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Abstract  

Since the world has witnessed remarcable improvement in economics and technology, 

English for Specific Purposes (ESP) teaching has become a crucial subject in learning foriegn 

languages, which has been revolutionised with the integration of ICTs tools as they provide 

learners the ability to interact with native speakers of English language from different 

language backgrounds in real life contexts. This research which is entitled as ‗‘Investigating 

Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication the 

case of third year International Business students Department of Commercial Sciences‘‘ aims 

at defining the needs assessment in ESP from the academic perspective and its importance in 

EBP teaching-learning process, by shedding light on its application in Business English (BE) 

classes and exploring the university students‘ difficulties in learning English language skills 

in BE as future employees in the field of business, and ESP teachers‘ constraints in achieving 

effective teaching in what concerns the needs of their BE students. Two questionnaires were 

used as tools for collecting information on Needs Analysis in EBP from different sources (the 

first questionnaire was addressed to 10 ESP teachers, while the second questionnaire was 

administered to 50 third-year-International Business students at the department of Business 

and Commerce Sciences in Mohamed Seddik Ben Yahia, Jijel) in order to show how it affects 

the material design for ESP curriculum and syllabus for English for Business Purposes 

learners in awakenening their awareness of what they need as learners then as future working 

adults; the teachers in adapting their teaching accordingly; the producer of the teaching 

materials in developing their materials to suit Business English learners and cope with the 

students‘ target needs; and the administrator or teaching executives in planning and adapting 

an effective learning system for the sake of creating a congenial academic atmosphere for 

EFL learners in general, improving the teaching quality and the reduction of gap among 

learners and teachers from one hand and teaching methods from the other hand. Ultimately, to 

amend the EBP teaching-learning current situation in the department of Business and 

Commerce Sciences, the study affords some guidelines that pertain to the design of an 

effective EBP curriculum for vocational and occupational purposes within the educational 

institutes. The results obtained from the analysis of the questionnaires supported the research 

hypothesis which is ‗‘If EBP teachers‘ and learners‘ communicative difficulties are well 

identified, thier communicative skills will be improved‘‘. 

Key words: ICTs, Needs Analyis, ESP, EBP, Curriculum Design, BE, ESP Teachers, EFL 

Learners, Communication Skills,  
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Introduction 

English for Specific Purposes (ESP) is considered as a trend of learning English as a 

second or foreign language with a strictly utilitarian aim. ESP emerged during the Second 

World War and has kept developing ever since. The determining role played by the USA 

during the period of its emergence not only influenced historical events but also exerted a 

strong pressure on international trade and business relationships. As a result, world science 

and technology transfer have also been conditioned by the mastery of many specific English 

varieties and has resulted to be established now as the first international language.  

These demands and requirements have resulted in the expansion of one aspect of English 

language teaching, namely the teaching of English for Business Purposes (EBP). Within this 

approach, it is proposed that any ESP course should obey a strategy of predetermined 

objectives based on a needs analysis which aim is to identify what students are requiring the 

foreign language for; which in turn helps to specify as closely as possible what exactly it is 

that students have to learn in that language.  

 1. Background of the Study                                          

Regarding the speedy growth of technology and scientific research that have occurred in 

the world, it is commonly acknowledged that the English language has taken a place of pride 

in all the parts of the world; a fact that is considered as a natural outcome to globalization. In 

this regard, English has evolved until it became the world‘s first communication language and 

accordingly many people and organizations use it in both written and oral communications. 

As a result, many countries in the world have become wide open to the whole globe because 

they have adopted the teaching of English in their curricula, either as a foreign language 

(EFL) as in the case of Algeria, Morocco and Tunisia, or as a second language (ESL) as in 

Saudi-Arabia, Egypt and Jordan. 
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Starting from the 1950‘s, the need for the study of English from all over the world 

launched a quest for the best method to cater for the needs of the growing demands in the 

industry of foreign language teaching, for instance, whether all the students need the very 

same language skills. For the first time, learners‘ needs have become the spearhead which 

triggered both language teaching and learning. As a result, the concern to make language 

courses more relevant to learners‘ needs led during the 1970‘s to the emergence of English for 

Specific Purposes (ESP). 

This new approach began as a response to a number of practical concerns. First and 

foremost, the need to teach immigrants language needed to deal with job situations lead the 

researchers to link how to teach these immigrants just the very English that they need in their 

daily communication situations. Moreover, the preparation of non-English background 

students for studying at American and British universities urge researchers to emphasize the 

importance of teaching these learners ESP. Additionally, the need to prepare materials for 

students who had already mastered General English (GE) encouraged the scholars to adopt 

ESP as an essential subject in their curricula (Boukhentache, 2016, p: 2). 

The term ESP is defined as: ―the area of inquiry and practice in the development of 

language programs for people who need a language to meet a predictable range of 

communicative needs.‖ Swales, 1992: 300). As a sub-branch of English language teaching 

and learning, ESP has gained wide interest and popularity over the world. It became 

commonly known that ESP is the type of English that is issued for teaching specific purposes: 

business, technology, nursing, engineering, etc. Furthermore, studying English is no longer 

restricted to English learners, but it is now taught in many other departments, such as: 

business departments, economic departments, computer sciences‘ departments, medicine 

departments, etc. 
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 Additionally, it also includes many other divisions such as: EST (English for science and 

technology), ELT (English Language Teaching), EAP (English for academic purposes), EOP 

(English for occupational purposes), EMP (English for medical purposes), and English for 

business purposes (EBP) on which we are conducting our research.  

However, Needs Analysis in ESP contexts can be a vital asset for teachers of ESP to 

identify their learners‘ key requirements or needs and determine the areas in which they are 

lacking skills. Needs Analysis can, therefore, be defined as the process that gathers 

information from learners, teachers and language courses to find out what language skills the 

learners need to develop for their future careers, why they should develop those specific skills 

and how they develop them in the best ways possible?  

Against this background, this study was undertaken during the academic year 2017-2018 

at the university of Mohamed Seddik Ben Yahiya Jijel to define and assess the English 

language needs of Business English of ESP teachers and EBP learners in Business and 

Commerce Department to make a link between the Business English acquired in Algerian 

universities in the field of international business studies and the field of business context they 

will be working  with business staff from different language backgrounds.  

The data of this study was collected from different sources, including: an in-depth study 

of previous studies that were carried out by specialists in the area of Needs Analysis, ESP 

teachers, and EBP students.  

2. Statement of the Problem 

As it was stated above, Algeria is amongst the countries that adopted ESP in developing 

the status of specific English types in universities and companies that hire foreign expertise. 

In this regard, ESP gained an importance and is now taught in different departments of 

Algerian universities in order to cater the different requirements of learners and equip them 

with a certain English proficiency level for a situation where the business language is going to 
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be used. However, EBP learners at Business and Commerce Department fail to acquire the 

necessary knowledge, skills and expertise in this area. Accordingly, ESP teachers who are 

supposed to present successful lessons and give valuable guidance for third year International 

Business students who may encounter many difficulties that hinder the process of BE 

language teaching and learning all together.  

In this regard, the study offered significant insights on the obstacles in teaching English 

for Specific Purposes at Business and Commerce departments, this includes: the absence of 

Needs Assessment and therefore inability to subsequently tackle and cover the real needs of 

the learners; inexperienced teachers - among whom many are our classmates of the current 

academic year or are last year‘s English Department graduated students- are not specialists in 

the field of EBP; the lack of teaching authentic materials, and most importantly the absence of 

a Business English specialized course book and predetermined objectives that are defined in 

teaching ESP and that need to be achieved according to the Needs analysis results. As a result, 

the students fail in their attempt to acquire the Business English knowledge. 

3. The Purpose of the Study 

        This research, as a matter of fact, aims at proving the importance of NA in EBP courses 

in the sense that they motivate International Business learners, arouse their interests and 

expose them to the real language practice in their communities. Furthermore, we aimed 

through this modest work to identify the situation of teaching EBP in Business and Commerce 

Departments in Algerian universities and the influence of ineffective Needs Analysis of EBP 

students on their future job performance as International Business employees. As a matter of 

fact, despite the great importance of English language, little attention is given to NA in ESP 

teaching at Business English departments in Algerian universities. 

          The purpose of this study then is: 
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 To explore, from one hand, the standpoint of International Business third year students 

as far as Business English language needs are concerned (wants, lacks and 

necessities);     

 To explore, from the other hand the standpoints of ESP teachers as to the EBP held;   

 To draw an analogy between the two previous stances so as to highlight and posit 

feasible guidelines for the design of a task-based syllabus for vocational purposes ; 

 To clarify the individual specific needs analysis that current EFL learners will  

encounter as future business staff in their day-to-day English language use including  

the communication difficulties at workplace and shed the light on the needed business 

skills of non native speakers staff; 

 To increase awareness of the lack of specific Algerian universities‘ authentic ESP 

materials designed for EBP learners;  

 To examine the application of NA for ESP practitioners, adapt effective strategies, 

design Business-English-relates curricula in ESP textbooks and provide ICT materials 

for use in the EBP classrooms ; 

4. Research Questions 

 This research question entails to investigating the following list of questions: 

 What difficulties are incountered by international business students at the department 

of commercial sciences in learning business communication ? 

 What difficulties are incountered by business english teachers in teaching EBP at the 

department of commercial sciences ? 

 How both EBP teachers and learners overcome those difficulties ? 

5. Research Hypothesis 

The present study proposes the following hypotheses: 
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 If EBP teachers‘ and learners‘ communicative difficulties are well identified, thier 

communicative skills will be improved.  

6. Data Collection Tools 

In this research paper, the target population is: third year International Business students 

and their ESP teachers in the department of Business and Commerce Sciences in order to test 

our hypothesis and achieve the aim of the research, a quantitative analysis of collected data is 

carried out. So two questionnaires were adminestered in relation to the theoretical part of the 

study, to a randomly selected population of the Business and Commerce Department at 

Mohammed Seddik Ben Yahia University to give a clear vision on Na of the EBP 

practitioners in educational contexts in terms of needs, lacks and wants, constraints and 

problem areas in conducting an effective BE Needs Assessment for better teaching-learning 

outcomes. The first one was adminesterd to 10 EBP teachers and the second one was 

administerd to 50 EBP students (both of the mat the department of commercial sciences, Jijel 

university). Then, we started by the analysis of the EGP teacher- learner‘s needs, providing 

information about the ESP learning-teaching processes in the fields of ESL and EFL and 

identify problems and needs areas for both teachers and learners. Then, we pointed the 

influence of the absence of NA implication on International Business third year learners as 

future business staff by analyzing the Needs Analysis of current business staff weaknesses in 

using Business English. 

7. The Structure of the Dissertation 

         The dissertation in hand is divided into two chapters. The first chapter which is the 

theoretical part devided into three sections: the first section offers a review that helps defining 

the concept of ESP, its types, characteristics, and importance for ESL and EFL learners in 

acquiring English with the most learners‘ needed skills in a natural way and equip them with a 
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certain proficiency level for a situation where the target language is going to be used. The 

second section presents the Needs Analysis in ESP and ESP course design, its different types 

and purposes for conducting a Needs Assessment. The third section investigates Business 

English in curriculum design and the application of NA in Business English Curriculum with 

the growing needs of mastering the Business English language in the globalised modern 

business world. The second chapter the fourth chapter is the practical part of the study also 

devided into two sections: the first section analyzes and interprets the data gathered from 

teachers‘; students‘;however , the second section provides pedagogical suggestions and 

recommendations to overcome the existent obstacles in ESP teaching-learning process and 

more specifically EBP practitioners. 
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SECTION ONE 

AN OVERVIEW ON ESP 

 

 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

8 

 

Introduction 

Since  1960s, the  term  English  for  Specific  Purposes  (ESP)  has  been  used  

significantly  in  the field  of  language  teaching  when  both  teachers  and  applied  linguists 

observed  that the  General  English  courses  did  not  satisfy  neither  the  learners‘  needs  

nor  their  interests . Teaching English, thus, has become a need especially in the EFL 

countries as it has become the dominant language in science, technology, media, education, 

and business. Moreover, selecting the appropriate materials for teaching ESP plays an 

important role in the effectiveness of ESP courses and helps in introducing the language in 

authentic situations as well. 

The  current  chapter  brings  to  light  the  effectiveness  of  selecting  materials  in  ESP 

 contexts. For this reason  it is divided into three  main  parts.  The  first  part  intends  to  give  

an  overview of  ESP :   its  definition ,  features,  history,  and  types.  The  second  part  

tackles  the  importance  of  teaching  ESP ,  its  purpose,  and  the  role  of  the  teacher. The  

third  part  attempts  to  highlight  the  importance  of  selecting  materials  in  ESP  classes. 

1. Definitions of ESP 

Creating  more  specific  and  significant  contents  of   language  courses  with  regard  to  

learners‘ desires  was  one  of  the  main  changes  that  has  been  occurred  in  the  field  of  

language  teaching from the  1950s  to  1970s.  Numerous  definitions  for  ESP  have  been  

suggested  by  various  linguists  and researchers  in  the  field  of  language  teaching. 

A  broad  definition  for  ESP  was  provided  by  Mackay  and  Mountford  (1978, p.2)  in  

which  they describe  ESP  as : 

  … generally  used  to  refer  to  the  teaching  of  English  for  a   

clearly utilitarian purpose.  This purpose is usually defined with reference to  

some occupational requirement. For example: For international telephone operators 
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… or vocational  training  programs…  or  hotel  and  catering  staff 

… or  some academic  or  professional  study… or  engineering (p. 2). 

Meaning  that  using  the  English  language  in  real  world  contexts  is  the  core  

objective  behind learning  it.  Thus,  learners  need  to  acquire  particular  language  skills  

that  enables  them  to  act successfully  in  their  specialized  fields  (academic,  occupational,  

and/  or  scientific).  In  addition,  ESP for  them  is  regarded  as''…a  restricted  repertoire  of  

words  and  expressions  selected  from  the  whole  language  because  that  restricted  

repertoire  covers  every  requirement  within  a  well  defined  context, task  or  vocation''  

(p.4). 

A  similar  definition  has  been  suggested  by  Robinson  (1980, P.3)  in  wich  she  

argued  that  an ESP  course  is  ''purposeful  and  is  aimed  at  the  successful  performance  

of  occupational  or  academic roles.'' (As cited in Hidayet Hemche & Bereksi Reguig, 2014, 

p.32). 

ESP  was  described  as ''…situations  where  the  student  has  some  specific  reasons 

 for  wanting  to learn  a  language''  ( Harmer,  1983,  p.1). 

Widdowson  (1983,10)  stated  that  ''ESP  is  simply  a  matter  of  describing  a  particular  

area  of language  and  then  using  this  description  as  a  course  specification  to  impart  to  

learners  the  necessary  restricted  competence  with  this  particular  area.''  (As  cited  in  

Elzbieta  Jendrych,  2013)  in other  words,  ESP  primary  concern  is  emphasizing  some  

language  skills  that  are  required  in  oredr  to function  competently  in  a  particular  

context. 

According  to  Munby  (1978),  ESP  courses  are  ''those  where  the  syllabus  and  

materials  are determined  by  the  prior  analysis  of  the  communication  needs  of  the  

learners''  (p.2).  Meaning  that, ESP  courses  have  to  pass  through  an  investigation  of  

learners‘  interests  and  needs  as  a  primarly step  before  designing  them.  Consequently,  
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the  focus  has  to  be  on  both  the  syntactic  and s emantic levels  of  language  and  not  

only  on  the  subject  area  of  learners. 

From  another  point  of  view,  the  role  of  needs  analysis  was  emphasized  by  

Robinson  (1991). In her definition, she  relied  on  two  fundamental  pillars.  The  first  one  

is  that  ESP  is ''normally  goal directed'',  and  the  second  one  considered  needs  analysis  

as  the  cornerstone  of  ESP  courses.  (As cited  in  Dudley-Evans  &  St. Jhon,  1999,  p.3) 

Hutchinson  and  Waters  (1987) define ESP  as ''… an  approach  to  language  teaching  

in  which  all  decisions  as  to  content  and  method  are  based  on  the  learner‘s  reason  for  

learning '‘  ( p.19 ) . That  is,  ESP  is  seen  as  an  approach  and  teachers  and  linguists  are  

giving  more  emphasise  to what  to  teach  rather  than  how  to  teach  meaning  the 

 ‗content‘  which  should  be  selected  according  to  learners  or  students‘  needs.  This  idea  

was  strengthned  by  Hutchinson  and  Waters  (1987)  in  ''ESP  must  be  seen  as  an  

approach  not  as  a  product ''  meaning  that,  ESP  does  not  imply  a specific  kind  of  

language  teaching,  methodology,  or teaching  materials.  The  main  question  that  ESP  

emphasize  is  why  does  this  learner  need  to  learn  a  foreign  language ?  from  this  view,  

the purpose  of  learning  English  became  the  core  in  foreign  language  teaching. From  

another  perspective,  Hutchinson  and  Waters  (1987)  defined  ESP  not   by Showing  what  

ESP  is,  but  rather  by  showing  what  ESP  is  not : 

 A/ Matter of Teaching „Specialized Varieties‟ of English    

The  fact  that  language  is  used  for  specific   purpose  does  not  imply  that  is  a  special  

form  of  the language,  different  in  kind  from  other  forms.  Certainly,  ther  are  some  

features  which  can  be  identified  as     ‗typical‘  of  a  particular context  of  use  and  

which,  therefore,  the  learner  is  more  likely  to  meet  in  the  the  target  situation. But  

these  differences  should  not  be  allowed  to  obscure  the  far  larger  area  of  common 

 ground  that  underlies  all  English  use,  and  indeed,  all  language  use. 
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B/ Matter of Science Words and Grammar for Scientists  

Hotel words and grammar for hotel staff and so on.  When  we  look  at  a  tree,  we  see  the 

leaves  and  branches,  but  their  is  much  more  to yhe  tree  than  just  these- much  of  it  

hidden  from  view  inside  and  beneath  the  tree.  The  leaves  do not  just  hang  in  the  air :  

They  are  supported  by  a  complex  underlying  structure.  In  the  same  way there  is  much  

more  to  communication  than  just  the  surface  features  that  we  read  and  hear.  We need  

distinguish,  as  Chomsky  did  with  regard  to  grammar,  between  performance  and  

competence, that  is  between  people  actually  do  with  the  language  and  the  range  of  

knowledge  and  abilities which  enables  them  to  do  it. 

C/ ESP  is  not  Different  in  Kind  From  any  Other  Form  of  Language  Teaching  

In  that , it should  be based  in  the  first  instance  on  principles  of  effective  and  efficient  

learning.  Though  the  content  of learning  may  vary  there  is  no  reason  to  suppose  that 

 the  process  of  learning  should  be  any different  for  the  ESP  learner  than  for  the  

General  English  learner.  There  is,  in  other  words,  no such  things     as  an  ESP  

methodology,  merely  methodologies  that  have  been  applied  in  ESP classrooms,  but  

could  just as   well  have  been  used  in  the  learning  of  any  kind  of  English. 

1.1. The Meaning of the Word „Special‟ in ESP 

It  is  of  great  importance  to  mention  that  special  language  and  specialized  aim  are  

totally  two  different  concepts.  The  confusion  between  these  two  concepts  was  

primarily  observed  by  Parren (1974). For  a  better  understanding  of  the  idea  of  special 

 language,   Mackay  and  Mountford  (1978)  stated that : ―The  only  practical  way  in  

which  we  can  understand  the  notion of  special  language  is  as  a  restricted  repertoire  of  

words  and expressions  selected  from  the  whole  language  because  that restricted 

 repertoire  covers  every  requirements  within  a  well-defined  context,  task or vocation 

(p.4)‖.  
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Specialized  aim,  conversely,  refers  to  the  reason  behind  learning  a  language,  rather  

than  the  nature  of  the  language  they  learn.  (Mackay & Mountford, 1978) 

Thus,  the  word  ‗special‘  in  English  for  Specific  Purposes  (ESP)  refers  to  the  aim  for  

whcih  learners  learn  a  particular  language  and  not  to  a  particular  jargon  they  learn. 

(As cited in Kristen Gatehouse, 2001, p.5) 

1.2. ESP VS. General English  

A  question  which  could  be  asked  is  ‗‗what  is  the  difference  between  ESP  and  

GE ? ‗‘  In  fact,  Hutchinson  and  Waters  (1987)  gave  a  consise  and  precise  description  

that shows  the  main  difference  between  the  two  approaches  in  the  following  quotation 

 ‗ in  theory  nothing,  in  practice  a  great  deal (p.53)‖. 

In  traditional  methods,  teachers  were  teaching  everything  about  the  foreign  

language  without paying  attention  to  students‘  needs  or  interests,  whereas  nowadays  

teachers  are  more  aware  about  the  vital  role  of  conducting  a  needs  analysis  before  

starting  to  teach  and  that  helps  both  teachers  and  learners  to  achieve  the  anticipated  

goals  in  a  short  time. 

ESP  and  EGP  differs  mainly  in  the  method  of  how  the  learning  objectives  being  

determined and  applied.  ESP  is  objective-oriented  learning  (based  on  specific  

objectives),  while,  EGP  is  aim-oriented  (determining  learning  objectives  is  not  

required). 

On  one  hand,  ESP learners  are  generally  working  adults  who  are  interested  in  

learning  only the  bit  of  English  they  need  either  in  their  study  or  work  contexts,  they  

have  already started  to  study  English,  so  they  are  intermediate  or  advanced  level.  

Teachers in  this  approach  are  involved  in a ''training operation'' so  they  focus  more  on  

training,  and  their  biggest  aim  is  to  meet  the  needs  of  particular  learners . As  English  
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is  intended  to  be  used  in  specific  vocational  contexts,  the  selection  of  the  appropriate 

content  is  easier.  Thus,  it  is  important  for  the  content  in  the  syllabus  to  have  a  high  

surrender value,   most  relevant  to  the  vocational  context.  Since  ESP  courses  are more  

specific,  the  ESP  practitioner  needs  to  maintain  various  roles  and  use  different 

 teaching methods  in  order  to  transmit  the  required  knowledge  for  his/ her  learners. So  

here  teachers‘  must identify  the  learners  needs  as  a  first  step  which  in  its  return  helps  

in  setting  the  teaching strategies,  materials,  and  the  level  of   learners  (Robinson,  1991). 

On  the  other  hand,  heigh  school  students  are  the  ones  who  are  interested  in  

learning General  English  in  order  to  improve  overall  English  competence  involving  a 

 range  of  skills (reading,  speaking,  listening,  vocabulary,  grammar  and  pronunciation).In 

addition  the  EGP  courses  are  imposed  to  pupils  at  schools  and  their  ultimate  aim from  

learning  EGP  courses  is  to  succeed  in  the  exams. Teachers  in  this   approach  are 

 involved  in  ''educational  operation'',  so  they are focusing  more  on  education  rather  than  

on  training  as  in  ESP  approach.  In  General  English,  the  learners‘  future  needs  are  

impossible  to  predict,  therefore,  the  content  is  more  difficult  to  select.  Consequently,  it  

is  important  for  the  content  in  the  syllabus  to  have   a  high  surrender  value. Hutshinson  

and  Waters  (1987)  stated  that  ''What  distinguishes  ESP  from  General  English  is  an  

awareness  of  the  need''. 

All in all, ESP approach is learner centered where the leaeners needs are valued, 

wherease, EGP approach is language centered and the focuss is on all the language skills 

besides the cultural aspects of the English speaking community. 

1.3. The Sgnificant Features of ESP 

The  educational  situation  is  the  basis  for  teaching  a  specific  language.  Strevens  

(1988)  from  one  hand  identifies  two  key  characteristics  of  ESP  courses  which  he  

referred  to  as  absolute  and variable  characteristics. 
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1.3.1. Absolute Characteristics   

 ESP  is  defined  to  meet  the  specific  needs  of  the  learner ; 

 The  content  of  the  material  is  relevant  to  a  particular  science,  occupation  or  

activity ; 

 It  revolves  around  the  specific  language  of  a  branch  of  knowledge  or  life  in  

terms  of  structure,   vocabulary,   and  the  meaning  of  words ; 

 It differs from  the  teaching  of  general  language ; 

1.3.2. Variable Characteristics  

 Does  not  adhere  to  the  teaching  of  a  particular  skill  of  language ; 

 It  is  not  taught  based  on  pre-established  methods  (cited  in  Bojović,  2007,  p. 

488) ; 

Duddley –Evans  and  John  (1998)  from  another  hand  offered  a  modified  definition 

 for  ESP  and  express  their revised  view  on  the  essence  of  ESP  from  two  perspectives:  

absolute  characteristics  and  variable characteristics. 

1.3.3. Absolute Characteristics 

 ESP  is  designed  to  meet  specific  needs  of  the  learners; 

 ESP  makes  use  of  the  underlying  methodology  and  activities  of  the  disciplines  

it  serves; 

 ESP  is  centered  on  the  language  (grammar,  lexis,  and  register),  skills,  discourse 

 and  genres   appropriate  of  these  activities. 

1.3.4. Variable Characteristics 

 ESP may be related or designed for specific disciplines; 

 It  may  use,  in  specific  teaching  situations,  a  different  methodology  from  that  of   

         General English;  
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 It  is  likely  to  be  designed  for  adult  learners,  either  at  a  tertiary  level   

           institution or  in  a  professional  work  situation;   

 It  could  be  used  for  learners  at secondary  school  level; 

 It  is  generally  designed  for  intermediate  or  advanced  learners; 

 Most  ESP  courses  assume  basic  knowledge  of  the  language  system,  but  it can                     

be used  with   beginners  (p. 45). 

It  is  worth  mentioning  that  the  absolute  characteristic  which  indicates  that   ‗‘  ESP 

 is  in  contrast  with  General  English  ‗‘  was  removed  by  Dudley  and  John  and  they  

included  more  varibale  characteristics  instead.  Also,   they  declared  that  it  is  not 

 necessarily  for  ESP  to  be  connected  to  a  certain  discipline. 

1.4. Historical Backgruond and the Factors of the Emergence of ESP 

English  for  specific   purposes (ESP)  has  become  one  of  the  most  noticeable fields  

of  EFL  teaching  since  the  early  1960s‘  as  teachers  and  linguists  noticed  that  the  

General  English  courses  did  not  go  together  with  students  needs.In  the  scope  of  ESP  

origins,  Hutchinson  and  Waters  (1987)  noticed  that  there  are three  main  reasons  that  

led  to  the  emergence  of  ESP. 

1.4.1. The Necessities (The Demands of a Brave New World) 

The  end  of  the  Second  World  War  in  1945  has  marked  by  a  conspicious  change 

that  has  never  been  experienced  before  in  scientific,  technical  and  economic  activity 

 on  an  international  scale.  Technology  and  commerce  were  the  most  effective  domains 

 that  helped  in  creating  a  unified  world.  The  dominance  of  these  both  fields  gave  rise  

to  a  need  for  a  universal  language,  at  that  time,  it  was  Enlish. 

The  goal  here  was  to  generate  a  group  of  people  who  want  to  learn  English 

because  it  was  the  key  to  the  international  currencies  of  both  technology  and  

commerce,  rather  than  learn  it  just  for  the  prestige  of  knowing  the  English  language.   
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As  English  became  an  international  language  of  commerce  and  technology,  it  presents  

new  knowledgable  people  who  realy  know  the  purpose  behind  learning  this  language  

particularly. The  Oil  Crises  of  the  early  1970s‘  worked  as  an  accelator   factor  for  this  

development which in   returns  come-up  with  a  substantial  flow  of  financial  resources  

and thus  Western  expertise  into  the   Oil-rich  countries.  English  then  became  very  

important  and commercial  pressures  started to  exert  an  influance. 

The  restriction  of  both  money  and  time  led  to  the  creation  of  effective  courses  

with  clearly  specified  aims.  Reducing  pressure  on  the  language  teaching  occupation  to  

deliever  the  necessary  needs  was  the  general  effect  of  all  this  development. 

1.4.2. Revolution in Linguistics 

The  second  remarkable  reason  that  has  a  great  influence  on  the  emergence  of  

ESP  was  a  revolution  in  linguistics.  Describing  the  rules  of  English  usage  – grammar  

at  first  phase-  was  the  main  concern  of  the  traditional  linguists.  In contrast,  modern  

linguists  shifted  attention  away  from  describing  the  features  of  language  usage  to  find  

out  the  usage  of  language  in  real  world  situations.  Moreover,  one  essencial  finding  of  

this   research was  the  variation  between  the  spoken  and  written  language  from  one  

context  to  another  and  in  different   ways. This  intersection  between  these  two  ideas  

come  up  with  defining  specific  English  courses  for  particular  groups  of  learners.  The  

period  between  1960s‘  and  1970s‘   was  witnessed  by  a  flow  of  research  studies  which  

were  mostly  conducted  in  the  area  of  English  for  Science  and  Technology  (EST), 

(Ewer  and  Latorre, 1969;  Swales,  1971;  Selinker  and  Trimble, 1976) are  among  the 

 researchers  who  were  publishing  their  woks  in  this  period  (Hutchinson and Waters, 

1987, p. 7). ‗‗ Tell  me  what  you  need  English  for  and  I  will  tell  you  the  English  that  

you  need ‘‘ (p.8) became  the  guiding  principle  of  ESP ,  that  is  the  content  to  be  taught  
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should  be  selected  according  to  learners‘  needs  after  analysing the  linguistic 

 characteristics  of  their  sphere  of  study  or  work  places  contexts. 

1.4.3. Focus on the Learner 

 Another  reason  which  contributed  to  the  emergence  of  ESP  is  the  new  

development  in educational psychology, meaning  it  has  to  do  with  psychology  rather 

 than  linguistics,  here  the  learners  and  their  attitudes  to  learning  are  underscored.  Since  

learners  have  different  interests  for  learning  this  may  has  a  great  effect  on  their  

motivation  to  learn  and  thus  on  the  effectiveness  of  their  learning.  Developing  relevant 

 courses  according  to  learners‘  needs  and  interests  was  paramount.  Taking  texts  from  

the  learners‘  specialist  was  the  standard  way  of  achieving  this  development.  An 

example is taking texts about medicine for medicine learners‘.  Designing  clear  relevant  

English courses  according  to  learners‘  needs  and  interests would   have  a  great  influence  

on  improving  the  learners‘  motivation  for  learning  and therefore   speeding  up  the  

process  of  learning.The  combination  of  these  three  main  reasons  that  led   to  the  rise  

of  ESP  are  working  harder  to  maintain  the  need  towaerd  increasing  specialisation  in  

the  field  of  language   teaching. 

1.5. Types of ESP      

Although  most  researchers  in  the  field  of  English  language  teaching  gave  different 

subdivisions  for  ESP,  They  all  agree  on  the  point  that  ESP  has  three  main  types  

including  English  as a restricted  language  (ERL),  English  for  academic  purposes  (EAP)  

and  English  for  occupational  purposes (EOP). 

1.5.1. English as a Restricted Language (ERL) 

The  language  of  trafic  control  could  be  concidered  as  ‗special‘  as  was  illuminated 

 by  Mackay  and  Mountford  (1978)  since  the  controller  need  only  a  limited  repertoire  

that  serves  his  interests.  This  repertoire  can  be  decided  situationally  in  a  particular  
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context  (p.25).  But  knowing  this  type  of  English  is  not  enouph  to  communicate  

effectively  outside  the  specific  context.  The  language  used  by  waiters,  pilots  and 

 traffic  controllers  are  the  best  examples  of  English  as  a  restricted  language  (ERL). 

1.5.2. English for Academic Purposes (EAP) 

The  international  expansion  in  the  use  of  English  for  both  academic  research  and  

employment  has  played  a  crucial  role  in  the  emergence  of  English  for  academic  

purposes  (EAP) .  To exemplify, the language used for medical studies. Paltridge  and  

Starfield  (2013)  claimed  that  English  for  academic  purposes  (EAP)  is  worried  about  

researching  and  teaching  the  language  required  by  people  who  use  the  language  in  

order  to  implement  academic  tasks  (p.137). Robinson (1980, p.7) suggested that ‗‗English 

for Academic Purposes or study skills, i.e.  how  to  study through  the  medium  of  English  

regardless  of  the  subject  matter  or  of  the  studies''.  In the  same  vein  kennedy  and  

Bolitho  (1984)  claimed  that  ''EAP  is  taught  generally within  educational  institutions  to  

students  needing  English  in  their  studies''  (p.4).  Carter  (1987)  from  another  perspective  

shed  light  on  the  importance  of  this  type  of  English  by  concidering  it  as  the  

backbone  of  ESP  although  he  did  not  make  any  effort  to  develope  it  (p.31). 

