articulation time of the 

wave from in the spectrogram” (Zuhang, 2015, P. 7). In other words, the amount of time 

took to produce a sound in what is referred to as duration. However; loudness is “The 

strength of the word being pronounced. It is acoustically measured by the amplitude of the 

wave form” (Zuhang, 2015, p. 7). To simplify more, loudness is how loud a sound is 

perceived by a hearer. 

1.2 The main Components of Intonation: Tonality, tonicity and Tone 

       Intonation consists basically of three main components which are tonality, tonicity, 

and tone. These terms have been defined by Valls (2005), and the definitions provided are 

subsequently portrayed. Firstly tonality as the first component is defined as the distribution 

into tone groups, the number and location of the tone group limitations. This type of 

intonation describes the separation of speech into significant pieces that are recognized as 

tone units. Each tone has a specific structure with an aim devoted to it by the speaker. 

Secondly, tonicity as the second component is related to the syllables around a term 

speakers select to highlight over others, according to the meaning of the message they want 

to convey. Tonicity refers to the placing of the tonic syllable-the location in each extended 

group of the pre-tonic (prominent syllables) and tonic sections (Tonic syllable). According 

to (Brazil, Coulthard, and Johns, 1981) (as cited in Valls, 2005, Para. 1) “prominence is a 

property associated with a word by virtue of its functions as a constituent of a tone unit. 

Making any word prominent constitutes a meaningful choice”. That is to say, a feature 

which distinguishes one or two syllables as segments of a tone unit and these syllables are 

the most prominent, because they are stressed vocally and with the significant of pitch 

height. Lastly, Tone is defined as the pitch movement of the sound. It is related to 

emphasize that there is only single tone per tone unit.  English consists of five main tones 



26 
                                                   Fluency  Awareness And Intonation Use  

has been suggested by (Brazil, Coulthard and Johns, 1981) (as cited in valls, 2015, 2005, 

Para. 2). 

 Fall or Proclaiming tone: p 

 Rise fall or Proclaiming plus (+) tone: p+ shows uncertainty, agreement and doubt  

 Rise or Referring plus (+) tone: r+ 

 Fall rise or Referring tone: r shows surprise and uncertainty  

 Level or 0 tone: 0 indicates that the speaker is not interested about hearing 

something. 

         The three aspects of intonation work collectively to transfer meaning. Speakers 

divide their speech into segments named tone units. Each tone unit is made up of syllables 

which are more visible than other, these are named prominent syllables. The final 

prominent syllable in each tone unit is considered as tonic syllable in which the occurrence 

of the pitch movement occurs. Each tonic syllable indicates the starting of a tone that is of 

the five types mentioned above.  (Valls, 2015, para. 3). 

1.3. Levels of Intonation  

       Despite the disagreement about the classification of the intonation‟s levels, scholars 

have generally emphasized two main levels of intonation which are rising intonation and 

falling intonation. According to Brinton and Brinton (2010), raising intonation is a pattern 

in which the voice goes up to a high pitch by the end of a statement, on the other hand, 

falling intonation is a pattern in which the voice goes down to permit pitch by the end of a 

statement (p. 71).In what follows, an illustrative table, is inserted  which compares rising 
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intonation and falling intonation according to the contexts or the situations that they are put 

on ( Brinton &  Brinton, 2010, pp. 72-74). 

Table 2.1. Levels of Intonation (Brinton & Brinton, 2010, pp. 72-74). 

Rising intonation Falling intonation 

 Yes/No questions have raising intonation 

because they expect an answer. 

e.g. Do you want some coffee? 

        

Wh-questions have falling intonation because 

this type of questions presupposes an answer. 

e.g. where did you put the paper? 

To ask someone to choose between two things, 

the intonation rises on the first choice item. 

e.g. Do you want coffee or tea? 

To ask someone to choose between two 

things, the intonation falls on the second 

choice item. 

e.g. Do you want coffee or tea? 

The intonation goes up in the imperative that is 

used to give a request or a suggestion. 

e.g. Do you want to go with me.  

The intonation goes down in the imperative 

that is used to give a command. 

e.g. Close the window!  

 

The intonation goes up in Yes/No questions; the 

person who asks the question does not know the 

answer. 

e.g.  You will help,   won‟t you?       

          Yes. 

The intonation goes down in the tag 

questions when the speaker is sure about 

what has said and expect the listener to agree 

with. 

e.g. He likes chocolate,  doesn‟t he? 
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          From what is mentioned above it could be concluded that falling intonation and 

raising intonation play a great role in identifying the meaning of the speech in different 

ways. Falling intonation is used to express a command, certainty, agreement, to indicate 

the end of sentence and when to have a clear answer of a question. On the other hand, the 

rising intonation helps to indicate that a speaker is going to continue a speech, it is used to 

express a request, suggestion and if the speaker wants to know something, he does not 

know about its answer he raises his voice too. There are other types of intonation such as 

rise-fall and fall-rise, but the most common ones are the rising and falling intonation. 

1. 4. Four Basic Methods to Distinguish the Differences between Languages’ 

Intonations 

       Intonation differs from one language to another in some points as clarified by (Ladd, 

1996, p. 119). The latter researcher has proposed four basic methods to distinguish 

languages intonation. 

1- Semantic differences:  variation in meaning or use corresponding melody. 

2- Systemic differences: variation in the stocking of different melody types.  

In a list of many items, the intonation rises on 

all the items that precede the last item in order 

to sign that many items are still coming. 

                                                   

e.g. I bought some apples, oranges and peaches.  

In a list of many items, the intonation always 

falls on the last item to sigh that the list is 

ended. 

e.g. I ordered an endive salad, pasta with sun 

dried tomatoes , and tiramisu.  
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3- Realization differences: variation of detail of the phonetic realization of the same 

melody. 

4- Phonotactic differences: variation in melody-text combination and in the permitted 

construction of melodies. (Ladd, 1996, p. 119). 

       Even though Ladd‟s view is logic, intonation can logically deal with these distinctions 

to see where languages differ respectively in intonation. If non-native speakers are not 

aware about the different kinds of pitch, this will lead them to comprehend the intentions 

of the native speakers in different ways. For instance ,the emphasis, of different words 

within the same sentence will lead to different interpretations  in addition to the use of 

different types of intonation that  help to indicate  the intention of the speaker as well. 

1.5. Stress, Rhythm, and Accent Related to Intonation 

       English has generally a set of intonation patterns that are used by the speakers for both 

the linguistic and paralinguistic aims. In addition, intonation is related to other linguistic 

phenomenon such as stress, rhythm, and accent. The three latter components cooperate 

with intonation and control where and how variations in intonation take place. ( Bolinger‟s, 

1986) (as cited in Park, 2011, p. 7). Bolinger‟s (1986) has also defined stress as “to give 

something special force or attention because it is important” (As cited in Park, 2011, p. 7). 

In English some syllables have stress that is; they can be longer, louder, and at a high pitch 

compared to unstressed syllables. In other words, syllables are divided into two major 

kinds which are the stressed syllables and the unstressed ones, the former refer to the 

syllables that are pronounced with highlighting, and the latter refer to the syllables that are 

pronounced without highlighting. In terms of rhythm, English is, approximately, a stress-

timed language. That is to say, in speaking English, the stressed syllables are spaced apart 

at almost regular intervals (Bolinger‟s, 1986) (as cited in Park, 2011, pp. 7-8). 
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       Moreover, in using timing syllables which focus on stress, the speakers pronounce or 

highlight some stressed syllables (Bolinger, 1986, pp. 14-15) (as cited in Park, 2011, p. 8). 

Accent has also an important role since the accented syllable is where fastening the 

important intonational information. The central incidence of an accented syllable (which is 

called “pitch”) is the most pointer of accent in English language (Bolinger, 1986, p. 21) (as 

cited in Park, 2011, p. 8). The rhythm of English language is a significant concern for 

learners of English language since pitch variations occur more frequently on stressed 

syllables. To specify, English language users place an accent on one syllable in the 

intonational segment. That syllable is included in the word which is the most significant 

for the sense. If the word consists of more than one syllable, the accent is put on the 

stressed syllable (Well, 2006, p. 93) (as cited in Park, 2011, p. 8). Stressed syllables are not 

all accented, but “the stressed syllable is the one that carries the potential for accent” 

(Bolinger, 1986, p. 15) (as cited in Park, 2011, p. 8). Well (2006, p. 93) has confirmed that 

the accent is expressed as the central or principal tone of intonation phrase (As cited in 

Park, 2011, p. 8). 

1.6.1. The Functions of Intonation 

       Wells (2006) has clarified several functions of intonation that exist in English 

language (pp11-12). He has recognized six basic functions which are listed and explained 

subsequently: 

1.6.2. The attitudinal function: 

       According to well (2006, p. 11), the most clarified role of intonation is to show 

attitudes and feelings, to express surprise and shock, sadness or happiness, boredom or 

interest, ironic or seriousness and so forth.  

1.6.3. The grammatical function 
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       Intonation aids to recognize grammatical forms in speech more than punctuation does 

in writing. The beginning and end of grammatical items such as clause and sentence are 

marked through the use of intonation (the demonstrative function) , which is done by 

tonality. Intonation is also used to differentiate clause sorts, for example statement vs. 

question, and to distinct many grammatically ambiguous forms (the syntactic function). 

Hence, to have such distinction, tone is highly required ( Well, 2006, p. 11). 

1.6.4. The focusing (also named accentual or informational) function        

      Well (2006, p. 11) stated that intonation helps to see which information in an utterance 

is already known and which is novel. Intonation is used to focus on some parts of the 

message and neglect the other parts; to highlight or emphasize some parts instead of others. 

It is done by tonicity and through the placement of different accents. The focusing function 

is considered as the most important function in English intonation, and may be the major 

function that is readily taught in the EFL classes. The combination of accentuation within 

the choice of tone is used to leave some areas of the message as background, while 

showing some longer areas of the message as constituting the foreground of the image that 

is painted. These are called pragmatic functions. 

1.6.5. The discourse (or cohesive) function 

       Intonation shows how a set of sentences and clauses go together in the spoken 

discourse, to show the difference or unity. It works like dividing written text into 

paragraphs or phrases. It helps people signal either or not they finished the point that they 

are producing; either they tend to continue their talking or to give a turn to another speaker 

(Well, 2006, p. 11). 

1.6.6. The psychological function 
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       Well (2006, p12) claimed that intonation is worthy to arrange speech into parts to ease 

people‟s perception, memorization and performance. All of us have the capacity to repeat 

an arbitrary string of three to five numbers, but not string of ten – unless we divide them 

into parts of five. For this reason tonality is important. In other words, intonation helps to 

insert boundaries through connected speech and to divide a string of words into small 

pieces more easy to acquire either they are adding new  information or just what already 

happened. 

1.6.7. The indexical function 

       Like the other pronunciation characteristics, intonation can play the role of a marker of 

social or personal identity. What makes lovers sound like lovers, newsreaders sound like 

newsreaders, mothers sound like mothers? Their feature of intonation partly does. That is 

to say, intonation can identify the status and social background of the speaker on the basic 

of the intonation he uses. The characteristics and variation of intonation differ from one 

another for instance females are more polite when they ask questions   compared to males. 

Newsreader has a certain type of pitch movement when he/she presents the news, it means 

that they use the same intonation patterns.  

1.7. Activities for Teaching Intonation in EFL Classrooms 

Intonation is very important to overcome misunderstandings, transmit feelings and 

emotions and to indicate new information. Intonation exercises should provide learners 

with a group of instructions to raise learners‟ fluency awareness as much as possible. In 

what follows, various activities are proposed to encourage the identification, the interaction 

and the production of intonation patterns in EFL classrooms Valls (n.d) has portrayed these 

kinds of activities. 
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1- Rhythm and songs: The teacher might ask his learners to hear a song in title „I 

believe I can fly‟, then read the lines of this song and try to sing it. The task will be 

followed by a discussion asking learners about their trial and later on, they will hear 

the song gain and indicate prominent syllables in each line. At the end, learners 

sing the song and focus on prominent syllables. (Valls, n.d,  para. 1). 

2- Contextual discrimination: The teacher might give his learners a statement and two 

other sentences with different situations. Using the two situations, they will 

determine the choice of pitch movement in each statement. In the following two 

examples the teacher is going to ask his students to read the questions then, they 

will tell him which words is going to be emphasized stressed.  That is to say, 

prominent words according to the answer of the two questions in each example. For 

instance, in example one and question one is about indicating the person that he is 

going to read the book, so the learners when they reply should highlight the first 

syllable which is I am. However, if learners are asked about the book they are 

going to read they should pronounce the answer through highlighting the last 

syllable which is in the word book.  

 Example 1:  who‟s going to read this book? 

                             Which book are you going to read? 

                             I‟m going to read that book. 

           Example 2: Why not have a look in the garage? 

                               Did you look in the garage and in the garden? 

                                I‟ve just look in the garage. 

(Valls, n.d, para. 2). 
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3- Dictation: Dictating a text is an important strategy to enhance learners‟ 

consciousness of prominence. When dictating a text on learners, the teacher can ask 

them to note down words that are emphasized by the speaker. Learners can listen to 

a dictation through a recording, a song, a film or the teacher himself can dictate on 

them. The teacher also may ask his learners, using those words, to rebuild the same 

text or another one. ( Valls, n.d, para. 2) 

4- Interview: The teacher can ask his learners to prepare some personal questions in 

order to ask each other‟s in pairs. One learner represents the observer of the other 

learner and his job is to focus on that learner when he produces sounds and 

intonation patterns. The interviewer is going to ask the interviewee some personal 

questions and from the conversation the interviewer is going to observe and notice 

how the interviewee is using intonation patterns to state, express feelings, attitudes, 

to understand, agreement, disagreement with what is happening .Hence, both 

learners in the interview should play the role as if it is a real interview ( Valls, n.d, 

para. 3). 

5- Dialogues and conversations: Small dialogues help learners to use intonation 

patterns, because they are going to use their feelings and points of view just like the 

native speakers do, and this can be done through imitation. That is to say, the 

teacher prepares a dialogue for his students to listen to it then, the second time they 

will practice the dialogue through reading it aloud with the speakers. Then, he will 

ask them to perform the dialogue in pairs or to create and write another dialogue 

similar to that one. (Valenzuela, 2013, para. 5).   

1.8. The Role of the Teacher’s Use of Intonation in the EFL Classroom  

The role of the teacher has evolved over many years from a unique source to a partner, 

facilitator and guide for his learners, and who devotes much time in his class to elaborate 
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on more creative work. According to Miller (2017), “Intonation also gives the teacher an 

opportunity to be dramatic and creative and to bring expression and humor to the 

classroom” (para. 4). In the past the teacher was a source of information, but nowadays his 

role becomes more important. Teaching intonation patterns and the use of intonation in 

classroom through listening to dialogues, short stories and then practising them, students 

will see and hear tones, variation of pitch movement and expressions of feelings, opinions 

and attitudes lessons. Learners will enjoy speaking the English language rather than 

practicing for the sake of just doing it . that is to say, the  teacher helps his leaners to enjoy 

the learning process through listening and speaking using expression and smoothness.  

It is very essential for teachers to be more selective when using tasks such as 

recordings to ensure that learners are autonomous, motivated and provide them with 

feedback in order to correct their mistakes. Along with this, Safa‟a Nahar (2014), has 

stated that the teacher should create an appropriate speech while using recordings. A 

predetermined purpose, continuing learner response, enthusiasm, accomplishment, 

simplicity, and reaction should be the things considered while preparing the task. (p. 85). 

In other words, a teacher is almost a student; he accepts the learners‟ experiences, social 

needs and learning through providing appropriate materials for his learners and the needs 

that motivate them to learn such as teaching the learners some aspects of intonation 

through the use of a dialogue. The teacher‟s aim is to enable his learners to imitate the 

dialogue through speaking using those intonation patterns,  

The teacher also requires a lot of work in order to prepare for intonation activities and 

make the learners aware of the use of intonation in EFL classes. By motivating leaners to 

intonation, they will become active learners and their interaction will increase. Therefore, 

it is beneficial that study intonation is integrated into the language that is being learnt. 
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1.9.  Basic Problems of Teaching Intonation  

The teaching of intonation in EFL classroom must be problematic to many teachers. 

The difficulties that may encounter EFL teachers in the teaching of intonation are 

portrayed under four broad headings: teach-ability, discourse and intention, information 

structure, and teaching techniques as displayed by (Celce-Murcia, Brinton and Foodwin, 

1996) (as cited in Yamato, 2000, p. 92). 

1- Teacha-bility: Indicates the usefulness of the notation system in order to teach and 

make the intonation theory appropriate for learners which achieves the following: 

a. Two or three main patterns for directing learners‟ awareness. 

b. To help learners to learn and generalize characterizations of the meaning. 

2- “Discourse and Intention” and “ Information Structure”: They are  related to the 

theoretical problems of intonation, and a theory in which achieves  these: 

a. To help learners distinguish between an isolated sentence and a sentence from 

the discourse. 

b. The ability of considering the intention of the speaker in a condition. 

c. To help learners know the notion of new and old information. 

“Discourse and intention” and” information structure “are two major problems in 

intonation if the latter is taught theoretically. For instance, teaching learners intonation 

through just explaining the rules, will not help them to develop its use, they need to see 

these intonation patterns and then practice them. If the teacher   provides a story  for his 

leaners to read it and asks them to describe the  plot of the story and to indicate the feelings 

and attitudes of the author after finishing the reading, the learners may  not report the exact 
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information, but it would be better if the task is supported by a recording so, the learners 

will be able to describe the events of the story as well as the feelings of the author through 

hearing the highlighted words in the story and through the quality of the voice to indicate 

new and old information. A context then will be beneficial for learners to improve their use 

of intonation. 

3- Teaching techniques: is not linked to theoretical issues, but it deals with interaction 

and practice of intonation. (P 92). 

       However, Bradford (1988) has claimed that there are three main issues in teaching 

intonation which are: First, intonation is an aspect of language and it is unconsciously 

acquired by the native speakers. It is difficult for learners to feel conscious when using 

intonation in their natural speech. To avoid learners‟ faulty signals and linguistic 

misunderstanding, it is important to give models for learners to imitate. When learners 

concentrate on the contextualized meaning, the risk minimizes. (p. 1). Secondly, intonation 

is fleeting and difficult to analyze. That is to say, native speakers respond intuitively to 

others. However, learners need to discuss this complex phenomenon. A descriptive system 

of intonation is important to discuss and understand people in communication. (pp. 1-2). 

Thirdly, the representation of intonation on the printed page and its phonetic details is a 

problem. The context represents   only the meaningful (phonological) contrasts, so the 

need for symbols and their explanation will be more effective, because those symbols 

represent the meaning and they are learnable and are considered to be tools for discussion 

and study purposes. (p. 3). 

1.10. Strategies of Using Intonation in EFL Classes to Raise Fluency Awareness  

       Intonation should be taught and practiced in classrooms, because it helps learners to 

improve communication and make them also sound more natural in their speech delivery. 
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It is a natural communication not by words but, through the sounds the speaker gives. 

There are different strategies that the teacher can use in EFL classrooms to enable his 

learners to practice and use intonation in classroom. 

1.10.1. Teaching Intonation in Laboratories 

       The language laboratory offers powerful techniques for teachers to help learners learn 

and practice intonation individually, in pairs and in groups. The use of language 

laboratories solves many problems and impact positively the teaching of English 

intonation. This is highlighted in the words of Starkiewicz (n.d, p. 105) when he has stated 

that “The potential advantages of the laboratory are numerous: the opportunity to hear 

authentic native speech in large quantities and in a variety of voices, the psychological 

isolation of students, the ability to compare the student‟s voice with the original, and the 

chance for students to work individually”. In other words, the laboratory is assumed to be a 

useful tool for practicing pronunciation as well as intonation and tones in EFL classrooms 

through hearing the voice of natives implementing all the components of intonation.        

Learners can listen to many native speakers male and females through dialogues, 

conversations, famous speech, songs…etc. The graphical display of a native speaker‟s 

face, the vocal cords ,the lips movements and gestures that the learner can see through 

authentic videos help  him better in developing  his use of intonation patterns.  

Furthermore, the use of laboratories to teach may make learners feel more motivated and 

enthusiastic to learn intonation since they will be exposed to authentic speech  as produced 

by native speakers. Learners can also read with the speaker trying to maintain the same 

stress, intonation and rhythm during a conversation or a dialogue , after recording their 

voice,  they will compare it to the original one. At last, each learner can hear individually 

without waiting for his turn.  
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       According to Meenakshi (2013), “Sound is indispensable because teaching a language 

without offering the learner the opportunity of hearing native speaker‟s voices is 

unthinkable” (p. 148). Visual aids help learners to increase their participation in 

classrooms, because of reducing problems of misunderstandings that might raise in 

listening only since learners will understand   better what they are listening to due to the 

visual views accompanying speech.. 

       In a language laboratory, learners have the opportunity of interacting and training as 

they want while they are repeating sentences aloud (Nahar, 2014, P. 87). Learners are also 

provided with models of native speakers to imitate their intonation patterns or use these 

intonation patterns after listening to them in other situations. 

1.10.2. Teaching Intonation through Reading Aloud 

       Reading aloud is an important strategy to emphasize on intonation. Learners when 

reading a text can. Beaken (n.d, p. 8) has indicated that while reading aloud learners can: 

a. Divide tonic syllables on significant information 

b. Identify information that is already known and therefore non prominent 

c. Identify familiar elements of a narrative, such as time expressions or reporting 

phrases that take a low rise. 

d. Identify points where the story line changes direction where the high fall (new 

information) and the fall rise (familiar information given a new twist) should be 

used. 

e. Identify items of information that are „ additive‟ simple contribution to the story 

that do not mark any shift in view point, and may therefore take a low fall. 
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f. Identify new sections of the story, where the voice may shift a higher key. 

(Beaken, n.d,  p. 8). 

       Reading aloud helps leaners to discover units of meaning and to read with smoothness 

rather than just reading word by word without understanding, when you read aloud, you 

can identify the important words that are stressed and the unstressed words are non-

prominent. The pitch movement can be noticed by reading with expression, for instance 

reporting phrases take a fall rise in addition to, additive information that take a low fall 

intonation so in cases the learners would listen to their teacher or to the story in a recording 

and then practice the reading again, they might understand the story better through hearing 

the sounds of the language written. Learners should be familiar with the rules of intonation 

and the teacher must teach these rules first in order to facilitate the practice of intonation. 

       When learners read aloud, they do practice intonation they do practice intonation as 

they read with expression and through punctuation. According to Wadahwa (2005),  

“Every symbol in the graphic systems of writing and print contributes to the partial 

representation of the overall speech melodies, and of the rhythm of stress and juncture” (p. 

6). That is to say, what a writer puts on his paper is the speaking voice of him. Punctuation 

helps to bring some sounds of the writer when learners read a text or a story. Using 

comma, and a full stop help readers when to stop and when to continue, parentheses 

indicate interpretations, repetition to emphasize, in addition to exclamation, and 

interrogative marks that indicate the structure of the sentence, the meaning and the 

intention of the speaker. 

1.10.3 Intonation in Debates and Discussions 
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       Debates and discussions are two important strategies to practice intonation in EFL 

classrooms, because they engage learners in a variety of topics in which they can share 

ideas, questioning information and defend opinions. 

       According to Chamot and O‟ Malley (n.d) (as cited in Alasmari, 2013), “ Learners are 

often expected to state, discuss, question and defend opinions” (p. 147). Accordingly, it is 

obvious that learners need to understand each other through listening to one another while 

debating or discussing a topic, for example a learner is going to ask a question, another one 

will reply by a statement. During debates and discussions, learners also defend their own 

opinions and from their points of view they can understand each other‟s feelings and 

attitudes in addition to additive information in which they can benefit from each other. 

Expressing agreement or disagreement and providing answers to each other‟s show 

learners‟ use of different types of intonation to indicate the degree of agreement, their 

interest to an idea …etc. 

       Alasmari (2013) further has elucidated  that: “Throughout practicing a debate by 

means of listening aids, such as radio, tape recording, conversation speech, talk shows, 

speeches of famous which will be followed by group discussion. The teacher will give 

feedback on the discussion focus on sounds and intonation” (p. 147). In other words, in 

such activities the teacher focuses on how the learner expresses his opinion, reply, and 

adding information and the teacher may also ask his students to write about what they have 

already discussed. 

Conclusion 

       This chapter explained clearly issues linked to intonation and its effectiveness in 

learning process because intonation is a very significant feature that aids to assess learners‟ 

fluency and proficiency in the foreign language. The chapter in hand uncovered, as well, 
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problematic issues that are likely to lead to low achievement in mastering  the use of 

intonation. Hence, developing one‟s fluency entails the full engagement of the learner to be 

knowledgeable about it. To sum up, fluency might be enhanced, as well, through the 

consistent practice to develop accuracy whose basic component is intonation. 
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                                                            Chapter Two 

Fluency and Fluency Awareness 

Introduction 

       Fluency is regarded as a major purpose for everyone who wants to learn a foreign 

language. This chapter is devoted  to shed light on the concept of fluency and to deal with 

certain important related elements. First of all, the chapter starts with definition of fluency, 

fluency for native speakers and nonnative ones in order to make it more understandable, 

the importance of fluency awareness, culture about fluency and communicative approach 

for teaching fluency.  With some focus on fluency versus accuracy. Hence, fluency in 

relation to the four skills and levels of language proficiency which steps EFL learners need 

to achieve fluency. Finally, the main factors that affect EFL learner‟s fluency in English 

and solutions to raise learner‟s English fluency that gives both teachers and learners ideas 

how fluency awareness can be developed.  

2.1. Definition of Fluency 

Fluency is an inclusive term, because it is difficult to find its exact definition and very 

difficult to agree with the different definitions of authors. It is associated with both the 

receptive (listening, Reading) as well as, the productive (speaking, writing) skills. It is also 

related to the oral proficiency. Blackwell (2015) has held that:  "Fluency refers to the 

listener‟s perspective on the perceived smoothness of a speaker‟s production processes (p. 

449). On the other hand, in the dictionary of reading and related terms (Harris and Hodges, 

1981) (as cited in Blevins, 2001, p. 5),  fluency is “The ability to read smoothly, easily, and 

readily with freedom from word recognition problems ", that is to say, to read with 

expression in order to feel the author‟s feelings, the automaticity and speedy word 

recognition.  
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In the field of English as a second language and foreign language learning, the English 

language is considered as an additional language for people such as in India the indian 

language is the official and the English language as an additional language for them. So, 

those people are able to speak the language fluently at the same time it is not necessary to 

find people in that country who are fluent in the other skills: Listening, reading and writing 

skills.  However, fluency has a totally different sense from the definition utilized in the 

learning field. In language learning, people learn the English language through the four 

skills and those learners are learning the English language as any other subjects at schools 

and their main goal is to be fluent in communication. According to Lems, Miller, and Soro, 

(2017, p. 172), in language learning, fluency means to be proficient in speaking as native 

speakers. In a very similar way, Fill more (1979) (as cited in Brouwn, 2003, p.1), proposed 

that  fluency includes the abilities to: 

1- Fill time with talk [ i.e., to talk without awkward pauses for a relatively long 

time ] 

2- Talk in coherent , reasoned , and “semantically sense" sentences [ Fill more‟s 

emphasis ] 

3- Have appropriate things to say in a wide range of contexts. 

4- Be creative and imaginative in using the language (p.1). 

       The terms “proficiency” and “fluency” are often used interchangeably when 

describing language learners. According to Lennon (1990, 2000) (as cited in Kormos, 

2006), fluency has been used as a term in two senses. In the so-called broad sense “Fluency 

seems to equal global oral proficiency; In other words it means that a fluent speaker has 

generally high command of the foreign or second language" (pp. 154-155). Lennon (1999) 

has also claimed that “Fluency is usually considered to be only one component of oral 
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proficiency, which is often used as one of the scores in assessing candidates‟ oral language 

skills in an exam situation "(p. 15).   

       However, Guillot (1999) has related the definition of the term fluency to both the 

speaking and writing skills “The ability to produce written and/or spoken language with 

ease" (p. 26). Matsuda and Silva (2001) have argued that “The term fluent may not mean 

how quickly the writer writes, but rather how native like the writing sounds" (p. 105). In 

other words, the quality of the writing. Rasinski, Blachowicz, and Lems (2012) have also 

asserted that “Writing proficiency  composing words and sentences has been found to be 

connected to reading achievement generally, and this likely means that regular attention to 

writing instruction would benefit fluency" (p. 26) . That is to say, when we read a lot, we 

write well.  

To conclude with, the authors have captured the most substantial properties of fluency 

it is mainly speaking, but a true fluency requires a balance between the four skills.  

2.2. Native and Non-native Speaker  

Native speakers are commonly considered to be fluent in their mother tongue in terms 

of vocabulary, good use of grammar, good pronunciation and accent. Nonnative speakers, 

on the other hand, are supposed to be less fluent. In order to comprehend the notion of 

fluency for native speakers and fluency for non-native speakers, it is necessary to make it 

clear through explanations. Before shedding light on the notion of fluency for native versus 

non-native speakers, we need to put plain words on the latter terms. 

2.2.1. Native Speakers 

       The notion of the entire native speaker term has been strenuously a discussed matter in 

linguistics and its relation has often been defined, in a drastic manner by Paikeday in his   
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book (1985) (as cited in Cotz, 2013, p. 6). He  has utilized the term to indicate that a native 

speaker is  " one identifiable individual who is considered to be a native speaker of a certain 

language, or  a native speaker is “ an abstract concept that serves as a model or norm for a 

speed community " (p. 6). In short, both definitions of the “Native speaker” are 

exemplified and relevant to monolingual speakers who live in monolingual speech 

societies. They are the real models of their mother tongue. 

       On the other hand, Piller (2001) has argued that the term native speakers refers to the  

individuals who do not  have a native language and choose it based on a decision ,i.e, they 

are  fluent in more  than one language ( as cited in Cotz , 2013,p.6 ). 

2.2.2. Non-Native Speakers 

       According to Jenkins (2008), “Those who have learnt English as a second or foreign 

language and achieved bilingual status as fluent, proficient users"(p. 9).That is to say, a 

non-native speaker is someone who has reached fluency and proficiency in his mother 

tongue and a second foreign language. 

2.3. Fluency for Native Speakers 

       Duran, Gut, and Kristoffersen (2014) have asserted that with a native speaker, the 

different speech production procedures are supposed to be conscious and mechanical (p. 

292). In addition to that, Fillmore (2000) (as cited in Kobnen and Mukherjee, 2009, p. 79) 

has related native fluency to the speaker‟s awareness of linguistic structures like utterance, 

rapid capacity and to his mastery of the language forms and the   arrangement of words and 

phrases, and ways of contact during dialogues, which contains the comprehension of the 

suitability of the utterances and syntactic structures in specific situations (p. 79). To 

explain more, native speakers pick up English as they grow up due to the great exposure to 

everyday use of the language. A child, for instance, acquires his native language 
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subconsciously by listening to those around him and through imitation; he will acquire the 

language easily. It is obvious that native speakers intuitively know how to order words in 

sentences; they also know lots of rules of grammar to create logical and meaningful 

sentences during speeches.  

       Chambers (1997, p. 536) (as cited in Cotz (2013, p. 3), has also considered that, "A 

traditional view of fluency as broadly synonymous with language mastery and native- like 

performance ". That is to say, fluency refers specifically to the fact of being fluent in a 

foreign language comparable to that of the native speaker. 

       However, Rutger, Bosker, Quené, Sanders and De Jong (2014) have said that: "Native 

speakers are supposedly perceived as fluent by default even though they, too, produce 

disfluencies such as Uhm‟s, silent pauses and repetitions” (p. 580). Native speakers can 

produce some disfluencies such as hesitations and pauses, but are still fluent speakers for 

instance; Barack Obama‟s most speeches are always thoughtful as well as well prepared 

with the focus on powerful expressions and pausing regularly as he is talking. His phrases 

come out naturally ( Liberman, 2017, para. 5).  

2.4. Fluency for Non-Native Speakers 

       According to Durand, Gut, and Kristofferson (2014, p. 292), A language learner 

cannot speak fluently.  In other words, as an example, a foreigner needs to be conscious 

when he speaks. Rutger, Bosker, Quené, Sanders, and De Jong (2014) indicated that"Non-

native speakers are seen to become more fluent as their proficiency in the non – native 

language advances” (pp. 580-581). That is to say, a non-native speaker can be fluent if he 

develops his fluency.    