1.5.3. English for Occupational Purposes (EOP) 

EOP  is  taught  in  such  a  situation  in  which  learners  need  to  use  English  as  part  

of  their   work  or  profession  (Kennedy  and  Bolitho,  1984: 4).  Learning  English  before,  

during  or  after  the  employments  have  been  manipulated  in  their  work  plays  a  crucial 

 role  in  selecting  the  courses  to  be  taught  because  the  content  selected  for  an  English  

program  for  a  learner  who  is  really  engaged  is  totally  different  from  a  program  for  a  

learner  who  is  an  expert  worker  in  his  specialist  but  need  to  learn  English  in  order  to  

use  it  in  his  profession.  English  for  techniciens  is  a  good  example  of  English  for  

occupational  purposes   (EOP). 
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Figure 1: ESP Types 

 

 

It  is  worth mentioning   that  for  Hutchinson  and  Waters  (1987)  EAP  and  EOP  are 

considered as  connected  branches  of  ESP  because  people  can  work  and  study 

simultaneously. They  argued  that  ―people  can  work  and  study  simultaneously;  it  is  also  

likely  that  in  many  cases  the  language  learnt  for  immediate  use  in  a  study  

environment  will  be  used  later  when  the  student  takes  up,  or  returns  to,  a  job‖  (p. 

06). From  another  point  of  view,  Robinson  (1991)  shows  the  distinction  between  EAP 

 and EOP  by  pointing  out  that  ''EAP  is  thus  specific  purpose  language  teaching 

differentiated  from  EOP  by  the type  of learner : future  or  practicing  student  as  opposed 

to  employee  or  worker''  (p.100). 

2. The Importance of Teaching ESP 

Since  most  modern  professions  rely on  English  as  a  necessary  component  of  their  

work,  it  becomes  the  most  important  language  of  international  communication. Thus,  

ESP Types 

English as a Restricted 

 Language (ERL), used 

      only for specific  

   contexts, e.g. English 

of a pilot, or a waiter 

English for Occupational 

      Purposes (EOP), 

       e.g. English of  

           Technicians 

English for Academic        

   purposes (EAP),  

   e.g. English for  

     medical studies 
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students  of  various  professions  were  taught  ESP  in  order  to  be  able  to  use  English  

successfully  and  effectively  in  their  daily  communications. 

Harding  (2007)  stated  that  ‗‘  In  ESP,  the  purpose  for  learning  the  language  is  

paramount  and  relates  directly  to  what  the  learner  needs  in  their  vocation  or  job ‘‘ 

(p.6).  Therefore,  it  is  very  motivating  for  learners  because  it  enables  them  to  

implement  what  they  learnt  in  classrooms  in their  real  life  situations  (  study  or  work)  

because  ESP  combines  between  both  a  subject  matter  and  English  anguage  instruction. 

   Stern  ( 1989)  argued  that  ESP  teaching  objectives  are  of  four  types :  profeciency, 

knowledge,  affective,  and  transfer.  Starting  with  ‗profeciency ‗  which  is  interested  in  

mastering  both  the  productive  and  receptive  skills  of  the  language  as  reading,  writing,  

listening ,  and  speaking.  ‗Knowledge‘   tends  to  help  learners  to  acquire  the  linguistic 

 and  cultural  information. The  former  involved  language  analysis  and  the  consciousness  

of  the  systematic  aspects  of  the  language,  whereas  the  latter  has  relation  with  the 

 control  of  socio-cultural  rules  (  mastering  of  the  norms  of  society,  values,  and  

orientation.  Furthermore,  ‗affective‘  aims  at  developing  the  positive  feelings  towards  

the  subject  of  the  study  including  attitudes  towards  attaining  second  language  learning.  

Ending  with  ‗transfer‘  which  is  concerned  with  the  ability  to  generalize  from  what  has  

been  learnt  in  one  situation  to  other  situations  (p.209). 

To  sum  up,  ESP  courses  helps  EFL  learners  to  use  the  target  language  effectively  

and  competently  as  they  recognized  its  norms,  values,  and  develop  positive  attitudes  

and  feelings  towards  learning  English  language. 

2.1. The Purpose of Teaching ESP 

Why ESP?  Or what is the purpose behind teaching ESP?  As  a  matter  of  fact,  there 

 are  three  main  reasons  that  make  teaching  ESP  of  a  great  importance  in  the  field  of  

language  teaching.  The  first  reason  is  learning  speed,  in  order  to  speed   up  the  



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

21 

 

acquisition  of  the  required  linguistics  items  and  it  gaves  learners  the  advantage  of  

learning   what  they  want  when  they  need  it,  also  it  gives  them  the  chance  to  learn  in  

an  intensive  and   motivated  context.  The  second  reason  is  learning  proficiency,  here  

the  needs  analysis  is  of  great  importance  since  it  helps  teachers  in  determining  clearly  

the  necessities  of  their learners. Learners  use  the  maximum  of  their  learning  resources  

in  order  to  acquire  specific,  pre-identified linguistic  items  and  skills.  Learning  

effectiveness  is  the  third  reason  that  makes  teaching  ESP  of  crucial  value,  as  learners  

are  prepared  for  further  job  related  tasks  in  English  they  are  ready  to use  the  language  

appropriately  and  correctly  in  their  job  related  tasks,  as  a  result  there  will  be  a greater  

academic  performance ( Chris Wright, Ph.D.article 1992 ). 

2.2. The Role of Teachers in Teaching ESP 

Many  researchers  in  the  field  of  language  teaching  agree  that  the  ESP  teacher 

 occupation  includes  more  than  just  teaching.  For  that  Dudley-Evans  and St.John  (1998)  

forechoose  to  use  the   specific,  the  methodology  has  to  be  changed.  The  teacher  in 

 the  ESP  classes  is  no  more  concidered  as  the  only  source  of  knowledge,  but  often 

 students  themselves  are  regarded  as  the  primary  knowers  of  the  content  of  material.  

The  principle  role  of  the  teacher  is  to  create  authentic  communications  in  the  

classroom  on  the  bases  of  students‘  knowledge 

♦ Course Designer and Material Provider: Planning  the  course  and  providing materials 

 for  it  is  one  of  the  main  responsibilities  of  the  teacher .  The  teacher‘s  role  is  not  

restricted  only  in  preparing  suitable  number  of  copies  for  the  class,  but s/he  has  also  

to  adapt  the  materials  when  necessary  by  avoiding  the  unappropriat  ones  or  by  writing  

his / her  own.  How  specific  those  materials  should  be  is  one  of  the  principle  debates  

in  the  field  of  ESP.  Materials  that  cover  a  wide  range  of  domains  are  supported  by  
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Hutchinson  et  al. (1987 :165) who  argue  that  the  grammatical  structures,  functions, 

 discourse  structures,  skills,  and  strategies  of  different  disciplines  are  identical. 

♦  Collaborator :  In  order  for  the  specific  needs  of  the  learners  to  be  satisfied ,  the  

ESP  practitioner  has  to  work  hand  in  hand  with  field  specialists  to  prepare  the  

different  materials  that  are  going  to  be  used  in  the  ESP  class.   They  should  also  

modify  the  methodology  and  activities  of  the  target  discipline. Subject  specialists  are  in 

 charge  of  providing  texts  and  recordings   for   exploitation  or  advise  on  questions  or  

activities. This  collaboration  does  not  have  to  result  at  the  development  stage and  can  

increase   as  relates  to  team  teaching  ( a possibility  discussed  by  John  et  al. (1988)). The  

ESP  practitioner  must  collaborate  with  learners  if  the  team  teaching  is  not  an  option  

because  generally  learners  are  more  familiar  with  the  specialized  content  of  the  

materials  than  the  teacher  him / herself. 

♦ Researcher :  Investigating  the  aims  of  the  learners, as  a  first  step,  in  order  to  find 

out  what  they  want  to  accomplish  is  one  of  the  principle  roles  of  the  ESP  practitioner 

 as  a  researcher.  As  a  second  step,  the  ESP  practitioner  has  to  take  the  responsibility  

of  designing  courses,  writing  teaching  materials,  and  finding  out  the  specific  interests  

of  the  ESP  learners.  Since  the  ESP  practitioner  has  no  choice  except  of  developing  

the  original  materials,  this  will  lead  directly  to  choose  the  suitable  materials  for  the  

classroom. 

♦ Evaluator :  It  is  a traditional  role  that  is  presented  also  in  the  General classes, but 

in  the  case  of  ESP,  this  role  was  highlited  due  to  its  important.  All the ESP 

practitioners should  be  associated  in  different  kinds  of  evaluation,  and  testing  students 

 is  the  most  common  type  of  assesment.  In  order  to  evaluate   the  students‘  

amelioration  and  the  effectiveness  of  the  teaching  process,  various  tests are  conducted.  

Evaluating  the  courses  and  the  teaching  materials  is  an  other  type of  testing  that  



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

23 

 

occure  in  the  ESP  classes. Since  the  ESP  courses  are  well-adjusted,  their  evaluation  is  

crucial. It  is  very  hard  to  create  one  ESP  course  that  would  satisfy  all  ESP  learners  

because  the  ESP  courses  are  unique,  thus,  the  evaluation  is  a  must. 

 

Figure 2: The Roles of the ESP Practitioner 

3. Characteristics of ESP Courses 

      Carter (1983) suggested three main characteristics to ESP courses: 

3.1. Selecting Materials 

        The word material refers to the different forms and contexts of language use and usage. 

Matrials , thus,  are a  resource  of  teaching  that  aids  in  facilitating  both  teaching  and  

learning  process  and  they  are  used  to  support  the  lesson.  Selecting  ESP  materials  

therefore  helps  in  determining  the  advencement  of  the  course  and  in  underlying  the  

content  of  the  lesson  as well.  Selecting  the  appropriat  materials  helps  teachers  in  

organizing  their  courses  and  in  some  ways  it  may  works  as  an  introduction  to  the  

new  learning  techniques.  Materials  also  can  be  a  kind  of  teacher  reflection ,  ‗‘They  

should  truly  reflect  what  you  think  and  feel  about  the  learning process ‘‘  (Hutchinson  

and  Waters,  1987, p.107).  A  good  provider  should  select  materials  that  are  suitable  for  

the  teaching  objectives  and  they  should  be  based  on  different  interesting  texts  and  
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activities  which  provide  learners  with  a  wide  range  of  skills.  Teachers  has  to  

determine  which  specific  feature  of  ESP  they  want  to  concentrate  on  in  order  to  

choose  the  right  matrial,  but  a  piece  of  material  sometimes  can  be  used  to  develop 

 different  kinds  of  skills as  reading,  listening,  vocabulary,  etc.  Moreover,  materials  

should  work  as  a  link  between  the  existing  knowledge  and  the  new  information  ( 

Hutchinson  and  Waters,  1987 ). 

3.2. Types of Activities with Text 

     Texts  as  a  learning  material  are  a  key  component  in  most  language  programs.  In  

some  situations  they  serve  as  the  bases.  In  ESP  courses,  texts  can  function  as  a  

source  for  new  skills  as  reading,  vocabulary,  and  communicative  skills.  In  order  to  

work  with  a  text  effectively  It  is  very  important  for  the  text  to  involve  all  students‘  

skills  as  much  as  it  is  possible.  Combining  printed  text  with  listening  to  audio-cassette  

or  video-cassette  is  very  preferable.  As much  as  the  ESP  activities  are  concerned,  it  is  

very  essential  to  keep  in  mind  that  the  context  has  to  be  consistent  with  studying 

 subject  matter. 

3.3. Creating a Learning Environment- Motivation 

     An  other  important feature that should be implemented  during  ESP  courses  is  creating  

a  learning  environment.  The  first  step  for  accomplishing  the  learning  setting  goals  is  

creating  a comfortable  learning  environment  in  the  classroom  because  it  helps  in 

reinforcing  and simplifying the  learning/ teaching  process  and  it  works  as  a  support  for  

learners  in  their  work.  Creating a positive learning environment has a strong relation to 

motivation. Motivation  is  an  essential  part  of  students‘  work,  in  the  sense  that  it  

influences  their  future  success  or  failure. It is  the  incentive or  the  willingness  that  

stimulated  us  to  do  our  best  in  order  to  fulfill  a  particular  objective  or aim  in  a  

particular  activity.  Motivation  was  described  by  Harmer (1991) as ‗‘ some  kind  of  
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internal drive  that  encourages  sombody  to  pursue  a  course  of  action ‘‘ (p.14). 

 Motivation  has  a  great  role  which  can  not  be  neglected, thus,  teachers  should  motivate  

their  learners  in  each  activity as  much  as  possible  in  order  to  do  the  tasks  and  

therefore  to  achieve  the  setting  aims  with  pleasure. 

3.4. Purpose Related Orientation 

      Refers  to  the  simulation  of  communicative  tasks  required  by  the  target  setting.  A  

teacher  can  involves  learners  in  various  tasks  to  simulate  conference  preparation, 

 including  the  preparation  of  papers,  reading,  notetaking,  and writing.  As  an  example,  

an  English  course  for  business  engage   students  in  designing  and  presenting  a  unique  

business  venture,  including  market  research,  pamphlets  and  logo  creation.  Learners  in  

such  tasks  are  also  practicing  listening  skills.  The  implementation  is  restricted  because  

they  employ  their  newly  acquired  skills  during  their  ESP  courses  with  their  peers  and  

teacher. 

3.5. Self Direction 

     Turning learners into users is the primary concern of ESP.  Encouraging  learners  from  

their  teacher  is  very  essential  for  self- direction. It  is  of  crucial  important  for  students 

 to  be  encouraged  in  order  to  have  a  certain  degree  of  freedom  to  decide  when,  what,  

and  how  they will  study.  It  is  very  essential  to  teach  high- ability  learners  how  to  

access  information  in  a  new culture. 

3.6. ESP Today 

     Since today English is the number one language of communication in the whole world, 

even among non- native speakers of the language, there has been a great impact on the type of  

ESP syllabus provided. It is without a doubt that EFL and ESL teachers have to teach the ESP 

coirses are now more conscious about the latest developments in theory and methodology in 

the branch of ESP which are: corpus analysis, genre analysis and functional linguistics. 
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Currently, ESP teachers carry the responsibility of designing the courses, creating effective 

learning settings in the class, discovering the needs of their students as well as evaluating not 

only their student‘s performance as in tests, but also their development and the course book 

(s) or the self- produced materials which are particularly designed for a given particular 

course. Today, thasnks to the modern Information and Communication Technologies (ICTs) 

we are now able to shift our ―traditional‖ classes into a more ―approachable and modern‖ 

environment with these facilities. ESP teachers and learners can now obtain more recent and 

useful material utilizing the multi-media tools, like web surfing. In the future, it is estimated 

that distance learning can be a very convenient mode in instructing the ESP adult learners. 

Here is a brief definition of: corpus analysis, genre analysis and functional linguistics: 

3.6.1. Corpus Analysis 

Corpuse analysis is the study of language based on large collections of real life language use 

stored in corpora ( or corpus)—computerized databases created for linguistic research also 

known as corpus-based studies. Almost by definition applied linguistics as was tacitly 

acknowledged when the American Association of Applied Corpus Linguistics (AAACL) 

droped its third A in 2008. Its methodologies can be applied far beyond the discipline itself 

(cf. McEnery et al. , 2006 :8 as cited inCambridge handbooknof corpus lingiustics,478-

497,2015). In the process of language teaching and learning, corpus analysis  has affected 

three major types. The first type lies in improved descriptions of language varieties and 

features which can inform aspects of the language to be taught ; the second makes corpora 

and tools for analysing them available to the teacher ;and  the third puts them directly into the 

learner‘s hands 

3.6.2. Genre Analysis  

          Within ESP compass, genre has been primarily reckoned as ―a tool for analyzing and 

teaching the spoken and written language required of non-native speakers in academic and 
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professional settings‖ (Hyon, 1996, p. 695). Besides, Swales (1990, cited in Bruce, 2008, p. 

29) spells out the defining traits of genre as: 

 A genre is a class of communicative events ; 

 The principal crieterial feature that turns a collection of communicative events into a   

genre is some shared set of communicative purposes ; 

 Exemplars or instances of genres vary prototycally ; 

 The rationale behind a genre establishes constraints on allowable contributions in 

terms of their content, positioning and form ; 

 Adiscourse community‘s nomenclature for genres is an important source of insight ;  

3.6.3. Functional Analysis 

It is a branch of mathematical analysis, the core of which is formed by the study of vector 

spaces endowed with some kind of limit-related structure (e.g.inner product, norm, topology, 

etc.) and the linear functions defined on these spaces and respecting these structures in a 

suitable sense. Also it is a cost reduction technique used to shift the focus from the cost of 

each component to the cost and the value of each function of the product  

 Example of functional analysi in language teaching and learning: 

Perhaps you will never find a job as a linguist, but you should at least try. 

 Perhaps= Adv / you=N / will= Aux/ never=Adv/ find=V/ a job=det+N/ as a 

linguist=P+Det+N/ but=Conj/ you=N/ should= Aux/ at least=Adv/ try=V 

3.7. Mother tongue interference in ESP 

     Lott defined interference as ―errors in the learner‘s use of the foreign language that can be 

traced back to the mother tongue (p. 258). Also Kala and Radhika (2013) suggested some 

factors behind using the mother tongue in EFL classes: 

 Learners have misconceptions that learning English is very difficult;  

 Learning mother language occurs naturally but learning foreign language is felt 
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artificial; 

 The exposure to the mother tongue is more than foreign language;  

 More important is attached to grammatical rules than functional grammer;  

 English is a unique language with respect to phonology, word order, grammatical 

system, etc;  

 Acquisition of vocabulary is very limited,  

 Lack of motivation for learning a foreign language;  

 Lack of experts and native speaketrs to teach proper pronunciation; 

 Lack of standard modals (p. 2-5). 

3.8. ESP Teaching in Higher Education in Algeria 

       Learning English to fulfil communicative needs has become a worldwide concern, and 

Algeria is one of the nations which intends to enhance the status of English, since it is 

considered the language of science and technology. In fact, Hemche (2014) argued that the 

first time that English had been introduced in Algerian educational system in the Second Post 

World War era: the time when Algeria was still under the French colonization. In this sense, 

English was mainly taught by French teachers who used the same methods that were applied 

in France at that time. After independence, the teaching of English was carried on in Algerian 

schools, but mainly as a second foreign language after French (p. 134).  

         Additionally, Hemche (2014) also stated that teaching ESP courses is not a new 

phenomenon in Algeria; however, it goes back to the early 1970‘s when ESP courses began to 

be popular in the Arab World, as it was the case in other parts of the world. In 1988, the 

Algerian Ministry of Higher Education and Scientific Research established three centers in 

Algeria: Algiers, Oran, and Constantine. Their creation resulted from many contacts with 

some British Universities; such as, Glasgow, Manchester, Leeds, Sheffield, Nottingham, and 

Sanford. These centers were responsible for: (1) teaching English to specialists mainly in 
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scientific and technological streams, and (2) supplying specific training to both students and 

teachers in order to further studies in Great Britain and develop ESP teaching curricula to both 

scientific and technological streams (p. 137).  

         In this respect, Hemche (2014) asserted that the role behind the creation of these centers 

was to provide support for teaching ESP in Algerian Universities that set up a connection with 

the British Universities in order to increase the learners‘ level in English. She pointed out that 

despite the fact that these centers provided specific training to both students and teachers, the 

Ministry of Higher Education and Scientific Research in Algeria has never agreed to grant 

these ESP centers an official status. This led to the disintegration of Algiers and Constantine 

Centers through time. The remaining ESP center of Oran continued to fulfil its assigned 

missions. Nowadays, it is used for borrowing books to students, teachers and researchers as 

well as organizing seminars (p. 139).  

        Accordingly, Algeria, like all other oil producing countries, regards the fact that it is very 

crucial to go with the advancements that occur in the world. Consequently, in 1970‘s, the 

Ministry of Energy and Mines established the Highest Institution of Science and Technology 

in order to train specialists in oil and gas in English and developing the scientific and 

technical research. In this sense, English takes part of the program for almost thirty hours per 

week, and its classes include no more than twelve students. Generally, the students who attend 

the Algerian Petroleum Institute (I. A. P.) are adults aged between 19- 21 years old by which 

they start to enter the field of specialism during five years. Besides, these students are taught 

General English at the same rate; ESP is learnt as a continuum of General English on a more 

specific level in which teachers try to expose the learners to the type of English they will need 

either in their future profession or their further education (Kafi, 2015, p. 38).  

The main aim behind teaching those technical courses is to enhance ESP in practice 

rather than in theory, and promote the students‘ skills; such as, scanning, skimming, 
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analyzing, organizing, speaking, and writing. For instance, for the third year Engineering and 

Maintenance students, reading provides them with a special vocabulary; for the fourth year, 

they are prepared to write reports; however, for the fifth year, they focus on oral presentations 

because engineering students should know how to negotiate and create interactions with the 

others. In addition, it is worth noting that learners are taught GE and EST by different 

teachers, and they have to pass a test in order to move to the next level; all of that happens 

under the control of the company (Kafi, 2015, p. 39).  

In 2004, Algerian Higher Education has undergone another reform with the 

implementation of the L. M. D. system. L. M. D. is made of the License with three years of 

study (6 semesters), a Master degree of two years whereas the last period is the Doctorate 

degree of three years of research. Idri (2005) stated that the Algerian Ministry of Higher 

Education and Scientific Research decided to adopt the L. M. D. system in order to 

familiarize the Algerian Higher Education system with the global context, since the Anglo- 

Saxon system has proved to be successful. Also, it has been adopted by many countries all 

over the world.  

In her study, Idri (2005) pointed out that the aim behind adopting L. M. D. system into 

Algerian universities is ―...to create an overall innovation within the Algerian universities to 

permit them follow the flow of real foundations adequate with the evolution of not only 

scientific research and educational techniques, but the world as well‖ (pp. 1- 2).  

Mebitil (2010) affirmed that the main objective of implementing the L. M. D. system in 

Algerian Higher education context is to meet the global needs. It is worth to mention that 

apart from the English departments, English is also taught as a supplemental, but obligatory 

subject in other specialties; such as, biology, economics, physics, political sciences, 

chemistry, mathematics, medicine and so forth. Students who study these specialties are 
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obliged to learn English in order to fulfill particular purposes related to their actual or future; 

academic or occupational careers (p. 24).  

However, Hemche (2014) professed that English courses that are given to learners should 

be perfect and suitable so as to achieve their needs. In her research, she pointed out that 

Algerian Higher education intended, within the implementation of the LMD system, to 

develop the professionalization of Higher Education with preserving the general interest of 

teaching, and allowing students to build up a personalized education plan gradually. 

Moreover, she claimed that the most common courses in ESP are: English for Science and 

Technology courses (EST), English for Banking and Economics courses (EBE), and English 

for Social Sciences courses (ESS) (pp.139- 140).  

Besides, Mebitil (2010) argued that ―at the tertiary level, English is introduced in 

different curricula at different departments nationwide, either as a main subject at the English 

department or simply as an additional but ‗compulsory‘ module‖ (p. 6). In this sense, she 

asserted that it is important to note that the implementation of the L. M. D. system in Algeria 

has encouraged more the implementation of ESP courses. ESP courses are provided in order 

to meet learners‘ specific purposes. In this context, teaching ESP at Algerian Universities has 

its own requirement and challenges, because at English departments, in Algeria, most of ESP 

teachers hold either the Magister or PhD degree, and they are General English teachers who 

have recruited to teach ESP (p. 7).  

Furthermore, although Arabic and French are the two mediums of instruction in Algeria, 

Algerian decision makers realize very well the role of English Language. Zughoul (2003) 

stated that:  

In Arab North Africa, and despite the fact that French has had a strong foothold in Tunisia, 

Algeria and Morocco, it has been retreating and losing a lot of ground to English. In fact, the 
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tendency of what can be termed a shift from French to English in these countries cannot be 

cancelled. (p. 122) 

Besides, despite the fact that ESP is considered as an eminent subject in English, it is still 

faced many obstacles in Algerian universities. Mebitil (2010) argued that among the factors 

that hinder ESP teaching in Algeria, we may cite: (1) time devoted to teach ESP (one hour 

and the half per week is not enough to meet all the learners‘ needs), and (2) General English 

teachers generally are inadequate to teach this subject because they are not prepared to teach 

ESP (p. 8). Thus, the shift from a General teacher to an ESP teacher is considered as a 

difficult task. In this conte, Hutchinson et al. (1987) stated: ―Teachers who have been trained 

for General English teaching or for the teaching of literature may suddenly find themselves 

having to teach with texts that they know little or nothing about‖ (p. 160). In addition, 

Strevens (1988) argued that teachers who have been trained as General English teachers find 

it very difficult to be involved in ESP teaching situations (p. 8).  

 Conclusion  

      The  necessities,  revolution  in  linguistics,  and  the  learners‘  needs  are  the three  main  

factors  that  led  to  the  emergence  of  ESP  and  helped  in  its  popularity. As  the  world  at  

the  present time  moves  very  fast and  people  become  engaging  in  many  activities  so  

they  do  not  have  time to  learn everything  about  a  certain  language.   As  a  result  there  

was  a  shift  in  the  role  of  the  teacher  in  the  ESP  approach  to  become  a  practitioner  

rather  than  just  a  teacher as  in  General  English  approach.  All  these  reasons  helped  

ESP  to  gain  its  importance  in  the  field  of  language  teaching  and  learning.  Moreover,  

using  materials  in  teaching  ESP  learners  has  a  great  impact  on  their  performance  and  

in  enhancing  their  levels.  An  ESP  practitioner,  thus,  has  to  be  aware  about  the  types  

of  materials  that  s/he  going  to  use  in  presenting  his/her  lesson.  So,  s/he  has  to  select  
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the  materials appropriately  from  what  is  available  according  to  learners  needs , interests 

and  according  to  what  support  the  lesson  as well. 

      Putting into nutshell, ESP is not a different variety of English, but it is a contextual and 

needs-based situation, in which some specific purposes of language functions are gained. In 

the sense of linguistic terminology, ESP means what learners need in target situations, or what 

s/he wants about this function of language use and / or what s/he needs are in accordance with 

his/ her views. At this point, an ESP practitioner should conduct a needs analysis to find out 

the students‘ pre- requisites before designing the course. The role that ESP teachers play is 

obviously more complex than the GE teacher. Also, ESP teachers have more responsibilities 

since they are more than just a teacher as they are considered to be ―practitioners‖, who 

besides to teaching, prepare and provide relevant materials, actively take part in developing 

and designing a syllabus, do researches specifically for discovering the needs of the students 

(i.e. conduct a purposeful needs analysis), evaluate the tests, the students and the course 

materials.  
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Introduction 

Within the traditional English language teaching, teachers are outstandingly reckoned as 

the main stakeholder involved whereas learners are often overlooked. Consequently, courses 

have not yielded the anticipated upshots and have proved inadequate in addressing the 

learners‘ needs. As a matter of fact, to ensure that courses remain aligned with the learners‘ 

requirements, it is indispensable to take heed of learners‘ prospective needs, deficiencies, and 

preferences. Along this chapter, we attempt to bestow the most eminent contributions related 

to the concepts of needs analysis in ESP and ESP course design through :providing a depth 

understanding toward the Needs Analysis in ESP in terms of its definition, approaches, 

historical background, who NA is intended for, what the target population is, who collects 

information, what procedures can be used, how the information collected can be purposefully 

and usefully used for all ESP practitioners, and the significance of  Needs Assessment in 

curriculum development in an English language teaching-learning case study especially in the 

application of  English for Specific Purposes‘ course with the growing needs of 

communication for worldwide economic and trade exchanges. 

The ultimate purpose of elaborating those components is that at the end of the discussion 

we will have a better insight to recognize the importance of the Needs Analysis in ESP classes 

and ESP course design in order to raise concerns on providing a better and more appropriate 

ESP teaching-learning environment that is suitable for the learners‘ needs and try to 

implement effective strategies and new methodologies in improving the curriculum by course 

designers as well as providers of training programs who will equally be required to provide 

different kind of useful trainings that cover the needs of the trained , and hopefully 

demonstrate that the proposed program is a respond to a genuine needs.(Pratt,1980) 
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1. The Needs Analysis in ESP 

1.1. Definition of Needs 

The term ―needs‖ refers to the ability to comprehend and produce the linguistic features 

of the target situation.   

      The term ―needs‖ is not a straight forward as it might appear, and hence it is often seen as 

an umbrella term (West, 1994).  Richards et. Al. (1992:242) broadly defined NA as ―the 

process of determining the ―needs‖ for which a learner or group of learners require a 

language, and arranging the needs according to the priorities‖. 

Furthermore, Robinson provides her own definition of needs by distinguishing different 

categories of needs: the 'objective' versus the 'subjective' needs, the needs 'perceived' by the 

'teachers/authorities' versus or opposed to the needs 'felt' by the 'students/learners', 'target' 

needs opposed to 'learning needs', this latter contrasting pair corresponding to 'goal-oriented' 

versus 'process-oriented.' (Robinson, ibid)  

A needs analysis is a useful tool to investigate learners' needs, but as Chambers (1980) 

attempts to show it in his successful article, it is not an easy task. According to him, the first 

step in such an analysis is the attitude to adopt towards the terminology which is implied 

when needs are associated to an analysis which should be, scientifically speaking, objective 

and accurate.  

Therefore, to overcome this aspect of difficulty, Chambers proposes to see in needs 

"priorities" which are established by needs analysis as the first essential step. These priorities 

will determine in reality the ultimate objectives to be fulfilled and the form, the ways and the 

functions to which the English language will be put.  
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1.2. Definition of Needs Analysis 

Needs Analysis (otherwise known as Needs Assessment) has been generally understood 

as the identification of priorities and difficulties faced by the language learner in a target 

learning situation. It mainly stands for ―those activities involved in gathering information 

which will serve as the basis for developing a curriculum that will meet the learning needs of 

a particular group of students (Brown, 1995, p. 35). As to Graves (2000, p. 98), NA is: ― an 

ongoing process of gathering information about students needs and preferences, interpreting 

the information, and then making course decisions based on the interpretation in order to meet 

the needs‖ 

Many other linguists have defined Needs Analysis from different perspectives. Some of 

the important definitions are shown as follows: 

- Nunan. D. (1983): ―Techniques and procedures for collecting information to be used in 

syllabus design‖. 

- Richards. J. (1992): ―The process of determining the needs for which a learner or a group of 

learners require a language and arranging the needs according to the priorities‖. 

- Fatihi. A. R. (2003): ―A device to know the learner‘s necessities , needs and lacks‖. 

- Brindley. G. (1984): ―The term is sometimes used to refer to: learners wants; desires; 

demands; expectations; motivations; lacks; constraints and requirements‖(p: 28). 

From these definitions, it can be said that NA is a process that gathers information from 

learners, teachers and language courses to find out what language skills the learners need to 

develop, why they should develop those specific skills and how they develop them in the best 

ways possible.  

On the other hands, Dudley-Evans & St John (1998: 125) reckon needs analysis as a 

concept that encapsulates the following aspects:  

 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

37 

 

 Professional information about the learners: The tasks and activities students 

are/will be using English for (target situation analysis and objective needs).  

 Personal information about the learners: Factors which may affect the way they 

learn such as previous learning experiences, cultural information, reasons for  

attending the course and expectations of it, attitude to English (wants, means and subjective 

needs).  

 English language information: What their current skills and language use are 

(PSA) which allows to assess their lacks.  

 The learners‟ lacks: The gap between the present situation analysis of the 

learners and their professional information.  

 Language learning information: Effective ways of learning the skills and 

language in learners‘ lacks (learning needs).  

 Professional communication information about the learners‟ professional 

information: Knowledge of how language and skills are used in the target 

situation (linguistic, discourse and genre analyses).  

 What is wanted from the course.  

 Information about the environment in which the course will be run (means analysis).  

         Generally speaking, needs Analysis mainly tackles the following questions:  

 Why is the language needed? 

 How will the language be used? 

 What will the content areas be? 

 Who will the learner use the language with? 

 Where will the language be used? 

 When will the language be used? 
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1. 3.  Needs Analysis, General English and ESP 

Most of the work on NA originally came from the field of ESP, but NA procedures have 

increasingly come to be viewed as fundamental to the planning of GE courses too. What 

distinguishes ESP from GE is not the existence of needs as such but rather an awareness of 

the need. 