       Finally, Cucchiarini, strik, & Boves (2000) have claimed that “a nonnative speaker is 

stated to have more disfluencies than native speakers” (as cited in Rutger, etal, 2014, pp. 
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580-581). So, native speakers are considered to be more fluent than non-native ones. 

Native speakers acquired their native language since they were born; they are adapted to 

the rate of speech and they speak fluently even if they do not learn the grammar rules. 

Non- native speakers need to be conscious about what fluency is , because when they 

speak, they pay more attention to the mistakes they will produce and   their fluency may be 

decreased.  

2.5. Fluency Awareness 

Learning a foreign language is not an easy task. The learner needs to focus on so many 

aspects of the language (Vocabulary, grammar, stress,etc). At the same time, he needs to 

master language in terms of listening, speaking, reading and writing. 

 2.5.1. The Importance of Fluency Awareness 

        The term “Awareness” is the ability to understand and perceive the meaning of 

something. Here learners must be conscious about the notion of fluency. According to 

Pasisnki and Padak ( 2013), “ They must develop an awareness of fluency in order to 

monitor it, fix it, and improve it. Students must own the concepts, elements and language 

and they need to understand the varying purposes of fluency”(p. 19).In other words, this 

includes the knowledge and the skills that help learners achieve their goal and what they 

will be able to do when they become fluent. 

2.6. Cultural Awareness about Fluency 

Understanding a language   also involves certain features of the culture. This term has 

been defined by (Hymes, n.d.) (as cited in Boylan and Huntley, 2003, p. 38 ), as "A 

society‟s culture consists of whatever it is one has  to know  or believe in order to operate 
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in a manner acceptable to its members ". That is to say, the ability to communicate in 

different situations and according to the beliefs, values and religions of that community. 

Jones ( 1995) used the term cultural awareness as “Culture is not frequently considered 

by  learners to be something to be observed, existing solely as a fixed, stable, self-defining 

phenomenon” ( p. 1). In this context, the meaning of “awareness” has several levels of 

interpretation. Jone‟s point of view gave a way for learners to acquire more knowledge, 

avoid criticism, and be open to many points of view.  

 In language learning, cultural awareness is often viewed as the fifth skill.  Frank 

(2013) has said that: “Students cannot be considered to have mastered a foreign language 

until they understand the cultural contexts in which the target language is spoken” (p. 10). 

Moreover, culture becomes a very important part of language teaching. Cultural 

awareness must then be seen as enhancing language fluency. Choudhury (2014) has 

identified the cultural influence on listening is related to acquiring the cultural background 

knowledge that can help in comprehending not only the structure of sentences, but also the 

meaning. He explained if a learner faces an utterance such as “Edward Kennedy went 

downhill since Chappaquiddick”, he could comprehend the sentence form, but if he is not 

aware that Chappaquiddick is situated in America, and it indicated the traffic accident 

E.Kennedy suffered, he is not able to perceive the right sense. (pp. 5-6).  

       Boylane and Hutley (2003) have argued that " Using a communicative approach in the 

teaching of language involves teaching many aspects of the culture of the language too” ( 

p. 38). That is to say, communication is not only about communicating with other native 

speakers, but how and what the appropriate things to say in different situations are. The 

teacher in the classroom can deal with a task with his students about different situations 

and he will ask them about their reactions or what they will do in such situations or making 
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a class discussion about critical thinking, this will help learners to develop their 

intercultural communication competence. 

       At last but not least, Frank (2001) said that “Cultural journal “allows students to reflect 

on what they experience and discuss in class. A journal can be a way for teachers and 

students to communicate privately” (p.10). In other words, teachers can create many 

opportunities in classroom to raise learners‟ awareness about the target culture, at the same 

time, to help learners develop their fluency. The teacher can expose his learners to 

authentic videos concerning some aspects about the culture of non-native speakers and 

later on they will discuss their point view about that aspect of the culture or simply to 

compare between the target culture and their own through a writing task. 

2.6.1. Cultural Fluency 

        According to Newton and Ender (2010) “Cultural fluency enables learning and 

collegiality between and within diverse cultures” (p. 90). In other words, cultural fluency 

raises learning from the surprises we encounter when we communicate with others from 

different cultures.   They have also said that, cultural fluency goes on throughout life. It 

develops when students accept others‟ differences belonging to different contexts. Hence, 

when the students are culturally fluent, they are not perfect in culture, but they know how 

to ask in appropriate ways. Students are aware when to be silent and when not and how to 

answer in useful ways to dissimilarities. 

2.7. Components of Fluency 

       Fluency is a vast concept that researchers have found difficult to capture its right 

meaning. According to  Housel  ( 2010, p. 10),  there are three components of  reading  

fluency: Automaticity, prosody and accuracy.  
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2.7.1. Automaticity 

       Automaticity is the capacity of word decoding and recognition instantly. Fluent 

reading means excellent decoding and recognition of words. That is to say, automaticity is 

the ability of reading a text without finding problems of understanding the meaning of 

words, rapid and effortless word recognition.  

2.7.2. Prosody 

       Prosody or expression includes stress, phrasing, pace and intonation. Prosody is about 

reading a text with expression and not just to understand the text, but to give it breath into 

life. In other words, the ability to read a text understand it and even to hear the voice of the 

author and to  feel the author‟ words by adding proper  emotion to the text,  punctuation; 

for instance, can direct the reader when to rise the voice or lower  it  by using appropriate 

tones, when to stop and continue a sentence.  

2.7.3. Accuracy 

       Readers can read with near perfect accuracy. That is to say, readers will become 

accurate in reading or simply high levels of accuracy in reading are related to greater 

fluency. The author deals with components of reading fluency and since fluency refers to a 

balance between the four skills reading, speaking, listening and writing fluency 

components are related to the four skills. When learners are reading aloud a text, they are 

speaking the language, that is why we can conclude that components of speaking fluency 

are the same as the reading one: Automaticity, prosody and accuracy. According to Nation 

(1989, p. 377),  “ speaking fluency includes three aspects: the speed and flow of language 

production, the degree of control of language items, i.e., pausing, rhythm, pronunciation, 

stress, and the way language and content interact” (as cited in Arab, 2016, para. 1). Shortly 

speaking, fluency in speaking includes the following.  
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Automaticity: Automaticity in speaking is the ability to talk quickly and with recognition 

of the production speech. That is to say, produce meaningful utterances. 

Prosody: Prosody in speaking is the ability to sound with expression, to speak by using 

tones , stress and few pauses. In other words, how does one properly combine all the 

language elements, in addition to grammar and vocabulary to speak fluently.  

Accuracy: The way language and content interact with each other‟s means that learners 

learn the language through contexts. The aim behind that is to produce fluent speakers as a 

natural communication, language as a mean for learning content. That is to say, fluency is 

more important than accuracy and errors are natural part of the natural learning. To 

produce accurate but not necessary perfect utterances. 

       Concerning the writing fluency there are two main components which are: Speed and 

automaticity. The speed with which learners are able to use punctuation marks 

appropriately, spelling and choice of words. That is, producing handwriting without having 

to think about it.  (Cecil, 207) (as citedin( Cecil, Gip & Merill, 201,  p. 257). 

 2.8. Fluency versus Accuracy 

       The progress of English language students in the future is based on three factors which 

are accuracy: grammar   and vocabulary  . On the other hand, fluency is the qualification to 

make   language with ease and smoothness.  The difference between fluency and accuracy is 

basically a methodological difference, rather than a linguistic and psychological one. That 

is to say, fluency is meant for describing which method is better for classroom activities 

whose focus is on communicating meaning rather than linguistic forms. The table below 

illustrates the major differences that lie between both concepts. 

Table1.1. Difference between fluency and accuracy ( Zainul, n.d, pp. 2-3 ). 
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To sum up, despite the differences that lie between fluency and accuracy, they are related 

to each other. That is to say, when learners are supposed to develop their fluency in 

classroom, the teacher does not focus on their errors, he would rather support them to make 

Accuracy Fluency 

Focus on the correctness of the language. Focus on the effectiveness of 

communication. 

Qualification to make grammatically 

accurate sentences. 

Qualification to read/speak carefully, 

quickly and with suitable expression and 

intonation. 

Appropriateness and contextualization of 

the language. 

Decoding and comprehending altogether. 

Correctness of spelling or/and 

pronunciation. 

 

A good speaking but without needs to 

perfect control of vocabulary, grammar and 

intonation. 

Traditional teachers give more importance 

to accuracy. 

Liberal teachers give more importance to 

fluency. 

The grammar-translation and audio-lingual 

approaches advocate accuracy. 

The communicative approach advocates 

fluency. 

Teachers focus on accuracy at beginner 

level. 

Teachers focus on fluency at advanced 

level. 
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errors in order to encourage them to be fluent speaker in terms of speed and rate as native 

speakers do they would  learn some of the  rules automatically through repetition. Once 

they become fluent, they are going to be exposed to know more about the language form. 

Then, it will be easy for them to produce meaningful and correct sentences. Traditional 

methods  such as grammar translation method is  helpful for reaching fluency through  

teaching the rules of grammar and the other forms of the languages in context.  the need for 

another method  that support communication was required to help learners to be aware 

when to use grammar rules rather than memorization is very advantegeous in creating 

meaningfulness and  reaching fluency. (As cited in Fysh, 1990, p. 21).  

2.9. Communicative Approach for Teaching English Fluency: 

       The communicative approach is the best method to teach fluency, because from its 

title communication seems to be the focus. Browns (2001) (as cited in Lems, Miller, and 

Soro ,2017), has portrayed the aims of communicative competence in stating that  “ 

Communicative goals are best achieved by giving attention to language use and not usage, 

to fluency and not  accuracy, to authentic language and contexts, and to students‟ eventual 

need to apply classroom learning to previously unrehearsed contexts”( p. 15). That is, the 

communicative approach helps learners to improve their ability to use English themselves 

since it emphasizes fluency in the target language by providing the learners with the 

assignments that allow them to improve their own ideas about what they are going to talk 

about and how they are going to express themselves and to use grammar and vocabulary in 

communicative situations to satisfy their needs in real-life communication. 

       The main skills fostered in the communicative approach are oral. However, the 

remaining skills that are reading and writing should not be neglected.  According to Lems, 

Miller, and Soro( 2017): 
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Although reading and writing occur; they are seen as a means to greater 

communicative competence for academic language is not a focus. Students use 

authentic texts for speaking and reading activities from a wide variety of genres, 

such as menus, newspaper articles, or even medicine bottle labels (p. 15). 

       Shafadaei (2010), also has claimed “The goal of the communicative approach is to 

process spoken discourse for functional purposes; to listen and interact with the speaker 

and/or complete a task “( p. 218). In other words, communicative approach aims at 

exchanging ideas about culture, social aspects, opinions and information.  

       To conclude with, the communicative approach aims to make communicative 

competence as the goal of language teaching and to develop techniques and procedures for 

teaching language skills. Fluency is mostly related to the speaking skill, but learners cannot 

learn how to speak a language without the integration of listening, reading, speaking and 

writing skills, they are interrelated and the balance between them will lead to a true fluency 

that is why classifying these skills which are in accordance with fluency is necessary to 

know how learning languages takes place. 

2.10. Fluency and the Four Language Skills 

       According to Davies and Eric (2000), communication is commonly split into four 

essential skills: listening, speaking, reading, and writing. They have classified listening and 

reading as receptive skills, and speaking and writing as productive skills. Throughout the 

time these two terms have been replaced by “passive” and “active” respectively. Moreover, 

nowadays it is agreed that all skills are given equal attention namely: listening, reading, 

speaking and writing. That is to say, learners cannot learn them without integrating them. 

       Yet , children start to learn their mother language through listening before they speak, 

and the same thing is right for  immigrants or foreign inhabitants who are learning a 
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foreign language  Children and learners of foreign language are both sharing diverse 

exposure that aids them learn the language and improve their communication skills (Davies 

& Eric, 2000). 

2.11. Levels of Language Proficiency 

       Even though the classification used for language proficiency is not uniform among the 

scholars in the domain, they accept a number of basic ratings.Comprehending the five 

ratings of language proficiency is the main focus on teaching literacy. Gregory and 

Burkman (2005, pp. 7-8).  In their book have listed five levels as follow: the pre-emergent 

level, emergent level, intermediate level, advanced level and fluent level. 

      Gregory and Burkman (2005,pp. 7-8), have assessed the four skills (listening, speaking, 

reading and writing) for proficiency at each level since fluency is considered as a sub 

component of language proficiency. The subsequent table summarizes Gregory and 

Burkman‟s classification and levels of language proficiency with regards to the four 

language skills. 

Table1.2. Levels of Language Proficiency ( Gregory and Burkman, 2005, pp. 7-8). 

Level of 

proficiency 

Listening Speaking Reading Writing 

Pre-emergent Learner listens 

without or less 

comprehending, 

following one 

step direction. 

Learner has little 

vocabulary. 

Learner 

produces 

syntactic and 

Learners may 

build meaning 

from text using 

non-print 

resources. 

Learners read 

Native language 

affects the 

learner‟s writing 

skill. 
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semantic errors. 

 

pictue 

representations 

of information. 

Emergent Through 

participation in 

classroom 

routine learner 

understands 

short phrases. 

Learner may 

follow various 

step directions. 

Learner has few 

expressions and 

responds using 

short sentences. 

Learner has little 

vocabulary. 

Learner starts to 

notice 

predictable 

information in 

simple texts. 

The learner 

writing based on 

short sentences 

and single 

words. 

Learner 

produces some 

structural and 

functional 

errors. 

Intermediate Through support 

and repetition, 

learner shows 

understanding of 

formal language 

and speech that 

is more difficult. 

Participation of 

the learner with 

little hesitancy 

Learner has 

developed in 

social and 

classroom 

activities 

performing 

simple 

statements 

Learner 

produces 

The ability to 

read different 

topics following 

multiple types. 

Oral and written 

speech support 

comprehending 

of difficult 

readings. 

Learner writes 

multiple types 

of texts. 

Errors do not 

affect 

comprehension. 

Writing for 

personal and 

academic goals. 
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and difficulty. 

Learner follows 

various step 

directions. 

grammatical 

errors and uses 

limited content. 

 

Advanced Learner has 

improved in 

social and 

academic 

proficiency. 

Learner may 

participate in 

different 

classroom tasks. 

Active 

participation of 

the learner in 

social and 

academic 

activities and 

communication. 

Learner has 

improved 

fluency in the 

reading skills. 

Learner requires 

support when 

entered in 

academic tasks.  

Fluent Through 

participation in 

listening 

activities, learner 

performs 

effectively with 

native speakers-

peers.  

Learner reaches 

English 

language fluency 

and 

communicates 

effectively with 

native speakers. 

Learner has 

become 

competent. 

Learner has 

high level in 

reading of 

difficult text. 

Writing 

classroom 

assignment, 

affective 

communication 

with native 

speakers. 
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2.12. Factors Affecting EFL Learners Fluency in English  

       The learners of any foreign language strive for being fluent speakers, listeners, readers 

and writers. However, they do not find it easy due to some factors. In what follows, are 

some factors that affect learners‟ English fluency are explained by Bani & Albalawi 

(2016). 

2.12.1. Anxiety 

       Investigation the Turkish EFL learners‟ correspondence hindrances in English 

language classrooms, (Dil, 2009) ( as cited in bani & Albalawi, 2016, p. 272)  has found 

out that anxiety and willingness to engage in the process of speaking are viewed as two 

major impediments for EFL learners due to the apprehension of being assessed when 

committing errors . Tsiplakides (2009), has conducted a study about learners anxiety and 

the reason behind feeling anxious in classrooms and he has come to the conclusion that the 

source of anxiety is due to the negative feedback from classmates (As cited in Bani & 

Albalawi, 2016, p. 272). In other words, students are afraid of producing errors when they 

speak and they think that making errors while they speak will lead their classmates to 

laugh at them. As a result, they prefer to remain silent and do not try to speak. Boyce, 

Alber-Morgan and Riley (2007) (as cited in Bani & Albalawi, 2016, p 272) have 

demonstrated that students challenged with their instructors' inquiries that they should 

response to questions asked by the teacher and the possibility of talking before the whole 

class. Consequently, students may face some problems such as: issues of thinking, 

sickness, sweating and  hesitation . Anxious learners are more likely to face problems in 

learning a language ( Bani & Albalawi, 2016, p. 272). 

2.12.2. Motivation 
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  Cherry (2015, p. 5)  has defined motivation as “The process that initiates, guides, 

and maintains goal-oriented behaviours. Littlewood (1981) has made it clear that if 

learners are motivated, they will develop their communicative skills. The more motivation 

we have in class, the more easily the learners will acquire the language. ( As cited in Bani 

& Alabalawi, 2016, p.272). 

2.12.3. Confidence 

       Confidence is a mental and social wonder in which an individual assesses his/ her 

capability, his/ her qualities, and brings enthusiasm for himself/ herself and to believe in 

one‟ self. Brown (1994) has defined confidence as the attitude of an individual who 

believes himself capable, significant, and successful. When a learner has enough 

confidence in his capacity, he is always more successful and faces  less difficulties in 

learning a foreign language .In  the context of language learning, low confidence can be an 

essential risk to  learners. This implies on teachers to practice more occasional activities 

for them (Schumann, 1994) (as cited in Bani and Albalawi, 2016, P. 272). 

2.12.4. Mother tongue 

       Harmer (1991) has suggested some reasons why students use their mother tongue in 

class. First, the lack of linguistic knowledge to discuss a topic. In addition, students try to 

disclose ideas to others and the instructor does  not care if  his students  use the mother 

tongue instead of the target language. Finally, some students feel more comfortable when 

they use their mother tongue  They think it help them a lot to express themselves ( As cited 

in Bani and  Albalawi, 2016, p. 273). 

2.12.5. Low participation  



63 
                                                   Fluency  Awareness And Intonation Use  

       High participation incorporates regular discussions and small group work. It is vital 

and teachers can enhance participation by enhancing the environment and planning each 

class session. That is to say, the teacher is required to provide a suitable environment for 

learning through the use of materials that facilitate the learning process, the teacher is a 

designer in this case teacher and student interaction is an important thing to raise 

participation inside classroom (Harmer, 1991).Developing participation means to create an 

environment for learning ( David, 1993). Participation is greatly related to motivation; the 

more motivated the learners are, the higher participation occurs in classroom (As cited in 

Bani and Albalawi, 2016, p. 273). 

2.12.6. Fear of mistakes 

       Aftat (2008), has argued that the fear of making mistakes is linked to the issue of 

correction and negative evaluation by the teacher, the students as well, do fear from the 

fact of being laughed at their peers. Hence, the fear of being negatively evaluated by the 

teacher and classmates leads to low level of participation in classroom. In short, low 

participation,  especially in speaking, means that the learner will not use the language too 

much, this fact  may lead to decrease his fluency , because the more the learner 

participates,  the more he becomes confident  and fluent  through sharing his own ideas 

spontaneously (Hieu, 2011) (as cited in Bani & Albalawi, 2016, p. 273). 

2.12.7. Shyness 

       Bowen (2005) has argued that shyness is linked to the nature of learners. In this case, 

students are not confident to speak in front of their teacher and friends. So, if they do not 

try to reduce fear of self-confidence, they would not practice the language with their 

classmates, for example, in a listening task they would not say their answer, because they 

are not confident enough to indicate their answer even if it is correct. Saurik (2011) has 
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identified that shyness is due to the fear of making mistakes, being laughed at by their 

mates and the lack of confidence in their capacity. (As cited in Bani & Albalawi, 2016, p. 

273). 

2.12.8. Listening Input 

       The speaking skill is developed through the listening skill (Doff, 1998). That is to say, 

speaking occurs when people listen and send messages to each other. Hence this requires a 

good listening. Comprehension in listening helps discussions in a way that understanding a 

piece of information through listening will be served as an input to discuss and speak the 

language (Shumin, 1997). Each speaker assumes the part of both an audience and a speaker 

for instance a speaker needs to feel the others while listening to his problems or showing 

respect to him (Bani & Albalawi, 2016, p. 271). Yang (1993) has identified that the 

sources of difficulties in listening are “the message, the speaker, the listener, and the 

physical setting” (as cited in Bani & Albalawi, 2016,p. 271). That is to say, because of 

different varieties of accents and pronunciation lead to affect the listening input and this 

will lead the audience to hesitate and to use of silence, because the speaker simply does not 

have much to say and this produce disfluent speaker. 

2.12.9. Teaching Strategies 

       Focusing on teaching grammar, vocabulary items, reading and writing rather than 

speaking affects the learner fluency (Al Hosni, 2014, p. 26). Then, teachers should be 

aware about the fact that their students can not be enough fluent from acquiring grammar 

and vocabulary they do rather need to engage in communication. Finally, the use of the 

mother tongue by some teachers to explain affects greatly the quality of learning (Al 

Hosni, 2014, p. 26). 

2.13. Solutions to Raise Learners’ English Fluency 
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 There are tips that can be practical to develop the learner‟s fluency in terms of the 

four basic skills; namely speaking, listening, reading and writing. These tips are listed 

subsequently: 

1- Encourage students to go ahead and make constructive errors to build confidence: 

According to Brown (1996), one important strategy to help learners make 

constructive mistakes is to illuminate native speaker mistakes patterns, which consist 

of four steps. First, speak to learners about native speakers of English   errors in 

pronunciation, word choice, grammar, even logic. Second, since learners may not be 

close enough eyewitnesses to know that native speakers produce errors, teachers may 

have to illustrate by indicating his errors in his own speech…Third, do whatever is 

necessary to help students be aware of errors production. Actually, it is a natural part 

of all communication, even among native speakers. Fourth, tell them that, if they keep 

on thinking that they should not commit errors, they will be incapable to reach 

fluency. In short, the teacher focuses on fluency assessment and not accuracy. (As 

cited in Brown, 2003, p. 8). 

2-  According to Herron and Seay (1991, p. 488),  "Teachers are urged  to exploit more 

authentic text (e.g., video and film, radio broadcasts, television programs) in all levels 

of foreign language instruction in order to involve students in activities that mirror 

'real life' listening contexts" (p. 488).  (as cited in Nihei, 2002, p. 20). In other words, 

watching movies, listening to music, radio and broadcasts enable learners to 

understand what they hear every day, because authentic videos help learners to live 

the real contexts, everything will be in front of them. In addition to this, authentic text 

will give EFL learners the opportunity to develop their vocabulary in order to speak 

effectively, to pronounce correctly through listening smoothly and if there are 

subtitles it would be much better to repeat them and write down new words. In other 
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words, authentic materials are a good strategy to develop the listening skill, the 

teacher, through listening tasks, may ask his students to listen for general ideas, 

specific information. A listening task sometimes is difficult to his learners so, the 

teacher must start his session by a warm up in order to activate students‟ background 

knowledge about the topic at the same time writing on the board new vocabulary and 

explanations for them or simply the teacher may select the tasks that suit his learners 

levels and interests and learners will developed gradually. To conclude with, listening 

to authentic materials is one way to create motivation inside classrooms. 

3- Create many opportunities for students to practice: The teacher should provide his 

learners with opportunities for students to speak such as making small talks, role 

plays and talking with native speakers. Firstly, the capacity to create small talk is not 

easy as it sounds. It needs a lot of practice to be successful, it is extremely valued. 

Small talk means speaking about any topic of interest and to share ideas with other 

people. It is an essential speaking activity leading to learn more vocabulary and 

ability in coping with spontaneous circumstances. That is to say, small talks is 

speaking about important things in a way that let the speaker uses silences and pauses 

and to talk as friends which make them sound a natural communication.  for instance 

the teacher inform his students about the topic that will be in the next session of their 

course, here the students when they go home they will learn few information about 

the topic or at least to prepare themselves before coming to the class. The topic can be 

about travel, food or tourism (Valimareanu, 2010, p. 3). Secondly, Valimareanu 

(2010), also has stated that a role plays is a basic speaking activity focused on target 

forms. The teacher offers by the use of cue cards that describe the role and character 

of the student in the role play the students will read their roles and prepare themselves 

to perform the task. Role plays are an excellent opportunity for students to lower the 
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problem of shyness and anxiety. Thirdly, italki is a network devoted to people who 

like to develop their language skills through speaking with native English speakers.  

Learners exchange ideas about culture, civilization and opinions.  For instance 

creating a group discussion on facebook with native speakers, students each week will 

practise a topic at home through writing comments or speaking with the natives 

(Valimareanu, 2010, p6). 

4- Model Fluent Reading: Blau (2018) has revealed that“In order to read fluently, 

students must first hear and understand what fluent reading sounds like. Accordingly, 

they will be more likely to transfer those experiences into their own reading. The 

most powerful way for you to help your students is to read aloud to them, often and 

with great expression”. (P. 1). Reading fluency helps learners to understand words 

and build their vocabulary. When students read aloud they are speaking the language 

with expression and the more practice the learner does, the more fluent he would 

become. 

Conclusion  

       The chapter in hand dealt with the definition of different factors related to English 

language fluency. It discussed the importance of fluency awareness in developing SLA. On 

the light of the literature review exposed, it was confirmed that fluency is related to all the 

language skills; namely, the speaking skill, listening skill, reading skill, and the writing 

one. Therefore, EFL learners are required to be aware about the different factors that might 

affect impede achieving fluency. 
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                                                     Chapter Three 

                                                Field of Investigation 

Introduction 

       Chapter one and two presented a review literature about learners‟ fluency awareness 

and the use of intonation. The present chapter, however, is devoted to the research 

methodology which is intended for describing and analyzing teachers and learners‟ 

attitudes towards the use of intonation to develop fluency awareness. This study is 

conducted through a mix method approach in which both the quantitative and qualitative 

data are collected via a questionnaire and an interview. Namely, the questionnaire was 

administrated to third year students‟ English language LMD, and the interview was 

directed to four phonetics and phonology teachers. The data are then analyzed and 

interpreted within the frame of this chapter. On the light of the data analysis, some 

pedagogical recommendation and suggestions related to the issue under investigation are 

included at the end of this chapter. 

3.1. The Sample  

       In order to meet the requirements of this study, the research was conducted with the 

contribution of third year LMD English language learners at the Department of English 

language of Mohamed Seddik Ben Yahia University. Since it would be difficult to carry 

out the research with all third year students, a representative sample of one hundred and 

fifty (150) students were involved in the present study .That is to say, out of two hundred 

and seventy nine (279) participants (four groups out of eight groups were targeted in the 

study). The reasons behind choosing third year English language learners as a 

representative  sample of the population is that those students have been studying the  

phonetics and phonology module two years ago and do not have it as a module in third 
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year . Moreover, those learners are supposed to be more knowledgeable and informed 

about the different lessons they have tackled in the previous two years, It could have been 

more practical to target 2
nd 

year students, but by the time we were conducting the study and 

collecting the data, second year English language students were not target comprehensively 

the whole syllabus of phonetics and phonology module. 

3.2. Research Tools 

       Two research instruments are adopted to collect the needed data they, are namely: a 

Questionnaire and a semi structured interview. These tools were implemented in order to 

gain much information about the topic under investigation and get both qualitative and 

quantitative data. 

3.2.1. Questionnaire 

       The questionnaire is one of the most common used instruments in research to elicit 

information from target informants about their opinions, attitudes, interests and beliefs. 

The questionnaire is a kind of document which contains a series of items and questions that 

subjects are asked to answer about a certain topic. According to Brown (2001),” 

questionnaires are any written instrument that present respondents with a series of 

questions or statements to which they are to react by writing out their answers or selecting 

from among existing answers” (as cited in Dornyei, 2003, Para. 3). Hence, to collect data 

and be informed about attitudinal facts relevant to the issue under investigation, a 

questionnaire was designed. 

3.2.1.1. The aim of The Questionnaire 

       The major aim behind the use of the questionnaire is to find out whether teaching 

intonation in EFL classes plays an important role on developing EFL learners‟ fluency 
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awareness. We also attempted to investigate learners‟ attitudes and perceptions towards the 

practicality of teaching intonation to enhance their fluency awareness. 

3.2.1.2. Administration of the Questionnaire 

       The questionnaire was administered to the participants in their classrooms with the 

presence of the teacher. Learners were given instructions before the accomplishment of the 

questionnaire on how to complete. Actually, the questionnaire was handed on 24
th 

and 25
th 

April, 2018 at the end of the oral expression module session. Learners spent about 20 

minutes to finish filling in the questionnaire then they handed back its completed form 

.Indeed, the addressed questionnaire serves to collect quantitative data from participants to 

check the already set hypothesis of the present study. 

3.2.1.3. Description of the Questionnaire 

       The questionnaire, which has been handed to students, was composed of twenty four 

questions encompassing: closed, open-ended and open questions. In addressing closed 

questions, the participants were asked to choose “yes” or “no” answers, or pick up the 

appropriate answer they consider appropriate from a number of choices. The open ended 

questions allow the participants to show some explanations for the reason behind choosing 

a particular answer (choice), whereas others are meant to get their answers in order to 

consider their opinions about the issue under investigation. However, the open questions 

permit the respondent to express their opinions spontaneously. 

       This questionnaire is composed of three sections and each section was designed for a 

given purpose: 

Section One: General Information 
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 The first section contains three questions which were asked to elicit some 

background information about the participants. Learners were asked to evaluate their level 

in English fluency and intonation. Concerning question one (Q1), learners were asked 

about their aim behind studying the English language. The following question was about 

the most difficult skill they considered to master: listening, speaking, reading or writing. 

Then, they were asked whether they have studied intonation in the phonetics and 

phonology module in previous years. 

Section Two: Fluency and Fluency Awareness 

       This part of the questionnaire was devoted to get clear insight into the students‟ 

perceptions regarding fluency and fluency awareness. It consists of seven questions. With 

regard to question four (Q4) students were asked about the meaning of fluency from their 

own perspectives. Question five (Q5) was addressed to learners to know their attitudes 

about the necessary skill in order to reach fluency and six options were proposed: Fluent in 

speaking, in reading, in writing, being knowledgeable about the culture or all of them. 

Then, question six (Q6) looked for the skills learners prefer to be emphasized in the 

classroom. Through question seven (Q7) we intended to know the way in which learners 

think about fluency. Next, question (Q8) investigates learners opinions about fluency for a 

native speaker comparing to a non- native one. Concerning question (Q9),learners were 

requested to state whether fluency and accuracy do have the same meaning; different in 

meaning or related to each other. At last, (Q10) aims to discover which types of activities 

learners consider and prefer to be assigned in classroom context to develop their fluency. 

Section Three: The Use of Intonation 

       The third part of the handed questionnaire consists of thirteen questions. In question 

(11) was designed to meet the aim of this dissertation, i.e. unveil to reveal the learners‟ 
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perspectives about the value of intonation patterns to develop EFL learners‟ fluency. In 

questions (Q12) and (Q13) and (Q14), which attempt to find the students‟ interests about 

learning English fluency through intonation, in addition to learners‟ opinions about 

intonation , as a phonetic aspect, whether it is difficult or easy. Then, in addressing 

question fifteen (Q15), we wanted to know whether intonation was taught by teachers and 

the way the latters  provide their students with information related to it. Question sixteen 

(Q16), investigates learners‟ capacity of understanding native speakers. As far as the 

following question is concerned question seventeen (Q17), also investigates students‟ 

attitudes towards the fact of taking nonnative teachers as models who might help them in 

learning intonation. In the question eighteen (Q18) aims at knowing whether learners are 

knowledgeable about some functions of intonation and their awareness about it. (Q19) 

attempts to unveil learners‟ attitudes about the use of videos to raise the appropriate use of 

intonation. Question twenty (Q20) looks for the best context in which learners do prefer 

learning intonation in classrooms or outside classroom. Then, they were asked in question 

twenty one (Q21) the mastering of intonation is necessary when doing debates and 

conversation or not. Question twenty two (Q22)  directs learners to seek information about 

English intonation comparing to other languages intonation. The last question twenty three 

(Q23) summarizes the different points of view in which learners agree or disagree about 

some points about fluency and some functions of intonation. 