The necessity and impact of NA in language teaching and learning has been advocated 

not only for ESP students but also for SL and FL students in general. The following 

summarizes the importance of NA for GE courses from the perspectives of: learner-centered 

curriculum, task-based curriculum, performance assessment, proficiency-oriented curriculum 

and motivation: 

a- In a learner-centered curriculum, teachers reconciliation in content selection through 

extensive consultation with students about their learning needs and interests is critical. NA 

helps teachers create in class activities in which the student can utilized learned skills and 

knowledge as tools to meet their real life needs in meaningful ways .   

b - NA helps teachers understand ‗local needs‘ of students or the needs of a particular group 

of students and make practical decisions in pedagogy and assessment for improvement (Iwai, 

et al. 1999).  

c - NA has been given considerable attention in making  a particular course serve a particular 

group interests which serve the learner interests and needs(Hutchinson & Waters,1987, 

Sysoyev,2000). 

d - NA should be a central component of performance assessments, whose purposes are to test 

students‘ ability to perform task in real situations (Wai, et al, 1999). 

e - NA is an integral component of task-based syllabi; real-life target tasks should be 

identified by a NA (IABID) 
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f- In proficiency-oriented instruction/ curricula, NA helps teachers understand the potential 

differences in learning expectations between themselves and their students (IBID) 

g - Obtaining input from the students about a planned or existing program through a NA is 

crucial to the design, implementation, evaluation and revision of the program (Ibid). 

h- A program that attempts to meet students perceived needs will be more motivating and 

successful (Ibid)   

It is one of the earliest challenges that ESP had to face was the distinction between ESP 

and EGP. ESP differs from EGP in the sense that the content of ESP courses (i.e. words, 

sentences, and subject matter) relates to a particular field or discipline; EGP, however, is 

essentially the English language education in junior and senior high schools. In EGP courses, 

students are introduced to the sounds and symbols of English, as well as to the lexical, 

grammatical and rhetorical elements that compose spoken and written discourses. In addition, 

EGP focuses on applications of English in general situations. Supplementary information 

about appropriate gestures, cultural conventions and cultural taboos can also be included in 

EGP curricula. EGP conducted in English speaking countries is typically called English as a 

Second Language (ESL), and EGP conducted in Non- English – speaking countries is 

normally called English as a Foreign Language (EFL). ESP, however, is the research and 

instructions that builds on EGP; ESP is then designed to prepare students or working adults 

for the English used in specific disciplines, vocations or professions to accomplish specific 

purposes. Pedagogically, a solid understanding of basic EGP should precede higher-level 

instruction in ESP if ESP programs are to yield satisfactory results.                 

Additionally, Hutchinson & Waters also strongly argued against the misconception that 

the needs of the GE learners are not specifiable. They believed although NA started mainly in 

the field of ESP, there should not be any differences between ESP and English for General 
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Purposes (EGP) as far as NA is concerned. ESP differs from GE in its selection of skills, 

themes, topics, situations, functions, language and methodology (e.g. ESP module).  

Researchers have shown that there is often a lack of awareness of the existence of NA 

especially in GE courses where the specific needs of students are difficult to determine. 

Although learners‘ needs are theoretically of prime importance today, which the learner-

centered approach in focus, NA is rarely carried out in the GE classrooms because it was 

believed that it was not possible to specify the needs of GE learners and secondly because of 

the lack of literature on the practicalities of analyzing needs detain the context of GE. NA 

plays a vital role in the process of designing any language program whether it be an ESP 

course or GE course and its centrality is appreciated by various scholars and authors. As  

Seehouse (1995) said: ‗ the council of Europe came up with the idea of ―Common Core ― 

which suggests that language learners share certain interests despite their different goals in 

learning foreign languages and provides a basis for conducting NA in GE classrooms. Still, it 

is argued and NA has been neglected in GE classrooms and was associated with ESP as 

suggested by Hutchinson & Waters (1987).Furthermore, ESP/EAP begins with the learner and 

the situation whereas GE begins with the language, place more focus on speaking and 

listening. GE courses tend to teach learners conventional and social genres of the language.  

Hutchinson & Waters say that there should not be any differences between ESP and GE 

and stated that: ‗it is often argued that needs of the GE learner, for example the school child, 

are not specifiable. In fact, this is the weakest of all arguments because it is always possible to 

specify the needs, even if it is only the need to pass the exam at the end of the year. There is 

always an identifiable need of some sort. What distinguishes ESP from GE is not the 

existence of a need as such but rather an awareness of the need(cited in Seehouse, 1995:59). 

Also Richards (1990) believes that ―most of the literature of NA originally came from the 

realm of TESP (Teaching English for Specific Purposes) but NA procedures have 
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increasingly come to be seen as fundamental to the planning of GE courses‖. Supporting this 

idea, Seedhouse (1995) presented how NA procedures can be implemented in GE classrooms. 

1.4. Methodology and Procedures in Conducting a Needs Analysis 

NA data is gathered through a huge number of sources and methods that provide with the 

useful data for conducting NA. Jordan (1997) discusses the various steps that are involved in 

a NA. They are as follows: 

In order to conduct a needs analysis, the analyst, the teacher or the training provider 

needs to: 

 Establish the purpose of the Needs Analysis. 

 Selection of survey population / delimit the student population. 

 Decide upon approach (es) and syllabus (es). 

 Select the needed and appropriate methods for collecting data. 

 Acknowledge constraints / limitations. 

Afterwards, the Needs Analysis researches are done by: 

 Selecting methods and procedures for data collection. 

 Collecting data. 

 Analyzing the data. 

 Interpreting the results. 

Then, the analyst, the teacher or the training provider will use the Needs Analysis results in 

order to: 

 Determine objectives. 

 Evaluate and report the Needs Analysis project. 

 Implement decisions upon findings regarding materials, methods, syllabus, content, 

strategies, etc. 

 Decide on further information for ongoing curriculum evaluation. 
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 Evaluate procedures and results. 

A.Selection of the Procedure 

As a matter of fact, the selection of procedures depends on the purposes of Na. For 

example, if a teacher conducts a NA of the students‘ writing problems at tertiary level, the 

information can be obtained from the following sources: 

 Sample of students writing. 

 Test data on the students‘ performance. 

 Reports on teachers on typical problems that the students encounter in what concerns 

writing skills. 

 Information from the students themselves via interviews and questionnaires. 

 Analysis of the actual textbooks, teaching and academic writing. 

b. The Collection of Needs Data 

On the other hand, Brown (1995:45) lists 24 different procedures for collecting needs 

data and groups them into six categories which include: existing information; tests; 

observation; interviews; meetings and questionnaire. Other than the above mentioned 

procedures, the described authentic data is now regarded as one of the most reliable and 

important method in data collection in NA. Berwick (1989) mentioned these procedures as 

inductive and deductive procedures.   

The former includes the use of expert institutions, participant and non participant 

observation and unstructured interviews from which the categories of needs are derived, 

whereas the later include the use of devices and instruments such as: structured interviews, 

questionnaire and criterion referenced performance test, etc.  

 c. Methods of Collecting Needs Data   

The most common methods of collecting data for various types of NA as discussed above 

include: 
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-Questionnaires: open-ended questions; closed-ended questions;  

-Interviews; unstructured interviews; structured interviews; interview schedule; 

-Observations : participant and non participant observation; class room observation ; 

language audits ; tests ; learners‘ diaries, Journals, Logs ; case studies. 

The information about the students needs , the subjects to be studied and the modification 

in the syllabus, etc., that are collected by different methods as discussed above , come from a 

variety of sources other than sampling , triangulation, and multiple methods.  

Long (2005, p.24-30) considered  ―sources‖ as one of the important factors in performing 

the NA. Different sources for NA in light of various researches are: published and 

unpublished literature; learners; teachers; Applied Linguistics and Domain Experts.  

 1.5. Limitations of Needs Analysis 

It is agreed among scholars that Needs Analysis plays a crucial role in language teaching 

and learning through meeting learners‘ needs, course design and evaluation. Yet, it was 

criticized (West, 1994) and has shown certain limitations: 

 In many circumstances, it is difficult to predict the future needs of the learners 

(Cunningsworth, 1983). 

 It is difficult to anticipate the needs in homogeneous group of learners because the 

needs of the learner in a group may not be identical and in many cases may differ 

considerably from one another (Ibid). 

 The lack of awareness of the existence of NA as a tool in course design tends to occur 

due to problem of familiarity and expertise (West, 1994). 

 The lack of information on the validity or reliability of the instruments used and the 

results obtained in conducting a Needs Analysis (Cunningsworth, 1983; West, 1994). 
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 A Needs Analysis may come up with a range of functions and concepts which, when 

turned into language forms, cannot be organized into a coherent teaching sequence 

(Cunningsworth, 1983). 

1.6. Approaches to Needs Analysis 

Regardless the fact of being obscurely defined owing to the onward march of its progress, 

needs analysis nevertheless confined the stress on a set of approaches which extended its 

compass. These encompass: target-situation analysis, deficiency analysis,     strategy analysis, 

means analysis, language audit and learning-centered approach (Howard & Brown, 1997: 70; 

Jordan, 1997: 22).  

1.6.1. Target Situation Analysis (TSA)   

Chambers was the first one who used the term target situation analysis (TSA) in his 1980 

article in which he attempted to make the confusion of terminology clearer.  In addition, TSA 

was viewed as the germinal phase of Needs Analysis which was inducted in the initial outputs 

of the council of Europe (ELTDU,1770; Stuart & Lee, 1972/1985; Trim et al., 1975).  

The target situational analysis is the identification of what the learners should ideally 

know and be able to do in the study situation they wish to enter or advance in. TSA includes 

the tasks and activities that English learners are or will be using English for and how to 

communicate in the target situation, knowledge of how language and skills are used in the 

target situation (i.e., register analysis, discourse analysis and genre analysis). 

TSA aims to establish the learner‘s language requirements in the occupational or 

academic situation (Chambers, 1980) .It is different from the earliest TSA procedures 

(Mackay, 1978) which did not give a clear picture of what the language was used for (West, 

1994:9). The English Language Teaching Development Unit (ELTDU, 1970) provided a 

detailed data about the exact target language use by different clients. The procedure outlined 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

45 

 

the four language skills (writing, listening, speaking, and reading) and classified twenty 

activities to cover all business and commercial situations. 

The history of ESP indicates that Munby (1978) is the first specialist who enounces the 

concept and principles of target situation analysis in his noteworthy contribution entitled 

"Communicative Syllabus Design". This first model that he both formulates and presents 

is identified as "Communication Needs Processor" or "CNP" and provides ―a highly detailed 

set of procedures for discovering target situation needs‖.  According to Hutchinson and 

Waters (1987: 54), ―the CNP consists of a range of questions about key communication 

variables (topic, participants, medium, etc.) which can be used to identify the target language 

needs of any group of learners.‖ 

Notably, all ESP practitioners have come to the same agreement that Munby's model is 

the opening of a new era in ESP research, particularly in that which concerns needs analysis-

course design-relationship. This is illustrated by Coffey (1984: 7) who writes: ―It telescopes 

two operations, needs analysis and course design, into one and these must, obviously, be 

linked in the way that Munby showed‖. Coleman adds (1988: 155): ―Probably the most 

influential of all needs analysis procedures currently available is Munby's "communication 

needs processor".  

Despite these acknowledgments, it is worth mentioning that the theoretical basis of 

Munby‘s model was based on the nature of communicative competence needs derived 

basically from Dell Hymes (1971 cited in: see West, 1994:2) and fundamentally performance-

related categories of real-world language use rather than features of communicative 

competences (West, 1994). In this regard, Nunan (1988) notes that ―different areas of use will 

require different communication skills from the learner and that these needs are to be 

prioritized for teaching purposes‖.  
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   (Figure 2.1: Munby‟s CNP Model , 1978) 

In fact, Munby proposed an instrument which is supposed to enable the needs analyst to 

draw up an accurate profile of an individual language learner. The instrument then provides 

detailed lists of "language skills" and "socio-semantic functions" so that the needs analyst can 

identify those skills and functions which the learner is likely to need."  

Munby‘s Communicative Needs Processor model (1978) was designed in the aim to be 

systematic and detailed version of needs analysis and was well known for the most 

comprehensive approach of needs analysis. It was considered as an effective approach to 

Target Situation Analysis. In his Communicative Syllabus Design, he describes his CNP 

model by highlighting the variables affecting communication needs in terms of behavior and 

meaning specifications. 

The table below shows the flow of input of raw information about the target group while 

making an important distinction between units of behavior and units of meaning to achieve 

the desired objectives.                 

Distinction between Units of Behavior and Units of Meaning 

 

Input 

Learner‘s present command of: English Purpose, setting, 

roles, psychological roles, and Topic 

Behavioral objectives Communicative activities 
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Units of Meaning Function Concepts 

 

(Table 2.1: Distinction between units of behavior and units of meaning) 

However, Munby‘s CNP approach to participants‘ profile works at two levels: priori and 

posteriori. At the priori level, Munby‘s approach includes certain variables such as: 

participant, positive domain, setting, interaction and instrumentality where the information 

about the participant should concern the identity and language needs. He specifies the 

occupational or educational purposes for which the target language is needed; whereas the 

setting variable specifies both physical and psychosocial. Interaction variable identified the 

participant‘s interaction with the interlocutor, and the instrumentality variable is concerned 

with identifying constraints on the input of in terms of medium, mode and channel of 

communication. At the posteriori level, Munby presented variables such as: dialect (in terms 

of British, American or any regional dialect), participant‘s target level of command, 

communicative event (productive or receptive skills of the participant) and communicative 

key (participant‘s performance relating to a particular event). 

Criticim of Munby‟s CNP 

Although Munby‘s model is considered as a well developed application of needs analysis, 

it has been criticized for being too mechanistic and for paying less attention to the perception 

of the learner (Swales, 1980; Davies, 1981, Hawkey, 1983, Hutchinson & Waters, 1987, 

Colmann, 1988, White, 1988, Nunan, 1988). It was also viewed as complex, impractical, 

inflexible, time consuming for large-scale needs analysis rather than becoming simple to use. 

Also, the needs analysis procedure had procedural constraints, which, later, made him revise 

his model . Another important factor was the lack of learner-centered factor since CNP model 

collects data about the learner rather than form the learner. Thus, it had shown a limited 

participant whereas recent needs analysis procedures starts with the value of teacher‘s 

judgment or involving the learner. (Tarone & Yule, 1989, Allwright & Allwright, 1977). It 
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was also observed that Munby idealized the factor of individual leaner and as such the 

application of this model to the needs of heterogeneous group were problematic.  

Moreover, Munby visualized and classified constraints as socio-political, logistical, 

administrative, psycho-pedagogic and methodological after the needs analysis procedures had 

been applied. It was felt that these constraints should be considered at the start of the needs 

analysis process (Frankel, 1983, Hawkey, 1983).  Another criticism was that Munby didn‘t 

mention any procedure to convert the learner profile into a language syllabus (Richards, 

1984).                                          

Nonetheless, Munby‘s model had implications for many syllabus designs such as: 

‗English for Motor Mechanics, and ‗English for Biological Science‘. The rationale for such 

syllabus design is that there are certain aspects of language which are specific to the context 

and it is assumed that there are certain: structures; functions; topics; vocabulary items; and 

conceptual meanings that are specific to the world of motor mechanic and which are not 

found in ‗General English‘Later, Munby himself revised his view in the sense that‘ political 

factors affecting the target language and the homogeneity of the learner should be applied at 

the needs analysis stage (1984:64).  

1.6.2. The Present Situation Analysis (PSA) 

The Present Situational Analysis is the learner‘s current skills and language use including 

information about the situation in which the course will be run, and their ability in relation to 

the demands of the target situation. 

Robinson (1991: 9) shows that ―A PSA seeks to establish what the students like at the 

start of their language course and investigating their strengths and weaknesses.‖ A PSA, by 

definition, investigates ―short-term‖ and ―medium-term‖ needs and is achieved by course 

designers who have to consult different sources of information. Robinson considers that the 

PSA completes the TSA because the needs investigated in a PSA are not those ―long-term‖ 
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needs investigated in a TSA. The TSA objectives remain constant while those formulated in a 

PSA ―are subject to change‖. This corresponds more exactly to what Chambers (1980: 30) 

calls ―intermediate objectives‖, where changes, if necessary, are based on ―pedagogic 

considerations‖ only.  

 For course design based on PSA, Hutchinson & Waters claim that ―it is naïve to base a 

course design simply on the target objectives and that the present learning situation must also 

be taken into account. They add that Target Situation alone is not a reliable indicator and that 

the conditions of the learning situation analysis, the learners‘ knowledge, skills and strategies 

and motivation for learning are of prime importance‖. 

   1.6.3. The Threshold Level MODEL (Van Ek, 1975)  

 The threshold Level (Van Ek, 1975) stemmed from the Council of Europe in facilitating 

the overall cause of the project as to enable exchange of ideas in the European situation by 

making language learning more effective. The focus of the attention was on to make it easy 

for learners ―to maintain themselves in most everyday situations, including situations for 

which they have not been specifically trained‖. The Threshold Level is considered as the 

statement of minimum level of ability expressed in minimal language learning objectives for 

the use of English in authentic situations. The claimed features of this level was that it was 

capable of defining all language learning objectives and these objectives were specified in 

terms of behavior. Thus, behavioral objectives were stemmed from an analysis of the learner‘s 

needs and the steps involved are defining the target group and then, the objective is to realize 

as exactly as possible what the learners will need to do with a foreign language. The next step 

is to determine in which the target group will need to be able to use English. 

The following components contribute to the building up situations and provide the 

learner‘s needs profile. These are: 

1-The social role which the learner will be able to play; 
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2- The psychological roles that the learner will be able to play; 

3- The setting in which the learner will use the foreign language; 

4- The topics which the learner will be able to deal with in the foreign language. 

1.6.4. Hutchinson and Waters Model of Needs Analysis (1987) 

As to Hutchinson & Waters model (1987, p: 58), needs are split up into two taxonomies. 

Target needs (i.e. what the learner needs to do in the target situation) and learning needs (i.e. 

what the learner needs to do in order to learn).     

They advocate a learning-centered approach in which learners‘ learning needs play a vital 

role. If the analyst, by means of target situation analysis, tries to find out what learners do 

with language, then, learning needs analysis will tell ―what the learner need to do in order to 

learn‖. 

Hutchinson & Waters while drawing the distinction between the learning-centered and 

learner-centered approach, they made an analysis for target needs and learning needs given 

below: 

 Why is the language needed? 

 How will the language be used? 

 What will the content areas be? 

 Who will the learner use the language with? 

 Where will the language be used? 

 When the language be used? 

         The questions proposed by Hutchinson & Waters concerning the learning needs are: 

 Why are the learners taking the course? 

 How do the learners learn? 

 What recourses are available? 

 Who are the learners? 
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 Where will the ESP course take place? 

 When will the ESP course take place? 

Hutchinson and Waters model (1987) identified three fundamental distinctions in their 

model and a tripartite subdivision of target needs was put forward:  

1- Necessities: What is necessary in the learners‘ use of language?, and they fit into required 

knowledge.  

2- Lacks: What do the learners lack?, and they fit into present knowledge.  

3- Wants: What do the learners wish to learn?, and they fit into subjective needs.  

It was Allwright (1982) who first made the distinction between needs, wants, Lacks and 

necessities that are also called as objective needs for catering to the demands of target 

learning situation. As discussed earlier, Lacks refers to the gap between the target proficiency 

and what the learner knows already generally known as Deficiency Analysis.  Wants refers to 

the subjective needs of the learner. Last, necessities that the learner lacks can form the basis 

of the language syllabus that is often referred to as Deficiency Analysis (Jordan, 1997). The 

table given below illustrates this distinction:  

 NECESSITIS LACKS WANTS 

OBJECTIVE 

 (i.e. as perceived by 

course designers). 

The English neede for 

success in Business 

English studies. 

(Presembly) areas of 

English needed for 

Business English 

studies. 

To succeed in 

Business Engish 

Studies. 

SUBJECTIVE 

 (i.e. as perceived by 

learners). 

To reluctantly cope 

with a ―second –best‖ 

situation. 

Means of doing 

Business Studies. 

To undertake 

Business Studies. 

(Table 2.2: Necessities, Lacks and Wants, Hutchinson & Waters 1987) 
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(Figure 2.2: Hutchinson &Waters‟ model of NA, 1987(learner- centered and learning 

centered approach in course design) 

1.6.5. Dudley-Evans & St John‟s Model of Needs Analysis 

The needs analysis model provided by Dudley-Evans and St. John is regarded as the most 

practical model in the sense that is covers almost all the required information in conducting 

the ESP Needs Assessments. The aspects that are underscored by this model are: learners‘ 

professional information; learners‘ personal information; learners‘ language information 

about the target situation; learners‘ lacks; learners‘ needs from course; language learning 

needs; communication information in the target situation; and environmental information. 

Consequently, Dudley Evans and St John (1998, p.125) gave a description of NA in ESP 

which encompasses: TSA and objective needs lacks; wants; means; subjective needs; PSA 

learning needs; linguistic,discourse and genre analysis; and Means Analysis 

  

Needs 

Learning Needs Target Needs 

Wants Lacks Necessities 
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(Figure 2.3: Dudley Evans & ST. John model of Needs Analysis) 

2. Historical Background of the Needs Analysis 

Needs analysis was a distinct and necessary phase in planning educational programs as a 

part of the system approach to curriculum development and was part of the prevalent 

philosophy of educational accountability. 

Changes in the status of English around the world and in the purposes for which English 

was studied from the 1940‘s on have led to the next phase in the development of NA and 

therefore ESP including language curriculum development. The teaching of Needs analysis 

attained prominence in the literature of language teaching during the last two decades of the 

twentieth century.  

The emergence of term ―Analysis of Needs‖ can be traced back to the 1920s in the west 

Bengal, a province of India, when Michael West used the term ―needs‖ to refer to what 

students wanted to do with the target language in the target situation and how they may 

acquire the language properly during the time of studying (Howatt,1984; White,1988  cited in 

West, Op.cit.). Historically, needs analysis was introduced into language teaching through 

ESP movement among 1960‘s-1970‘s. Even though, this needs analysis was not advocated 

only for ESP, but also for second/ foreign language students in general. In fact, needs analysis 

have been conducted informally for years and little research was done in its area by teachers 
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who wanted to assess what language points their students needed to learn. Indeed, the various 

activities usually called ―approaches‖ are different expressions of this desire to figure out 

what students need to learn.  

The concept of ―needs‖ was formally introduced by Council of Europe Modern Language 

Projects group during 1970‘s in the field of ESP. It the informal or intuitive analysis of the 

students‘ needs by Munby‘s Communicative Syllabus Design (1978) which has later been 

redefined by task-based needs analysis (Long,2005). Research and studies conducted by the 

council of Europe Team resulted in the emergence of ―the communicative approach to 

language learning‖ which replaced the situation approach dominant in language teaching and 

learning at that time. Since then, a great deal of work has been done in the field of Needs 

Analysis in the last decade having implications for the practice of ESL/ EFL teaching.  

Needs Analysis has developed through various stages, each of which shifted and 

broadened the scope of analysis (West,1994,1997). The stages, concerns and scope of Needs 

Analysis are shown in the table below:                                             

VARIOUS STAGES OF NEEDS ANALYSIS 

Stage Period Focus 
Scope of 

analysis 
Examples 

    1 

 

  

 

Early 1970‘s 

 

EOP 

 

Target situation 

analysis 

Richtetrich,1970/1980 

 

ELTDU, 1970                                                                                                                                                                  

Stuart & Lee,1972/1985       

      2 

  

later 1970‘s 

 

EAP Target situation 

analysis 

 Jordan & Mackay,1973 

Mackay, 1978                                                                                 
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      3 

 

 

 

 

 

 

1980‘s 

 

 

 

 

 

ESP & 

general  

language 

teaching 

 

 

Target situation 

analysis 

Deficiency 

analysis 

Stategy analysis 

Means analysis 

 

Language audits 

Tarole & Yule,1989 

 

Allwright & Allwright, 

1977 

Allwright, 1982 

 

Holliday& Crooke, 1982 

Pilbcam, 1979 

     4 

 

 

 

 

Early                

1990‘s 

 

ESP Integrated/comput

er 

Based analysis 

 

Material selection   

 

Jones, 1991 

 

 

Nelson, 1993       

 

(Table 2.3: Various Stages of Needs Analysis approaches, adapted from West (Op.cit.:2) 

The dominant focus of early needs analysis was English for Occupational Purposes 

(EOP) but later it titled towards English for Academic Purposes (EAP) and English for 

specific Purposes (ESP) and General English. The study of language for specific purposes 

(LSP) has a long and a varied history (John & Dudley-Evan, 1991). 

Hutchinson and Waters (1987) identified the emergence of ESP as the demand for 

English to suit the particular needs. This led to the natural extension of ‗learner-centered‘ or 

‗learning-centered‘ perspectives on ESP. The end of the Second World War and the oil crisis 

in 1970‘s led to the era of scientific, technical and economic expansion and thus, this in turn, 

shifted the focus on English as International Language and on the communicative needs of the 

learner. 
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Needs Analysis became significant with the appearance of ESP in the 1960‘s at the 

Makerene Conference. The ESP movement in the 1970‘s focused on Needs Analysis as its 

fundamental considerations (Robinson, 1991, p.7) in categorizing learners‘ needs for applying 

them to course design. Needs Analysis was a watershed in the development of ESP in general 

& in particular (Braine, 2005). Halliday, Mcintosh and Stevens (1991:19) refer to ‗English for 

specific needs‘.  

The general background of the development of NA is explained by Tudor (2001) as 

mostly due to the increased need for language learning to relate to communication in 

international milieus.  

From the early 1960,s, ESP has significantly grown to become the most prominent area in 

SL/ FL teaching. Stevens (1980) outlined five analytical stages for determining a particular 

ESP requirement and designing a suitable course to meet that requirement. The stages are ; 

needs analysis, (based information provided by the ESP stakeholders such as learners, clients, 

etc), second stage involves content analysis(based on field or discipline in question), the third 

one involves categories of ESP and include various academic ―Englishes‖, e.g., English for 

science and technology, followed by English for graduate teaching assistants, and finally 

General English for academic purposes, in addition to a number of occupational English 

varieties, e.g., English for Nursing, Tourism, etc.    
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                             (Figure 2.4: Historical phases of needs analysis) 

3. Types of Needs Analysis 

Over the years, a significant shift from a narrow approach to a broader approach 

regarding Needs Analysis has broadened the scope of Needs Analysis and has resulted in a 

wide range of frameworks for needs analysis. Now, different types of frameworks have been 

designed to identify different types of needs related to language learning programs. 

Many linguists have claimed different types of Needs Analysis: Nunan (1988) for 

example, adds certain factors that are necessary to determine the needs of the learner and 

refers to two types of NA used by syllabus designers, these are: 

3.1. Learner Factor Analysis  

It carries information about the learners, how they learn, their perceptions and the 

learning factors. Collecting data about the learners is the basis of learner analysis. The main 

concern of syllabus designers here are to identify why do learners want to learn a particular 

language and for what reasons. These collected data can be used for different reasons such as 

in the selection of the content to be taught, also, it can be used in classifying learners into 

groups if the classes are depending much more on proficiency levels, otherwise it could be as 

complicated as they are planned to reflect the desires and interests of learners. Furthermore, 

teachers can use these data in order to adopt the syllabus and methods of teaching to be 

accepted by learners or in order to clarify the possible areas of conflict for teachers. 

3.2. Task Analysis   

It carries information about the tasks used in the classroom which are expected by the 

learner first and then the representative samples of the target discourse or language use for the 

accomplishment of the target task. Also, it determines the language skills that are needed in 

order to perform authentic communicative tasks and usually takes into account the learner 

analysis which specifies the communicative aims of learners behind learning a specific 
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language. ―What are the subordinate skills and knowledge required by the learner in order to 

carry out real world communicative tasks‖ is the most important question that should be asked 

here.  

In addition, Richterich (1983) advocates two other types of NA: 

 3.3. Subjective Analysis  

It carries subjective information about the learners. This type of subjective information 

about reflects: their learning goals, preferences of methodology, learning strategies about the 

learners and their aims, priorities, perceptions, desires, why do learners are interested in 

learning a second language, and the various tasks that learners prefer to do in the classroom 

context. 

3.4. Objective Analysis  

It carries objective information that includes the factual fact about the learner, e.g. 

bibliographical information on age, nationality, home language, current proficiency level, the 

learner‘s educational background, previous language course attended, etc. In this type, the 

learners‘ views and perceptions are not required or are not taken into account. 

Nunan and Burton (1985) proposed a NA model based on the subjective and objective 

information from the following parameters: name, age, nationality, education, occupation, 

proficiency, communicative needs and learning goal. 

  3.5. Target Analysis  

It may also refer to Necessities, i.e., what the learners need to know in order to function 

effectively based on the requirements of the target situation. It includes necessities, lacks, and 

wants. Necessities mean what the students must know to perform well in the target situation. 

Lack, however, are used to refer to the gap between the student‘s present proficiency and the 

target situation (in other words, what the students do not know). Wants, on the other hand 
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represent what students feel they want to study which may conflict with necessities and lacks, 

(Hutchinson & waters, 1987).  

The following example is adopted from Munby (1978) can make things clearer and it 

shows the necessities for a learner who works as a head waiter in a hotel:  

Sample  communication 

activities 

Related ‗micro-functions‘ Language forms 

(productive) 

Attending to customers‘ arrival 1. Intention 

2. Prohibit 

3. Direct 

 etc. 

I will bring the menu. 

I am afraid we are full/ 

closed. 

Please follow me/ will you 

sit 

here please. 

Attending to customers‘ order 1. Suggestive 

2. Advise 

3. Describe 

etc. 

May I suggest 

the……………..? 

May I recommend the 

……….? 

You may find the……….. 

Too spicy. 

Serving the order 1. Question ………..for you, 

sir/madam? 

The………………………..

? 
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3.6. Pedagogical Needs Analysis  

In order to counter the shortcomings of TSNA (Target Situation Needs Analysis), various 

forms of pedagogic needs have been identified to give more information about the learner and 

educations environment. This umbrella term proposed but West (1998) was to cover three 

elements of NA i.e. deficiency analysis, strategy analysis and means analysis: 

3.6.1. Deficiency Analysis  

It focuses on information about what the learners lacks. It came to light as a criticism to 

TSA. Learners‘ present language proficiency has to gain much attention. Now needs turn to 

be termed lacks, deficiencies and subjective needs (Howard & Brown). It analyses the gap 

between the present knowledge of target learners and the knowledge they need to know or do 

at the end of the program. It estimates the ‗learning gap‘ between present needs and target 

needs as stated by West (1997) and provides the present state of the learners language 

proficiency, analyses the data about the gap between the present and target extra linguistic 

knowledge, mastery of General English, language skills and learning strategies. Other aspect 

of deficiency analysis investigates whether student are required to do something in the target 

language that they cannot do in their native language. Such needs have been termed as: lacks 

deficiencies as defined by Hutchinson& Waters (1987) or subjective needs as defined by West 

(1997). 

Deficiency analysis includes two central components: 

A/ An inventory of potential target needs expressed in terms of activities.  

B/ Developing scale for assessing priority to be given in each activity.  

For example, Allwright &Allwright (1977) listed 12 activities for determining potential 

needs for doctor visiting Britain-reading medical textbooks, writing medical giving papers or 

lectures, at medical conferences on a three point attainment scale (1990) developed a 

questionnaire where learners are asked to indicate how frequency each task should be taught.  
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Moreover, Jordan (1997: 26) maintains that deficiency analysis can mold the mainstay of 

the language syllabus since it should lay on information as to the gap between the present and 

target proficiency.  

 3.6.2. Strategy Analysis 

Basturkmen (2010, p.18) refers to the precept of this concept as ―the learners preferred 

learning approaches and methods in teaching and learning‖. In the same vein, Howard & 

Brown (1997: 71) assert that, in the main, strategy analysis aims to unveil learners‘ 

preferences with respect to teaching methods, and learning styles or strategies. Learning style 

refers to the manner or the way that an individual follow in learning, i.e. auditory / visual or 

kinesthetic / tactile (Reid, 1987). In contrast, learning strategies refer to the mental processes 

that learners employ to learn a particular language (Nunan, 1991). Consequently, Strategy 

Analysis seeks to identify how learners want to learn rather than what they need to learn 

Allwright was a pioneer in the field of strategy analysis (Songhori, 2008; Jordan, 1997; 

West, 1994). His starting point was the student perception of their needs in their own terms 

and his concerns were to help students to identify skill areas and their preferred strategies of 

achieving the skills. The main concern was to extend the process of NA from what ―syllabus 

content‖ into ―what strategies of learning‖ . It mainly identifies the learners and establishes 

learners‘ preferred learning style, classroom teaching procedures and techniques selected by 

teachers but with student feedback in an attempt to establish how the learners wish to learn 

rather than what they need to learn. These may include preferences in terms of grouping size, 

extent of homework, learning in/out of class, learning styles, correction preferences, use of 

audio/ visual sources and methods of assessment‘ (West, 1994:10). 