3.2.1.4. Data Collection and Analysis 

Section One: General Information 

Q1. Do you study English language in order to: 

a) Get a diploma 

b) Get a job 
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c) Be fluent 

d) Others 

 

Figure 3.1. Learners‟ Purpose behind Studying English 

       This question was directed to learners in order to discover the reasons behind choosing 

to study English. The results above showed that, forty five (45) out of one hundred and 

fifty (150); that is a percentage of (30%) chose to study English in order to get a diploma. 

Then forty two (42) learners (28%) chose to study English to get a job. Thirty six (36) 

learners (24%) opted for „to be fluent‟ option. Fifteen (15) students (10%) ticked the two 

choices which are getting a job and being fluent. The rest twelve (12) (8%) claimed that 

they studied English for academic reasons. Accordingly, it is very evident from the 

responses got from this question that the students‟ purposes for studying English differ 

from one another. Yet, (30%) insisted that they did so in order to get a diploma. 

Surprisingly, being fluent is not the main major aim of EFL learners. 

Q2. Which one of the following skills you consider the most difficult to master? 

a) Listening 

b) Speaking 

c) Reading 

d) Writing 
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24% 
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8% 

get a diploma
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Figure 3.2. The Most Difficult Skill according to EFL learners‟ views 

       The second question addressed to learners was to know their most difficult skill to 

master, seventy (70) among one hundred and fifty (150); that is a percentage of (46%), said 

that their most difficult skill to be mastered in English is speaking. Whereas, forty six (46) 

students (31%) claimed that listening skill is the most difficult one. Then, thirty one (31) 

students (21%) agreed that their most difficult skill is writing. Only three (3) students (2%) 

indicated that they found difficulty in reading. Thus, most of the participants in this piece 

of research do find it difficult to master the speaking skill comparing to the other language 

skills. It is an expected result because learners suffer more from being fluent in speaking 

since fluency is mostly associated with the speaking skill. 

Q3. Have you studied intonation last year in the phonetics module? 

a) Yes 

b) No  

 

Figure 3.3. Learners‟ Exposure to Intonation 
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       The participants were asked whether they have studied intonation last year or not in 

order to know if intonation is taught in phonetics and phonology module. Ninety (90) 

among one hundred and fifty (150) i.e. a percentage of (60%) said “yes” and sixty (60) 

students (40%) said “no”. Having a percentage of (60%) who stated that they studied 

intonation indicate that the participants are excepted to be knowledgeable about intonation 

as a basic phonetic aspect of the English spoken form. 

Section tow: Fluency and Fluency Awareness 

Q4. According to you, the term fluency refers to: 

a) Speed 

b) Pronunciation 

c) Automaticity 

d) All of them 

e) Others 

 

Figure 3.4. Fluency Term Definition 

       The above question aims at discovering learners‟ awareness about the exact meaning 

of fluency. As presented in the pie chart above, respondents who admitted for 

“automaticity” answer were sixty five (65) students (43%), forty five (45) students (30%) 

opted for the fourth choice which includes all the choices together, and thirty (30) 

participants (20%) claimed that fluency referred to pronunciation. While the rest ten (10) 
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(7%) confirmed that fluency meant speed for them. The results show that learners have 

different views about the meaning of fluency. Almost half of the respondents selected 

“automaticity” option in which the learners think that fluency deals with the ability to 

integrate all the language skills together easily. So what is noticeable here is that not all the 

students seem to be aware about the exact meaning of fluency because a high percentage 

selected „automaticity‟ and only (30%) chose the right meaning which is pronunciation, 

speed and automaticity all together.  

Q5. In order to reach fluency, you consider that you need to be: 

a) Fluent in listening 

b) Fluent in speaking 

c) Fluent in reading 

d) Fluent in writing 

e) Be knowledgeable about the language‟s culture 

f) All of them 

 

Figure 3.5. Learners‟ Fluency Awareness 

       In addressing this question, we needed to know which language skill the participants 

considered worthy to be fluent at so, as to enhance their overall fluency. The achieved 
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results displayed that  seventy five (75) of one hundred and fifty (150) subjects (50%) 

stated that all of the previous options are associated with reaching fluency because they 

thought that being fluent in the English language has to deal with all the language skills 

,i.e,  speaking, reading, writing and listening, and forty nine (49) among one hundred and 

fifty (150) students (33%) selected the second option, for them speaking is considered as 

the most significant skill that makes a person fluent. Whereas, seventeen (17) respondents 

(11%) admitted that fluency is reached through listening, other six (6) students (4%) opted 

for reading, the rest three (3) (2%) said that they needed to be knowledgeable about the 

language‟s culture so as to achieve fluency, and no one opted for their need to be fluent in 

writing. We have noticed that the high number of learners agreed that reaching fluency is 

related to the four skills of English within cultural awareness. From the analysis of 

students‟ answers, we confirm that most of the participants do know that reaching fluency 

requires one to be fluent in speaking, listening, reading, writing, and the awareness of 

language‟s culture. 

Q6. What is/are the skill(s) that you think should be emphasized in language 

classrooms? 

a) Listening 

b) Speaking 

c) Reading 

d) Writing 
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Figure 3.6. The Language Skill to be emphasized in the Language Classroom 

       This question was designed to investigate the most important skill that learners believe 

should be stressed in the language classroom. According to the obtained results, the 

majority of the participants claimed that speaking should be emphasized on more in the 

language classrooms. One hundred and ten (110) students out of one hundred and fifty 

(150)  (73%) responded by selecting the speaking option, twenty (20) students (14%) chose 

listening, twelve (12) students  (8%) selected writing, and only eight (8) students (5%) 

stated that language classrooms should focus on reading. The fact of having the percentage 

of (73%) that recognized the most significant skill in the language classroom is speaking 

means that majority of the learners concentrate on developing their speaking skill and 

neglect the other skills. Most of the participants prioritize the speaking skill over the other 

language skills because fluency is mostly associated with speaking mainly.  

Q7. According to you, fluency focuses on: 

a) Correctness 

b) The effectiveness of communication 

c) Appropriateness 

d) Comprehension and decoding 

 

Figure 3.7. The major Focus of Fluency according to EFL Learners 
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       The subjects were asked the above question in order to find out what is the major 

focus of fluency in their points of views. From the indicated results, ninety (90) 

contributors out of one hundred and fifty (150) (60%) stated that fluency focused on the 

effectiveness of communication while thirty (30) contributors (20%) believed that fluency 

focused on comprehension and decoding. Whereas the rest percentage of the answers went 

to the first and the third options; fifteen (15) (10%) to both of them. In view of the results, 

what is remarkable here is that more than half of the respondents acknowledged the fact 

that fluency should emphasize more the effectiveness of communication. The results 

support the idea that fluency focuses more on the effectiveness of communication over 

comprehension and decoding, correctness, and appropriateness.  

Q8. According to you, a native speaker is more fluent than a non-native speaker? 

a) Yes 

b) No 

Would you, please, justify your answer? 

 

Figure 3.8. Learners‟ Comparison between Native vs. Non-native degree of Fluency 

       As far as this question is concerned, we intended to unveil learners‟ perspective about 

the most fluent among the native and non-native speakers. Almost all the learners; (93%) 

agreed that the native speaker is more fluent than non-native ones, Few others (7%) opted 

for “no” option. This is a predictable result since native speakers speak easier than non-

native speaker do due to the fact that native speakers do speak their mother tongues, so 
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fluency is acquired in a more spontaneous and a more fast way for a native speaker than a 

non-native one. 

Q9. Do you consider that fluency and accuracy: 

a) Have the same meaning 

b) Have different meaning 

c) Are related to each other 

Would you, please, explain how? 

 

Figure 3.9. Learners‟ Awareness concerning Fluency and Accuracy 

       This question is set to know whether the participants confuse between the two 

concepts of accuracy and fluency or they are aware of the difference that lies between 

them. The results obtained above confirm that a high number of answers went to „are 

related to each other‟ option. That is, ninety eight (98) respondents (65%) agreed that 

fluency and accuracy are connected to each another; the participants were also requested to 

justify their answers. All of them justified their answers by stating that there is no fluency 

without accuracy and vice versa because speaking in an accurate way allows being fluent 

easily. The other forty (40) respondents (27%) have opted for „have different meaning‟; 

they defined accuracy by saying that it is the state of being accurate and free from 

mistakes, and fluency is the quality of being fluent in length and smoothness of flow. Other 

twelve (12) students (8%) selected „have the same meaning‟ option. What is noticeable 
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here is that the majority of the learners (65%) are knowledgeable about accuracy and 

fluency‟s interrelation and as revealed in both chapters one and two accuracy is, definitely, 

a component of fluency. 

Q.10 What are the different activities you consider more effective for developing 

language fluency? 

a) Story telling in front of the class 

b) Practice speaking in pairs 

c) Writing essays 

d) Group discussion of controversial topics 

e) Listen to music and radio 

f) Watching movies, TV shows and news 

g) Mastering grammar 

h) Do a lot of readings 

i) Talking with a native speaker from around the world 
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 Figure 3.10. Ranking the Effective Activities for Developing Fluency  

       We asked this question to investigate which types of activities that learners believed to 

be more effective to improve language fluency. Fifty six (56) learners (37%) agreed that 

they considered talking with a native speaker as the most significant one, twenty five (25) 

learners (17%) admitted that „group discussion about controversial topics‟ is the best 

activity, other twenty three (23) learners (15%) claimed that watching movies, TV shows 

and news were better in improving language fluency.  While fourteen (14) learners (9%) 

replied with „practice speaking in pairs‟, nine (9) ones (6%) ticked „listen to music and 

radio‟, eight (5%) opted „mastering grammar‟ option, seven (7) participants (5%) claimed 

that they considered story telling in front of the classes the most important activity that is 

supposed to develop learners‟ fluency, six (6) contributors (4%)  defended the third choice 

which is „writing essays‟, and the rest two (2) (1%) selected to „do a lot of reading‟ option. 

The results presented that a high percentage of the subjects selected the choice „talking 

with a native speaker from around the world‟ in their responses, while the lowest 

percentage of learners picked „do a lot of readings‟. In view of that, it is evident that 

learners favour performing conversation with native people, at the same time they 
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underestimate the role of doing a lot of readings for evolving fluency. From this it is 

evident that talking with native speakers is the best strategy to reach fluency. 

Section Three: The Use of Intonation 

Q11. Is the use of intonation patterns important to develop EFL learners’ fluency? 

a) Yes 

b) no 

 

Figure 3.11. The Importance of using Intonation in Enhancing EFL Learners‟ fluency 

       This question was addressed to find out learners‟ perceptions towards the use of 

intonation in enhancing fluency. Among the total number of the sample population, one 

hundred and thirty five (135) students (90%) acknowledged that intonation is very useful 

in developing fluency, the rest fifteen (15) (10%) opted for „no‟ option. What is noticeable 

here is that nearly all the learners asserted the importance of intonation in enhancing 

learners‟ fluency. Accordingly, intonation; as reviewed in the theoretical part, could be a 

reason for reaching fluency and it is very evident from the portrayed results that the 

involved population is well informed about the value of intonation to enhance the quality 

of fluency.  

Q12. How much are you interested in learning English fluency through the use of 

intonation? 
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a) Very interested 

b) Somewhat interested 

c) Not interested at all 

 

Figure 3.12. Learners‟ Interest in Learning Fluency through the Use of Intonation 

       The reason behind asking this question is to know to what extent the participants are 

interested in learning English fluency through the use of intonation. From the obtained 

results shown figure above, ninety (90) respondents (60%) determined that they were 

interested to learn English fluency through the use of intonation, forty seven (47) 

respondents (31%) respondents agreed that they were very interested, other thirteen (13) 

respondents (9%) said that they were not interested at all. Hence, these results are 

sufficient to say that almost all the learners are interested in using intonation to learn 

fluency and this is a positive outcome since the fact of being interested to learn intonation 

is sufficient enough to stimulate. 

Q13. According to you, intonation as a phonetic component is: 

a) Easy to acquire 

b) Difficult to master 

c) Very difficult to master 
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Figure 3.13. Intonation Mastery‟s Degree of Difficulty according to EFL Learners 

       This question was formulated to distinct different views of the learners about the 

difficulty of perceiving intonation mastery. One hundred (100) (67%) out of the total 

number of the participating learners in this sample directed their answer to „difficult to 

acquire‟, however thirty two (3) contributors (21%) responded with „easy to acquire‟, the 

rest eighteen (18) (12%) claimed that intonation as an element of phonetics is very difficult 

to be mastered.  We notice here that more than half of the whole number of the population 

consider intonation as a problematic component to be learned. Accordingly, this might 

affect negatively the process of developing their fluency via intonation and mastery. 

Q14. If your previous options are (b and c), what is the cause of difficulty? 

 

 

Figure 3.14. The Cause of Intonation Difficulty 

       This question is related to the previous one in which we wanted to investigate the 

reasons that make intonation hard to be reached according to the learners‟ beliefs. The 

findings of this question displayed that, forty eight (48) learners (41%) among one hundred 
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and eighteen admitted that the cause of difficulty is pace and speed, whereas forty (40) 

learners (34%) acknowledged that hesitation and pauses reflect the main reasons behind 

difficulty, and thirty (30) learners (25%) ticked tone and pitch as a major problem that 

makes intonation difficult to be learnt. The generated statistics indicate the unawareness of 

the learners about the real reasons that cause intonation complexity because the latter takes 

place due to the variation of pitch and tone. 

Q15. Do your teachers of phonetics and phonology module teach you intonation, or 

provide you with activities about it, or at least give you information about it? 

a) Yes 

b) No 

If yes, do they do it? 

a) Implicitly 

b) explicitly 

 

Figure 3.15. Learners‟ Exposure to Intonation in the Phonetics and Phonology module 

       This question includes two parts; the first part intends to specify whether the learners 

were taught intonation, and the second part attempts to get clarification about the way the 

teachers follow in teaching intonation. With reference to the first question, eighty eight 

(88) participants (59%) opted for „yes‟ answer, and the rest sixty two (62) (41%) opted for 
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„no‟ answer. Concerning the second part, forty six (46) learners (53%) ticked „implicitly‟ 

response while other forty two (42) learners (48%) ticked „explicitly‟ response. The results 

revealed that a high percentage opted for „yes‟. Hence, it is worthy to mention that the 

responses obtained in that question go hand in hand with the answers provided in question 

three since the same percentage acknowledged the fact of studying intonation. Yet, they 

claimed that they studied it implicitly. Actually, the fact of having (60%) of the 

participants reporting that they are informed about intonation leads us to expect them to be 

at the level of its practice and mastery. 

Q16. If you listen to a native speaker who speaks in a rapid pace: 

a) You can easily listen and understand 

b) Find it difficult to listen 

c) Impossible to listen and understand 

 

Figure 3.16. Learners‟ Perceptions towards a Native Speaker Speech Delivery Pace 

       This question is about the capacity of the learners to cover the native speaker‟s speech 

when they use a rapid pace to speak. The majority of the learners chose the second option 

i.e. „find it difficult to listen‟; that is one hundred and six (106) subjects (71%) reported 

that they found it problematic to listen to the native speakers with a rapid pace. Thirty two 
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(32) subjects (21%) confirmed that they could easily listen and understand the native 

speaker, and the rest twelve (12) (8%) claimed that it was impossible for them to listen to 

the native speaker who spoke fast and be aware about what was said.  We notice that the 

majority of the learners are unable to comprehend a rapidly delivered speech, so it is 

obvious that there are some obstacles behind this misunderstanding. The fact of not being 

good at deciphering the message of native speaker who speaks rapidly means that the 

participants‟ fluency needs to be more enhanced since understanding rapid/paced speech is 

at the heart of fluency. 

Q17. Do you consider your teacher as a model to learn intonation? 

a) Yes 

b) No  

 

Figure 3.17. Teacher as a Model for Learning Intonation 

       The aim of this question is to identify whether the learners take their teachers as a 

model in order to learn intonation. Eighty eight (88) learners (59%) chose the „yes‟ answer, 

fifty three (53) learners (35%) said “no”, and nine (9) learners (6%) did not respond to the 

question. The results imply that more than half of the total number of the population in this 

sample considered the teacher as a model to learn intonation. It is evident to prove the 

major role that the teacher plays to enhance for better achievement of intonation. 

Moreover, in responding to this question, the participants proved that intonation can be 

learnt from non-native speakers since their teachers are non-native speakers one. 
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Q18. In the following sentences, you are provided with some examples about different 

types of intonation. So please select the appropriate option. 