In this context, Oxford (1990) developed a detailed Strategy Inventory for Language 

Learning (SILL) followed by diagnostic profile. West (1994) has suggested that ther are range 
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of learning / teaching styles selected have implications for teacher-learner relationships and 

learner- autonomy.  

3.6.3. Means Analysis  

It was suggested as an approach to needs analysis by Hollidy and Cook ( 1982, cited in 

West, 1994) and it attempts to adjust language courses to local situations. It‘s big concern is 

to make the language courses workable and attempts to adjust them to local situations. Means 

analysis is derived from the concept that what can be workable in one situation may not in a 

different one for this reason there must be an adaptation in the language courses according to 

the context in which they will be used ( educational, professional, or work place settings). 

As Frendo (2005: 25) contends: ―A means analysis is a description of the training 

environment i.e. , what is available in terms of equipment, facilities, time, and perhaps more 

importantly, what is not.‖ , as well as different resources needed as teachers, teaching 

approaches, and learners‘ present attitudes for the sake of investigating the implementation of 

the language courses (Jordon, 1997). 

Basturkmen (2010: 18) also attends to the current trend and labels it as ―An identification 

of the constraints and opportunities in the teaching situation‖. This classification de facto 

comprehends information on the classroom culture, learner factors, teacher profiles and status 

of language teaching in the organization.  

In the same strain, Howard & Brown (1997: 71-72) claim that the analysis tends to 

contain four main facets:  

 Classroom culture/ learner factors: what is or is not possible within particular 

educational culture or tradition.  

 Staff profiles/ teacher profiles: what is or is not possible with the staff available, 

considering numbers, language level, LSP background, etc.  

 Status of language teaching/ institutional profiles: what is or is not possible in 
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giving the status of LSP within the organization or institution, considering timetable 

and resource allocations, etc.  

 Agents and management change: an assessment of what innovations are necessary 

or possible in order to establish an effective LSP program.  

3.7. Language Audits  

This type sheds light on some issues of language policy which were ignored by Needs 

Analysis. Usually this type is used to figure out the role of a foreign language conducted in a 

commercial or industrial company. Language audits may not be regarded as significant to the 

ESP teachers because of their large scale nature. Furthermore, a Needs Analysis of an 

individual learner is needed to support them (West, 1994). 

As Jordan (1997: 28) purports: ―They (language audits) are large scale exercises in 

defining language needs carried out for companies, regions or countries‖. Moreover, Long 

(2005: 40-41) posits: ―Whereas a NA usually provides detailed information about the needs of 

individuals, and occasionally of much larger social groups, a language audit takes institutions 

or organizations as the unit of analysis and is usually conducted through a quantified general 

survey‖.    

It is used in forming the basis of strategic decision on language needs and training 

requirements. West (1994) indicates that language audits may simply be used to identify and 

describe the current state of language teaching. They have become important as a response to 

the changing scenarios of European market, Middle-East and South-East Asia. Nevertheless,            

the scope and analysis of LA has now been broadened to include large scale data operations 

about the current state of language carried out by or for: individual companies or professional 

companies. It may also be used to help a certain country or organization to formulate a new 

strategy basic on the Clients‘ needs that that may take months or even years to implement.  

The early literature on LA defined the following items:  



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

64 

 

A/ Analysis of needs based on the job tasks. 

B/ Assessment of current staff capabilities by means of a sophisticated replacement test. 

C/ Training specification draw between present performance and required performance in the 

target language. 

 3.8. Right Analysis 

Apparently, regardless of the manifold facets of needs which assume learner needs and 

target needs, the latter is nonetheless presumed to be neutral and pre-existing. Consequently, 

learning and instruction are demoted and are to cope with external demands likewise. 

Otherwise, through rights analysis, learners‘ awareness of their rights is fostered and the 

outright scope of learning is widened (Benesch, 2001, cited in Paltridge & Starfield, 2013: 

483).  

Hyland (2006: 79) stresses: ―Rights analysis involves evaluating the findings of needs 

analysis, recognizing the challenges that students face and interrogating the results to create 

more democratic and participatory involvement by students in decision making.‖  

4. Significance of Needs Analysis for Language Curriculum Design 

Needs Analysis is a useful tool to understand the student‘ needs and to help effectively 

with the implementation of educational policies. It is eventually a highly pragmatic activity 

based on highly contextualized situations.  

In pointing to the importance of NA in language curriculum design, Hutchinson & 

Waters (1987) propose that NA is one of the three factors (The other two being language 

description and learning theories) affect in an ESP course design. 

Cannigsworth (1983) reviews NA as the basis of designing appropriate syllabuses and 

adopting effective teaching techniques. Ideally speaking, it helps in defining accurately as far 

as possible the present and the future needs of the learners. Therefore, it is difficult to imagine 

how certain decisions concerning curriculum planning, instructional design, student 
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streaming, learning objectives, course specifications, teaching methods and techniques and 

assessment or testing can be taken without proper Needs Analysis of the learners.  

Initially, it was used as a tool for planning industrial training in a target situation analysis 

and later it was used for language curriculum design through the work done by Council of 

Europe Modern Language Projects. As such, it not only includes objective information but 

subjective views of the learner concerning their learning and life goals, learning styles and 

methodological preferences and views of other stakeholders. The rational for NA is primarily 

to identify elements of learners‘ target situations using them as basis for ESL/ ESP and EAP 

instruction so that the curriculum designers or teachers will be able to provide students with 

the specific language they need to succeed in their courses and future careers. Thus, NA 

curriculum design aims at knowing the learners as people, as language users and as language 

learners; knowing how language learning and skills learning can be maximized foe a given 

learner group (Dudley Evans & St. John, 1998:126). 

The overall aim of NA is not only the identification of elements but to establish relative 

importance to find out what is desirable for training (Gillet, 1973; Chancerell, 1987 cited in 

Bastrukmen, 1998, p.2). West (1994) states that NA is primarily pragmatic activity whereas 

Hutchinson & Waters (1987) maintain that the term NA is used to mean lacks rather than 

needs that shapes curriculum. 

For Coffey, (1984:4-7), he selects language categories derived principally from the theory 

of the nature of language. He proposed the six-step model of course design: 

1-Selection of the theory: meaning the nature of language that sets the principles of 

restriction. E.g. communicative functions 

2-Needs Analysis: meaning the matching of vocational needs with the categories established. 

3-Language realization:  meaning the transforming of the functions, skills, previously 

identified into language items.  
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4-Course design: meaning the ordering of the language items, by their relative importance 

and their sequencing. 

5-Course instruction: meaning the devising of strategies and techniques. 

6-Classroom teaching: meaning the way teaching takes place in the classroom. 

Needs Analysis is an integral part of language curriculum planning and curriculum 

development program. This is best illustrated by curriculum model proposed by Brown 

(1995). It places NA as the logical first step in curriculum approach followed by ‗goals and 

objectives‘, ‗ language testing‘, ‗material development‘, ‗ language teaching‘ and ‗ program 

evaluation. 

        

 

 

 

 

 

 

 

 

 

 

 

(Figure 2.5: The systematic curriculum Development model proposed by Brown,1995) 

4- Purposes for Conducting a Needs Analysis 

Nunan (1988) claims that information got through NA can serve the following purposes:  

 It  can set the goals of the course and guide the selection of items ; 
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 It can be used by teachers to modify the syllabus and methodology whenever 

necessary to minimize the gap between the teachers and learners‘ expectations ; 

 It may be used to identify the syllabus and methodology to shrink the gap between the 

teachers-learners expected teaching-learning approaches ; 

Additionally, West (1994) also states that NA helps the syllabus designer to find out the 

discrimination among various types of learners and to design course based on the learners‘ 

common needs.  

Richards (2002, p: 52) suggests that the first step in conducting a NA is to decide exactly 

what its purpose or purposes are. Basically, NA in language teaching and language teaching 

program may be used for a number of different purposes, such as: 

 To find out the required language skills that a learner needs in order perform particular 

roles (university student, sales manager, tour guide, etc) ; 

 To help determine whether an existing course addresses adequately the needs of potential 

students ; 

 To determine which students from a group are most in need of training in particular 

language skills ; 

 To identify a change of direction that people in a reference gropu feel is of importance ; 

 To identify then bridge the gap between the learners‘ present proficiency level and the 

required proficiency ; 

 To collect information about problem areas that learners are experiencing ; 

Richards (2001: 52) purports that NA in language teaching serves different purposes 

which enable:  

 To find out what language skills a learner needs in order to perform a particular role, such 

as sales manager, tour guide, or university student ; 
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 To help determine if an existing course adequately addresses the needs of potential 

students ; 

 To determine which students from a group are most in need of training in particular 

language skills ;  

 To identify a change of direction that people in a reference group feel is important ;  

 To identify a gap between what students are able to do and what they need to be able to 

do ;  

 To collect information about a particular problem learners are experiencing ; 
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Introduction 

The realm of Business English study ranges over a wide variety of standpoints. As to 

Whitehead & Whitehead (1993: 9), Business English is the language of communication in 

international business and ―it is ordinary English, related particularly to business use‖.  

Within the broad framework of ESP, the salient facets of needs analysis, syllabus, course 

design, and materials selection and development are held in common with Business English. 

The latter, as with other brands of ESP, entails ―the definition of a specific language corpus 

and emphasis on particular kinds of communication in a specific context.‖  

When it is at variance with further brands of ESP, Business English is nevertheless 

reckoned as an amalgam of general content pertaining to an aptitude for a fruitful 

communication, even if in business venues, and specific one belonging to a definite job area 

or industry (Ellis & Johnson, 1994: 3).  

Furthermore, teaching Business English intends to imply teaching English which stands 

on the brand of instruction geared as Donna (2000: 2) expounds:  

―To adults working in businesses of one kind or another, or preparing to work in the field of 

business. The businesses could be large multinationals (Procter & Gamble), small private 

companies or even state-run concerns involved with providing products or services‖.  

Dudley-Evans and St John (1996, cited in Dudley-Evans & St John, 1998:31) assert that 

BE, in the 1990‘s came out as the focal facet of ESP teaching. Thus, owing to the high 

international enrollment in taking Masters courses in Business, Finance, Accounting and 

Banking, academic BE is reaching a substantial threshold. 

English became the predominant language of business during the second half of the 

Twentieth Century for various reasons. The increasingly international nature of business made 

moving towards a ―common‟ language a necessity. English was a perfect candidate as it was 

already used and spoken as a first or second language by many people around the globe 
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(partially as a result of British settlement in the world). It is now spoken by over 500 million 

people in a vast number of territories, including Britain, Canada, the United States of 

America, Australia, India, Southern Africa and even the Arabic countries and has truly 

become a ―global‟ language. Business English is therefore considered as being essential for 

all people who wish to work in any area of business, aviation, computing, etc. As the 

economy becomes increasingly global, the importance of Business English continues to grow 

especially at the level of skills that most people need to be able to do their jobs well: writing 

e-mails and reports, making presentations, doing negotiations, using the telephone, attending 

and participating actively in meetings or telephone conferences, receiving visitors, the Oxford 

Business English dictionary includes also the following areas : accounting, commerce, e-

commerce, economics, finance, insurance, IT (Information Technology), law, manufacturing, 

marketing, production, property, the stock exchange, (international) trade, transport. But this 

does not mean that everything which is not considered to be General English is in fact 

Business English, the wider term for English which is not considered to be general is ESP 

(English for Specific Purposes). This acronym includes all the different areas of ―Business 

English‖ and more (English for hotels and catering, English for Science, English for 

Academic Purposes (EAP), English for waiters, English for engineering, etc). 

1. English for Academic and / or Occupational Purposes 

As a matter of fact, a question mark hangs over the trait that discerns English for 

Occupational Purposes (EOP) from English for Academic Purposes (EAP). On the one hand, 

the disparity resides in the quality of the course offered, i.e. in EOP, courses train individuals 

to perform on the job, using English to communicate whereas in EAP, common core elements 

(study skills) that underpin the courses, comprising writing academic texts, listening to formal 

academic discourses and making presentations, etc. 
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Carter (1983) points out that English for Academic and Occupational Purposes serve 

professional and vocational purposes, such as: English for medical technician, English for 

engineers or business executives, etc. However, Hutchinson & Waters (1987) have drawn a 

‗Tree of ELT, which demonstrates the subdivisions of ESP. In this tree, ESP is divided into 

three branches: English for Science and Technology (EST), English for Business and 

Economics (EBE), and English for Social Studies (ESS). Each era mentioned above is again 

divided into branches as English for Academic Purposes (EAP) and English for Occupational 

Purposes since Hutchinson & Waters (1987) underline that here is no certain distinction 

between EAP and EOP. The reason why we cannot have a sharp distinction between them are 

that: people can work and study at the same time, the language which is taught in a learning 

environment (i.e. for academic purposes) can be uses by the learner in an occupational setting 

if / when s/he has a job or if / when s/he returns to a job. This might be the reason why EAP 

and EOP are classified under the same kind of ESP. (Mackay and Moutford, 1978)   

 2. Definition of English for Business Purposes (EBP) 

All ESP programs are designed for adults who have a common professional or job related 

reason for learning English, a common context in which using English means that the student 

brings to the ESP class a reason for learning and a context for use of the English language as 

knowledge of vocational or professional field.      

However, Business English is the wide-embracing term that is used to describe the type 

of English that is used by people to do business. ―English for Business Purposes focuses on 

the English language skills necessary to communicate in an increasingly global business 

environment‖. The range of different subject areas included under the umbrella term 

―Business English‖ is wide. What is generally associated with a ―Business English‖ course 

are the skills that most people need to be able to do their jobs well. 

 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

72 

 

Defining business English or trying to restrict its usage seems to be so problematic 

(Dudley-Evans and St. John, 1998, p.54). The term business English refers to a large scale of 

study and applications which are implemented mainly in the English for specific purposes 

(ESP) field, regarding the English language use in field work settings. Since it is used as a 

medium of communication in both spoken and written forms, acquiring multiple and 

complicated language skills is needed. 

Another definition is provided by Whitehead and Whitehead (1993, p.9) in which they 

argue that business English '' is ordinary English, related particularly to business use'' that is 

business English is just like any other type of English, however, it used in business-related 

contexts. 

Furthrmore, Business English classes are for learners from upper- intermediate to 

advanced levels who want to develop their English language ability for business and 

employment. This module focuses on business topics of interest to students such as tourism, 

marketing and international business. The following settings are the famous ones in which 

business English is used : attending and participating actively in business meetings and 

shareholders‘ meetings; drawing up intra-company documents (memos and reports) and inter-

company papers (letters, offers and advertising material); communication between colleagues; 

arrangement of commercial contracts; participation in negotiations and business phone calls; 

writing e-mails and reports; making presentations; doing negotiations or telephone 

conferences; receiving businessmen and visitors; etc. (Francesco Pierini ).  

A greater capacity to communicate effectively in business and social settings and an 

awareness of cross-cultural business protocols is also developed in the EPB courses.  

3. The Scope of Business English  

Moreno (2010, p. 44) illustrates in a simple way how Business English is organized. On 

the one hand, Business English feeds on English for Economics (Academic language) which 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

73 

 

offers the necessary theoretical support and explanatory apparatus. On the other hand, it 

develops into the two domains: Commercial English and Financial English (professional 

language) which put into practice the theories devised by Business and Economy Sciences: 

(Academic Language :   ͢     English for Economics   ͢    Business English   ͢    Professional 

languages:   ͢   Commercial English   ͢   Financial English) 

4. The Difference and Similarities between Business English and General English   

Brieger (1997, cited in Dudley-Evans & St John, 1998: 58) submits: 

―Needs analysis for Business English will set out to identify the range of general and 

specialist language knowledge required, together with general and professional 

communication skills‖. 

According to Marjorie Rosenberg (2004), ―we often tend to separate Business English 

and English for Special Purposes from general English. Although the vast majority of teachers 

are trained first as general English teachers, they feel that they need to teach these specialized 

fields in a totally different way. Communicative teaching has become an important part of our 

classrooms in general English courses, but activities which are lively and fun are not always 

transferred into the more ‗serious‘ world of Business English. On the other hand, many ideas 

which are taken directly from the business world and used successfully to teach business 

students could be also transferred to the general English classroom, giving our learners a new 

perspective on the communication skills involved in becoming proficient in a language‖.  

This means that Business English is totally different from the general English in many 

aspects n terms of : vocabulary (very specialized), motivation related to job, 

teaching negotiations and presentations, techniques, students are more serious goal-oriented, 

and the use of  a lot of business correspondence, materials (printed, audio and video materials) 

that can be bought off for business English, but still, they may not meet the specific needs as 
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individuals or groups for the reason that it may be necessary to develop materials for specific 

courses.  

However, General English is too simple because they have a free-time for activity, more 

freedom in deviation from plan, more time for games, more relaxed atmosphere, songs, 

literature, general writing skills and also social event, materials are of what is available for the 

course objectives. What Business and general English have in common is: grammar and 

functions, general vocabulary, anxiety about capabilities, everyday English, small talks, travel 

vocabulary, survival English, tour skills and current events. The big difference, therefore, is 

that Business English focuses on the delegate‘s job whereas the aim of General English is to 

improve all the four skills, regardless of the language content and needs as well as materials 

and methodology. 

As a matter of fact, it is a paramount importance to set apart the line of demarcation 

between BE and GE. Ellis & Johnson (1994, p. 10-13) propound that despite the overlap 

between them, there are discernible disparities as the table expounds:  

 BUSINESS ENGLISH (BE) GENERAL ENGLISH (GE) 

NEEDS 

ANALYS

IS 

To assess the needs of the company, the 

job, and individuals, and to define the 

language level required by the job. In-

company training departments must 

make decisions about the type of the 

training required: group v. individual, 

on-site v. language school, person-to-

person tuition v. distance learning, etc.  

To assess the language needs of the 

learners.  

ASSESS   Using formal tests or interviews Placement tests or interviews to 
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MENT 

OF 

LEVEL 

allocate learners to courses or to form 

groups of a similar language level.  

SYLLAB

US 

Set courses will have fixed objectives 

and syllabus.  

Special courses will require a special 

syllabus.  

One-to-one courses may develop 

syllabus and content on an ongoing 

basis.  

 

Often determined by choice of course 

book and (if applicable) an end-of- 

course examination. The syllabus is 

wide-ranging and may encompass the 

board vocabulary and variety of styles 

found in literature and other general 

reading and in the world of 

entertainment and the media.  

COURSE 

OBJECT

IVES 

Defined precisely in relation to the 

needs analysis findings. May be worded 

in terms of the tasks/skills required in 

the job (job- experienced learners) or 

course of study (pre-experienced 

learners), or in terms of required 

language improvement (e.g. command 

of structures or pronunciation).  

 

Examination courses (e.g. Cambridge 

First Certificate) will have fixed pre- 

determined objectives. Individuals 

may have their own objectives: 

interest in the culture; desire to travel 

or live abroad; a feeling that language 

skills will be useful or will lead to 

better job prospects.  

MATERI

ALS 

Print, audio, and video materials can be 

brought off the shell for BE – but they 

may not meet the specific needs of an 

In most parts of the world, there is 

now a wide choice of off-the-shelf 

materials for GE teaching at all levels. 
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individual or group. It may be necessary 

to develop materials for a specific 

course.  

Materials development by the teacher 

is not usually required or expected.  

METHO

DOLOG

Y 

Many learning tasks and activities will 

be the same as on a GE course, 

especially for teaching structures, 

vocabulary, and social English. Role-

plays are common to both although the 

situations and language will differ. BE 

also borrows ideas from management 

training e.g. problem-solving, decision-

making, and team-building tasks. Job-

experienced learners will be given many 

opportunities to present and discuss 

aspects of their work.  

There may be a broader range of 

techniques in use in the GE 

classroom. Many activities are 

designed to make learning more ‗fun‘, 

and variety for its own sake is 

important to maintain interest and 

motivation in the absence of specific 

needs.  

TIME In company language training, there are 

usually time constraints because of the 

need for training to be cost-effective. In 

colleges and universities, time for 

language study is also likely to be 

limited.  

Outside the state education system, 

general language study will usually be 

open-ended. Even examinations can 

be repeated if necessary. An exception 

would be someone preparing for 

holiday or residence abroad.  

(Table 3.1: The difference and similarities between Business English and general 

English) 
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4.1 English as an International Language 

The pervasive deployment of the English language as an international intermediary of 

communication is in perpetual expansion. This fact is mirrored in miscellaneous realms and in 

diverse settings where English is held as an operational means. In a bid to attain specific 

objectives, countries all over the world, including Algeria, introduced English courses at all 

the echelons of the educational organism mainly at the tertiary level through ESP. The latter, 

so far, is becoming a growing trend in the framework of English language teaching and 

learning.  

Accordingly, there is a wide-ranging array of provinces that displays the worldwide use 

of English (Graddol, 1997: 8). The latter as a matter of fact serves as:  

 The working language of international organizations and conferences.  

 The language of scientific publication.  

 The language of international banking, economic affairs and trade.  

 The language of advertising for global brands.  

 The language of audio-visual cultural products.  

 The language of international tourism.  

 The language of tertiary education.  

 The language of international safety (e.g. ‗airspeak‘, ‗seaspeak‘).  

 The language of international law.  

 A ‗relay language‘ in interpretation and translation.  

 The language of technology transfer.  

 The language of internet communication.  

4.2 English Standing in Algeria 

By analogy with Arabic and French, is English hegemony so far hanging back or 

sprouting rivalry in Algeria ?  
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Two language aspects indeed serve as the pedigree of Algeria: Arabic whether as a prime 

language of government or as a local language, and Tamazight as a Berber language. Within 

the educational sector, French is initiated as the first foreign language, whereas English as the 

second foreign language, i.e. as the former is inducted at the primary school level (precisely 

grade 3), the latter at the middle school level (precisely grade 1) but both endure up to the 

tertiary level. Within the commercial sector, French is described as a focal language of 

Business while English is still circumscribed.  

Along with Sonatrach, merely certain multinational companies as Halliburton, 

Schlumberger and Rizzani de Eccher which our study is concerned with, use English.  

Making allowance for the statistics, the percentage ascribed to the English use within the 

occupational sector by analogy with the educational one is approximately double. Moreover, 

it is critical to assert that language requirement for occupational purpose tends to outstrip the 

educational one as to English while it is antithetical as to French and Arabic. 

4.3 Relationship Between International Business Language and Working Status 

In fact, the noteworthy to assert the facts behind the English impact: 

*The flow of multinational companies: Siemen, Knauf, Unilever, the gas and oil companies 

such as: BP, Total S.A, Group Rizzani de Eccher, etc.   

*The emergence of language training providers such as: the Centre of Intensive Training for 

language(CIEL), the Linguaphone Group and its partner IN-tuition, the US Embassy and the 

British Council, etc. 

         All in all, the call for English education is attributable to three factors: government 

(50%), individual (40 %) and company (10 %). The overall percentage score is based on trade 

interviews (Ramaswaniet.al, 2012, p. 56-87). 
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5. Characteristics of the Language of Business 

Business English is an area of ESP that is poorly researched. It is characterized by two 

important characteristics:  

A/ Written form in the Language of Business  

Linguistics‘ analysis is based more on the written forms of language such as 

correspondence, annual reports, and articles in business journals. Some kinds of analysis have 

been carried out with respect to the language of meetings and discussions but there is 

still little support to the first-hand experience which is writing.  

B/ Spoken form in the Language of Business 

The most important characteristic of exchanges in the context of business meetings, 

telephone calls, and discussions is a sense of purpose. Users of English language need to 

speak English primarily so that they can achieve more in their jobs.  

5.1. The Business English Learner 

It is noteworthy that under sundry labels, the Business English learner was set forth. As a 

case in point, Ellis & Johnson (1994: 15-17) pinpoint three underlying brands:  

 Pre-experience learners: Students at business schools – who have not yet started their 

careers.  

 Low-experience learners: Junior company members and learners who are moving 

jobs.  

 Job-experienced learners: Employees who need BE for a wide range of motives. 

Frendo (2005: 1-2), on the other hand, affords broader sorts which are 

compartmentalized in line with:  

 Experience: Pre-experience learners who go through business English whether at 

university, secondary school or those who plan to pursue a business career. Job-                                                      

experienced learners who are au fait with their undertakings and thus who are acutely 
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aware of their BE needs. General business-experienced learners who are not bereft of 

work experience yet they need English for a particular end or to set off on another 

job.  

 Level in the organization‟s hierarchy: Since the company‘s echelons range from 

senior managers to junior staff, so each echelon undergoes distinct training. The latter 

can be one-to-one, intensive or extensive according to the standing they hold.  

 National culture: So as to cope with this, cross-cultural educational institutions 

sometimes constitute groups of culturally diverse learners. Otherwise, they may set 

them up separately since those whose communicative styles diverge may in effect 

affect the learning process.  

 Need: Taking heed of learners‘ needs is imperative. Needs tend to be precise needs 

(as answering a company telephone hotline), general intent (as enhancing the English 

level) or tasks which are peculiar to secretaries, accountants or technicians.  

 Language level: Learners‘ level of proficiency may be closely akin to others 

(elementary, intermediate or advanced). Owing to this fact, learners of each level 

form a group according to a set of norms as sitting for a test, etc.  

5.2. The Business English Teacher 

What are the tasks and insights of teachers within the business province? In fact,  

Frendo (2005: 5) casts light on the mark earmarked for BE. Within the latter, the tie between  

teachers and learners is synergetic, i.e. while the learners are absolutely cognizant of the  

nucleus of their jobs, the teachers are merely well-acquainted with the communicative 

aspect of language, though they are not destitute of certain attributes. Along with  

professionalism, credibility and adaptability, familiarity with the business environment must  

be among their endowments. In this respect, their tasks take on three aspects:  

 As trainers: Teachers are expected to alter the attitude and aptitude of learners to 
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enable them to execute particular tasks.  

 As coaches: Teachers are in charge to support the learners to pinpoint their plus 

points and flaws, and act accordingly.  

 As consultants: Teachers are experts who maintain an outstanding status. Hence, they 

allot a training supplier, appoint the spot where the courses are run, sort out the 

communicative needs, etc.  

In contrast, as Ellis & Johnson (1994: 26) highlight: ―Whatever the background, it  

is important to stress that the business English trainer is primarily a language teacher. S/he 

does not need to be an expert in any particular business. It is the learners who have the 

specific content knowledge and who are able to bring that knowledge to the classroom.‖  

Moreover, Dudley-Evans & St John (1998: 60-61) hold those who run language training 

within a company as practitioners who are compelled to be aware of certain realms. The latter 

are de facto fivefold:  

 A  Knowledge of the communicative functioning of English in business contexts;  

 An understanding of the business people‘s expectations and learning strategies;  

 An understanding of the psychology of personal and interpersonal interactions in  

          cross-cultural settings;  

 Some knowledge of management theories and practice;  

 First-class training skills.  

6. Characteristics of EBP in ESP Courses 

According to Carter (1983) all ESP courses have three common characteristics or 

features:   

6.1. Authentic Material  

Dudley-Evans' (1997) claims that the use of authentic learning materials is entirely 

feasible in ESP. Suffice it to say at this juncture that use of authentic content materials, 
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modified or unmodified in form, are indeed a feature of ESP, particularly in self-directed 

study and research tasks. For Language Preparation for Employment in the business Sciences, 

a large component of the student evaluation was based on an independent study assignment in 

which the learners were required to investigate and present an area of interest concerning 

EBP. The students were encouraged to conduct research using a variety of different business 

resources, including the Internet.  

6.2. Purpose-Related Orientation  

Refers to the simulation of communicative tasks required of the target setting. Carter 

(1983) cites student simulation of a conference, involving the preparation of papers, reading, 

note taking, and writing.  

In some Algerian universities, English for business courses have involved students in the 

design and presentation of a unique business venture, including market research, and logo 

creation. The students have presented all final products to invited ESP classes during a poster 

presentation session. For Business Science program, students attended a seminar on  

improving listening skills. They practiced listening skills, such as listening with empathy, and 

then employed their newly acquired skills during a fieldtrip to a local community center 

where they were partnered up with English-speaking residents.  

6.3. Self-Direction  

ESP here is concerned with turning learners into users" (Carter, 1983). In order for self- 

direction to occur, the learners must have a certain degree of freedom to decide when, what, 

and how they will study the type of English they are interested in (EBP for instance). Carter 

(1983) also adds that the teacher must be systematic to teach the learners how to learn by 

teaching them about learning specific strategies.  

7. Business Communication Skills  

Communication is the life blood of business, in as much as no business can develop  
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in the absence of effective communication system (Bisen & Priya, 2009: p. 2.32)  

As to Dudley-Evans & St. Johns (1996, p. 26), business communication skills are those 

that are grounded on language. In other words, in contrast to business contexts, they do not 

lean on any specialized knowledge, since people ordinarily are meeting, discussing, 

corresponding, and these are very language-dependent activities. Nonetheless, the latter are 

hinged on verbal language. Along with verbal language, non-verbal language and awareness 

of the audience are among the other contributing components.  

Business communication skill  Business contexts 

 

 

 

Business studies methodologies 

 

 

 

         English language 

 

(Figure 3.1: The Features of the Work Environment) 

7.1. Business English and Written Communication 

Within BE, writing and reading are engrained. They, all in all, encompass emails, letters, 

reports, contracts and manuals.  

7.2. Business English and Spoken Communication  

Within BE, listening and speaking are also omnipresent. They generally encapsulate 

telephoning, socializing, negotiations, meetings and presentations (Osborne, 2005: 105).  
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8. The Business English Syllabus                                                

Basturkmen (2010: 55) asserts that courses range from low to high specificity as shown 

in the figure below. Thus, they are organized at the behest of a particular workplace or 

academic spot.  Furthermore, Strelchonok (2012, p. 577) stresses that the rationale behind the 

BE course is:  

 To develop students‘ reading, speaking, listening, and writing skills in BE in order for 

the students to understand a range of work or business-related information and to 

respond appropriately when required.  

 To develop students‘ business communication skills: meeting, presentation, 

negotiation, etc, in order to make the students able to interact in a range of work or 

business related communications.  

 To acquaint students with specialist terminology to make the students able to 

understand and produce a range of language which will be clearly understood in their 

professional environment.  

 To familiarize students with basic business concepts in order to make the students able 

to communicate effectively in international working environment.  

8.1. How to Design a Business Course 

ESP materials consist of two elements; a text and language exercises based on the text, 

but such materials can make the students and teacher bored. Hutchinson and Waters (1987) 

point out that both the content of the materials and the tasks that the materials enable the 

learner to perform are important aspects of the materials.  

When selecting texts (spoken or written) to use in ESP lessons, we should put in mind the 

content of the text and the task that the learner should be able to perform as a result of 

working with this text. Then identify the language skills that are needed to perform the task 

and that are reflected in the text.  



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

85 

 

     Tom Hutchinson & Alan Waters (1987) have adapted a model of materials and activities 

design as follows:  

8.1.1. Provide an Input Text:  

It is to select a text dialogue, or video depending on the needs in the analysis. This input 

should provide five items:  

  Stimulus material for activities; 

  New BE language items;  

  Correct models of language use; 

  A topic for business-related communication;  

  Opportunities for learners to use their existing Business English knowledge of both 

language and the subject matter;  

8.1.2. Identify a Content Focus:  

It is to use BE language as a means of information and feeling about business-related 

topics.  

8.1.3. Identify a Language Focus:  

     To use a good material to give learners the opportunity of  how to take Business English 

language, to study how it works and how to practice them together in EBP course. 

 8.1.4. Specify a Task:  

     The main purpose of EBP learning is the BE language in use by using materials which lead 

to a communicative task in which the learner use the previous content and language 

knowledge.  

These are the four steps in designing a business lesson, where the input of the text is 

provided by the text and the primary focus is the task and the foundation are the language 

structure and informational context.  
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8.2 The application of Needs Analysis in Business English Curriculum 

8.2.1 Principles of Business English curriculum Design 

Five main principles for the business English curriculum design were provided by 

Wenzhong Zhu & Dan Liu (2014, pp.72-3). These principles will be explained as follows: 

A/ Objective and Subjective Principles: 

As has been stated by ―Syllabus for English Majors in Colleges and Institutions‖, the 

English major should has compound skills, hence, three main types of courses are needed 

which are: English courses on professional skills, English courses on professional knowledge 

and relevant courses on professional knowledge. Accordingly, the principle of the BE 

syllabus is considered as the basis for designing its curriculum which in its turn has to 

emphasize those objectives and principles. 

For instance, like in GDUFS, 631 dynamic principle for designing a curriculum were 

proposed by professor John. These principles are of two phases :  

Phase 1: (first 2 years): 

* 6 =GBE ( training the basic skills as : Listening, speaking…) 

* 3 =Chinese factors: (business models) 

* 1=Culture (business protocols…) 

Phase 2: 

* 6=Business (in English) 

* 3=English 

* 1=Culture and internship 

Many elements have to be underscored in the first phase. Firstly, strengthening the 

English language skills either the receptive ( listening and reading) or the productive ones ( 

speaking and writing) takes the lion‘ s share which is 60 % as they regarded as fundamental 

equipments in learning BE. Secondly, 30 % goes to the process of establishing the BE 
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objectives for the sake of recognizing the Chinese business elements including China model 

of development, Beijing Consensus, Labor Law and Investment in China. Thirdly, the 

establishment of the business notions is made under the use of the materials required in 

selecting the content for learning English takes 10%. In this phase, learners are required to 

improve various skills that are related to the business world as telephoning, corresponding, 

how to write E-mails, reports, presentation, and negotiation.  

Concerning the second phase, providing different courses for learning BE in order to 

stress the business knowledge takes 60 %, while increasing the English grasping ability 30%, 

and 10 % goes to lessons related to culture. In this phase, it is necessary for learners to 

reinforce the business skills and entrepreneurial spirit through: 

 Reinforcing business knowledge; 

 Various business related courses; 

 Enhancing English comprehensive capability; 

 Develop business skills and entrepreneurial spirit; 

B/ Need Principle  

Since each country is characterized by various economic situation which implies multiple 

skills, likewise universities include various sources and consequently require a variety in 

curriculum design. Therefore, every university has to cope its setting with the diverse 

requirements of the society and local situation in which it exists. 

C/ Scientific Principle 

The scientific principle is regarded as a fundamental factor in designing a curriculum. So 

it ought to be reflective for the desires and demands of the society. In addition, it has to obey 

the rules of the curriculum design among which: moving from simple to complex, from basic 

to professional, theory to practice and taking into consideration both the teaching sources and 
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process of teaching in order to warrant a feasibility for curriculum system. Moreover, the 

innate relationship shared by various disciplines should not be neglected. 

D/ Systematic Principle 

As there is a combination between the characteristics of BE, following the systems of 

knowledge in various regions by the curriculum design is needed and not sufficient, but it 

requires also the integration of these systems of knowledge in various regions. According to 

Bireger (1997), a Business English expert, the field of business requires divers skills as: 

knowledge on English language, communication skills, professional knowledge, management 

skills and cultural awareness. Consequently, such modules as: language skills modules, 

business knowledge modules, cross-cultural communication and interpersonal communication 

modules has to be covered by the entire system of BE curriculum. Every module is made up 

of different core lessons. These programs has a complementary relationship between each 

other and together form the BE curriculum system for the sake of developing learners‘ 

understanding capability in business real-world communication. 

E/ Developmental Principle 

BE is a stable system. The ongoing progress in field of international business helps in 

increasing the set of application. Therefore, many economic classes besides other multiple 

academic disciplines of knowledge will be included in the English business courses and the 

current adjustments for both horizontal and vertical aspects of the curriculum as well.        

Meanwhile, the social need for skills and students‘ requirements in business classes 

should be well studied when designing the curriculum content. Consequently, the curriculum 

design of BE needs to be modified and enhanced for the purpose of establishing a dynamic 

developmental modelof the target language for accurate learning and therefore proficient 

practice. 
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9. Teaching and Learning Through ICTs 

ICTs are important tools for use in ESP classes as they motivate and immerse learners in 

specific areas of the target language in which practice in more than a necessity. They play a 

highly significant role in the field of EBP teaching and learning.  

Both teachers and learners attending EBP classes are required to have basic operational 

skills, information technology skills, skills for searching on the internet, and software 

evaluation skills concerning technological equipment that are applied to education with the 

aim of improving Business English practice. ICT is a core skill for participation in today‘s 

economy and society. It can be a tool for educational improvements and make a significant 

contribution to teaching/learning across disciplines. Examples of ICTs may include: slate 

tablets, overhead projectors, PCs, cameras, recording devices, visualizers, PowerPoint, 

applications, software, and other technologies. 

―The use of technology in the classroom has been in constant progress since the invention 

of the printing press to the invention of the computer. Nowadays, the introduction of 

technology to classroom is definitely a must, not only because it prepares students to perform 

real world tasks, but because it also enhances learning. The use of technology to access, store, 

and retrieve information is crucially important to develop all aspects of EBP learning, where 

teachers can easily explain complex instructions and ensure students‘ comprehension; be able 

to create interactive classes and make the lessons more enjoyable, which could improve 

students‘ attendance and concentration; and make images easily and more effectively used in 

teaching and improving the retentive memory of students‖. (Boukhentache, S. 2017).  

The role of the teacher remains central to the learning process. The shift in the role of the 

teacher using ICTs to a facilitator does not obviate the need for the teachers to serve as leaders 

in the classroom. Traditional leadership skills and practices are still required where the 
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teacher and / or the learner choose to use the right ICT tool at the right time and this 

influences the quality of learning BE. 

Generally speaking, teaching through ICTs consists of familiarizing learners with the use 

of technology and use for software for isolated tasks. Learners will learn basic functions of 

computers or other equipments and perform basic functions such as copy and paste. During 

the second stage, the students are required to perform one task using several forms of 

information such as text, graph, or pictures. Finally, the learners are required to produce 

systems for others to use and evaluate.  

Benefits of Information and Communication Technologies for the learner can be summed up 

in: motivating and engaging the learner, developing creativity, offering approaches to 

learning, allowing independence in learning and developing collaborative and team work 

skills. 

However, introducing technology alone will not change the teaching and learning 

processes and teachers‘ pedagogical practices and reasoning influence their use of ICTs and 

therefore, the nature of teacher ICT use impacts students‘ achievement. Pedagogical practices 

of teachers using ICT can range from only small enhancements of teaching practices using 

what are essentially traditional methods to more fundamental changes in their approach to 

teaching where ICTs can be used to reinforce existing pedagogical practices as well as to 

change the way teachers and students interact.  ICTs can enable teachers to transform their 

teaching practices by giving a set of enabling conditions. Incorporating ICTs into EBP 

teaching/ learning curricula does not meaning flooding classes with technological equipments. 

The focus should be on information and communication rather than technology. Technology 

in this context is used as a means to master other competencies and aid BE learning. In fact, 

technology changes over time, but the concept of handling data and converting data into 

information are fairly constant. Teaching programs should rather specify such purposes for 
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the use of ICTs as ― finding things out ―, ― developing ideas and make things happen ―, ― 

exchanging an sharing information‖ and ― reviewing, modifying and evaluating work as it 

progresses‖ . Such uses of ICTs can reinforce traditional pedagogical practices and divert 

focus from the content of what is being discussed or displayed to the the tool being 

accordingly utilized.  

Still, even the use of ICTs in EBP classes has its drawbacks with regard to some aspects. 

Disadvantages of ICTs may include: 

 Setting up devices can be very troublesome ; 

 Too expensive to afford ; 

 Hard for teachers to use with a lack of experience using ICT tools ; 

10. The Importance of Business English in the Modern Business World    

Business English is different from General English in the sense that it is a specific type of 

English language which is used mainly in the business contexts, thus, mastering some skills as 

interacting with English speakers fluently is not enough to act effectively and successfully in 

a business setting. The business context requires having a rich repertoire that ensure a 

comprehensive communication as tourist in English-speaking areas or during day to day work 

place scenario, for instance, presentations, meetings, negotiations, writing reports and so on. 

Since e-mail is considered as the standard form of written communication in several 

businesses, it requires a totally different language that fit in such situations. Therefore, 

learning BE enables learners to be an expert in the use of e-mail communication. In addition, 

having such an advanced level in English is helpful particularly in dealing with clients and 

customers from all over the world and in rising the job market which thus gives a good image 

in the business world.  

Moreover, having a particular purpose for studying English makes learners more 

motivated and have the willingness to learn and hence enhancing the teaching/learning 
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process. From another perspective, beside developing new skills in EBP as : cv writing, 

telephoning skills, e-mail writing, etc, it also aids to acquire business related terminology. 

Conclusion  

In this chapter we have tried to explain what is English business, The difference and 

similarities between Business English and general English, What is English for Business 

Courses, for whom the course is designed, What characterizes the language of business, and 

how to design a course to reduce the difficulties in learning EBP.  

In English for Business Purposes, Business English Communication should be presented 

not as a subject to be learned in isolation from real use, nor as a mechanical skill or habit to be 

developed. On the contrary, Business English Communication should be presented in 

authentic contexts that acquaint the learners with the particular ways in which the language is 

used in function. This means that students will need to perform in their fields of specialty or 

jobs.  

Business English is, therefore, to learn and build essential English language skills to 

communicate effectively in business contexts. These courses give a better understanding of 

the English needed to work in an English-speaking career especially in today‘s economy 

which has become more and more global. It is also to learn about including business-related 

syllabuse in curriculum design such as: participation in meetings, writing skills in business 

situations and interview techniques, practice workplace communication techniques in English, 

and acquire business writing skills. 
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1. Teacher Questionnaire: 

This questionnaire was administered to third year International Business English teachers 

at the department of Business Sciences at the University of Mohammed Seddik Ben Yahia 

Jijel in the second semester of academic year 2017/2018. It is devoted to investigate the needs 

analysis implications and requirements in teaching ESP in Business department. The 

representation sample of 10 teachers has been selected so, ten copies were handed in order to 

achieve the aim of this research and the same number of copies was returned back.  

1.1. The Aim of the Questionnaire: 

The questionnaire was assigned in order to investigate teachers‘ practices in Business 

English classes, their perception about their students‘ needs and requirements, their attitudes 

toward teaching ESP in Business English classes and the way they design the ESP courses 

1.2. Description of the Questionnaire: 

It is worth mentioning that the teacher‘s questionnaire is a mixture of closed and open-

ended questions. The teacher‘s questionnaire comprises of 25 questions, it was divided into 

five sections, the first section entitled personal information, and it involves four questions. 

The second section deals with teaching ESP in Business English classes, and  it consists of 

five questions which seek  to identify the teacher‘s  perception about teaching ESP 

particularly in Business English  classes.  However the third section is designed for teacher‘s 

attitudes toward teaching ESP in Business English classes, and it includes the same number of 

questions in the previous section. However, the fourth section which entitled teacher‘s 

management of Business English classes comprises of five questions. The last section entitled 

teacher‘s planning of the ESP cources which includes six questions. 
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 1.3. Data Analysis and Findings  

Section One: Personal Information 

 Q1: How long have you been teaching written expression? 

Options    teacher‟s Number           Percentage  

a. Two years  1 10% 

b. Three years  2 20% 

c. Four years  2 20% 

d. Five years  0 0% 

e. More than five years 5 50% 

Total  10 100% 

Table 4.1: Teacher’s Years of Experience in Teaching English Language 

The first question addressed to the teacher‘s concerned their years of experience in 

teaching English. The data of this table showed different results. Half 50% of the participant‘s 

years of experience are more than five years. While the same portion of 20% for those 

teacher‘s who have the experience of two and three years in the field of teaching. However, 

none 0% of the teachers have been worked for five years.   

  Q2: Which degree do you hold? 

Options teacher‟s number Percentage  

a. License degree 0 00% 

b. Master/Magister degree 

c. PHD (Doctorate) 

9 

1 

90% 

10% 

Total 10 100% 

Table 4.2: Teacher’s Diploma 

This question was asked to figure out the teacher‘s degree that they hold. It is noted that 

the vast majority of participants 90% hold the degree of Master or Magister, while 10% of 
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respondants argued that they hold the Doctorate degree. On the other hand, no teacher from 

the representative sample has only the license degree. 

  Q3: What is your status as a teacher?  

Options Teacher‟s number Percentage  

a. Fully-fledged (permanent) 3 30% 

b. Part-time 7 70% 

Total  10 100% 

Table 4.3: Teacher’s Teaching Status 

This question aimed to identify the teacher‘s teaching status. Obtained results show 

that70% of participants are worked part-time, whereas the rest portion of 30% are worked 

permanently.  

Q4: Have you taught English for specific purposes before? 

Options Yes No Total 

Teacher‟s number (s) 6 4 10 

Percentage  60% 40% 100% 

Table 4.4: Teacher’s Experience in Teaching ESP 

Statistics in the table above show 60% of participants stated that they were teaching 

English for Specific Purposes before, while 30% of teachers claimed that teaching ESP is a 

new thing for them.  

 If yes, for how long? 

Options Teacher‟s number  Percentage 

a. Two years  

b. Three years 

c. More than three years 

2 

1 

3 

 20% 

10% 

30% 

Total 6  60% 

Table 4.5: Teacher’s Years of Experience in Teaching ESP  
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The collected data from table above show that 30% of participants more than three years 

of experience, while 20% of teachers have two years experience in the field of teaching, and 

only 10% worked for three years. 

Section two: Teaching ESP in business English classes 

Q5: Have you had any specific training in teaching English as a foreign language or second 

language for EFL or ESL students? 

Options Number of teacher Percentage 

Yes 7 70% 

No 3 30% 

Total 10 100% 

Table 4.6: Teacher’s Perception about Their Training in Teaching English as a Foreign 

Language or Second Language 

According to the data presented in table 6, the majority of teachers 70% stated that they 

have been trained in teaching English as a foreign language or second language; however 

30% of teachers claimed the opposite. The results seem logical since the teachers are obliged 

to have some training before start teaching especially because of the educational reforms.    

Q6: Have you had any specific training in teaching English for specific purposes for ESP 

learners? 

Options Teacher‟s number    percentage 

Yes 

No 

2 

8 

20% 

80% 

Total 10 100% 

Table 4.7: Teacher’s Perception about Their Training in Teaching ESP 

Table7 shows that almost all third year business English teachers 80% do not have any 

specific training in the domain of ESP; meanwhile 20% of teachers stated the opposite.    
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 If no, how could you manage your current ESP cources?  

Options Number of teacher Percentage 

Answered 0 0% 

Not answered 0 0% 

Total 8 100% 

Table 4.8: Teacher’s Management of ESP Courses 

The obtained results of the table eight show that no teacher answered this open- ended 

question. 

Q7: Do you have any other activity or occupation besides teaching English in Business 

department? 

Options Number of teacher Percentage 

Yes 6 60% 

No 4 40% 

Total 10 100% 

Table 4.9: Teacher’s Occupation besides Teaching English in Business Department 

The results shown in the table 9 tell that the percentage  of 60% of participants have other 

activities and occupations besides teaching English in  Business department  ,while 40% of 

teachers work only as a teachers at Business department  without any extra activity. 

 If yes, is it? 

Options  Teacher‟s number Percentage 

a. Teaching in the middle school 1 10% 

b.Teaching in secondary school 1 10% 

c. Teaching in private situations 3 30% 

Total  6 60% 

Table 4.10: Teacher’s Extra Activity 
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The results above reveal that third year Business English teachers who are working as a 

teacher in the middle school take the portion of 10%, and 20% for those who are working as a 

high school teachers. However, 30% of respondents stated that they are working in private 

situations.  

Q8: Other than Business department, have you taught in other departments? 

Options Number of teacher Percentage 

Yes 5 50% 

No 5 50% 

Total 10 100% 

Table 4.11: Teacher’s Teaching Experience in the Other Departments   

The table above displays the results of the teacher‘s teaching experience in the other 

departments. It shows that the same percentage of 50% is obtained for both options of yes and 

no.  

Q9: Is the English module in the business science taught as: 

Options  Teacher‟s number Percentage 

a. Course(theoretical course) 0 0% 

b.TD(practical course) 10 100% 

c. Involve practical training 0 0% 

Total  10 100% 

Table 4.12: Teaching English Module at University 

This question was asked in order to know how the English module is taught at university; 

the whole representative sample 100% claimed that the English module is taught as a practical 

course (TD), this refers to the nature of the English language that requires such type of 

teaching. 

Section three: Teacher‟s Attitudes toward Teaching ESP in Business English Classes 
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Q10:  Is student‘s attendance to the English classes: 

Options  Teacher‟s number Percentage  

a. Compulsory 10 100% 

b. Facultative 0 0% 

Total  10 100% 

Table 4.13: Student’s Attendance 

The statistics displayed in this table show that whole sample 100% declared that 

Student‘s attendance to the English classes is compulsory and not facultative. 

Q11: In the course of your present teaching, what do you teach more often? 

Options  Teacher‟s number Percentage 

a. General English 2 20% 

b. Literature and civilization related English 0 0% 

c. Science and technology related English 

d. Business science related English 

2 

6 

20% 

60% 

Total  10 100% 

Table 4.14: ESP‘s Courses Content 

The question was designed to explore which type of content that is adopted by third year 

business English teachers. The findings show that among the whole population ,60% of 

teachers teach Business science related English while  the same result is obtained 20%  for the  

participants who teach both General English and Science and technology related English. 

However, no teacher declared that he teach Literature and civilization related English.  

 Q12: Do you tend to focus more specifically on: 

Options   Teacher‟s number    Percentage        

a. General  grammatical notions 2 20% 
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b. Lexical items  related to general English 0 0% 

c. Terminology  related to business English 

d. All of the aforementioned 

6 

2 

20% 

60% 

Total  10 100% 

Table 4.15: The Elements that the Teacher Focus on in Teaching ESP Courses 

The question at hand revolves around the elements that the teacher focuses on teaching 

ESP courses. From the table, six teachers out of ten (65 %) emphasises on terminology related 

to business English  and the same portion of 20% goes for the teachers who teach general  

grammatical notions those teachers who attempt to teach grammar, lexis and terminology. 

However, no teacher teaches lexical items related to general English as primary. 

Q13: Do you use? 

Options  Teacher‟s number Percentage 

a. Text book related to general English  0 0% 

b. Text book related to  business English 4 40% 

c. Documents used by students in their own field of study 

d. The business department‘s administration decide the 

Syllabus 

3 

3 

30% 

30% 

Total  10 100% 

Table 4.16: ESP Teaching Materials 

The table 16 was designed to investigate which type of teaching materials that the teacher 

relays on in the implementation of ESP courses, 40% stated that they are relaying on Text 

book related to business English, mean while 30% is devoted for the teachers who are based 

on documents used by students in their own field of study and documents, and the same 

portion of 30% of participants claimed that the syllabus behind taught is administration‘s 

decision. However no teachers relay on text book related to General English. 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

101 

 

Q14: Do you sometimes use translation from English to other languages? 

Options Teacher‟s number Percentage  

Yes  9 90% 

No 1 10% 

Total  10 100% 

Table 4.17: Teacher’s Opinions toward the Use of Translation in ESP Classes 

It is worth mentioning that the obtained results from the table 17 that the majority of 

participants 90% opt for use of translation in ESP classes. Mean while the rest of participant 

with the portion of 10% regarded that the use of translation is not tolerated. 

 If yes specify which type of language do you often use? 

Options  Teacher‟s number Percentage  

a. Answered 7 70% 

b. Not answered 2 20% 

Total  9 90% 

Table 4.18: Teacher’s Translation into Other Languages 

Table 18 above displays the results of the teacher‘s translation into other languages. The 

vast majority of participants 70% answered the question, while 20% of teachers do not make 

any reaction. The obtained results show that most frequent language use is the Arabic and 

French.  

Section four: Teacher‟s management of business English classes 

Q15: Do you use Information Communication Technologies (ICTs)? 

Options Teacher‟s number Percentage  

Yes 2 20% 

No 8 80% 

Total  10 100% 

Table 4.19: Teacher’s Use of ICTs 
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According to the table 19 which aims to know whether teacher‘s use of different 

technologies in the implementation of ESP courses  , 80% of participants claimed that they 

are not use any type of ICTs whereas a quarter stated that they rely on technology in their 

teaching. 

 If no, why not? 

Options  Teacher‟s number Percentage  

Answered 1 10% 

Not answered 7 70% 

Total  8 80% 

Table 4.20: The Reason behind Avoiding the Use ICTs 

The obtained results from the table 20 demonstrates that almost the whole participant  

70% do not answer the question concerning  the  reason behind  avoiding the use of ICTs, 

while 10% of respondents  give a brief answer saying that : ―The lack of teaching materials 

and technologies in the university.‖ 

Q16: Are given any ESP programs that help you to implement your ESP course? 

Options Teacher‟s number Percentage 

Yes  3 30% 

No 7 70% 

Total  10 100% 

Table 4.21: Providing ESP Programs 

 This question tried to know whether teachers are provided by ESP programs or not. The 

obtained results were different, 30% of teachers declared by saying ―yes‖ while almost the 

majority of participants saying ―No‖. 

Q17: Do you attend formal meetings with other ESP teachers of business department? 

Options Teacher‟s number Percentage 
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Yes  6 60% 

No 4 40% 

Total  10 100% 

Table 4.22: Teacher’s Opinions about the Attendance of Formal Meetings 

The data presented in table 22 as stated  that  60%  of teachers attend the formal meeting 

in order to discuss teaching methodology and to exchange expertise from each other, whereas 

40% of teaches claimed that they do not attend such meetings. 

Q18: Do you think that the English course you are giving to your business students meets 

their needs and expectations? 

Options Teacher‟s number Percentage 

Yes  5 50% 

No 5 50% 

Total  10 100% 

Table 4.23: Teacher’s Perception about the Significance of ESP Courses in Meeting Student’s 

Needs 

The results in table 23demonstrate that half of the participants stated that the English 

courses that are giving to business students meet their needs and expectations meanwhile the 

rest of participants see the opposite. 

Q19: What is the reason behind making business English teachers do not correspond to the 

level of expected achievements? 

Options  Teacher‟s number Percentage 

a. You are not a permanent teacher. 0 0% 

b. You do not really understand the specific needs of 

students. 

1 10% 

c. The lack of collaboration between ESP teachers. 

d. There are no specific training programs for ESP 

2 

7 

20% 

70% 
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teachers. 

Total  10 100% 

Table 4.24: The reason that makes business English teachers do not correspond student’s 

expectation 

This question was asked in order to find out the reason behind the teacher‘s failure in 

meeting the student‘s needs and their expectations, the gathered data show that vast majority 

of teachers 70% see the lack of   specific training programs for ESP teachers, while the 

portion of 20% answers the lack of collaboration between ESP teachers, and only 10% 

declared that they do not grasp the student‘s needs. However, no teacher sees that the 

teacher‘s status at university affects the student‘s achievements. 

Section Five: Teacher‟s planning of the ESP Courses 

Q20: Is your ESP course designed according to: 

Options  Teacher‟s number Percentage 

a. Business English course book. 2 20% 

b. Learner‘s needs. 6 60% 

c. learner‗s choice of their ESP content 

d. Randomly 

2 

0 

20% 

0% 

Total  10 100% 

Table 4.25: Teacher’s Design of ESP Course 

According to the results exposed in the above table,60% of teachers are based on the 

learner‘s needs in selecting and designing the ESP course, the same percentage of 20%  

participants relay on both Business English course book and  the student‘s choice  in planning 

the ESP cources. However, no teacher depends on or the random selection. 

Q21: Do you involve your students in establishing the course objectives? 

Options Teacher‟s number Percentage 
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Yes  8 80% 

No 2 20% 

Total  10 100% 

Table 4.26: The Student’s Involvements in Establishing the Course Objectives 

 Statistics in the table 26  above show that 60% of third year Business English teachers 

involve students in establishing the course objectives ,however the rest portion of 40% do not 

allow students  to contribute in the assignment of the course objectives. 

Q22: Do you ask your students about their areas of difficulties in the ESP course? 

Options Teacher‟s number Percentage 

Yes  7 70% 

No 3 30% 

Total  10 100% 

Table 4.27: Student’s Areas of Difficulties in the ESP Course 

Table 27 above displays the results of student‘s areas of difficulties in the ESP course 

.The results show that about 70% of teachers are asking their students the difficulties that face 

them in the ESP course, while 30% of participants are not interested to know these 

difficulties. 

Q23: Do you modify any activity in response to your student‘s demands or special needs? 

Options Teacher‟s number Percentage 

Yes  10 100% 

No 0 0% 

Total  10 100% 

Table 4.28: Teacher’s Perception about the Modification of ESP Activities in Response to 

Student’s Demands 
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According to the results demonstrated above, it can be seen that the whole representative 

sample 100% claimed that they make some modification in the ESP activities in order to fit 

the student‘s   demands and meet their needs. 

Q24: What is your overall objective of teaching Business English language? 

Options  Teacher‟s number Percentage 

a. To develop student‘s specific business 

skills and abilities of English. 

5 50% 

b. To develop student‘s knowledge of 

business sciences. 

5 50% 

c. To help students to pass exams 

Total 

0 

10 

0% 

100% 

Table 4.29: The Objective of Teaching Business English Language 

From the results obtained in table 29 above, we can notice that the same portion of 50% 

of teachers stated that the main objective of teaching business English language is to develop 

student‘s specific business skill and abilities of English and to develop their knowledge of 

business sciences. 

Q25: What do you return the obstacles of teaching ESP in business department? 

Options  Teacher‟s number Percentage 

a. Lack of experience in the field of ESP. 1 10% 

b. Lack of ESP course books. 2 20% 

c. Irrelevent ESP  course syllabus. 

d. Lack of interest of learning business 

English among students. 

e. Lack of importance given to ESP vis-à-

1 

4 

 

2 

10% 

40% 

 

20 
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vis the other modules.  

Total  10 100% 

Table 4.30: The Constraints that Face Teachers in Teaching ESP in Business Department 

From the results demonstrated in the table above, 40% of the participants declared that 

the major difficulty that teachers encounter in teaching ESP is the lack of interest of learning 

business English among students. However, 20% of teachers declared that the teachers face 

problem with lack of ESP course books from one side and the lack of importance given to 

ESP vis-à-vis the other modules on the other side .Meanwhile 10% of participants stated that 

the teacher‘s obstacles are due to the lack of experience in the field of ESP and the irrelevance 

of ESP course syllabus. 

Conclusion: 

The analysis of English teacher questionnaire has permitted us to highlight the sum of 

difficulties encountered by those teachers in their work. 

2. Student Questionnaire: 

A second questionnaire  was  administered  to  50  students  of  third  year  International 

Business students at  the  department of Business Sciences Mohammed Seddik Ben Yahia 

Jijel university were randomly chosen to participate in this study.  After  distributing  the  

questionnaire,  all students  have  completed and  returned  it  representing  a  rate  of  100% .  

2.1. Aim of the Questionnaire: 

The questionnaire is addressed to explore third year International Business students‘ 

attitudes and perceptions of difficulties towards ESP learning at the department of Business 

Sciences of Mohammed Seddik Ben Yahia Jijel University. Also, the aim of this research tool 

is to investigate the needs analysis of EBP (English for Business Purposes) students‘ 

weaknesses areas in their ESP classes and the effect of teachers‘ methodology, syllabus, and 

authentic materials among the elements in promoting the level of students‘ proficiency in ESP 
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classrooms. 

2.2. Description of the Questionnaire: 

The  questionnaire  is  made  up  of  three  sections  including 35 question  inquiring the  

followings:  background  information  about  students (Questions  from 1 to 11),  ESP 

students‘ needs (Questions  from 12 to 14), and  communication skills (Questions from 27  to  

35). 

After piloting the questionnaire and obtaining the permission to conduct the study it  was  

directly handed  to  respondents  during  their  regular  ESP  session. Students were asked to 

respond to the questions honestly since their answers are to be anonymous. The  sample  was 

given  enough  time  to  read  and  answer  each  item  carefully.  Students  are given  the  

right  to  ask  for  further  explanation  about  the  meaning  of  any  word. All distributed 

questionnaires were brought back since questionnaires were completed  under  our  

supervision  and  we  have  tried  to be  sure  that  every  student  completes  his/ her  

questionnaire  alone. None was not appropriately filled in so all questionnaire‘s data of the 

students were considered valid for analysis. It  is  worth  mentioning  that  the questionnaire  

was  translated  into  Arabic  to avoid  the  problem  of  students misunderstanding  the  

questions  as  a  result  of  the  lack  of  proficiency  in  English  and  to facilitate  the  

comprehension  of  the  questions  as  well. 

2.3. Data Analysis and Findings 

Section one: Background Information 

Q1: How long have you been studying General English?                                                                                                                                                                                                     

Options                                  students‟ number                   percentage 

a. Less than seven years                       0                                          0%                                                                                                   

b. Seven years                                    50                                      100%                                                                   
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c. More than seven years                     0                                          0%                                                          

Total                                                  50                                      100% 

Table 4.31: Students‘ Period of Learning General English 

All students 100% stated that they have been studying General English for 7 years (4 

years at the middle school and 3 years at secondary school).While none 0% of them opted for 

the other choices (less than seven years and more than seven years). 

Q2: How long have you been studying ESP in Business Sciences department?   

Options                                 students‟ number                   percentage 

a. Less than three years                          0                                          0%                                                                          

b. Three years                                       50                                      100%                                                                

c. More than three years                         0                                          0                                                             

Total                                                     50                                      100% 

Table 4.32: Students‘ Period of Learning ESP  

All the participants 100% claimed that they learn ESP three years in Business Sciences 

department.                                                                                                                                        

Q3: Are you aware of the importance of the English language in the field of international 

business with regard to the massive growth of world business and world communication as an 

inevitable consequence of globalization? 

 

Options                 students‟ number                              percentage 

Yes                                   48                                        98%                                                                                  

No                                      2                                          4%                                                                          

Total                                 50                                          100% 

Table 4.33: Students’ Awareness of the Importance of English Language 

The table above shows that 98% of students are aware of the importance of the English 

language in the field of International Business with regard to the massive growth of world 
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business and world communication as an inevitable consequence of globalization. Whereas, 

4% declared that English language has no significant value in the field of international 

business.  This results show that the vast majority of students are aware of the crucial role of 

the English language in business domain.     

Q4: How would you estimate your overall level in General English? 

Options                      students‟ number                   percentage 

a. Excellent                            3                                         6% 

b. Very good                           5                                      10% 

c. Good                                   9                                      18% 

d. Average                            23                                       46% 

e. Bellow average                   6                                       12% 

f. Low                                    4                                          8%                                                                 

Total                                    50                                       100% 

Table 4.34: Students’ Estimation  about Their Overall Level in GE 

According to table 46% of students estimated their level in General English as average, 

18% of students regarded their level in GE as good, 12% considered their level in GE as 

bellow average, 10% of them considered their level in GE as very good, 8% of them saw 

their level as low, and only 6% of them considered their level in GE as excellent. From the 

results shown above it is concluded that almost half students have the average in General 

English. 

Q5: How would you estimate your overall level in English for Specific Purposes (Business 

English more specifically)? 

  Options                     students‟ number                       percentage 

a. Excellent                                2                                           4% 

b. Very good                               3                                           6% 
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c. Good                                       6                                         12% 

d. Average                                 15                                          30% 

e. Below average                      19                                          38% 

f. Low                                         5                                         10%                                                        

Total                                         50                                        100%                                                          

Table 4.35: Students’ Estimation about their Overall Level in ESP 

With regard to this table, 38% of students considered their level in ESP more specifically 

as bellow average, 30% average, 12% good, 10% low, 6% very good, and only 2% regarded 

their level in ESP business English as excellent. These results show that a big number of 

students are below average considering their level in ESP which entails that students need 

more practice in order to enhance their ESP levels. 

Q6: Do you consider learning English in Business Department as: 

Option                                                             students‟ number           percentage 

a. Crucial for succeeding the year                                  6                               12% 

b. Opportunities Necessary for better future job          33                              66% 

c. Not necessary in the field of Business in Algeria     11                              22% 

Total                                                                              50                              100% 

Table 4.36: Students’ Perception toward Learning English in Business Department 

This table shows that 66% of students see that learning English in business department as 

necessary for better future job opportunities, and 22% of students considered learning English 

in business department as not necessary in the field of Business in Algeria, while 12% of 

students declared that they learn English only to succeed in the exams. From these results one 

can understand that most students learn English in order to raise their opportunity in getting a 

job.  
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Q7: Have you tried to improve your General English level by your own means? 

Options          students‟ number                     percentage 

Yes                               9                                          18%                                                                              

No                              41                                          82%                                                                           

Total                          50                                         100%                                  

Table 4.37: Students’ Attempt in Improving their GE Level 

The table above shows that 82% of students reacted negatively to this question and 

declared that they do not try to enhance their general English level by their own means while 

only 18% of them tried to improve their level.  

Q8: What purposes are you taught the current ESP disciple for?      

Options                                                                            students‟ number           percentage 

a. Academic purposes                                                                     14                     28%                                                                                                       

b. General purposes                                                                         12                     24%                                                                                         

c. Occupational purposes                                                                19                     38%                                                                                              

d. Compulsory discipline in Business studies department                 5                     10%      

Total                                                                                   50                              100% 

Table 4.38: Students’ Purposes behind Learning ESP Discipline 

The table above shows that 38% of students learn the current ESP discipline for 

occupational purposes. While 28% of students opted for ''Academic purposes'', whereas 24% 

of students stated that they learn ESP for general purposes. However 10% of students declared 

that they learn ESP just because it is a compulsory discipline in Business studies department. 