(1) The    conservatives who like the proposal are pleased. (Conservatives is 

pronounced with rising intonation). 

(2) The conservatives who     like the proposal are pleased. (Like is pronounced with 

rising intonation). 

A/ according to you, do the two previous sentences have the same meaning? 

a. Yes 

b. No 

If no, please justify your answer. 

 

Figure 3.18. Intonation and Meaning Differentiation –eg2- 

       Here learners were provided with three questions to distinct whether they were well 

informed about intonation.  In the first item of information, half of the subjects who 

answered this question said that the two previous sentences shared the same meaning; that 

is seventy (70) subjects (46.66%) opted for „yes‟. The other half assumed that these two 

sentences differ in their meaning; their number was also seventy (70) subjects (46.66%). 

Fourteen (14) subjects (6.66%) did not respond to this question. The results showed a 

slight difference in their responses; we can notice that the number of the students who 

opted for „yes‟ response is equal to the number of the students who opted for „no‟ 
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response, while the correct response is that the two statements do not have the same 

meaning. Hence, having and equal percentage reporting to the question indicates than half 

of the population (the one who opted for „yes‟ and „no‟) does not know the function of this 

type of intonation to make the difference in meaning. 

B/ Using the following examples would you please say which one them indicates a 

statement and which one is a question. Write the number of the sentence. 

(1) The    price is going up. (Price is pronounced with rise intonation) 

(2) The     price is going up. (Price is pronounced with fall intonation) 

 

Figure 3.19. Intonation and Meaning Difference -eg2- 

       Throughout addressing this question, we aimed at finding out whether the students 

could identify the difference between the two sentences. The results obtained in this 

question denote that eighty four (84) respondents (56%) said that the first sentence was a 

question and fifty two (52) respondents (35%) stated that it is a statement and vice versa 

concerning the second sentence, the rest fourteen (14) (9%) gave no answer. The results 

entail that eighty four (84) students chose the correct answer. That is, the majority of the 

learners were aware about the distinction between the two sentences. It is evident that 

intonation aids to recognize grammatical forms in speech. 

C/ In the following two examples write the number of the sentence that shows more 

empathy (the ability to understand the feelings of another). 
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(1) It was very    boring. (Boring is pronounced with rise intonation). 

(2) It was very    boring. (Very is pronounced with rise intonation). 

 

Figure 3.20. Intonation and showing Empathy Function 

       The last inserted example was about detecting the sentence that shows more empathy. 

The results seemed to be positive since fifty (50) participants (34%) supposed that the first 

statement was the correct choice whereas eighty three (83) participants (55%) chose the 

second statement to be the sentence that expressed more empathy, other seventeen (17) 

(11%) were reluctant to answer. Surprisingly, most learners chose the correct answer in 

responding to this statement. That is to say, learners were able to know the feeling of 

empathy (the language function) from the type of intonation that really communicates the 

attitudes, feelings and emotions of the speakers.  

Q19. Do you think that authentic videos in English classes are a good strategy to 

improve the learning of intonation? 

a) Yes 

b) No  
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Figure 3.21. The Role of Authentic Videos in Improving the Learning of Intonation 

       This question was designed to highlight the significance of authentic videos in 

developing and enhancing intonation. The statistics shown above indicate that one hundred 

and twenty five (125) contributors (83%)  opted for „yes‟ option, however sixteen 

contributors (11%) ticked „no‟ answer, and few respondents (6%) did not answer this 

question. According to these results, it is clear that nearly all the learners consider 

authentic videos as a good strategy to enrich intonation. And as revealed in the second 

chapter, authentic videos might be of a great help to learn the appropriate use of intonation 

and, hence, develop one‟s fluency. 

Q20. According to you, intonation should be taught in classrooms or it is sufficient to 

learn it outside classroom? 

a) In the classroom 

b) Outside classroom context 

 

Figure 3.22.  The best Context for Learning Intonation 
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       Throughout addressing the question above, we wanted to discover the attitudes of the 

learners towards the teaching of intonation inside or outside classroom context. The 

obtained results reveal that ninety six (96) respondents (64%) claimed that they preferred 

teaching intonation in the classroom, while forty five (45) respondents (30%) stated that 

intonation should be taught outside classrooms, the rest nine (9) (6%) provided no answer. 

In actual fact, the results obtained from this question indicate differences between the 

learners‟ views concerning the issue of studying intonation inside classrooms, but more 

than half of the population agreed that intonation should be taught in classrooms. 

Q21. Do you think that EFL learners need to master intonation when having 

conversations and debates? 

a) Yes 

b) No  

 

Figure 3.23. Learners‟ Attitudes towards Intonation Mastery in Debates and Conversation 

       In this question, learners were asked about their attitudes towards the need to master 

intonation when handling conversations and debates. We aim to elicit information from the 

participants to see whether they consider debates and conversations practical to develop 

intonation practice. The results displayed that the greatest majority of learners believed in 

the effectiveness of conversations and debates to enhance intonation components; one 

hundred and fifteen (115) (77%) opted for „yes‟ as an answer. On the other hand, there 

were only twenty four (24) learners (16%) who acknowledged that conversation and 
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debates were not useful; they opted for „no‟ answer. Yet, we noticed that eleven (11) 

learners (7%) did not reply. As a result and according to what is remarkable here, 

conversations and debates are perceived to be helpful in mastering intonation as revealed 

by the participants and which highly emphasized in the literature review in the second 

chapter. 

Q22. Is the intonation of English language different from the one in other languages? 

a) Yes 

b) No 

c) I do not know 

 

 

Figure 3.24. Difference between Intonation of English Language and other Languages 

       This question aims at examining whether the participants are familiar with the 

differences between intonation languages or not. Sixty eight (68) learners (45%) confirmed 

that there are differences between English language and other languages in term of 

intonation, sixty five (65) learners (43%) stated that they were not informed about that fact, 

seven (7) learners (5%) claimed that intonation of English language and other languages 

were the same, other ten (10) (7%)  did not react to the question. We notice that nearly half 

of the participants (45%) chose the right answer. Consequently, the participants seem to be 

knowledgeable about the fact that there is really a difference between the English 
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intonation and other languages intonation and this goes hand in hand with the second 

theoretical chapter. 

Q23. Would you, please, read the statement carefully and indicate the degree to which 

you strongly agree, agree, disagree, and strongly disagree.  

a) Grammar correctness is not the most important criterion on which language fluency 

should be judged. 

  

Figure 3.25. Learners‟ Attitudes towards Grammar Correctness 

       In this question, the learners were given set of statements in which they were supposed 

to show their degree of agreement and disagreement about issues in connection with 

fluency and intonation. Learners‟ responses were asked about grammar correctness 

achieving to be the most important criterion on which language fluency should be judged. 

Hence, fifty eight (58) respondents (39%) assumed that they agreed and other forty (40) 

respondents (27%) claimed that they disagreed with the statement, while twenty one (21) 

learners (14%) selected „strongly agree‟ and nineteen (19) learners (13%) selected 

„strongly disagree‟, the rest twelve (12) (8%) did not answer at all. People who said „agree‟ 

and „strongly agree‟ were more than half of the total population; this confirms that 

grammar correctness is not perceived to be the main criterion to enhance fluency from 

learners‟ perceptions.  
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b) The more the teacher tolerates his learners for their mistakes and errors, the more 

they become confident and fluent. 

 

Figure 3.26. Learners‟ Attitudes towards Teacher‟s Tolerance of making Mistakes  

       Then, the second statement was designed to see whether teachers‟ tolerance of making 

mistakes and errors, makes EFL learners more confident and fluent. Sixty eight (68) 

participants (45%) opted for „agree‟ option, thirty seven (37) participants (25%) picked 

„disagree‟, twenty (20) (13%) chose „strongly agree‟, thirteen (13) (9%) decided on 

„strongly disagree‟, and twelve (12) (8%) preferred not to answer the question. We noticed 

that the majority of the learners did agree or strongly agree on the fact that whenever their 

teachers tolerated them for their mistakes and errors, they helped them in raising their 

confidence and fluency.  

c) The communicative approach to language teaching produces fluent but inaccurate 

learners. 

 

Figure 3.27. Learners‟ Perceptions towards Communicative Approach and Fluency  
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       With reference to third statement, we aimed to know whether the students consider the 

issue of communicative language teaching approach results in fluency but not accuracy. 

Sixty (60) participants (40%) claimed that  they disagreed with fact of assuming the 

communicative language teaching approach produced fluent but inaccurate learners while 

fifty six (56) (38%) expressed their agreement with that issue, thirteen (13) (8.66%) 

strongly agreed, only four (4) (3%) strongly disagreed, and other seventeen (11%) did not 

provide any answer. Here, the results were so close in terms of agreement and 

disagreement with the given statement. 

d) Intonation is used to transmit one‟s feelings, emotions and facial expressions. 

 

Figure 3.28. Intonation and Expression  

       In the statement above, the learners were asked about their attitudes towards the use of 

intonation to transmit one‟s feelings, emotions and facial expressions. Sixty five (67) 

contributors (43%) answered with „strongly agree‟, forty eight (48) (32%) stated that they 

agreed, seventeen (17) (11%) responded with „disagree‟, the number of the contributors 

who opted for „strongly disagree‟ option was merely eight (8) (5%), the rest twelve (12) 

(8%) did not share their views. In sum, nearly all the participants approved their agreement 

and strongly agreement on considering intonation as a feature to transmit one‟s feeling, 

emotions and facial expressions. Hence, the participants seem to be knowledgeable about 

the value of intonation to express rightly different functions of speech. 
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e) Intonation helps to overcome semantic misunderstandings.  

 

Figure 3.29. Intonation and Semantic Misunderstanding 

       The fifth statement was addressed to find out the reaction of the learners towards the 

fact of using intonation to overcome semantic misunderstandings. The result achieved 

above confirm that the majority of the students involved in this study strongly agreed and 

agreed with the previous stated statement, that is fifty five (55) respondents (36.66%) 

chose „strongly agree‟ and fifty three (35.33%) chose „agree‟, on the other hand twenty 

three (23) (15.33%) respondents picked „disagree‟ and six (6) (4%) picked „strongly 

disagree‟, the rest thirteen (13) (8.66%) did not provide any response. Accordingly, it is 

evident that intonation plays a major role in overcoming semantic misunderstandings; this 

percentage goes hand in hand with the stated issues discussed in chapter two. That is to 

say, when EFL learners master the use of intonation, they are likely to overcome lots of 

semantic misunderstanding. 

f) Intonation helps to indicate the status of speakers. 

 

37% 

35% 

15% 
4% 9% 

S.A A D S.D No answer

49% 
27% 

11% 
3% 10% 

A S.A D S.D No answer



100 
                                                   Fluency  Awareness And Intonation Use  

Figure 3.30. Intonation Use to express the Speaker‟s Status 

       Concerning the other statement which is about the fact that intonation helps in 

indicating the status of the speakers, nearly all the learners‟ answers were „agree‟ and 

„strongly agree‟. Seventy four (74) subjects (49.33%) opted for „agree‟, forty (40) subjects 

(26.66%) determined that they strongly agreed, seventeen (17) (11.33%) selected 

„disagree‟, four (4) (2.66%) admitted that they strongly disagreed, and fifteen (15) subjects 

(10%) were reluctant  to express their views. It is remarkable that a high percentage of the 

learners believed in the great role that intonation plays to show the speakers‟ status. Hence, 

this is something positive because in case learners are well informed about the significance 

of intonation in conveying feelings and emotions of the speakers, they might do more 

efforts to study it so as to master its use according the appropriate context in which it 

occurs. 

g) I would pay more attention to the teacher when he uses intonation in speech. 

 

Figure 3.31. Teacher‟s Use of Intonation and Learners‟ Attention 

       We formulated statement seven to investigate whether the learners take their teachers 

as a model to learn intonation. According to the obtained results, fifty five (55) subjects 

(36%) acknowledged that they agreed and forty four (44) (29%) claimed that they strongly 

agreed. While thirty one (31) subjects (21%) supposed that they disagreed and seven (7) 

(5%) assumed that they strongly disagreed, thirteen (13) subjects (9%) did not share their 
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response. In view of that only a minority of the learners claimed that they did not pay more 

attention to the teacher when he uses intonation in speech. What is remarkable here is that 

more than half of the targeted population; approximately (70%), considered their teachers 

to be good models for learning intonation components. In so doing, they would be more 

attentive to the different uses of intonation as exercised by their teachers. 

h) Using a clear system for marking intonation on the board helps learners much 

better to understand its correct use. 

 

Figure 3.32. The Use of the Board to classify Intonation Use 

       The eighth statement aims at specifying the importance of explicitly explaining the 

system of intonation on the board. The results displayed that sixty seven (67) participants 

(45%) selected „agree‟, forty eight (48) participants (32%) directed their answers to 

„strongly agree‟, nineteen (19) students (13%) picked „disagree‟, only three (3) learners 

(2%) chose „strongly disagree‟, and the rest thirteen (13) (9%) did not choose any answer.  

The involved learners in this sample seem to be knowledgeable about the significance of 

using a clear system for marking intonation on the board since that strategy helps to better 

in understanding learners its correct use as revealed in the theoretical part. 

i) With intonation, learners can develop the listening, reading, speaking, and writing 

skills. 
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Figure 3.33. Intonation Use in Developing the Four Skills 

The last statement is about intonation role for developing the four skills. Fifty five 

(55) respondents (37%) said that they agreed with the fact that learners can develop the 

listening, reading, speaking and writing skills through intonation, and forty four (44) 

respondents (30%) strongly agreed. Whereas thirty one (31) respondents (21%) claimed 

that they disagreed with this fact, and seven (7) respondents (5%) stated that they strongly 

disagreed, the rest thirteen (13) (9%) did not provide any answer. It is very evident that a 

high number of the involved population in this sample confirms the relevance of intonation 

in enhancing the English four language skills, and as revealed in the previous chapter, 

intonation is strongly associated with the development of the four language skills. 
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3.2.1.5. Discussion of the Results 

       On the basic of the analysis of the questionnaire, provided by third year learners at the 

department of English- Mohammed Seddik Ben Yahia (Jijel). The analysis discloses these 

notes. The findings showed that the majority of learners are quite insightful about the fact 

that fluency is strongly interwoven with all the language skills as shown in question five 

(5). That is to say, learners are aware about the meaning of fluency. Hence, through the 

analysis of the learners‟ responses, the majority of learners had positives answers towards 

that  the use of intonation patterns help to develop fluency as viewed in question eleven 

(11). In other words, this result confirmed that intonation helps to enhance fluency. Most 

of the learners showed their interest in ripening their fluency via the use of intonation as 

viewed in question twelve (12).   Third year language learners who were involved in this 

piece of study considered intonation difficult to master as a phonetic component. This 

difficulty is embodied in the factors of pace/speed and hesitation and pauses as showed in 

questions thirteen and fourteen (13 and 14). Learners have also claimed that they were 

informed or provided with some information about intonation, but mainly in an implicit 

way. So, we can conclude that learners are knowledgeable somewhat about intonation. 

From the analysis of the student questionnaire students showed different views about the 

context where they prefer learning intonation. In other words, they prefer to learn it inside 

classroom, but also others preferred to learn intonation outside classrooms. For that 

teachers should choose the appropriate strategies to in order to provide learners with a 

diversity of opportunities to master its use and to practice with their classmates. Moreover, 

learners believed that videos are a good strategy and can help them to develop their use of 

intonation. That is to say, videos are one of the best strategies to develop intonation. To 

conclude with, the findings retrieved from the involved participants seem to be positive 

with the fact of practicing the use of intonation while handling debates and conversations. 
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In fact, one of the best strategies that might be helpful to both the teachers and learners to 

study intonation, learners need to be exposed to diverse situations of debates and 

conversations to be insightful about the divergent functions of intonation that vary from 

one situation to another. 

3.2.2. Teachers’ Interview 

       The second step in the data collection process is done through conducting an interview 

administrated to four teachers of phonetics and phonology module. 

3.2.2.1. Definition of Interview 

       Interview is considered as one of the most practical instruments for obtaining data.  