From these results one can conclude that most students learn ESP for both academic and 

occupational purposes. The students did not list any other purposes. 
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Q9: Do you have any professional activity in addition to your studies? 

Options              students‟ number                            percentage 

Yes                                     2                                                 4%                                                                                                                               

No                                     48                                               96%                                                                         

Total                                  50                                             100%                                  

Table 4.39: Students’ Opinion about Additional Professional Activity 

Statistics in the above table show that the majority of students with portion of 96% 

reacted negatively to this question whish attempted to figure out if students have any 

professional activity in addition to their studies. While, only 4% of students answered 

positively. 

A-If yes, what is it?                                                                                                                                        

 Options                                               students‟ number                   percentage 

a. Part Time teaching at university                      0                                      0%                                                                                

b. Teaching at secondary school                          0                                      0%                                                                                     

c. Teaching in Middle school                               0                                      0%                                                                                   

d. Teaching in a private school                             1                                      2%                                                                              

e. Working in a national institution                      1                                      2%                                                                                    

f. Working in a private company                          3                                        6%                                          

Total                                                                     5                                      10%                                                                                               

Table 4.40: Students’ Additional Professional Activity 

The results shown in this table demonstrated that 6% of students work in private 

companies, while an equal percentage 2% of students opted for teaching in a private school 

and working in a national institution. However none 0% of the students opted for the rest of 

the options. 

 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

114 

 

B- Do you use English for Specific Purposes in your job?  

Options         students‟ number                   percentage 

Yes                                5                                       10%                                                                                                

No                                 0                                         0%                                                                        

Total                             5                                        10%                                  

Table 4.41: Students’ Attitudes toward the Use of ESP in Their Job 

 This question was addressed to students to see if they use ESP in their job. The results 

show that all the students 10% answered positively about this question. While none 0% of 

students reacted negatively. 

 If yes, what type of ESP? 

Students‘ responses about this question were: 

 English for Academic Purposes EAP  

 English for Occupational Purposes EOP 

Q10: Have you attended supporting courses of ESP other than Business English and outside 

the programs which are applied at the level of your department? 

Options                        students‟ number                                 percentage                                                                              

Yes                                           0                                                      0%                                                                                       

No                                          50                                                    100%                                                                           

Total                                      50                                                    100% 

Table 4.42: Students’ Perception about the Attendance of Supporting Courses of ESP 

The percentage displayed in this table demonstrated that all students 100% did not 

attend supporting courses of ESP other than Business English and outside the programs 

which are applied at the level of their department since for them there are no such courses 

in their department while non 0% of the students reacted positively. 
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 If yes, has the Business English you are learning as a subject matter at university 

increased your confidence in using your English language skills in your job?                                           

Options                          students‟ number                          percentage 

Yes                                               2                                           4%                                                                                

No                                                1                                           2%                                                                        

Total                                            3                                          6% 

Table 4.43: Students’ Opinion about the Role of BE in increasing Their Confidence 

The aim behind this question was to investigate whether the Business English 

discipline at university increased students‘ confidence in using their English language skills 

in their job. The results illustrated in this table show that 4% of students reacted positively 

to this question, while 2% of students responded negatively. 

Q11: What skill (s) you feel more confident to use with your current level (please classify 

in order of importance, giving 1for the most fluent and 4 for the least fluent? 

Options             1
st 

ranking            2
nd 

ranking               3
rd

 ranking              4
th

 ranking 

a. Listening          6     12%             11     22%                9             18%            16        32% 

b. Speaking         3          6%   8       16% 13 26%             7          14% 

c. Writing          22         44%            26        52% 17 34%           12          24% 

d. Reading         19         38%            16       32%               11            22%           15         30%  

Total                 50        100%           50       100%             50           100%          50         100%  

Table 4.44: Students’ Most Confidential Skill (s) 

In response to this question, the writing skill was opted by the majority of students 96% 

(44% +52%) in the first and second ranking respectively as the most skill that they feel 

confident when they use it. The reading skill ranked second by 70% of students in the 1
st
 and 

2
nd

 ranking. The listening skill was selected third by 34% (12%+22%) of students. While the 

speaking skill was ranked fourth by a percentage of 22% (16%+6%) of students in the 1
st
 and 
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2
nd

 ranking respectively. From these results it is concluded that students‘ current level does 

not allow them to communicate confidently since the speaking skill was ranked last. 

Section two: ESP Students‟ Needs: 

Q12: According to you: 

A-Is being able to speak specific English in general: 

Options                                students‟ number                                 percentage             

 a. Less important                                 7                                                    16% 

 b. Rather important                            14                                                    28% 

 c. More important                              29                                                    58%                                                                

Total                                                   50                                                   100%  

Table 4.45: Students’ Perception toward the Importance of Speaking Specific English 

The table above illustrated that more than half students 58% stated that being able to 

speak specific English in general is more important, 28% of students considered being able to 

speak specific English as rather important. However, 16% of them stated that it is less 

important to be able to speak specific English.  

B-Do you consider that Business English must be an obligatory discipline in your department? 

Options                    students‟ number               percentage             

Yes              46                         92% 

No                                         4                          8%                                                                                                                   

Total                                    50                                 100%  

Table 4.46: Students’ Perception of the Obligatory of BE Discipline 

This question was addressed to students in order to figure out if they agree that Business 

English must be an obligatory discipline in their department. 92% answered positively while, 

8% answered no. From these results it is shown that most students see that business English 

has to be a compulsory discipline in their department.  
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C-Should English language teaching be more:                                                                                         

Options                             students‟ number                                 percentage 

a. Qualitative                                  44                                                    88%                                                                    

b. Quantitative                                  6                                                    12%                                                      

Total                                              50                                                    100%  

Table 4.47: Students’ Perception Toward the Teaching Methodology of English  

  In response to this question, 88% of students stated that English language teaching 

should be more qualitative while 12% of the students claimed that English language teaching 

should be more quantitative. 

D-How many hours of learning ESP are scheduled in your field of study? 

 All Students stated that they learn ESP for one hour and a half per week. 

E-Do you consider that the period of Business English teaching curriculum should be 

lengthened? 

Options                           students‟ number                         percentage 

 Yes                                                43                                             86% 

  No                                                  7                                             14%                                                                    

Total                                               50                                           100%  

Table 4.48: Students’ Attitudes toward the Period of BE Teaching Curriculum 

The results show that (86%) of students asserted that the period of devoted for Business 

English teaching curriculum is not sufficient and it should be lengthened, however 14% of 

students see that the period of Business English teaching curriculum should not be lengthened 

Q13 : Do you think that the number of hours provided for ESP learning:                                                               

Options                        students‟ number                    percentage 

a. Too much                                  3                                                 6%                                                      

b. Sufficient                                  7                                               14%                                                                                                     

c. Reasonable                              13                                               26%                                                                                      

d. Not sufficient                          27                                              54%                                                                
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Total                                           50                                              100%                          

Table 4.49: Students’ Opinion about the Hours Provided for ESP Learning 

Results of this table reveal that the more than half students 54% thought that the number 

of hours provided for ESP learning is not sufficient, 26% see that this period is reasonable, 

whereas 14% regarded this period as sufficient, while only 6% of them see it as too much. 

Q14: If a quantitative improvement of Business English language teaching‘s implemented by 

your department only after affecting the other subjects, do you always wish to have more ESP 

hours? 

Options                     students‟ number                  percentage 

  Yes          37                 74%            

  No                                          13                                             26%                                                                   

Total                                        50                                            100%  

Table 4.50: Students’ Perception about Providing More Hours for learning BE 

From this table the majority of students 74% reported that they wish to have more ESP 

hours if a quantitative improvement of Business English language teaching is implemented by 

their department only after affecting the other subjects. Whereas 26% of students their 

answers where no. 

Q15: Do you attend scientific meetings and / or seminars where English is the only 

medium used? 

Options                       students‟ number                       percentage 

Yes             09                        18% 

No           41                                                  82 %                                                                           

Total                                          50                                                 100%  

Table 4.51: Students’ Opinion about Attending Scientific Meetings and/or Seminars  

Statistics in this table reveal that an overwhelming number of students 82% do not attend 

scientific meetings and / or seminars where English is the only medium used. Wherease, 18% 
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answered positively. 

 If yes, do you estimate that your present level in English limits the benefits you may 

take advantage of from such scientific meetings?                                                                                                   

Options             students‟ number         percentage 

Yes     9          18%                                                                      

No     0                                              0 %                                                                      

Total                                   9                                              18%  

Table 4.52: Students’ Perception of Their Present Level in English 

The entire students18% confirmed that their present level in English limits the benefits 

they may take advantage of from such scientific meetings. 

Q16: Do you think that the ESP course is relevant to your current academic studies? 

Options                                       students‟ number                                 percentage 

Yes                            11                                                   22% 

No                            39                                  78%                                                               

Total                                                         50                                                  100%  

Table 4.53: Relevance of the ESP Course to International Business Students’ Academic Studies 

The percentage displayed in this table clearly demonstrates that 78% of students think 

that the ESP course devoted for them is not relevant to their current academic studies, while, 

22% think that the ESP courses are relevant. 

If you consider the course as not relevant, please:                                                                                                                             

A-Identify what you consider as negative aspects. 

Students‘ answers were as follow: 

 The focus on grammar rules rather than on Business terms;  

  Teachers ignore pronunciation;                                                                                      

 Students‘ needs are ignored and the lessons presented have no relation with their 
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academic studies;      

 No use of new terminology but rather a repetition of what has been taught in 

middle and secondary schools; 

 B-Suggest some solutions you may consider effective to cover your needs for better learning 

quality in your academic studies with regard to Business English. 

A number of solutions were suggested by students among them:  

 The teacher has to conduct a needs analysis from time to time by asking us about our 

needs;  

 The use of ICTs; 

 Engaging us in authentic conversations;  

 Lengthening the time allocated for ESP discipline; 

 Designing an official set syllabus; 

 Encouraging learning ESP through motivation; 

Q17: A. If your needs are taken into consideration by your teacher and / or your 

department, do you think that your level of English will be better improved? 

Options                                   students‟ number                                  percentage 

Yes                       48                                                   96% 

No                        2                               4%                                                                    

Total                                                    50                                                 100%  

Table 4.54: Students’ Perception of the Usefulness of Investigating Their Needs in Improving 

Their English Level  

This question was addressed to students in order to investigate their perception toward 

conducting a needs analysis and if it is helpful in improving their level of English. Almost all 

96% of students stated that taking their needs into consideration by their teacher and/or their 

department helps them in enhancing their level of English. However, 4% of students think that 

taking their needs into account will not be helpful in improving their level of English. 
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B. If no, please suggest how the teacher, the classroom and / or your department could 

take your learning needs into consideration? 

Students‘ responded as follow: 

 The teacher could use questionnaire as a tool in order to investigate our needs; 

 Asking us about our needs;  

 Selecting the appropriate content that has relation with our academic studies; 

 Providing authentic materials and ICTs; 

 Adding extra time for learning ESP; 

 Learning in small groups; 

C. Do you have any persisting difficulties in learning ESP? 

Options                    students‟ number                             percentage 

Yes           37          74 %                                                                    

No                                          13            26%                                                                

Total                                      50                                              100%  

Table 4.55: Students’ Perception toward the Difficulties in Learning ESP 

This questions aim is to see whether student face any difficulties in learning ESP or not. 

The students‘ answers were 74% yes while 26% no. From these results it is concluded that 

most students face difficulties concerning ESP learning. 

 If yes, please cite them. 

Students stated that they encounter difficulties in the following: 

 Pronunciation of new technical terms 

 Understanding the meaning of technical terms 

 Memorizing technical words  
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Q18: What does particularly hinder you from achieving effective learning and successful 

learning outcomes concerning ESP ? 

Options                                                                                    students‟ number  percentage            

a. Teacher‘s ESP teaching methodology                                                  8                       16%                                                                                                                                                                                                                                      

b. Lack of documents and copy books in your field of ESP study         18                       36%                                                      

c .Lack of materials                                                                                 24                       48%                                                                                                                                        

Total                                                                                                       50                      100%                                                        

Table 4.56: Students’ Obstacles from Achieving Effective Learning ESP Outcomes 

The table above shows that students choose the lack of materials as the most crucial 

reason that hinder them from achieving effective learning and successful learning outcomes 

concerning ESP by a percentage of 48%, the lack of documents and copy books in their field 

of ESP study comes at second position with rate of 36%, while 16% goes to teacher‘s ESP 

teaching methodology. No other suggestions were listed. 

Q19: What are the most important difficulties of learning the English language in 

your department? 

Options                                                                          students‟ number     percentage             

a. Lack of authentic materials & means (ICTs)                              6              12% 

b. Insufficient time allocated to teaching English                       9              18%                                             

c. Studying in large classes                                                          2               4% 

d. The absence of an official set syllabus                                       3                          6% 

e. Lack of motivation                                                                     4                          8% 

f. Lack of feedback                                                                     2                          4% 

g. The policy of your department concerning ESP                       4               8% 

h. Lack of ESP teachers‘ experience                                            11                          22% 

i. Lack of real life tasks                                                                  6                          12% 
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j. Intensity of other modules on the expanse of ESP                       3                6%                                  

Total                                                                                              50                       100%    

Table 4.57: Students’ Difficulties in Learning English 

Statistics in this table reveals the following results: 22% of students think that lack of 

ESP teachers‘ experience is the most common difficulty of learning ESP in their department, 

18% of students choose insufficient time allocated to teaching English as a barrier for learning 

English. The same percentage 12% goes to both lack of authentic materials & means (ICTs) 

and lack of real life tasks. Lack of motivation and the policy of their department concerning 

ESP share the same percentage which is 8%. No other suggestions were listed. 

Q20: Do you think that English for Business Purposes‘ discipline is given sufficient 

importance with regard to your other disciplines and your specific needs of learning 

Business English? 

Options                                 students‟ number                                           percentage             

Yes                       13                                           26% 

No                                                        37                                                             74%                                                                  

Total                                                    50                                                            100%  

Table 4.58: Students’ Perception about the EBP Importance with Regard to Other Disciplines 

This table shows that 74% of students see that English for Business Purposes‘ discipline 

do not given  sufficient important with regard to  their other disciplines and their  specific 

needs of learning Business English as well. However, according to 26% of students, English 

for Business Purposes‘ discipline has a crucial importance just as the other disciplines. 

A. If no, what do you suggest? 

Students suggested the following: 

 Devoting sufficient time for learning English for Business Purposes; 

 Using authentic materials;  
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 increasing the coefficient of EBP module; 

B. Is the evaluation of the students‘ real level in Business English sufficiently rigorous? 

Options             students‟ number percentage             

Yes    15 30% 

 No                                    35                                       70%                                                                

Total                                 50                                       100%  

Table 4.59: Students’ Perception of Their Real Level in BE 

According to this table 70% of students stated that their real level in Business English do 

not evaluated rigorously while 30% of students stated that they receive strict evaluation 

concerning their level in Business English. 

C.Is there any program of learning English for Business Purposes imposed by the Ministry of 

Higher Education in your department?                                                                                     

Options               students‟ number       percentage             

Yes       9 18% 

 No                                     41   82%                                                       

Total                                  50                                             100% 

Table 4.60: Students’ Perception of Imposing a Program for 

Learning EBP by Ministry of High Education  

With regard to this question which is addressed to students in order to see if the 

Ministry of Higher Education imposed any program of learning English for Business 

Purposes in the department of International Business. The vast majority of students 82% 

reacted negatively to this question whereas, 18% of students confirmed that there is a 

learning program which is imposed by the Ministry of Higher Education. 

 If no, do you think it is necessary to design an ESP program in accordance with the 

content of the other subject matters that are taught in your field of study in your 

department? 
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Options                                 students‟ number                                percentage             

Yes                      9                      18% 

 No                                                   41                       82%                                                      

Total                                                50                                                   100% 

Table 4.61: Students’ Perception about the Necessity of Designing an ESP Program 

in Accordance with the Content of the Other Subject Matters 

 

The results yielded from this table demonstrated that the majority of students 82% think 

that is of crucial importance to design a program in accordance with the content of the other 

subject matters being taught in their field of study in their department. 

Q21: Does your teacher involve you in: 

Options                                                                        students‟ number       percentage             

a. Establishing the objective of the course study                        0                             0                                                                         

b. Participating in choosing the ESP course content                    11                         22%                                                                

c. Selecting materials                                                                     0                             0% 

d. None of the above mentioned             39                          78%                                  

Total                                                                                             50                        100% 

Table 4.62: Students’ Involvements in Planning the ESP Course 

According to the results in the table above, 78% of students selected the final choice 

which entails that the teacher does not involve them in any of the above mentioned activities 

concerning planning the ESP course. 22% of students declared that their teacher involve them 

in selecting the ESP course content, whereas none of the students 0% choose both the first and 

the third suggestions (establishing the objective of the course study and selecting materials).   

Q22: Do you use ESP books/ documentation?  
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Options                students‟ number     percentage             

Yes      38                                         76%                                                                      

No                                       12                                         24%                                                                                       

total                                     50                                       100% 

Table 4.63: Students’ Perception of the Use of ESP Books/Documentation 

This table shows that 76% of students use ESP books /documents which entails that 

most students are interested in learning ESP and in the same time shows us their awareness 

of the importance of ESP either in their current studies or in their future jobs. On the other 

hand 24% of students declared that they do not use ESP books /documentation. 

Q23: Does your ESP teacher encourage you to use specific documentation written in 

English?                                                                                                                                          

Options                            students‟ number                                   percentage             

Yes                   8                                                          16% 

No                                                  42                                                          84%                                                             

Total                                              50                                                         100% 

Table 4.64: Students’ Perception toward Their Teacher’s Encouragement for Using  

Specific Documentation Written in English 

 

This question was particularly addressed in order to find out whether students receive 

any kind of encouragement from their ESP teachers or not. Unfortunately only 16% of 

students have been reacted positively to this question while the majority of students 84% 

respond negatively. 

Q24: What is your overall objective from ESP course? 

Options                                                                      students‟ number        percentage             

a. To improve your skills in Business English         11                        22% 
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b. To develop your knowledge of business sciences                  7                       14%                                                                            

c. To pass examinations                                                              1                         2%                                                                                                 

d. To write your dissertation                                                     2                        4%                                   

e. For better job opportunities                                                   29                       58%                                                           

Total                                                                                          50                         100% 

Table 4.65: Students’ Overall Objective From ESP Courses 

The results in the table above demonstrated that more than half of students 58% learn 

ESP courses in order to have better job opportunities. 22% of students have another objective 

from learning ESP which is to improve their skills in Business English. 14% of students 

choose the second suggestion (to develop their knowledge of business sciences) as an 

objective for learning ESP. 4% of students declared that their overall objective from ESP 

courses is to help them in writing their dissertations. However, only 2% of students stated that 

their aim behind learning ESP courses is just to succeed in the exams. Hence one can 

conclude that most students are interested in learning ESP courses for the sake of making sure 

having good job opportunities. No other objectives have been listed. 

Q25: Does your teacher ask you about your areas of difficulties and needs in the 

classroom?                                                                                                                                   

Options                  students‟ number percentage             

Yes        24 48% 

No                                         26 52%                                                              

Total                                     50                                       100% 

Table 4.66: Students’ Perception about whether their teacher ask them 

about their Areas of Difficulties 

This question was designed to figure out if ESP teachers ask their students about the 

problems that encounter them during their learning in addition to their needs and 

interests.58% of students responded negatively, while 48% of students responded 
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positively.  

 If yes, does your teacher give you feedback on the spot?                                                                                  

Options             students‟ number percentage             

Yes     3                                           6% 

 No                                   21                                         42%                                                   

Total                                50                                        100% 

Table 4.67: Students’ Perception of Their Teacher’s Feedback 

The results yielded from this table indicate that only 6% of students receive feedback on 

the spot. Whereas, 42% of students stated that their teachers do not give them feedback on the 

spot. 

Q26: Does your ESP learning include the use of ICTs?                                                                     

Options             students‟ number percentage             

Yes    4                                            8% 

No                                   46                                           92%                                                   

Total                               50                                          100% 

Table 4.68: Students’ Perception of the Use of ICTs in Learning ESP 

According to this question students were asked whether their ESP learning include the 

use of ICTs. Results reveal that the vast majority of students 92% answered negatively to this 

question, while only 8% said that their ESP learning includes the use of ICTs. 

-If yes: 

A. Are they helpful in achieving the ESP course objectives and develop your learning and 

proficiency in English?                                                                                                   

Options                           students‟ number                               percentage             

Yes                 4                         8% 

No                                                  0                         0%                            
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Total                                              4                                                          8% 

Table 4.69: Students’ Perception of the Usefulness of ICTs in Achieving ESP Course 

All students 8% confirmed that the use of ICTs in ESP learning help them in achieving 

the setting objectives in addition to developing their learning and proficiency in English.               

B. What type of ICTs materials your teacher use in the ESP course?                                     

Options                                   students‟ number          percentage             

a. Internet-connected computer               0     0%                                                                                                                     

b. Equipment                                           0     0%                                                                                                                            

c. Data- show                                           3     6%                                                                                 

d. Real-world conversation                      1     2% 

e. Audio-visual documents                       0     0% 

f. Language laboratory                            0     0%                                             

total                                                           4                            8%                                      

Table 4.70: Types of ICTs Used by Teachers  

Statistics in this table show that 6% of students stated that their teachers use data-show, 

while 2% of them declared that they use real world conversations. However non 0% of the 

students opted for the other suggestions.                                                                                                                                                   

C. If no, please suggests what could possibly be helpful in acquiring ESP skills in authentic 

contexts.                                                                                                                                         

Students suggest some helpful solutions:                                                                                        

 The use of authentic materials  

 Engaging learners in real world conversations/ situations         

 Providing language laboratories                                                        
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 Providing ESP books and documentations                         

 Organizing seminars  

Section Three: Communication Skills 

Q27: Please tick (X) in the box that represents your level in the four language skills: 

Options      Excellent     Good         Average       Below average    Weak            Total 

a. Listening   3      6%        11   22%      19    38%      12    24%            5     10%     50   100% 

b. Speaking   2      4%         4     8%      14    28%      18    36%           12     24%     50    100% 

c. Reading    10    20%       15   30%     22    44%        3      6%             0      0%     50    100% 

d.Writing     13    26%      16   32%      20    40%        1      2%             0      0%     50    100% 

Table 4.71: Students’ Self Evaluation in the Four Skills 

Statistics in this table illustrated that the International Business students have an average 

level in the reading, the writing and listening skills (44% and 40%) , however they do not 

have an average in the speaking skill (28%) which can be justified by the lack of both practice 

of communication and also the lack of motivation. 

Q28: How do you classify your level of Business English knowledge at the end of your 

studies as a third year student? 

Options                      students‟ number      percentage             

a. Beginner                                16                                  32%                                                                                                          

b. Pre-intermediate                    27                                  54% 

c. Intermediate                            4                                    8%                                                                                                                                 

d. Advanced                                3                                    6%                                                                           

Total                                           50                                   100% 

Table 4.72: Students’ Self Classification of Their BE Level     

This question aims at classifying the level of students on the basis of their Business 

English knowledge at the end of their studies as third year students. 54% of students stated 
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that they have a pre-intermediate level concerning their Business English knowledge. 16% 

as beginners, 8% as intermediate, and 6% as advanced.  

Q29: Classify the following English language skills in terms of importance for your 

academic studies: (Please rank using numbers from 1 to 4, with 1 =being most important 

and 4= being least important): 

Options       1
st
ranking            2

nd
 ranking         3

rd
 ranking         4

th
 ranking             

a. Listening       5       10%          8        16%         17       34%          23        46%                                                               

b. Speaking      25       50%        19       38%           8       16%            3          6% 

c. Reading        12       24%        12       24%         21       42%            6        12%                                             

d. Writing           8       16%        11       22%           4         8%          18        36%                                                    

Total                  50      100%       50      100%        50        100%       50        100% 

Table 4.73: Students’ Self Classification of the Four Skills in Terms of Importance 

Statistics in the table above show that the speaking skill gained the highest percentage in 

terms of importance for the students‘ academic studies and was selected by (50%) and (38%) 

of students in both 1
st
and 2

nd
 ranking respectively. The reading skill was chosen to be in 

second position because the sum of the 2
nd

 and 3
rd

 ranking is 66%; however the writing skill 

was chosen to be in 3
rd

 ranking by a rate of 38% in 1st and 2
nd

 ranking respectively. The 

listening skill was ranked fourth by 26% in 1st and 2
nd

 rankings respectively .One can 

conclude that , all the four skills are important for International Business students  but a 

special emphasis should be given to both the speaking and the reading skills.                                                        

Q30: Classify the following English language skills in terms of needs requirements to 

improve, whether for your academic purposes or future professional purposes: (Please rank 

using numbers from 1 to 4, with 1 =being most important and 4= being least important): 

Options       1
st
ranking            2

nd
 ranking          3

rd
 ranking             4

th
 ranking            

a. Listening     17      34%           15       30%           11       22%              3           6% 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

132 

 

b. Speaking     20      40%           23       46%             9       18%             11         22% 

c. Reading        9        18%           7        14%            18        36%            16          32%                                                                    

d. Writing          4        8%            5        10%            12        24%            20         40%                                  

Total                 50      100%        50      100%           50        100%         50         100%  

Table 4.74: Students’ Self Classification of the Most Needed Skills to be Improved 

The results obtained from this table reveal that the speaking skill was ranked first to be 

the most important skill that students need to improve either for their academic purposes or 

future professional purposes with a percentage of 40% and 46% in the 1
st
 and 2

nd
 ranking 

respectively. The listening skill was chosen secondly with a rate of 34% and 30% in1
st
 and 2

nd
 

ranking respectively. The reading skill was ranked third in the 1
st
 and 2

nd
 ranking respectively 

with a percentage of 18% and 14%. Finally the writing skill was selected by 8% and 10% of 

students to be in the fourth position in both 1
st 

and
 2nd 

ranking. Hence students selected the 

speaking skill as the most important skill that has to be focused in order to be improved, then 

the listening skill and finally the reading and the writing skills.                                

Q31: As a Business English learner, do you think that learning English is an important 

requirement to succeed in the field of Business sciences and later in the field of business 

works in Algeria?    

                                                                                                                                                                                                        

Options                              students‟ number                                   percentage             

Yes                    47                                                        94%                                                                  

No                                                      3                                                          6%                                                                                               

Total                                                 50                                                      100%  

Table 4.75: Students’ Perception of the Importance of Learning English for Succeeding 

in Both Business sciences and Business work in Algeria 

Results in the table above show that most students 94% see that learning English is an 
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important requirement to succeed in the field of Business sciences and later in the field of 

business works in Algeria, whereas only 6% of students think that learning English is not 

important especially in the field of business works in Algeria. 

Q32: Do you believe that mastering ESP would be a precondition to succeed in future job 

interviews in the field of business in Algeria and worldwide? 

Options                          students‟ number                                percentage             

Yes              46                                                           92% 

No                                                 4                                                            8 %                                                         

Total                                           50                                                         100% 

Table 4.76: Students’ Perception of the Importance of Mastering ESP for Succeeding in 

Job Interviews in Algeria and Worldwide 

 

The results shown in this table demonstrate that 92% of students believe that mastering 

ESP plays a crucial role in succeeding job interviews in their future job in the field of business 

and worldwide as well. However 8% of students answered negatively  

If no, please explain your own point of view. 

Students who reacted  negatively to the question above  think that their succeed in job 

interviews will not affected by mastering ESP especially in the field of business in Algeria 

since most companies use either French language or Arabic language  as the first mediums of 

communication in job interviews whereas the English language is neglected.                                          

Q33: If you still encounter difficulties in using English, what are the aspects of English you 

still consider as difficult (please classify by order of difficulty by giving 1 to the most 

difficult, 2 to the second most difficult down to 5 for the least difficult?                                                       

a. Grammatical structured related to General English. 

b. Lexical items related to General English. 

c. Grammatical structures related to scientific and technical English 
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d. Scientific terms and expressions of English 

e. Lexical items related to Business English  

Options       1
st
ranking           2

nd
 ranking         3

rd
 ranking            4

th
 ranking             

a                3        6%               2       4%               4         8%             17         34                                                

b                3        6%               3       6%               7       14%             10         20% 

c              10      20%              11     22%            23       46%               8         16% 

d              13      26%              15     30%             7        14%       7         14% 

e              21     42%               19     38%             9        18%       8         16%                       

Total       50     100%              50     100%          50      100%              50        100% 

Table 4.77: Students’ Classification of the Most Difficult Aspects They Encounter 

When Using English  

A look at the table above shows that students ranked lexical items related to Business 

English as the major difficulty that they encounter in using English with a percentage of 42% 

and 38% in both the 1
st
 and 2

nd
 ranking respectively. Scientific terms and expressions of 

English were selected to be in second position by 56% (26% +30%) of students in 1
st
 and 2

nd
 

ranking. Grammatical structures related to scientific and technical English was ranked third by 

42% of students. Whereas, lexical items related to General English and grammatical structured 

related to General English was ranked fourth and fifth by 12% and 10% of students in 1
st
 and 

2
nd

 ranking respectively.   

Q34: At the end of your third year studies, and in relation with your acquired knowledge of 

English, what have you become able to?                                                                                                                                                                                                                     

Options                                                               students‟ number      percentage 

a.Understand lectures, movies, songs, etc,                          8                               16% 

performed in the English language                                     

b. A native Speaker-like of English language                     0                                 0%                                                                      

c. Read General English more easily                                  6                                12%                                
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d. Read Specific English more easily                                  4                       8% 

e. Write English correctly                                             11                              22% 

f. Understand conferences and talks presented                   4                                  8%                                                                                                                 

by experts in English                                                           

g. Exchange views with foreign experts                             6                                 12%                                                                           

in formal situations                                                               

h. Write reports on Business English                                  3                       6% 

i. Use and benefit from the appropriate documentations    9                                 18%                                                                                             

and books in the field of ESP                                                

j. Easily find a job where English fluency is required         2                       4% 

k. Conduct further research for post graduation studies      2                        4%                                  

Total                                                                                     50                             100% 

Table 4.78: Students’ Abilities in Terms of English Language 

This question was intended in order to see what students can be able to do with the 

acquired knowledge of English by the end of their third year. As it mention above 22% stated 

that they become write English correctly.18% goes for option (i) which is ―use and benefit 

from the appropriate documentations and books in the field of ESP ―.16% of students declared 

that they become understand lectures, movies, songs, etc, performed in the English language.  

12% of students stated that they become read General English more easily. Equal percentage 

8% of students selected ''read Specific English more easily'' and ''understand conferences and 

talks presented by experts in English''.  6% of students opted for ―write reports on Business 

English―. Another equal percentage of students 4% opted for― easily find a job where English 

fluency is required―  and  ―Conduct further research for post graduation studies―. Only 2% of 

students stated that they become able to exchange views with foreign experts in formal 
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situations. However none 0% of the students opted for being a native Speaker-like of English 

language. 

Q35: Please suggest some tips you believe to be of high importance in order to help you with 

better EBP learning and with your business knowledge in general. 

 Allocating sufficient time for EBP session 

 

 Making the lessons‘ content relevant to our academic studies 

 Providing teachers who are trained in ESP 

 The use of ICTs in order to support the lesson and for better understanding  

 Encouragement, motivation and support for learning EBP 

Conclusion: 

The analysis of the students‘ questionnaire has provided us with the required data that 

helps us to discover lacks and wants perceived by the students in terms of needs areas 

especially in the answers of second and third sections of the present questionnaire. Also the 

emphasize of EBP students were clearly shown in what concerns learning productive skills 

over receptive skills for better acquiring business knowledge and be able to use it in its most 

natural context with foreigners in their future business jobs. 
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Pedagogical Suggestions and Recommendations:  

Algeria, like many other countries of the world, seeks to promote the use of English so as 

to take out a better communication and easy access to knowledge for ESP learners 

To start with, we are greatly indebted to the deanship of Business Sciences at Mohamed 

Seddik Ben Yahia, Jijel for the provision of any required help. We are also thankful to all 

third year International Business students and their ESP teachers who participated in this 

study through the completion of the questionnaires and bringing them back for analysis and 

assessment. 

In the present research, we tended to analyze the needs analysis of difficulties and 

demotivating factors that the EFL users encounter whether as ESP teachers or EBP students. 