       According to Nunkoosing (2005, p. 699), “Interviews deal with thinking and talk that 

are later transformed into texts” ( as cited in Alsaawi, 2014, p. 151).  In other words, an 

interview is a face to face conversation where the interviewer asks a series of questions to 

the interviewee in order to collect data and this happens through a recording or by taking 

notes and later on the information will be transformed into a text to interpret it.  

3.2.2.3. Data Collection and Analysis 

Q1. How many years have you been teaching the phonetics and phonology module? 

       When teachers were asked about their experience in the phonetics and phonology 

module, one teacher answered that she had an experience of nine years in teaching 

phonetics and phonology module. Another one stated that she has been teaching phonetics 

and phonology for about five years. Another teacher has claimed “I taught the subject for 

two years, but now I am not”. Hence, the last teacher spent approximately (7) years in 

teaching the module. 
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       As noticed, all the teachers‟ answers were not the same. We notice from their data that 

the experience of teaching phonetics and phonology module vary from one teacher to 

another. Teachers have different syllabuses in teaching the module of phonetics and 

phonology. 

Q2. Would you, please define the concept or the term intonation?  

       Generally, the teachers‟ answers were turning around the same idea. One teacher has 

defined intonation as, “the melody of speech”. In other words, the continual high and low 

in pitch movement of the voice in speech. Another one has declared that,” intonation is 

related to the density of the voice”. That is to say, the force when one speaks varies in 

degree and form. Similarly, the next teacher shared the same thought that intonation deals 

with the quality of the voice and the pitch whether it is high or slow. The teacher added 

also that intonation has a relation with both rhythm and connected speech, so that 

intonation is complex as an aspect of phonetics and phonology module. The last teacher 

has given a brief definition and shortly speaking she has said that intonation is associated 

with the variation in pitch. 

Q3. Do you teach it as a lesson in phonetics and phonology module? If no, why? 

       An expected answer from teachers to this question reveals that teachers in the 

department of English, Jijel University, do not use intonation in their teaching. One of 

them has confessed, “I taught the lesson of intonation, definition of intonation, the 

functions of intonation…etc. In the first two years”. The teacher taught intonation for only 

two first years and the rest classes she has never taught it. The teacher has also claimed that 

she has never taught intonation for seven years due to time constraint and that she and the 

other teachers prefer to teach it as a lesson.  
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       The other teacher has stated she taught the module of phonetics and phonology only 

for first year students and intonation was not a part of their syllabus. Similarly, another one 

has shared the same experience with first year students and that intonation was not a part of 

the program. The teacher has also asserted that intonation should first taught and then to 

practice it. The last teacher has claimed that the huge number of lessons and time limits did 

not allow them to reach the lesson of intonation, so it was not taught. 

       For the most part, the informants‟ answers show that teachers consider the major 

problem of not-tackling the lesson of intonation refers to time constraints. 

Q4. Do you think that „intonation‟ is better acquired when learners are exposed to the 

native speakers than nonnative ones? Would you please justify your answer.  

       The answers of the respondents were among who see that intonation is better acquired 

through exposing learners to native speakers. One teacher has affirmed “native speakers 

are the real models of the language”. That is to say, native speakers speak with correct 

pronunciation and appropriate use of intonation; we did not study intonation of Arabic, but 

we learnt it naturally. One of them has declared that it is better to listen to the natives. 

Another teacher has confessed that we feel free to use  his native accent. That is to say, the 

effect of the native language may lead to inappropriate use of intonation. The teacher has 

also extended that a teacher should use a kind of language that students understand 

specially secondary schools. Finally, another one has shared the same idea about native 

speakers are considered as the best source to learn intonation rather than non-native ones 

who are influenced by their mother tongue. 

       According to the answers, native speakers are the best models for EFL  to acquire 

intonation. 

Q5. According to you, is there any relation between fluency and intonation? How? 
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       The respondents‟ answers were almost the same. One of them has mentioned the 

different functions of intonation such as grammatical and attitudinal functions and she has 

stated that there is a strong relationship between fluency and intonation. Another one has 

replied with respect “may be a relation between the two” and she has thought that through 

intonation, stress we can develop fluency and this can be done through exposing learners to 

the native speakers. However, the other teacher has affirmed that there is a tight 

relationship between fluency and intonation. The teacher has clarified this relation through 

defining the term fluency which is about speaking without  hesitations ,pauses and to be 

rapid when you are talking, but he has claimed that certain people such as Barack Obama 

is fluent even if he uses pauses when he is talking, so for him fluency and intonation go 

together. The last teacher has related the relation between both fluency and intonation to be 

knowledgeable about the functions of sentences, to understand attitudes, emotions and 

different situations. That is to say, being knowledgeable about intonation makes EFL 

learners fluent. 

       According to the respondents‟ answers, we notice that there is a great relationship 

between fluency and intonation. 

Q6. What are the major problems that EFL learners may encounter when they are not 

knowledgeable or informed about the different levels and functions of intonation? 

       When teachers were asked about the major problems that can result when EFL learners 

are not aware about the functions and levels of intonation, all the respondents have 

admitted that their students face problems of misunderstanding others.  

       One teacher has stated that this is related to intelligibility of fluency which means both 

to understand others and to be understood. Another teacher has stated that the unawareness 
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of the levels and functions of intonation results the inappropriate use of intonation “they do 

not care about their intonation” in addition to the interference of the mother tongue. 

       Other teachers have shared that e problem of misunderstanding is always the major 

problem. Lack of comprehension, misunderstanding others feelings and emotions…etc. In 

other words, the same sentence with different contexts and various situations.  

Q7. What are the best activities and strategies you consider important for EFL learners to 

master the appropriate practice of intonation? 

       When the teachers were asked about the best activities and strategies for mastering the 

appropriate use of intonation most of the respondents have declared the exposure to native 

speakers. One teacher has stated that listening and repletion consider the best strategy to 

master intonation. Another one has share the same idea that intonation is a matter of 

practice through listening to native speakers and repeat. Another respondent has declared 

that videos are beneficial for practicing intonation, he has also added that some 

explanations of intonation patterns through some activities after the listening task would be 

much better. The last one who has agreed that the use of live videos and even video 

conferencing help learners to use intonation appropriately. 

       In general, according to the teachers‟ answers; exposing leaners to authentic videos of 

native speakers has a vital role to play. 

Q8. The fact of being little or not exposed to intonation; as a basic component of speech in 

the EFL classroom, may not help learners to be fluent as it should be. So, what kinds of 

solutions can you propose to solve this problem? 

       Generally the teachers‟ responses to this question disclose that all the teachers try to 

solve the problem of little exposure to intonation in EFL classes through teaching it. One 
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teacher has said that intonation should be taught also in oral expression module too. 

Another one has claimed to teach it as a lesson in phonetics and phonology module, so the 

learners will study it deeply. Another respondent has claimed that one session per week is 

not enough and another year must be added. However, a teacher has claimed that EFL 

learners nowadays process everything, smart phones and TV through listening and repeat 

is an effective strategy to learn the appropriate use of intonation. 

       Generally speaking, the respondents‟ answers reveal that non-native speakers face 

problems when they are not knowledgeable enough about the different levels and functions 

of intonation. 

Q9. As a phonetics and phonology module teacher, do you have any further suggestions or 

comments you would like to add about the use of intonation to develop EFL learners‟ 

fluency? 

       The comments of the respondents supported the idea that intonation is necessary to be 

taught to develop fluency. One teacher has claimed that intonation is not just an aspect for 

a good pronunciation, but also to speak with tones, correct use of rhythm, stress and 

pauses. Intonation can be pronounced with different levels, so different meanings will be 

occurring. The teacher has recommended to add a third year for phonetics and phonology 

module. Another one has shared the same idea through adding the amount of time in 

teaching the module of phonetics and phonology to catch up the lesson of intonation. 

Another respondent has stated to teach intonation as a part of the syllabus and to encourage 

listening to native speakers. However, another one has explained that both the teacher and 

the student share a responsibility to declare about teaching intonation since this aspect is 

very important for both of them. That is to say, learners also should ask for another year in 

the module of phonetics and phonology to learn intonation.  



110 
                                                   Fluency  Awareness And Intonation Use  

3.2.2.4. Discussions of the Results 

       The analysis of the interview‟s results revealed that a large number of responses were 

quite positive in the sense that they confirmed the stated hypothesis in this study. The first 

major finding is that all the teachers involved in the present piece of research agreed that 

there is a close relationship between fluency and intonation by referring to the importance 

of the different functions of intonation such as grammatical functions and the attitudinal 

one. A second major finding is that there are different obstacles when learners do not care 

about the use of intonation such as misunderstood problems, problems of misunderstanding 

others, being understood, the non-appropriate reaction and interaction with others and 

feeling embarrassed or panic.  All these outcomes badly affect  learners‟ fluency. Hence, it 

should be made quite explicit that learners must be aware about the different functions and 

levels of intonation. If we consider again the results of the interview, we notice all the 

teachers agreed with the significance of learning intonation from native speakers who are 

the real models of the target language and this can be done through listening to authentic 

script, repetition and imitation with learners may enhance their fluency, and being little 

exposed to intonation in EFL classes would certainly deprive learners from enhancing their 

fluency. It is also recommended that intonation should be taught as a lesson in phonetics 

and phonology module sessions, adding a third year to teach it or integrated in oral 

sessions. The teachers also stressed, to a great extent, the necessity of extending the hours 

of teaching phonetics and phonology module to be able to teach those basic concepts 

related to the English language such as intonation, pitch…etc. Because all these referred 

concepts are of great value to enhance learners‟ fluency. 

3.3. Comparison between Questionnaire and Interviews Results 
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 According to the results of the discussions in both the questionnaire and interview, 

we found out that that ninety learners from one hundred and fifty claimed that they have 

studied intonation, others said that they did not. Surprisingly, all the interviewed teachers 

confirmed that they have never taught intonation as a lesson in phonetics and phonology 

module that is due to time constraint and that it was not a part of the syllabus. 

Consequently, we expect that the involved learners, who said that they have studied 

intonation, might have been taught intonation in private schools or at the high schools. 

       Both learners and teachers share the same thought about fluency for native speakers 

and for non-native ones. They stated that, native speakers are more fluent than non-native 

ones since the former learn the target language with its diverse and complex aspects 

automatically. Hence, this makes the native speakers have a better command of the 

language in terms of grammar, pronunciation, vocabulary and their language is so natural. 

In brief of all the participants in this study do emphasize that fluency might be achieved 

with the regular exposure to the native speakers. 

       Students and teachers responses confirmed that the use of intonation plays an 

important role in raising EFL learners‟ fluency. Most of the students showed positive 

answers towards the significance of intonation to overcome semantics misunderstandings. 

They are well- informed about the role of intonation to express the status of speakers and 

transmit feelings and attitudes, in addition the involved students are conscious about the 

fact that that intonation helps to develop the listening, reading, speaking and writing skills. 

Teachers also, asserted that there is a tight relationship between both fluency and 

intonation. Furthermore, as the teacher upheld, the non-mastery of intonation use and the 

unawareness about intonation functions and levels, learners may be misunderstood and 

misunderstand the others‟ intentions and feelings. 
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       Finally, students supported the idea of using authentic videos to learn intonation and 

so are teachers who also shared the same view. Teachers highlighted that listening to 

authentic videos is one of the best strategies to master the appropriate use of intonation. 

Limitations 

       In fact, any research might be faced with some obstacles. Hence, we were faced with 

some limitations that are listed subsequently: 

1- Time Constraints: this is the major obstacle that the deprived us from adding an 

experiment test and to see the effects of intonation on fluency to have concrete and 

quantitative data that confirm the strong link between both concepts. 

2- The non-cooperation of some students in filling the questionnaire. Many students 

did not respond to set questions we address in the questionnaire, so, in a way or 

another obtained finding may not be totally reliable. Adding to that, wherever 

students we were requested to justify their responses, some of them were reluctant 

to respond and explain further. 

3- References: the faced both of difficulties to get primary sources about intonation 

and fluency that is the reason behind relying, exhaustively, on secondary resources.  
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Pedagogical Recommendations and Suggestions for further future Research 

 

On the light of the conducted study, it is worthy to state that the good mastery of 

intonation components would definitely lead to fluency awareness. Accordingly, we highly 

recommend devoting much time to teach that basic component that forms the English 

language speech. Intonation is not taught in phonetic and phonology module at the English 

Language Department f Moahammed Seddik Ben Yahia University and this might be very 

problematic to many learners who strive for having an accurate pronunciation and thus 

perfect their fluency. Learners need to be explicitly exposed to the basic rules that form 

intonation in classroom to be experienced at using them in their speech. Therefore, 

teachers are requested to teach intonation and train their learners to use it appropriately 

throughout exposing it sufficiently in the language laboratories available at the same 

department. 

The fact of having a short period of time to conduct the study deprived us from 

tackling many imperative topics in relation to the issue under investigation. Hence, we 

suggest the following items to be investigated in the future: 

1. It could have been better if a test was set to the students so as to see the correlation 

that lie between fluency and intonation throughout a quantitative data collection. 

That is, we suggest designing a test in which one measures the extent to which 

intonation practice affects understanding and the flow of communication. 

2. We suggest bringing authentic videos and tutorial videos in which native speakers 

practise intonation and consider which best source is more practical and feasible to 

teach it. That is to test which one among teachers as non native speakers vs. native 

speakers is the best source from which learners might learn intonation. 
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Conclusion 

       The analysis of the data obtained from the questionnaire and teachers‟ 

interview confirmed the research hypotheses and revealed that the use of intonation had a 

significant relationship with fluency development.  
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General Conclusion 

       The present dissertation attempted to investigate the connection between fluency 

awareness and the use of intonation. Hence, the research paper in hand hypothesized that if 

learners use intonation appropriately, their fluency awareness will develop. Additionally, 

this piece of study was based on the assumption that both teachers and learners at the 

English Department of Mohammed Seddik Ben Yahia University would report positive 

attitudinal perspective towards the use of intonation to enhance language fluency.  

       Thus, and as an attempt to verify the set previously hypothesis, the current dissertation 

was structured into two main parts. The theoretical part, in tow chapters, represented a 

review of the associated literature where two diverse variables: learners‟ fluency awareness 

and the use of intonation were plainly highlighted. The first chapter was devoted to define 

the concepts of fluency and its different components, all along its significance for language 

learners. Whereas the second chapter portrayed the importance of using intonation to 

improve EFL learners‟ fluency. The third chapter illustrates the practical part and the field 

work of the current piece of research. 

       With reference to the practical part; two research tools were implemented to gather the 

needed data. A questionnaire was administrated to 150 third year LMD students at 

department of English of Mohammed Seddik Ben Yahia University to elicit information 

about the significance of intonation use in raising their language fluency awareness. Then 

we administrated an interview for four phonetics and phonology module teachers were 

interviewed to know their attitudes towards the issue under investigating. 

       The obtained results from the questionnaire and the interview indicate that both 

teachers and students do have positive perceptions towards using intonation in order to 

enhance language fluency. Thus, the collected data show that teachers and students are 



116 
                                                   Fluency  Awareness And Intonation Use  

aware of the important role of intonation in English language development since intonation 

is one of the major stimulating factor that can really develop learners‟ fluency awareness 

when it is well-performed. In addition, the data collected demonstrated that students are 

interested in learning intonation further it enables them to improve their fluency which 

performing orally. 

       Learning a foreign language so as to be fluent it is one of the most complex processes 

that learners might go through. The complexity that characterizes their process is the full 

mastery of the four language skills among which is the speaking skill. Hence, the latter is 

composed of many components that construct it among which is „intonation‟ and the more 

EFL learners practice it appropriately, the more their fluency awareness develops. 

       On the light of the findings generated from the current study, we come to the 

conclusion that teachers might raise their students‟ fluency awareness through the use of 

intonation. Indeed, using intonation in English classes is a good strategy to enhance it. 

Accordingly; the set hypothesis for the current study is stated to be confirmed. In sum, 

fluency as a basic aim that most EFL learners strive to be achieved, might be developed 

throughout the teaching of the different components of connected speech. The latter entails 

the good mastery of many aspects and part of speech that encompass the good mastery of 

intonation. 
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Appendix A: Students’ Questionnaire 

Dear 3
rd

year EFL students, 

 This questionnaire aims at providing field data about EFL learners‟ attitudes 

towards increasing fluency awareness through the use of intonation. To promote the 

reliability of the study, we would be so grateful if you could respond to the questions 

addressed subsequently. As we would also confirm that all the data that are provided 

would be treated anonymously. 