It has been found that the aforementioned problems among many others; such as: lack of ESP 

course book, lack of course objectives, lack of time allocated to ESP teaching, lack of ESP 

teachers‘ training, lack of ICT materials, lack of TNAs to determine whether training will 

indeed address the problem which has been identified among business staff, etc, have 

impacted both teachers‘ and students‘ motivation toward ESP teaching and learning in 

Algerian EFL classes at universities in general.  

According to the results obtained, and through findings from teachers and students 

questionnaires, we have concluded some necessary recommendations and useful strategies 

that can be incorporated in any English as ESP course for business purposes.    

1. Suggestions  

This study suggests that the English language is used extensively in the business field in 

ESP and EFL contexts. It plays a crucial role as the main tool of communication to conduce a 

variety of different activities. Therefore, the criteria to define English language courses for 

business purposes should be based on the target communicative situations representing the 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

138 

 

communicative use of language rather than formal linguistic categories representing the 

grammatical rules of language.  

Results of the enquiry have indicated that both teachers and students have agreed that 

there are some EOP needs that meeting them is more than a necessity. All groups (teachers 

and students) have indicated that without intensive training, university graduates as future 

employees will suffer at their workplace. The findings of the two questionnaires confirm these 

believes. Moreover, the present study has asserted the fact that apart from teachers‘ 

insufficient expertise, lack of ESP course book and ICT materials in the field of  ESP teaching 

and students‘ needs to pass their university years with a certificate, English at university is 

much needed to perform certain communicative real-world tasks not only masterin the  

linguistic skills, in the aim of being able to: deliver presentations, write emails and technical 

reports, talk to customers and colleagues, use tactful language, take part in meeting, and 

search for work related piece of information. 

Though this study suggests that ESP productive (speaking and writing) skills are 

perceived as more important than receptive (listening and reading) skills in a wide range of 

usage in the business field, it is hard to recommend that English courses for business purposes 

should emphasize speaking and writing skills over listening and reading skills because the 

differences in percentages between receptive and productive skills are very close.  

English language courses for students in business professions should be designed 

specifically for each prospective field of the future business profession.  

Students are not fully satisfied with the learning outcomes of EBP course. So ESP 

teachers should work hard to improve students‘ writing as well as speaking and seek 

professional training in ESP teaching recycling programs.  
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Complementary courses in English for Business Purposes should be available on an 

ongoing basis in companies for business professionals who feel that their college preparation 

was not very adequate. 

       Finally, this study has provided imperial data on International Business third year 

students. Though the aim is to have a clear picture of their English language business needs to 

enhance the Business English language courses at the college level, the picture does not yet 

cover the entire ESP process.    

2. Recommendations  

This study identifies the English language communicative needs as perceived by a 

specific group of EFL learners to see how these perceptions reconcile with the findings of the 

study in hand. 

The following recommendations may facilitate further recommended areas of research in 

order to obtain a more comprehensive view of the ESP field in the Algerian ESP departments. 

They can be put forward for both English language ESP course designers, as well as people in 

charge at both Mohamed Seddik Ben Yahia University more specifically Business sciences 

department in Jijel: 

 It is very crucial to develop an appropriate ESP curriculum for students at Business 

Sciences department at the final year that accounts for their perspective occupational 

English needs. 

 It is necessary to conduct a qualitative needs assessment study focusing on the needs 

of the same target group with follow-up interviews to support the findings of the 

current study where both teacher and student‘s questionnaires were administered to 

ESP teachers and third year International Business students at the Business Sciences 

department, Jijel. 

 The need for effective ESP educational programs and the need for assessment are 
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inevitable to evaluate ESP learners‘ mastery levels of Business English students 

regarding our occupational English skills‘ findings among multinational speakers of 

the English language is also recommended in order to evaluate the quality of 

university preparation programs to address real weakness areas of ESP users whether 

they are teachers, students or workers. 

 We also recommend to call for conducting a large needs assessment throughout the 

deanship of first, second and third year ESP students  at all the Algerian universities to 

establish an EOP curriculum that addresses more specifically the occupational English 

needs of students after graduation.  

 Students are hesitant or feel shamed when speaking English and using reading skills. It 

is highly important that the exercise part should be improved and extend the time 

allocated for practice in order to improve the speaking, reading, writing and listening 

skills of EFL learners. 

 It is important for teachers of ESP to adapt ICT tools for content delivery to enhance 

students‘ language skills and widen their knowledge of Business English. 

 ICT materials should be more available in ESP classrooms in order to be an integral 

part of learning. In fact, communication systems need to be updated; thus, the 

Business Sciences department in Jijel university should foster ESP learning by 

viewing ICTs as an essential medium for ESP learning and instruction. 

 Teachers are recommended to try harder to find new multi-competency-based tasks, 

devise new ways and adapt different teaching strategies and effective methodologies 

out of their  ESP teaching expertise in order to motivate their students during the 

whole duration of the course and build confidence among students through extra 

activities such as: games, acting in plays, role plying, etc. It is also necessary to 

familiarize their learners wuth the use of authentic materials. 
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 The Business Sciences department as well as all ESP departments in Algerian 

universities should create a web site in which ESP teachers post their lectures in 

different formats such as: PowerPoint, assignments, home works, resources, books, 

ESP-related videos and native speakers‘ conversations, articles and games, etc in order 

to promote ESP learning. Actually, the web site would have several benefits in the 

sense that Algerian universities will be able to cope better with the challenges of 

preparing the students for the information society. Moreover, students will have an 

exploration with a much deeper understanding of ESP requirements and cooperate. 

When working out projects. In addition to this, through doing projects, personal 

involvement will be higher and will support students motivation for further learning. 

Also, conducting project works and expose in ESP classes will have strong effect not 

only in putting the students in touch with native speakers, but also in creating an 

essential tool for real world communication. 

 Teachers can attract the students‘ attention toward the ESP course by following these 

steps: 

 ESP teachers should keep their students motivated even when they are outside the 

classrooms through assigning projects after ach course. This will give learners a 

feeling of confidence and accomplishment when they present their works after 

researching for new information. 

 Teachers should give their students a choice of assignment from time to time. For 

example they might allow their students to choose from among three proposed 

assignments. Thus, learners will feel more independent and autonomous if they 

participate in choosing one of the assignments provided. 

 ESP teachers need to encourage students to set their own goals. In this way, students 

can help themselves to achieve their goals by determining their own language needs 
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and by defining why they want to learn the language. So, setting goals and 

expectations leads to increase learners‘ enthusiasm which in turn leads to a higher 

level of language competence. 

 Mohamed Seddik Ben Yahiya University administration should take into 

consideration the teachers‘ need for necessary equipment and facilities. Furthermore, 

it should provide these Departments with the necessary tools and audio-visual aids that 

facilitates the process of teaching and learning.  

 Social media has to be used in higher education context, and more precisely in ESP 

classrooms in order to enhance and strengthen both ESP teaching and Business 

English learning. In this concern, using face book as a mean of tele- communication 

will provide ESP learners with huge opportunities to better acquire Business English 

as it is used in its real context through chatting with native speakers. So, Facebook can 

certainly help ESP learners to broaden the scope of language learning by promoting 

interactions among ESP students from different countries and backgrounds. 

Throughout Facebook, ESP teachers can create their own pages to post assignments, 

home works, questions, projects, monitoring students‘ work and being able to keep in 

touch with them.  

 Adopting performance-based approach in ESP classes is considered as interesting, 

challenging and meaningful task in which learners can use their creativity. 

Additionally, it encourages problem-solving, critical thinkingand combines different 

skills in realistic situations. Moreover, it focuses on both product and process, 

opportunities fpr peer/ group interaction and collaborative learning. The main aim of 

doing projects works is that they are based on the fact that there is a strong 

communicative aspect in doing projects, which enables the students to use the 

language in its very real context. Besides, projects encourage students to be 
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responsible for their work and their learning. Furthermore, project works allow ESP 

students with different competencies to help them construct a good enough idea about 

their target career so that most of their weakness areas will be worked on. 

 The teacher should present ESP activities in manageable steps or in small chunksso 

that they won‘t move to the next step till they mastered the previous one. 

 Last but not least, ESP teachers should avoid using translation to French or Arabic 

because they hinder the process of accurate Business English learning through 

managing group discussions, debates, games, speech competitions, Business English-

related seminars, etc.   

3. Future Implications 

Needs Analysis is the cornerstone of English for specific purposes in assessing the 

communicative needs of the learners and the techniques of achieving specific teaching 

objectives where needs analysis as an important component of language use among teachers 

and learners has become equally significant and avoidable in the practice of second and 

foreign language teaching/ learning. 

Our analysis of the ESP teaching-learning problems at the department of Business 

Sciences for third year International Business students has brought more questions than 

answers. We think that more thorough and consistent studies are necessary to overcome the 

difficulties of the Business English subject for EFL practitioners in Algerian universities. 

If this study is used as an input in selecting text materials and teaching methods for 

International Business‘s post graduation students in particular and ESP learners in general, an 

evaluation study ought to be carried out to test how the new courses meet the intended 

communicative needs. 
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      A related research project in this regard will be worth investigating the requires English 

language skills of ESP teachers to determine the need level of qualifications to teach ESP 

courses in terms of how much specialized knowledge teachers need and how they get it. 

Further research in regard to the importance of receptive skills versus the productive 

skills in the business field. 

This study provided information regarding the specific language situation in the business 

field in Algeria. Since the environment presents a lingua franca, it would be interesting to 

investigate how interaction unfolds at the micro level. The following are few examples: 

 Looking at how non Algerian business professionals communicate with other Algerian 

business men. 

 Investigating the role of translators as mediators in Algerian foreing and multinational 

companies since non-Algerian business workers depend on translators to communicate 

with Algerian business men. 

 Studying how ESP language situation in Algerian companies affects code switching 

among Algerian business men staff. 

 Examining how communicative strategies are used when Algerians and non- Algerians 

communicate in Algerian universities including English and other specialty‘s 

departments. 

 Investigating the Training Needs Assessment in foreign and /or foreign companies. 
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General Conclusion 
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 Needs Analysis plays an important role in both second language and foreign language 

learning classes. It is important because through NA, teachers, learners, teaching materials 

and teaching procedures, all make a harmonious relationship that enhances the ESP learning.  

However, it is a matter of regret that in most cases no study of the linguistic needs of the 

ESP learners is carried out. As a result, teachers do not appropriately understand what the 

learners‘ language needs are and the learners become confused with what they are actually 

learning and why they are learning so.  

For these reasons, even after graduating, the proficiency level of the English language 

learners remains poor or average, but fortunately, all these problems can be handled 

effectively through a serious and detailed study of the students‘  genuine English language 

needs. As a matter of fact, the Business and Commerce Sciences department at the university 

of Mohammed Seddik Ben Yahia, jijel, encounters many problems and difficulties with 

regard to ESP teaching and learning, while this latter has witnessed a great development all 

over the world since 1960‘s. Thus, the current study is primarily designed to highlight the 

needs analysis in EBP as a subject taught to International Business third year classes of both 

teachers and students so that we can investigate how helpful were their EBP courses at 

university in the field of business work. In this light, through this study, it was hypothesized 

that ‘If EBP teachers‘ and learners‘ communicative difficulties are well identified, thier 

communicative skills will be improved‘‘  

Furthermore, findings of the current research paper reveal that almost all the students 

assumed that EBP is a very important subject since the Algerian society is actually moving 

toward a global economic system in which the English language is labeled as the ―lingua 

franca‖ of the modern era. They asserted that English has become an international language, 

and everyone needs to master it either for academic or occupational purposes due to its 

necessity especially in the field of business. 
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Moreover, it has unveiled the fact that ESP teaching in Algeria did not provide the actual 

needs of learners. It is obvious that ESP teachers and learners are under a lot of strain due to 

some factors that influence ESP learning in Algerian universities, including the demotivation 

of teachers, the demotivation of learners, and the use of the mother tongue in ESP classes.  

Thus, teachers and learners should avoid the use of their mother tongue as much as they 

can, and they should be motivated in order to get a successful EBP teaching and learning. 

Furthermore, it is important for teachers to establish a good syllabus and use the suitable 

materials in teaching ESP at Business Sciences department in order to urge and motivate 

those EBP learners. Additionally, ESP teachers should bring new topics and ideas to teach 

ESP and use ICTs to motivate and immerse learners in specific areas of the target language 

since it is more preferable by students due to the ease of these tools and their advantages in 

creating wide opportunities in enhancing learners‘ proficiency and stimulating their 

motivation.   Also, it has been shown that the most appropriate syllabus that should be 

implemented for ESP learners and EBP learners in particular is the task-based syllabus    .  

Also, ESP at Jijel university, basing on handouts in their learning EBP is a very important 

issue to discuss, in order to explore the importance of building well mastered students.  

As far s the significance of the needs analysis in curriculum development of language is 

concerned, it has been proved that it plays a vital role in measuring the extent to which the 

overall curriculum goals matches students‘ perception of their own learning needs. 

Finally, the findings revealed that the ESP courses that  third year International Business 

students are taken at the university level are inadequate in relation with English language use 

and their business needs.   

To conclude, we have come to the fact that the growing interest within ESP  is to teach 

professional skills, i.e. making oral presentations, negotiating, phoning, meetings, socializing, 

developing job interviews and intercultural communication skills, all needed by individuals as 
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English is the EBP in fields such as Tourism, Business, Science, Technology or Economics. 

W can say that ESP business English is very important issue to discuss ,in order to explore the 

perspective of language learner and the importance in developing the best way how to build a 

well mastered students .  
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Appendix (A) 

Teacher Questionnaire 

The questionnaire in hands is a part of our dissertation about '' Investigating Teachers‘ And 

Learners Difficulties In Teaching And Learning Business Communication : The Case Of 

Third Year International Business Students Department Of Commercial Sciences, Jijel 

University '' .  We will appreciate if you could take time to share your experience as a teacher 

of 3
rd

 year Business English in the department of Business Sciences by answering the 

following questions in the aim of collecting data and shedding light on the Needs Analysis‘ 

implications and requirements in teaching ESP in Business Department, the importance given 

to teaching ESP in terms of materials and time schedule, the limitations of teaching Business 

English and finally suggest pedagogic recommendations you may consider effective to 

improve the ESP teaching outcomes. 

Thank you in advance for your collaboration. 

Section One: Personal Information 

1/ How long have you been teaching ESP? 

a. Two years                                   b. Three years 

c. Four years                                  d. Five years 

          e. More than five years 

2/ Which degree do you hold? 

a. License degree 

b. Master/Magister degree 

c. PHD (Doctorate) 

3/ What is your status as a teacher? 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

 

 

a. Fully-fledged (permanent) 

b. Part-time 

4/ Have you taught English for specific purposes before? 

Yes                                  No 

If yes, for how long? 

a. Two years  

b. Three years 

c. More than three years 

Section Two: Teaching ESP in Business English Classes 

5/ Have you had any specific training in teaching English as a foreign language or second 

language for EFL or ESL students? 

Yes                                   No 

6/ Have you had any specific training in teaching English for specific purposes for ESP 

learners? 

Yes                                    No 

If no, how could you manage your current ESP courses?  

.......................................................................................................................................................

..................................................................................................................................................... 

7/ Do you have any other activity or occupation besides teaching English in Business 

department? 

Yes                                      No 

If yes, is it? 

a. Teaching in the middle school 

b. Teaching in secondary school 

c. Teaching in private situations 
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8/ Other than Business department, have you taught in other departments? 

Yes                                       No 

9/ Is the English module in the business science taught as: 

a. Course (theoretical course) 

b. TD (practical course) 

c. Involve practical training 

Section Three: Teacher‟s Attitudes toward Teaching ESP in Business English Classes 

10/ Is student‘s attendance to the English classes: 

a. Compulsory 

b. Facultative 

11/ In the course of your present teaching, what do you teach more often? 

a. General English 

b. Literature and civilization related English 

c. Science and technology related English 

d. Business science related English 

12/ Do you tend to focus more specifically on: 

a. General grammatical notions 

b. Lexical items related to general English 

c. Terminology related to business English 

d. All of the aforementioned 

13/ Do you use? 

a. Text book related to General English 

b. Text book related to Business English 

c. Documents used by students in their own field of study 

d. The business department‘s administration decide the Syllabus 
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14/ Do you sometimes use translation from English to other languages? 

Yes                                                 No 

If yes specify which type of language do you often use? 

.......................................................................................................................................................

..................................................................................................................................................... 

Section Four: Teacher‟s Management of Business English Classes 

15/ Do you use Information Communication Technologies (ICTs)? 

Yes                                                No         

If no, why not? 

.......................................................................................................................................................

..................................................................................................................................................... 

16/ Are you given any ESP programs that help you to implement your ESP course? 

Yes                                                 No 

17/ Do you attend formal meetings with other ESP teachers of business department? 

Yes                                                      No 

18/ Do you think that the English course you are giving to your business students meets their 

needs and expectations? 

Yes                                                 No 

19/ What is the reason behind making business English teachers do not correspond to the level 

of expected achievements? 

a. You are not a permanent teacher 

b. You do not really understand the specific needs of students 

c. The lack of collaboration between ESP teachers 

d. There are no specific training programs for ESP teachers 
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Section Five: Teacher‟s Planning of the ESP Courses 

20/ Is your ESP course designed according to: 

a. Business English course book. 

b. Learner‘s needs 

c. learner‗s choice of their ESP content 

d. Randomly 

21/ Do you involve your students in establishing the course objectives? 

Yes                                                      No 

22/ Do you ask your students about their areas of difficulties in the ESP course? 

Yes                                                   No 

23/ Do you modify any activity in response to your student‘s demands or special needs? 

Yes                                                  No 

24/ What is your overall objective of teaching Business English language? 

a. To develop student‘s specific business skills and abilities of English 

b. To develop student‘s knowledge of business sciences 

c. To help students to pass exams 

25/ What do you return the obstacles of teaching ESP in business department? 

a. Lack of experience in the field of ESP 

b. Lack of ESP course books 
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c. Irrelevent ESP  course syllabus 

d. Lack of interest of learning business English among students 

e. Lack of importance given to ESP vis-à-vis the other modules 

 

 

 

 

 

 

Thank you for your Collaboration 
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Appendix (B) 

Student Questionnaire 

Dear third year International Business students, this questionnaire is part of our dissertation 

about ―Investigating Teachers‘ And Learners Difficulties In Teaching And Learning Business 

Communication : The Case Of Third Year International Business Students Department Of 

Commercial Sciences, Jijel University‘‘will help us in the preparation of a research work 

about: students‘ current level in General English, students‘ needs to develop proficiency in 

English for Specific Purposes (ESP); students‘ awareness of the importance of English for 

academic purposes (EAP); for occupational purposes (EOP) or both; the involvement of the 

department policy as well as the teacher‘s contribution in the process; the use of ICTs in 

Business Sciences‘ Department; to tackle the difficulties areas that hinder students‘ ability to 

progress their quality of the target language, and finally students‘ proposition of some 

solutions to fulfill the course objectives and improve their proficiency through learning ESP 

effectively. 

Please read each question carefully then put a tick (X) in the right box or make complete 

statement where necessary and do not hesitate to ask for explanation whenever you do not 

understand a given question. 

We appreciate your efforts to answer all the questions included in the present 

questionnaire. Thank you in advance for your cooperation. 

Section one : Background Information 

1/ How long have you been studying General English? 

a. Less Than Seven Years 

b. Seven Years 

c. More Than Seven Years                               

2/ How long have you been studying ESP in Business Sciences department?  

a. Less than three Years 

b.Three Years 

c. More Than Three Years  
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3/ Are you aware of the importance of the English language in the field of international 

business with regard to the massive growth of world business and world communication as  

an inevitable consequence of globalization? 

Yes                                No 

4/ How would you estimate your overall level in General English? 

a.Excellent d. Average 

b.Very good e. Below average  

c.Good f. Low 

5/ How would you estimate your overall level in English for Specific 

Purposes(Business English more specifically): 

a.Excellent d. Average 

b.Very good e. Below average 

c.Good   f. Low 

6/ Do you consider learning English in Business Department as: 

a.Crucial for succeeding the year 

b.Necessary for better future job opportunities 

c.Not necessary in the field of Business in Algeria 

7/ Have you tried to improve your General English level by your own means?  

Yes                                  No 

8/ What purposes are you taught the current ESP disciple for?  

a. Academic purposes 

b. General purposes 

c. Occupational purposes 
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d. Compulsory discipline in Business studies department 

9/ Do you have any professional activity in addition to your studies ? 

Yes          No 

If yes,  

A.What is it? 

a.Part Time teaching at university 

b.Teaching at secondary school 

c.Teaching in Middle school 

d.Teaching in a private school 

e.Working in a national institution 

f.Working in a private company  

B. Do you use English for Specific Purposes in your  job? 

Yes                 No 

If yes, what type of ESP? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

10/ Have you attended supporting courses of ESP other than Business English and outside 

the programs which are applied at the level of your department? 

Yes           No   

If yes, has the Business English you are learning as a subject matter at university increased 

your confidence in using your English language skills in your job? 

Yes           No 

11/what skill (s) you feel more confident to use with your current level (please classify in 

order of importance, giving 1for the most fluent and 4 for the least fluent? 

a. Listening                                  c. Writing 
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b. Speaking                                  d. Reading 

Section two: ESP Students‟ Needs: 

12/According to you: 

A. Is being able to speak specific English in general: 

a. Less important 

b. Rather important 

c. More important 

B. Do you consider that Business English must be an obligatory discipline in your 

department? 

Yes                                 No 

C. Should English language teaching be more: 

a.Qualitative                  b.Quantitative      

D. How many hours of learning ESP are scheduled in your field of study ? 

…………………………………………………………………………………………….. 

E. Do you consider that the period of business English teaching curriculum  

should be lengthened? 

Yes                           No 

13/ Do you think that the number of hours provided for ESP learning: 

a. Too Much 

b. Sufficient 

c. Reasonable 

d. Not Sufficient 

14/ If a quantitative improvement of Business English language teaching‘s implemented by 

your department only after affecting the other subjects, do you always wish to have more 

ESP hours? 



Investigating Teachers‘ and Learners Difficulties in Teaching and Learning Business Communication 

 

 

Yes                           No 

15/ Do you attend scientific meetings and / or seminars where English is the only 

medium used? 

Yes                            No 

If yes, do you estimate that your present level in English limits the benefits you may take 

advantage of from such scientific meetings? 

Yes                          No 

16/ Do you think that the ESP course is relevant to your current academic studies?  

Yes                           No 

If you consider the course as not relevant, please: 

A.Identify what you consider as negative aspects: 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

B.Suggest some solutions you may consider effective to cover your needs for better learning 

quality in your academic studies with regard to Business English: 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

17/ A-If your needs are taken into consideration by your teacher and / or your 

department, do you think that your level of English will be better improved? 

Yes                 No 

B-If no, please suggest how the teacher is the classroom and / or your department could 

take your learning needs into consideration ? 

……………………………………………………………………………………………… 

…………………………………………………………………………………………… 

C.Do you have any persisting difficulties in learning ESP?  
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Yes                      No 

If yes, please cite them: 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

18/ What does particularly hinder you from achieving effective successful learning outcomes 

concerning ESP? 

a.Teacher‘s ESP teaching methodology  

b.Lack of documents and copy books in your field of ESP study 

c.Lack of materials 

Other, please specify: 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

19/ What are the most important difficulties of learning the English language in 

your department? 

a.Lack of authentic materials & means (ICTs) 

b.Insufficient time allocated to teaching English  

c.Studying in large classes 

d.The absence of an official set syllabus  

e.Lack of motivation 

f.Lack of feedback 

g.The policy of your department concerning ESP 

h.Lack of ESP teachers‘ experience 

i.Lack of real life tasks 

j.Intensity of other modules on the expanse of  ESP 

Other, please specify: 
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………………………………………………………………………………………………… 

…………………………………………………………………………………………………. 

20/ Do you think that English for Business Purposes‘ discipline is given sufficient 

importance with regard to your other disciplines and your specific needs of learning 

Business English? 

Yes No 

A.If no, what do you suggest? 

………………………………………………………………………………………………… 

……………………………………………………………………………………………… 

B.Is the evaluation of the students‘ real level in Business English sufficiently rigorous? 

Yes                                  No 

C.Is there any program of learning English for Business Purposes imposed by the Ministry 

of Higher Education in your department? 

Yes                               No 

If no, do you think it is necessary to design a program in accordance with the content of the 

other subject matters that are taught in your field of study in your department? 

Yes                              No 

21/Does your teacher involve you in: 

a. Establishing the objective of the course study 

b. Participating in choosing the ESP course content 

c. Selecting materials 

d. None of the above mentioned 

22/ Do you use ESP books/ documentation?  

Yes No 

23/ Does your ESP teacher encourage you to use specific documentation written in English? 
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Yes                                No 

24/ What is your overall objective from ESP course? 

a.To improve your skills in Business English 

b.To develop your knowledge of business sciences 

c.To pass examinations 

d.To write your dissertation 

e.For better job opportunities  

Other (please specify): 

…………………………………………………….………………………………………… 

………………….…………………………………………………………………………… 

25/ Does your teacher ask you about your areas of difficulties and needs in the 

classroom? 

Yes No 

If yes, does your teacher give you feedback on the spot?  

Yes No 

26/ Does your ESP learning include the use of ICTs?  

Yes No 

If yes: 

A.Are they helpful in achieving the ESP course objectives and develop your learning and 

proficiency in English?   

 Yes                                No 

B.What type of ICTs materials your teacher use in the ESP course? 

a.Internet-connected computer 

b.Equipment 
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c.Data- show 

d.Real-world conversation 

e.Audio-visual documents 

f.Language laboratory 

If no, please suggest what could possibly be helpful in acquiring ESP skills in authentic 

contexts: 

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 

Section Three: Communication Skills: 

27 / Pease tick (X) in the box that represents your level in the four language skills: 

 Excellent Good Average Below 

average 

Weak 

a.Listening      

b.Speaking      

c.Reading      

d.Writing      

 

28/ How do you classify your level of Business English knowledge at the end of your studies 

as a.third year student? 

b.Beginner 

c.Pre-intermediate 

d.Intermediate 

e.Advanced 

29/ Classify the following English language skills in terms of importance for your 

academic studies: (Please rank using numbers from 1 to 4, with 1 =being most important 
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and 4= being least important): 

a- Listening c- Reading 

b- Speaking                                               d-Writing 

30/ Classify the following English language skills in terms of needs requirements to 

improve, whether for your academic purposes or future professional purposes: (Please 

rank using numbers from 1 to 4, with 1 =being most important and 4= being least 

important): 

a- Listening c- Reading 

b- Sepaking d-Writing 

31/ As a Business English learner, do you think that learning English is an important  

requirement to succeed in the field of Business sciences and later in the field of 

business works in Algeria? 

Yes No 

32/ Do you believe that mastering ESP would be a precondition to succeed in future job 

interviews in the field of business in Algeria and worldwide? 

Yes                             No 

If no, please explain your own point of view: 

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 

33/ If you still encounter difficulties in using English, what are the aspects of English you still 

consider as difficult (please classify by order of difficulty by giving 1 to the most difficult, 2 

to the second most difficult down to 5 for the least difficult? 

a.Grammatical structures related to General English 

b.Lexical items related to General English 
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c.Grammatical structures related to scientific and technical English 

d.Scientific terms and and expressions of English 

e.Lexical items related to Business English 

34/ At the end of your third year studies, and in relation with your acquired knowledge of 

English, what have you become able to? 

a.Understand lectures, movies, songs, etc, performed in the English language  

b.A native Speaker-like of English language 

c.Read General English more easily  

d.Read Specific English more easily e.Write 

English correctly 

f- Understand conferences and talks presented by experts in English  

g-Exchange views with foreign experts in formal situations 

h.Write reports on Business English 

i-Use and benefit from the appropriate documentations and books in the field of ESP  

j-Easily find a job where English fluency is required 

k- Conduct further research for post graduation studies 

Q35: Please suggest some tips you believe to be of high importance in order to help you with 

better EBP learning and with your business knowledge in general. 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 

THANK YOU FOR YOUR COLLABORATION 
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Appendix (C) 

 (Student Questionnaire Translated into Arabic) 

 الطالة ستبيانٳ

وً ِٓ  االؽز١بعبد رؾ١ًٍ ِٓ ِزوشرٕب ؽٛي عضء االعزج١بْ ٘زا ، د١ٌٚخ رخظض رغبسح اٌضبٌضخ اٌغٕخ ؽالة          أػضائٟ

 إػذاد فٟ عزغبػذٔباٌطٍجخ ٚ أعبرزرُٙ ٚ اٌظؼٛثبد اٌزٟ ٠ٛاعٙٛٔٙب فٟ رؼٍُ ٚ رؼ١ٍُ االٔغ١ٍض٠خ فٟ لغُ اٌؼٍَٛ اٌزغبس٠خ  

 اإلٔغ١ٍض٠خ اٌٍغخ فٟ اٌىفبءح ٌزط٠ٛش اؽز١بعبد اٌطالة ، اٌؼبِخ اإلٔغ١ٍض٠خ اٌٍغخ ٌٍطالة فٟ اٌّغزٜٛ اٌؾبٌٟ: ؽٛي ثؾش

 أٚ (EOP)  أٚ ا١ٌّٕٙخ ؛ (EAP)األوبد١ّ٠خ  ٌألغشاع اإلٔغ١ٍض٠خ اٌٍغخ ثأ١ّ٘خ اٌطالة ٚػٟ ؛ (ESP) ِؾذدح ألغشاع

 اإلػالَ رىٌٕٛٛع١ب اعزخذاَ ؛ اٌؼ١ٍّخ اٌزؼ١ّ١ٍخ فٟ اٌّؼٍُ ِغبّ٘خ إٌٝ ثبإلػبفخ اٌى١ٍخ داسحٳع١بعخ  ششان ٳ؛ ٌى١ٍّٙب

 ، ٌٍغخ االٔغ١ٍض٠خ إعبدرُٙ رؾغ١ٓ ػٍٝ اٌطالة لذسح رؼ١ك اٌزٟ اٌظؼٛثبد ٌّؼبٌغخ ؛ رغبس٠خ ػٍَٛ لغُ فٟ ٚاالرظبي

 .فؼبي ٔؾٛ ػٍٝ ESP ثشٔبِظ رؼٍُ أالي ِٓ وفبءرُٙ ٚرؾغ١ٓ أ٘ذاف اٌذسٚط ٌزؾم١ك اٌؾٍٛي ثؼغ اٌطالة الزشاػ ٚأأ١شاًا 

 ٚػذَ اٌؼشٚسح ػٕذ وبٍِخ وزبثخ ػجبسح أٚ إٌّبعت اٌّشثغ فٟ (X) ػالِخ ٚػغ صُ ثؼٕب٠خ عؤاي وً لشاءح          ٠شعٝ

 .ِؼ١ًٕاب عؤاالًا  رفُٙ ٌُ ِب رٛػ١ؼ ؽٍت فٟ اٌزشدد

 .رؼبٚٔىُ ػٍٝ ِمذِب ٌىُ شىشا. االعزج١بْ ٘زا فٟ اٌٛاسدح األعئٍخ ع١ّغ ػٍٝ ٌإلعبثخ عٙٛدن ٔمذس ٔؾٓ

 معلىماث عامت: األول القسم

 اٌؼبِخ؟ اإلٔغ١ٍض٠خ اٌٍغخ رذسط ٚأٔذ ِزٝ ِٕز 1/ 

 عٕٛاد عجغ ِٓ الً. أ

 عٕٛاد عجغ. ة

 عٕٛاد عجغ ِٓ أوضش. ط

 اٌزغبس٠خ ؟ اٌؼٍَٛ لغُ اٌٍغخ االٔغ١ٍض٠خ أل٘ذاف أبطخ فٟ رذسط ٚأٔذ ِزٝ ِٕز 2 / 

 عٕٛاد صالس ِٓ الً .أ

 عٕٛاد صالس.ة

 عٕٛاد صالس ِٓ أوضش. ط

  وٕز١غخ ػبٌُ األػّبي ٚاالرظبي فٟ اٌٙبئً ثبٌّٕٛ اٌذ١ٌٚخ ثبٌّمبسٔخ اٌزغبس٠خ ِغبي فٟ اإلٔغ١ٍض٠خ اٌٍغخ أ١ّ٘خ رذسن 3ً٘ /

 ٌٍؼٌّٛخ؟ ؽز١ّخ

                      ال ٔؼُ
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 اٌؼبِخ؟ اإلٔغ١ٍض٠خ اٌٍغخ فٟ اٌؼبَ ِغزٛان رمذ٠ش ٠ّىٕه و١ف4 / 

 ِزٛعؾ    .  ِّزبص                                  د. أ

 رؾذ اٌّزٛعؾ.  عذا                            ٖ ع١ذ .ة

 ػؼ١ف . ع١ذ                                  ٚ.  ط

                 :(رؾذ٠ذاًا  أوضش ثشىً ٌألػّبي اإلٔغ١ٍض٠خ )ِؼ١ٕخ ألغشاع اإلٔغ١ٍض٠خ فٟ اٌٍغخ اإلعّبٌٟ ِغزٛان رمذ٠ش ٠ّىٕه  و١ف/5

 ِزٛعؾ    .  ِّزبص                                  د

 رؾذ اٌّزٛعؾ.  عذا                            ٖ ع١ذ .ة

 ػؼ١ف. ع١ذ                                  ٚ.  ط

 :لغُ اٌزغبسح  فٟ اإلٔغ١ٍض٠خ اٌٍغخ رؼزمذ أْ رؼٍُ 6ً٘/

 اٌؼبَ فٟ إٌغبػ ُِٙ ٌزؾم١ك. أ 

 اٌّغزمجً فٟ أفؼً ػًّ ٌفشص الصِخ.ة

 اٌغضائش فٟ األػّبي ِغبي فٟ ػشٚسٞ غ١ش- ط

 اٌخبطخ؟ ٚعبئٍه أالي ِٓ اٌؼبِخ اإلٔغ١ٍض٠خ اٌٍغخ فٟ ِغزٛان رؾغ١ٓ ؽبٌٚذ 7ً٘ /

 ال ٔؼُ                                                

 ؟ رمَٛ ِٓ أعٍٙب ثذساعخ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح اٌزٟ األغشاع ٟ٘ ِب8 /

 أوبد١ّ٠خ أغشاع.  أ

 ػبِخ أغشاع. ة

 ١ِٕٙخ أغشاع. ط

 اٌزغبس٠خ اٌذساعبد لغُ فٟ اإلعجبسٞ االٔؼجبؽ. د

 دساعزه؟ إٌٝ ثبإلػبفخ ِٕٟٙ ٔشبؽ أٞ ٌذ٠ه 9ً٘ /

        ال ٔؼُ                                       

 ٔؼُ، إرا

 رٌه؟ ٘ٛ ِب.أ

 اٌغبِؼخ فٟ اٌزذس٠ظ ثذٚاَ عضئٟ .أ 

 اٌضب٠ٛٔخ اٌّذسعخ اٌزذس٠ظ فٟ. ة
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 اٌّزٛعطخ اٌّذسعخ فٟ اٌزذس٠ظ .ط

 أبطخ ِذسعخ فٟ اٌزذس٠ظ.د

 ٚؽ١ٕخ ِؤعغخ اٌؼًّ فٟ.ٖ 

 أبطخ ششوخ فٟ اٌؼًّ .ٚ

 ػٍّه؟ فٟ ِؾذدح ألغشاع اإلٔغ١ٍض٠خ اٌٍغخ رغزخذَ ً٘. ب

 ال ٔؼُ                                           

 ؟ ٔٛع اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح اٌزٟ رغزؼٍّٙب ٘ٛ ِب ، ثٕؼُ اإلعبثخ وبٔذ إرا

...................................................................................................................................................... 