Section One: General Information 

1. Do you study English language in order to: 

a. Get a diploma 

b. Get a job 

c. Be fluent 

d. Others 

……………………………………………………………………………………………

…. 

2. Which one of the following skills you consider the most difficult to master? 

a. Listening 

b. Speaking 

c. Reading 

d. Writing 

3. Have you studied intonation last year in phonetics module? 

a. Yes 

b. No 
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Section Two: Fluency and Fluency Awareness 

4. According to you, the term fluency refers to: 

a. Speed 

b. Pronunciation 

c. Automaticity ( The ability to listen, speak, read and write without difficulty) 

d. All of them 

e. Others 

…………………………………………………………………………………………

…… 

5. In order to reach fluency, you consider that you need to be: 

a. Fluent in listening 

b. Fluent in speaking 

c. Fluent in reading 

d. Fluent in writing 

e. Be knowledgeable about the language‟s culture  

f. All of them 

Justify your answer, please. 

…………………………………………………………………………………………

…………………………………………………………………………………………

………… 

6. What is / are the skill(s) that you think should be emphasized in language classrooms? 

a. Listening 

b. Speaking 

c. Reading 

d. Writing 
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7. According to you, fluency focuses on : 

a. Correctness 

b. The effectiveness of communication 

c. Appropriateness 

d. Comprehension and decoding 

8. According to you, a native speaker is more fluent than a non-native speaker? 

a. Yes 

b. No 

Would you, please, justify your answer? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……. 

9. Do you consider that fluency and accuracy: 

a. have the same meaning  

b. have different meaning  

c. are related to each other 

Would you, please, explain how? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……. 

10. What are the different activities that you consider more effective for developing 

language fluency?  

a. Story telling in front of the class 
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b. Practice speaking in pairs 

c. Writing essays 

d. Group discussion of controversial topics 

e. Listen to music and radio 

f. Watching movies, TV shows and news 

g. Mastering grammar 

h. Do a lot of readings 

i. Talking with a native speaker from around the world 

Section Three: The Use of Intonation 

 Intonation is the melody of speech. It can be rising or falling (the tones), and the 

pitch variation of the tone is important to convey linguistic and pragmatic meaning. 

11. Is the use of intonation patterns important to develop EFL learners‟ fluency? 

a. Yes 

b. No 

12. How much are you interested in learning English fluency through the use of 

intonation? 

a. Very interested 

b. Somewhat interested 

c. Not interested at all 

13. According to you, intonation as a phonetic component is: 

a. Easy to acquire 

b. Difficult to master 

c. Very difficult to master 

14. If your previous options are (b and c), what is the cause of difficulty? 
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a. Tone/pitch ( pitch is the relative highness or lowness of the voice) 

b. Pace/ Speed 

c. Hesitation and pauses 

15. Do your teachers of phonetics and oral expression teach you intonation, or provide you 

with activities about it, or at least give you information about it? 

a. Yes 

b. No 

If yes, do they do it 

a. Implicitly 

b. Explicitly 

16. If you listen to a native speaker who speaks in a rapid pace : 

a. you can easily listen and understand 

b. find it difficult to listen 

c. Impossible to listen and understand 

17. Do you consider your teacher as a model to learn intonation? 

a. Yes 

b. No 

18. In the following sentences, you are provided with some examples about different types 

of intonation. So please select the appropriate option. 

(1) The conservatives who like the proposal are pleased. (Conservatives is pronounced 

with rise intonation). 

(2) The conservatives who like the proposal are pleased. ( Like is pronounced with 

rise intonation) 

a/ According to you, do the two previous sentences have the same meaning? 
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a. Yes 

b. No 

 If no, please justify your answer: 

. 

…………………………………………………………………………………………

…………………………………………………………………………………………

……. 

b/ Using the following examples would you please say which one of them indicates a 

statement and which one is a question. Write the number of the sentence. 

 

   Question                                                         Statement 

(1) The     price is going up. (Price is pronounced with rise intonation). 

(2) The     price is going up. (Price is pronounced with fall intonation). 

c/ In the following two examples write the number of the sentence that shows more 

empathy ( The ability to understand the feelings of another)            1or 2  

(1) It was very boring. (Boring is pronounced with rise intonation). 

(2) It was very boring. (Very is pronounced with rise intonation). 

19. Do you think that authentic videos in English classes are a good strategy to improve 

intonation? 

a. yes 

b. No 

21. According to you, intonation should be taught in classrooms or it is sufficient to learn it 

outside classroom context? 

a. In the classroom. 
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b. Outside classroom context. 

22. Do you think that EFL learners need to master intonation when having conversations 

and debates? 

     a. Yes 

b. No     

23. Is the intonation of English language different from the one in other languages? 

     a. Yes                    b. No                   c. I do not know    

24.  Would you, please, read the statements carefully and indicate the degree to which you 

agree or disagree: 

The statements SA A D S d 

Grammar correctness is not the 

most important criterion on which 

language fluency should be 

judged. 

    

The more the teacher tolerates his 

learners for their mistakes and 

errors, the more they become 

confident and fluent. 

    

The communicative approach to 

language teaching produces fluent 

but inaccurate learners. 
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                                                                   Thank you so much for your cooperation!   

 

 

Intonation is used to transmit 

one‟s feelings, emotions and facial 

expressions. 

    

Intonation helps to overcome 

semantic misunderstandings. 

    

Intonation helps to indicate the 

status of speakers; 

    

    

I would pay more attention to the 

teacher when he uses intonation in 

speech. 

    

Using a clear system for marking 

intonation on the board helps 

learners much better to understand 

its correct use. 

    

With intonation, learners can 

develop the listening, reading, 

speaking and writing skills. 
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                                      Appendix B : Teachers’ Interview : 

Thank you for your collaboration to participate in this interview. The latter would serve as 

data collection instrument to support our research which is entitled as “an investigation on 

EFL learners fluency awareness through the use of intonation”. 

Question one: How many years have you been teaching phonetics and phonology module? 

Teacher A: I have been teaching the module of phonetics and phonology for many 

years…let‟s say nine (9) years. 

Teacher B: I have been teaching phonetics and phonology for about five years. 

Teacher C: I have taught phonetics for two years. Now I am not. 

Teacher D: I have been teaching phonetics and phonology for approximately seven years.  

Question two: Would you, please, define the concept or the term intonation? 

Teacher A: By intonation we refer to the melody of speech, this is the very general 

definition of intonation. 

Teacher B: The concept of intonation refers to may be the density of the voice. How our 

voice moves down or up when we speak. 

Teacher C: … a compound of many things that comes into play including the rhythm in 

the sentence, the tone. It means how it is said in terms of the voice quality and the pitch 

whether is high or low , it has to do also with aspects of connected speech.  

Teacher D: I guess that intonation shortly speaking is the variation in the pitch in speaking 

shortly speaking this is how I can briefly define the concept of intonation. 
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Question three: Do you teach it as a lesson in phonetics and phonology module? If no, 

why? 

Teacher one: I taught it. I taught the lesson of intonation, definition of intonation, functions 

of intonation…etc. In the first year here at the university…I do not teach intonation now 

because, of time constraints, we do not have the time and we always plan to teach it me 

and the other teachers. 

Teacher C: I taught first year students. It was not a part of their syllabus and we just 

taught them speech sounds, vowels and consonants. 

Teacher D: I have never taught intonation, because I only taught first year it is not a part 

of the programme and it was my intention to learn it first and to bring it to teaching, 

because it is something hard to teach it.  

Question four: Do you think that “intonation” is better acquired when learners are 

exposed to the native speakers than nonnative ones? Would you please justify your answer. 

Teacher A: I agree, it is better to use authentic conversations than nonnative 

speakers…native speakers are the real models of the language. So, we can listen to other 

speakers of English, but they mispronounce they do not used appropriate intonation, so we 

have speakers from different background. 

Teacher: Of course, because native speakers are natives, they speak naturally So, it is 

better to listen to native speakers. 

Teacher C: Of course, nonnative speakers such as myself feels free to use my native 

accent I think I am free t do that may be at lower levels not at university. That is to say, in 

my past experiences it was very necessary to make students that you are a part of them that 

you represent them so, the need for a kind of language that should be comprehensible. 
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Teacher D: I do believe in that native speakers will be a better source in terms of teaching 

EFL learners intonation, because they master it better than nonnative speakers ones and 

they know the rules of applying those variations in the pitch. In a way or another nonnative 

speakers are influenced by their mother tongue and there is a difference for example 

between the Arabic and the English intonation. 

Question five: According to you, is there any relation between fluency and intonation? 

Teacher A: Yes of course, let‟s talk first about the functions of intonation. Intonation has 

also so many functions for example attitudinal function, grammatical…etc. If the learner is 

not aware of these functions he will probably face difficulties in understanding and being 

understood. 

Teacher B: May be a relation between the two. We can develop fluency through 

intonation, stress, rhythm and through exposing learners to native speakers. There are 

many ways in which learners can improve their fluency. 

Teacher C: There is a tight relationship between them. You have first to define fluency 

which means to speak without hesitation, without making mistakes. Let‟s start by priorities 

without making mistakes and speaking in less hesitate manner. It means expressing one‟s 

self using some usual way of communication. I will give you a second definition of 

fluency, if we take someone who speaks one word and then stops and then one word do we 

say he is fluent of course he is fluent…if you speak rapidly without mistakes you get a type 

of intonation to be applied and if you speak slowly you get a type of intonation to be 

applied too. 

Teacher D: Yes there is a big relationship between both. Because I guess when mastering 

intonation you would simply be knowledgeable about different things such as attitudes, 
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emotions of people situations of embarrassment…etc. You would save more effort as an 

EFL learner if you learn intonation.  

Question six: What are the major problems that EFL learners may encounter when they 

are not knowledgeable or informed about the different levels and functions of intonation? 

Teacher A: This is related to intelligibility of fluency it results of lack of awareness You 

have for instance the same sentence it is used to express different meanings for example it 

can be an order, a request yes explanation you can express different emotions etc. 

Teacher B: May be the major problem that they do not care about their use of intonation. 

They just speak spontaneously in addition to the interference of the mother tongue. 

Teacher C: Misunderstanding others. This is the major problem, so there many messages 

that can be explained and said with intonation even in our native language. There is a lack, 

of comprehension and misunderstanding others. So you go to England and talk with a 

native speaker and he replies with one word, may be you will say this person is rude, in 

fact may be he is  waiting for you to say more and to understand you. 

TeacherD: The major problem is misunderstanding, the non-appropriate reaction to 

statement in which into  is used and not known by nonnative speakers.  

Qusetion seven: What are the best activities and strategies yo consider important for EFL 

learners to master the appropriate practice of intonation? 

Teacher A: I think the best practice is repetition and listening to native speakers and 

repetition, so listen and repeat is a very important strategy or tool that is used in teaching 

intonation. 
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Teacher B: They are supposed to listen frequently to natives. A matter of practice English 

phonetics I s a matter of practice the have to listen and do a lot of practice. 

Teacher C: The activities for intonation needs a lot of practice and this practice has to be 

shown in slow intonation. There are videos and also some explanations for students to 

analyse the messages or the intentions of the speakers is important to develop their use of 

intonation. 

Teacher D: I consider that teaching intonation abstractly speaking will not lead to fluency 

ie if you like to propose your learners to get better results you need to rely on  live videos, 

video conferessing for instance if we have internet and the students in the classroom when 

the teacher explain the function of intonation the native speaker highlights the point and 

apply intonation. Give explicit rules and make learners apply those rules. 

Question Eight: The fact of being little or not exposed to intonation; as a basic component 

of speech in EFL classroom, may not help learners to be fluent as should be, so what kinds 

of solutions can you propose to solve this problem? 

Teacher A: To raise learners awareness about intonation, provide learners with explicit 

instruction in teaching into not only in the module of  phonetics and phonology the latter 

and the module of oral expression should go hand in hand we should teach phonetics and 

phonology in the other modules. 

Teacher B: One of the solutions is to include it as a lesson as a separate lesson in 

phonetics module for second years and to show the importance of this aspect of 

pronunciation. 

Teacher C: There are a lot of opportunities. You have smart phones, TV you put yourself 

in the situation in which you can learn just imitate. 
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Teacher D: I guess, we need a lot of innovations in the teaching of phonetics and 

phonology in the Algerian universities. Computers, videos, vivid way of teaching. Another 

way I guess very important is to add another year we may go through all these aspects of 

phonetics. 

Question nine: As a phonetic and phonology module teacher, do you have any further 

suggestions or comments you would like to add about the use of intonation to develop EFL 

learner‟ fluency. 

Teacher A: Actually, I am convinced that intonation is a very important aspect not only of 

pronunciation, but of language in general, because having just good pronunciation does not 

mean to speak or to produce individual sounds in isolation, but also be able to pronounce 

them in combination. Also to speak with appropriate rhythm, stress, pauses and intonation 

according to the context. It is very important in determining into is it rising or falling. So, 

here different meanings surprise, question…etc. Unfortunately, the time allowed for the 

module of phonetics and phonology is not sufficient at all, the student do not practice I 

would recommend to increase the time allowed for the module. 

Teacher B:  I think that we should include it as a lesson in the syllabus as I said. To 

expose them to recordings by native speakers. We encourage them to listen a lot as much 

as possible. 

Teacher C: Ok. I do not have much to say about that, but if we add a third year and this is 

what we used to do in the classical system otherwise we should increase the amount of 

time for teaching phonetics and phonology module. 

Teacher D: Both teachers and students should assume responsibility as far as the use of 

intonation is consider we do not have the authority to change the content of the module, 
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but the student also should try them to learn this aspect which is very important. I would 

suggest adding a year simply to have the time to cover the whole syllabus. 
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Résumé 

Cette étude est basée sur hypothèse que si les apprenants sont bien informés sur 

l‟application de l‟intonation, ils vont certainement, développer leur connaissance de la 

fluidité. A la fin de réaliser le but de cette étude, une méthode descriptive a été adoptée à 

travers l‟utilisation d‟un questionnaire remis à 150 étudiants de la troisième année anglais 

system LMD. En outre, une interview a été adressée aux enseignants du module de la 

phonétique et phonologie au département d‟Anglais à l‟Université de Mohammed Seddik 

Ben Yahia à fin d‟obtenir  des informations sur le sujet enquêté. Les données obtenues 

confirment que le développement de la bonne maitrisé de l‟intonation. De plus, les 

étudiants inclus dans cette recherche semblent être bien informés sur l‟importance de 

l‟intonation à développer la fluidité des apprenants de la langue anglaise comme langue 

étrangère.  
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 ملخص

ونهذا تقىو هاته األطزوحت ا انبحث يىضىع يذي تأثيز َبزاث انصىث عهً وعي انطهبت بفصاحت انهغت. يتُاول هذ   

عهً افتزاض أَه كهًا كاٌ انطهبت عهً درايت جيذة  باطتعًال َبزاث انصىث خالل انخطاب, كهًا سادث فزصهى في 

تحظيٍ فصاحتهى انهغىيت. الختبار يذي صخت انفزضيت انتي يقىو عهيها انبحث, قًُا بإجزاء دراطت وصفيت نًعزفت آراء 

ت انتًكٍ يٍ تىظيف َبزاث انصىث في تحظيٍ انفصاحت انشفىيت. نهحصىل عهً انًعهىياث, انطهبت واألطاتذة حىل أهًي

      -جيجم–بجايعت يحًذ انصذيق بٍ يحيً  -طُت ثانثت نغت إَجهيشيت -372طانبا يٍ أصم  251قًُا بتىسيع اطتبياٌ ل

                                                                    طاتذة يقياص انصىتياث بُفض انقظىأ 4وإجزاء يقابهت شفاهيت يع 

 وحت باإلضافت إنً دنك فقذ تبيٍ    إٌ انُتائج انًتحصم عهيها أكذث صحت انفزضيت انتي تقىو عهيها هاته األطز       

نتحظيٍ انكفاءة انشفىيت.   انطهبت انًشاركيٍ في هاته انذراطت عهً درايت تايت بًذي أهًيت انتًكٍ يٍ َبزاث انصىث  

 

 

 

 

 

 

 

 

 

 