..................................................................................................................................................... 

  اٌجشاِظ ٚأبسط ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ فٟ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ثخالف دػُ دٚساد ؽؼشد 10ً٘ /

 إداساره؟ ِغزٜٛ ػٍٝ اٌّطجمخ

 ال ٔؼُ                                         

  اٌٍغخ فٟ ِٙبساره اعزخذاَ فٟ ٠ض٠ذ ِٓ صمزه اٌغبِؼخ فٟ ٌألػّبي وّم١بط اإلٔغ١ٍض٠خ اٌٍغخ رؼٍُ فًٙ ، ثٕؼُ اإلعبثخ وبٔذ إرا

 ػٍّه؟ فٟ اإلٔغ١ٍض٠خ

                                         ال ٔؼُ

  ، األ١ّ٘خ ؽغت اٌزظ١ٕف ٠شعٝ )اٌؾبٌٟ ثّغزٛان ػٕذ اعزخذاِٙب صمخ أوضش أٔه رشؼش اٌزٟ( اٌّٙبساد )اٌّٙبسح ِب11 /

 ؟(ؽاللخ ٌأللً 4 ٚ ؽاللخ ٌألوضش 1 ٚإػطبء

 اٌىزبثخ.                                 ط االعزّبع. ا

 اٌمشاءح. د اٌزؾذس                                  . ة

 :اللغت االنجليزيت ألغراض محذدة طالب احتياجاث: الثاني القسم

 :ؽغت سأ٠ه12 /

 :ػبَ ثشىً اإلٔغ١ٍض٠خ ثبٌٍغخ اٌزؾذس ػٍٝ اٌمذسح .أ

 أ١ّ٘خ ألً. أ

 ُِٙ. ة

 أ١ّ٘خ أوضش. ط
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ب رىْٛ أْ ٠غت ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ أْ رؼزجش ً٘ .ب ًِا  لغّه؟ فٟ إٌضا١ًِاب ٔظب

                                         ال ٔؼُ

 :أوضش ٠ىْٛ أْ ٠غت .اإلٔغ١ٍض٠خ اٌٍغخ ً٘ رؼ١ٍُ ج

 و١ّخ.ة ٔٛػ١خ                            . أ

 دساعزه؟ ِغبي ٠زُ رذس٠ظ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح فٟ عبػخ وُ.د

...................................................................................................................................................... 

 رطٛي؟ أْ ٌألػّبي ٠غت اإلٔغ١ٍض٠خ اٌٍغخ ِبدح رذس٠ظ فزشح أْ رؼزجش ً٘.ه

            ال ٔؼُ                                   

 :ٌزؼٍُ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح اٌّمذِخ اٌغبػبد ػذد أْ رؼزمذ 13ً٘ /

 ِؼمٛي. عذا                           ط وض١ش. أ

 وبف١خ غ١ش. وبف                              د. ة

  ً٘ ، األأشٜ اٌّمب١٠ظ ػٍٝ ؽغٍت إداسره ثٗ رمَٛ اٌزٞ ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ ٌزذس٠ظ اٌىّٟ اٌزؾغ١ٓ وبْ إرا14 /

ب رشغت ًّا  اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ؟ عبػبد ِٓ اٌّض٠ذ ػٍٝ اٌؾظٛي فٟ دائ

                                             ال ٔؼُ

 اٌّغزخذِخ؟ اٌٛؽ١ذح اٌٍغخ ٟ٘ اإلٔغ١ٍض٠خ رىْٛ ؽ١ش ٔذٚاد أٚ / ٚ ػ١ٍّخ اعزّبػبد رؾؼش 15ً٘ /

 ٔؼُ                                            ال

  ٘زٖ ِضً ِٓ ِٕٙب رغزف١ذ لذ اٌزٟ اٌفٛائذ ِٓ ٠ؾذ اإلٔغ١ٍض٠خ اٌٍغخ فٟ اٌؾبٌٟ ِغزٛان أْ رؼزمذ ً٘ ثٕؼُ، اإلعبثخ وبٔذ إرا

 اٌؼ١ٍّخ؟ االعزّبػبد

 ال ٔؼُ                                          

 اٌؾب١ٌخ؟ األوبد١ّ٠خ ٌذساعبره ِالئّخ دسٚط اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح أْ رؼزمذ 16ً٘ /

                                         ال ٔؼُ

 :ف١شعٝ ، طٍخ راد ١ٌغذ اٌزذس٠ج١خ اٌذٚسح أْ رشٜ وٕذ إرا

 :عٍج١خ عٛأت رؼزجشٖ ثزوش ِب لُ.أ

...................................................................................................................................................... 

..................................................................................................................................................... 
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  األوبد١ّ٠خ دساعبره فٟ أفؼً رؼ١ّ١ٍخ عٛدح ػٍٝ ٌٍؾظٛي اؽز١بعبره ٌزغط١خ فؼبٌخ رؼزجش٘ب لذ اٌزٟ اٌؾٍٛي ثؼغ الزشػ.ب

 :ٌألػّبي اإلٔغ١ٍض٠خ ثبٌٍغخ ٠زؼٍك ف١ّب

...................................................................................................................................................... 

...................................................................................................................................................... 

  ثشىً ع١زؾغٓ اإلٔغ١ٍض٠خ اٌٍغخ فٟ ِغزٛان أْ رؼزمذ ً٘ اؽز١بعبره، االػزجبس ثؼ١ٓ ِذ٠شن أٚ / ٚ ِؼٍّه أأز إرا .أ17 / 

 أفؼً؟

      ال ٔؼُ                                     

  اٌزؼٍُ اؽز١بعبد ٠أأز أْ لغّه أٚ / ٚ اٌذساعٟ اٌفظً  ، ٌٍّذسط ٠ّىٓ و١ف الزشاػ ف١شعٝ ، ال اإلعبثخ وبٔذ إرا .ب

 ثؼ١ٓ االػزجبس؟ ثه اٌخبطخ

.................................................................................................................................................... 

..................................................................................................................................................... 

 ؟ رؼٍُ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح  فٟ طؼٛثبد أٞ ٌذ٠ه ً٘.ج

                                         ال ٔؼُ

 :روش٘ب ف١شعٝ ، ٔؼُ اإلعبثخ وبٔذ إرا

...................................................................................................................................................... 

...................................................................................................................................................... 

 اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ؟ ثشٔبِظ ثخظٛص ٔبعؾخ رؼ١ّ١ٍخ ٔزبئظ رؾم١ك ػٓ أبص ثشىً ٠ؼٛله اٌزٞ ِب18 /

 اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح فٟ رذس٠ظ اٌّؼ١ٍّٓ ِٕٙغ١خ.أ

  دساعخ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ِغبي فٟ اٌىزت ٚ اٌّغزٕذاد ٚعٛد ػذَ. ة

 ا١ٌ٢بد  ٔمض.ط

 :(اٌزؾذ٠ذ ٠شعٝ )رٌه غ١ش

...................................................................................................................................................... 

...................................................................................................................................................... 

 لغّه؟ فٟ اإلٔغ١ٍض٠خ اٌٍغخ ٌزؼٍُ اٌظؼٛثبد اٌزٟ رٛاعٙٙب ٟ٘ أُ٘ ِب19 /

 (ٚاالرظبي اإلػالَ رىٌٕٛٛع١ب )أط١ٍخ ٚٚعبئً ٔمض ِٛاد. أ
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 اإلٔغ١ٍض٠خ اٌٍغخ ٌزذس٠ظ اٌّخظض اٌىبفٟ ػذَ رٛف١ش اٌٛلذ .ة

 وج١شح فظٛي فٟ دساعخ .د

 دساعٟ سعّٟ ِمشس غ١بة.س

 اٌزؾف١ض ٔمض.ط

  فٟ سدٚد اٌفؼً ٔمض.ػ

 ثخظٛص اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح لغّه ع١بعخ .ؿ

 ٔمض اٌخجشح ألعبرزح اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح .د 

 اٌؾم١م١خ اٌؾ١بح ِٙبَ ٚعٛد ػذَ .ر

 اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ػٍٝ ؽغبة ِمب١٠ظ أأشٜ وضبفخ.س

 :رؾذ٠ذ ٠شعٝ ، رٌه غ١ش

...................................................................................................................................................... 

...................................................................................................................................................... 

  األأشٜ ثبٌزخظظبد ٠زؼٍك ف١ّب وبف١خ أ١ّ٘خ ٠ّٕؼ اٌزغبس٠خ ٌألغشاع اإلٔغ١ٍض٠خ اٌٍغخ رخظض أْ رؼزمذ 20ً٘ /

 ٌألػّبي؟ اإلٔغ١ٍض٠خ اٌٍغخ رؼٍُ فٟ اٌخبطخ ٚاؽز١بعبره

                                               ال ٔؼُ

 رمزشػ؟ ِبرا ، ال .أ

...................................................................................................................................................... 

...................................................................................................................................................... 

 اٌىفب٠خ؟ ف١ٗ ثّب طبسَ ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ فٟ اٌؾم١مٟ اٌطالة ِغزٜٛ رم١١ُ ً٘.ب

                                               ال ٔؼُ

 إداسره؟ فٟ اٌؼبٌٟ اٌزؼ١ٍُ ٚصاسح رفشػٗ اٌزغبس٠خ ٌألغشاع اإلٔغ١ٍض٠خ اٌٍغخ ٌزؼٍُ ثشٔبِظ أٞ ٕ٘بن ً٘.ج 

                                               ال ٔؼُ

  فٟ رذس٠غٙب ٠زُ اٌزٟ األأشٜ اٌّٛػٛػبد ٌّؾزٜٛ ٚفمًاب ثشٔبِظ رظ١ُّ اٌؼشٚسٞ ِٓ أٔٗ رؼزمذ ً٘ ، ال اٌغٛاة وبْ إرا

 لغّه؟ فٟ دساعزه ِغبي

 ال ٔؼُ                                             
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 :فٟ ِؼٍّه ٠ششوه 21ً٘ /

 اٌّمشس دساعخ ِٓ اٌٙذف رؾذ٠ذ. أ

 دسٚط  اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ِؾزٜٛ اأز١بس فٟ اٌّشبسوخ. ة

 اٌّٛاد اأز١بس. ط

 أػالٖ اٌّزوٛس ِٓ شٟء ال. د

 ؟ ٚصبئك اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح / وزت رغزخذَ 22ً٘ /

                                               ال ٔؼُ

  اإلٔغ١ٍض٠خ؟ ثبٌٍغخ ِىزٛثخ ِؾذدح ٚصبئك اعزخذاَ ػٍٝ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ثشٔبِظ ِؼٍُ ٠شغؼه 23ً٘ /

                                               ال ٔؼُ

 ؟ دسٚط اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح  ِٓ اٌؼبَ ٘ذفه ٘ٛ ِب24 /

 ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ فٟ ِٙبساره ٌزؾغ١ٓ.أ

 األػّبي ثؼٍَٛ ِؼشفزه ٌزط٠ٛش. ة

 االِزؾبٔبد العز١بص.ط

 ِزوشره وزبثخ.د

 أفؼً ػًّ فشص ػٍٝ ٌٍؾظٛي.ٖ

 :(اٌزؾذ٠ذ ٠شعٝ )رٌه غ١ش

.......................................................................................................................................................

..................................................................................................................................................... 

 اٌفظً؟ فٟ ٚاالؽز١بعبد اٌظؼٛثبد ِغبالد ػٓ ِؼٍّه ٠غأٌه ً٘ 25/ 

 ال ٔؼُ                                            

 اٌفٛس؟ ػٍٝ ِالؽظبد ِذسعه ٌه ٠مذَ ً٘ ، ثٕؼُ اإلعبثخ وبٔذ إرا

                                            ال ٔؼُ

 ٚاالرظبي؟ اإلػالَ  رىٌٕٛٛع١ب اعزخذاَ ثه االٔغ١ٍض٠خ اٌخبص ثشٔبِظ ٠شًّ 26ً٘ /

                                            ال ٔؼُ

 :ٔؼُ ارا
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 اإلٔغ١ٍض٠خ؟ اٌٍغخ فٟ ٚوفبءره رؼٍّه اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ٚرط٠ٛش دسٚط أ٘ذاف رؾم١ك فٟ ِف١ذح ٟ٘ ً٘.أ

 ال ٔؼُ                                           

 ؟ دسٚط اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح فٟ ِؼٍّه ٠غزخذِٙب اٌزٟ ٚاالرظبي اإلػالَ رىٌٕٛٛع١ب  ٔٛع ِب.ب

 ثبٌشجىخ ِزظً وّج١ٛرش.أ

 ِؼذاد.ة

 اٌج١بٔبد ػشع.ط

 اٌؾم١مٟ اٌؼبٌُ ِؾبدصخ. د

 اٌجظش٠خ اٌظٛر١خ اٌٛصبئك .ٖ

 اٌٍغخ ِخزجش.ٚ

ا ٠ىْٛ لذ ِب الزشاػ ٠شعٝ ، وزٌه األِش ٠ىٓ ٌُ إرا   ع١بلبد فٟ ِٙبساد اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح اوزغبة فٟ ِف١ذًا

 :ؽم١م١خ

...................................................................................................................................................... 

...................................................................................................................................................... 

  االتصال مهاراث: الثالث القسم

  :األسثغ  اٌٍغ٠ٛخ اٌّٙبساد فٟ ِغزٛان ٠ّضً اٌزٞ اٌّشثغ فٟ(x) ػغ ػالِخ 27/

  ِّزبص ع١ذ ِزٛعؾ اٌّزٛعؾ ِٓ ألً ػؼ١ف

 االعزّبع. أ     

 اٌزؾذس. ة     

 اٌمشاءح. ط     

 اٌىزبثخ. د     

 

 اٌضبٌضخ؟ اٌغٕخ فٟ وطبٌت دساعزه ٔٙب٠خ فٟ ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ فٟ ِؼشفزه ِغزٜٛ رظٕف و١ف28 /

 ِجزذا    .أ

 ِزٛعؾ.ة

 فٛق اٌّزٛعؾ.ط
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 ِزمذَ.د

  1 ِٓ اٌزشر١ت اعزخذاَ اٌشعبء: )األوبد١ّ٠خ ٌٍذساعبد ثبٌٕغجخ األ١ّ٘خ ؽ١ش ِٓ اٌزب١ٌخ اإلٔغ١ٍض٠خ اٌٍغخ ِٙبساد طٕف 29 /

 :(أ١ّ٘خ األلً = 4 ٚ أ١ّ٘خ األوضش = 1 ِغ ، 4 إٌٝ

 اٌمشاءح .ط االعزّبع                        .أ

 اٌىزبثخ.                         د اٌزؾذس.ة

  أٚ األوبد١ّ٠خ ألغشاػه عٛاء ، ٌٍزؾغ١ٓ االؽز١بعبد ِزطٍجبد ؽ١ش ِٓ اٌزب١ٌخ اإلٔغ١ٍض٠خ اٌٍغخ ِٙبساد طٕف30 /

 : (أ١ّ٘خ األلً = 4 ٚ أ١ّ٘خ األوضش = 1 ِغ ، 4 إٌٝ 1 ِٓ األسلبَ ثبعزخذاَ اٌزشر١ت اٌشعبء: )اٌّغزمج١ٍخ ا١ٌّٕٙخ ٌألغشاع

 اٌمشاءح .ط االعزّبع                    .أ

 اٌىزبثخ.د رؾذس                       .ة

 ثؼذ٘ب فٟ ِٚب األػّبي ػٍَٛ ِغبي فٟ ٌٍٕغبػ ُِٙ أِش اإلٔغ١ٍض٠خ رؼٍُ أْ رؼزمذ ً٘ ، ٌألػّبي اإلٔغ١ٍض٠خ ٌٍغخ وّزؼ31ٍُ /

 اٌغضائش؟ فٟ اٌزغبس٠خ األػّبي ِغبي

 ال ٔؼُ                                  

 فٟ اٌّغزمج١ٍخ اٌٛظ١ف١خ اٌّمبثالد فٟ ٌٍٕغبػ ِغجمب ششؽب ع١ىْٛ إرمبْ اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح أْ رؼزمذ 32ً٘ /

 ٚاٌؼبٌُ؟ اٌغضائش فٟ األػّبي ِغبي

 ال ٔؼُ                                 

 :ٔظشن ٚعٙخ رٛػ١ؼ ف١شعٝ ، وزٌه األِش ٠ىٓ ٌُ إرا

...................................................................................................................................................... 

..................................................................................................................................................... 

  رؼزجش٘ب صٌذ ِب اٌزٟ اإلٔغ١ٍض٠خ اٌٍغخ عٛأت ٟ٘ ِب ، اإلٔغ١ٍض٠خ اٌٍغخ اعزخذاَ فٟ طؼٛثبد رٛاعٗ رضاي ال وٕذ إرا33 /

   أللً =5 إٌٝ طؼٛثخ أوضش  صبٟٔ =2 ، األطؼت= 1 إػطبء أالي ِٓ اٌظؼٛثخ رشر١ت ؽغت رظ١ٕفٙب ٠شعٝ )طؼجخ

  طؼٛثخ ؟

 اٌزشاو١ت إٌؾ٠ٛخ اٌّزؼٍمخ ثبٌٍغخ االٔغ١ٍض٠خ اٌؼبِخ. أ

 اٌّفشداد اٌٍغ٠ٛخ اٌّزؼٍمخ ثبٌٍغخ االٔغ١ٍض٠خ اٌؼبِخ .ة

 اإلٔغ١ٍض٠خ اٌٍغخ فٟ ٚاٌزم١ٕخ اٌؼ١ٍّخ ثبٌششٚؽ اٌّزؼٍمخ إٌؾ٠ٛخ اٌزشاو١ت. ط

 اإلٔغ١ٍض٠خ ٚاٌزؼج١شاد اٌؼ١ٍّخ اٌّظطٍؾبد.د 
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 اٌّفشداد اٌٍغ٠ٛخ اٌّزؼٍمخ ثبٌٍغخ االٔغ١ٍض٠خ اٌزغبس٠خ .ٖ

 اإلٔغ١ٍض٠خ؟ اٌٍغخ ِٓ اٌّىزغجخ ثبٌّؼشفخ ٠زؼٍك ٟ٘ لذساره ف١ّب ِب ، اٌضبٌضخ اٌغٕخ فٟ دساعزه ٔٙب٠خ ف34ٟ /

 اإلٔغ١ٍض٠خ ، ثبٌٍغخ ٚغ١ش٘ب ٚاألغبٟٔ ٚاألفالَ فُٙ اٌّؾبػشاد. أ

 ِزؾذس ثبٌٍغخ االٔغ١ٍض٠خ.ة

 أوجش ثغٌٙٛخ اٌؼبِخ اإلٔغ١ٍض٠خ لشاءح.ط

 أوجش ثغٌٙٛخ اإلٔغ١ٍض٠خ اٌّؾذدح اٌٍغخ لشاءح. د

 طؾ١ؼ ثشىً وزبثخ اإلٔغ١ٍض٠خ.ٖ

 اإلٔغ١ٍض٠خ ثبٌٍغخ أجشاء اٌّمذِخ ِٓ ؽشف ٚاٌّؾبدصبد اٌّؤرّشاد فُٙ- ٚ

 اٌشع١ّخ  اٌّٛالف فٟ األعبٔت اٌخجشاء ِغ ا٢ساء رجبدي.ص

 ٌألػّبي اإلٔغ١ٍض٠خ اٌٍغخ ؽٛي رمبس٠ش وزبثخ.ػ

 اٌٍغخ االٔغ١ٍض٠خ ألغشاع ِؾذدح ِغبي فٟ إٌّبعجخ ٚاٌىزت اٌٛصبئك ِٓ ٚاالعزفبدح اعزخذاَ-ؽ

 ِطٍٛة ٘ٛ اإلٔغ١ٍض٠خ اٌٍغخ ؽاللخ ؽ١ش ٚظ١فخ ػٍٝ اٌؼضٛس ثغٌٙٛخ-ٞ

 اٌؼ١ٍب ٌٍذساعبد اٌجؾٛس ِٓ اٌّض٠ذ إعشاء- ن

ٌٍـغخ االٔغ١ٍض٠خ  أفؼً رؼٍُ فٟ ِغبػذره أعً ِٓ ػب١ٌخ أ١ّ٘خ راد أٔٙب رؼزمذ اٌزٟ إٌظبئؼ ثؼغ الزشاػ ٠شعٝ/35

 .ػبَ ثشىً اٌزغبس٠خ ِؼشفزه ٌألػّبي ِغ

...................................................................................................................................................... 

..................................................................................................................................................... 

 

 

 

 

 

 تعاونك على لك شكرا
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Résumé 

Depuis que le monde a connu une amélioration remarquable de l'économie et de la 

technologie, l'enseignement de l'anglais est devenu un sujet important dans l'apprentissage des 

langues étrangères. Dans cette optique, cette recherche vise à évaluer l'évaluation des besoins 

dans l'ESP du point de vue académique et son importance dans l'enseignement de l'EBP, en 

éclairant son application dans les cours d'anglais des affaires et en explorant les difficultés des 

étudiants universitaires à apprendre l'anglais. Compétences en BE en tant que futurs employés 

dans le domaine des affaires et les enseignants ESP dans la réalisation d'un enseignement 

efficace en ce qui concerne les besoins de leurs étudiants en anglais des affaires. Elle met 

également l'accent sur les procédures de collecte d'informations sur l'analyse des besoins dans 

EBP provenant de différentes sources (enseignants ESP, étudiants EBP du troisième année  de 

l'International Business and Commerce de l'Université Mohammed Seddik Ben Yahia, Jijel) 

et montre comment cela affecte la conception matérielle du programme ESP pour les 

apprenants de l'EBP en les sensibilisant à ce dont ils ont besoin en tant qu'apprenants puis en 

tant que futurs adultes qui travaillent; les enseignants  ont appelé à adapter leur enseignement 

en conséquence; le producteur du matériel didactique dans le développement de son matériel 

pour répondre aux apprenants de l'anglais des affaires (BE) et pour répondre aux besoins des 

étudiants; et les administrateurs ou les enseignants dans la planification et l'adaptation d'un 

système d'apprentissage efficace pour créer une atmosphère académique agréable pour les 

apprenants EFL en général, améliorant la qualité de l'enseignement et réduisant d'une part le 

fossé entre les apprenants et les enseignants. Les résultats de l'analyse des données ont montré 

que les étudiants universitaires dans leur ensemble ont besoin d'une aide supplémentaire pour 

améliorer leurs compétences BE.                                                                                                                              

Les mots clé : TICE, ESP, EBP, BE,  les besoins des étudiants, ESP enseignants, , 

l'analyse des besoins d‘EBP étudiants  
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 الملخص

اٌٍغخ اإلٔغ١ٍض٠خ  اٌطالة اٌغبِؼ١١ٓ فٟ رؼٍُ ِٙبساد اٌزٟ رٛاعٗ طؼٛثبد ٌٝ ااٌزؼشف ػٍٝ ِخزٍف ايٳ٠ٙذف ٘زا اٌجؾش 

 اٌٍغخ االٔغ١ٍض٠خ ألغشاع رغبس٠خ  عّغ اٌّؼٍِٛبد ؽٛي رؾ١ًٍ االؽز١بعبد فٟ رُ. وّٛظف١ٓ ِغزمج١١ٍٓ فٟ ِغبي األػّبي

 فٟ اٌغٕخ اٌضبٌضخ فٟ إداسح األػّبي ٚاٌزغبسح اٌذ١ٌٚخ فٟ عبِؼخ ِؾّذ EFL ، ؽالة ESPِؼٍّٟ )ِٓ ِظبدس ِخزٍفخ 

 EBP ٚإٌّب٘ظ اٌذساع١خ ٌٍّزؼ١ٍّٓ ESPرظ١ُّ اٌّٛاد ٌّٕٙظ  ٠ظٙش و١ف ٠ؤصش رٌه ػٍٝ اٌزٞ ٚ (ع١غًٞ، طذ٠ك ثٓ ٠ؼ

 ؛ اٌّؼ١ٍّٓ فٟ رى١١ف اٌزذس٠ظ ٚفمب ٌزٌه ؛ رط٠ٛش ِٛادُ٘ ثّب ٠ٓفٟ إ٠مبظ ٚػ١ُٙ ثّب ٠ؾزبعٛٔٗ وّزؼ١ٍّٓ صُ وؼّبي ِغزمجٍٟ

، ٚاٌزؼبًِ ِغ االؽز١بعبد اٌّغزٙذفخ ٌٍطالة ؛ اٌزٕف١ز١٠ٓ فٟ رخط١ؾ ٔظبَ اٌزؼٍُ  (BE)٠زٕبعت ِغ ِزؼٍّٟ اٌٍغخ اإلٔغ١ٍض٠خ 

اٌفؼبي ٚرى١١فٗ ِٓ أعً أٍك عٛ أوبد٠ّٟ ِزغبٔظ ٌّزؼٍّٟ اٌٍغخ اإلٔغ١ٍض٠خ وٍغخ أعٕج١خ ثشىً ػبَ ، ٚرؾغ١ٓ عٛدح اٌزؼ١ٍُ 

٠ٓ اٌجؾش ، رُ ٔشش اعزج١بْ إلعشاء ٘زا.  أأشٜ عٙخٚرم١ًٍ اٌفغٛح ث١ٓ اٌّزؼ١ٍّٓ ٚاٌّؼ١ٍّٓ ِٓ عٙخ ٚؽشق اٌزذس٠ظ ِٓ

 فٟ لغُ BE اٌز٠ٓ ٠مِْٛٛ ثزذس٠ظ ESPأؽذ٘ب ِٛعٗ ٌّؼٍّٟ ثشٔبِظ : وأدٚاد ٌغّغ اٌج١بٔبد ِٓ أعً إصجبد إٌزبئظ

 إداسح األػّبي ا رخظضأش إٌٝ أّغ١ٓ ِٓ ؽبٌتا٢األػّبي ٚػٍَٛ اٌزغبسح فٟ عبِؼخ ِؾّذ طذ٠ك ثٓ ٠ؾ١ٝ ، ع١غً ، ٚ

أظٙشد ٔزبئظ رؾ١ًٍ اٌج١بٔبد أْ اٌطالة اٌغبِؼ١١ٓ ثشىً ػبَ . عبثبد ٚرفغ١ش٘باإلاٌذ١ٌٚخ فٟ ٔفظ اٌمغُ ، رُ رؾ١ًٍ 

ٚثبٌزبٌٟ ، فئٕٔب ٔؼزمذ أٔٗ إرا وبْ ؽالة اٌٍغخ اإلٔغ١ٍض٠خ فٟ ِغبي األػّبي . ٠ؾزبعْٛ إٌٝ ِغبػذح إػبف١خ ٌزؾغ١ٓ ِٙبسارُٙ

رُٙ فٟ االعزخذاَ اٌٍغٛٞ ثشىً رٍمبئٟ ألْ دساِؼشػْٛ ثشىً ع١ذ ٌزذس٠ت أبص ثبٌٍغخ اإلٔغ١ٍض٠خ ٌألػّبي ؛ ع١زُ رؼض٠ض ق

ا ٌٍزؼٍُ ٚاوزغبة ٚاعزخذاَ ٌغخ  رُ اٌزٟ رُ اٌؾظٛي ػ١ٍٙب ،  إٌزبئظِٓ أالي .  ثشىً أفؼً،BEاٌطالة ٠ىْٛٔٛ أوضش رؾف١ضًا

 فٟ رط٠ٛش ِغزٛاُ٘ ، ٚرؼض٠ض اٌّٙبساد ، ESPاٌّزؼٍمخ ثأ١ّ٘خ رؾ١ًٍ االؽز١بعبد ٌطالة رأ١٠ذ فشػ١بد ٘زٖ اٌّزوشح 

ٚعؼً أ٘ذاف دٚساد اٌٍغخ اإلٔغ١ٍض٠خ ألغشاع األػّبي رؾمك ثشىً ع١ذ ٌزطج١ك اٌؾ١بح اٌؾم١م١خ ٚاألُ٘ ِٓ رٌه اٌزؼبًِ ِغ 

فٟ ٔٙب٠خ اٌّطبف ، ِٓ أعً رؼذ٠ً اٌٛػغ اٌؾبٌٟ . االؽز١بعبد اٌّغزٙذفخ ؽالة اٌٍغخ اإلٔغ١ٍض٠خ األػّبي ٌألغشاع ا١ٌّٕٙخ

 فٟ لغُ ػٍَٛ األػّبي ٚاٌزغبسح ، رٛفش اٌذساعخ ثؼغ اٌّجبدا اٌزٛع١ٙ١خ اٌزٟ رزؼٍك ثزظ١ُّ ِٕٙظ EBPٌٍزؼٍُ اٌزؼ١ٍّٟ 

 رط٠ٛش اٌّٛاد فٟ ٔظبَ اٌزؼ١ٍُ ٌٝ ٌألغشاع ا١ٌّٕٙخ داأً اٌّؼب٘ذ اٌزؼ١ّ١ٍخ ثؾ١ش ٠ؾزبط اٌّؾٍٍْٛ إEBPفؼبي ٌجشٔبِظ 

ب أفؼً ٌالؽز١بعبد ٌزؾم١ك اٌٙذف اٌُٞطُثذ EBPاٌزؼ١ٍّٟ  ًّا ب أوضش فبػ١ٍخ ٚرم١١  ٌٍّزؼ١ٍّٓ ِٓ أالي عؼً سعَٛ ِٕٙغًا

 .اٌذٚساد أوضش رى١فًاب ِغ أغشاػُٙ اٌزؼ١ّ١ٍخ ٚا١ٌّٕٙخ
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