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Abstract

The present study investigated the grammar learstrgfegies second year EFL learners
employ when they learn grammar. It is based ora#simption that the use of the grammar
learning strategies improves grammar learning. @iafy this assumption, a questionnaire is
designed and administered to (57) second year Eklests studying English at Mohammed
Seddik Ben Yahia University of Jijel. The findingisowed that second year EFL students are
aware of the importance of using grammar learntrajegies and the majority of them use the
three grammar learning strategies that were cladsiby Chamot and O’Malley (1990)
including: cognitive, meta-cognitive and socio-affee strategies when learning grammar.
Furthermore, the results indicated that there $sgaificant relationship between the use of

grammar learning strategies and the students’ ilegstyles.

Key Words: grammar, grammar learning strategies, learners’ larning style
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General Introduction

The role of grammar has been for decades a majoe i®r both teachers and students.
For teachers, they link learning a language witlsterang its grammar since learners cannot
use any language appropriately without learninggresmmar. Pagcaliwagam (2016) asserts
that teaching grammar is essential for learnersadmx it equips them with deep
understanding and proficiency in language. Moreoténkel and Fotos (2002) state that
grammatical knowledge helps the speaker to orgaamzeexpress the idea in his or her mind;
thus, improves the development of fluency. On tiieiohand, grammar is generally seen as a
challenging part in learning a foreign languagelekd, it is one of the language difficult

aspects that learners may not have command on.

Language teaching/learning process has witnessedrttergence of a wide array of
teaching /learning approaches, each of which enmghgsparticular aspect. However, there
has been clearly a tendency to move towards adearentered approach that places the
learners at the center of learning process. Bagiclch type of learning develops learners to
work on their own. According to Brown (2001, p. 48judents are given opportunities to
focus on their own learning process through theelbgpment of appropriate strategies for

autonomous learning.”

A learning strategy can simply be defined as aifipexction taken by the learner to
make learning easier, faster and more enjoyableveider, even though the learner-centered
approach demands for the learners to be resporisiblkeeir own learning, teachers still have
the responsibility of introducing these learningatgies to their learners and helping them

use the appropriate ones.
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1. Back ground of the Study

The issue of grammar learning strategies useddyées of English as a foreign or a
second language is one that has not been widelprexp Indeed, only few studies have yet
undertaken this issue. However, a good numberugfies have demonstrated that individual
differences affect learning and one of those irdlial differences can be the learner’s
learning styles. One study that concerned learstragegies and grammar was conducted by
Vines Gimeno (2002). This researcher used cognéi meta-cognitive strategies to teach
grammar points. The study indicated that the erpamtal group which was given strategy
instruction improved their grammar more than theatic group. Another study was
conducted in Turkey by Guarta (2008) to find o grammar learning strategies employed
by Turkish EFL students at the university prepasasezhool. This study revealed that Turkish
EFL students use a variety of learning strategieenathey learn and use grammar structures.
The findings from this study also indicated that karning strategies used differ according to

the different proficiency levels, gender, and studemotivation.

A previous study was carried out byABri (2017) to find out the types of learning
strategies which Omani EFL students use in leargiragnmar. The findings of the study
showed that Omani students used three types afitepsstrategies. These strategies were
meta-cognitive strategies, which were used freduentognitive and socio-affective

strategies.

2. Statment of the Problem

Like other aspects of language, grammlayspa very important role in language
learning and teaching. Ellis (2006) stated that yn&frL learners view the process of
grammar learning as having intellectual knowled§¢he language. EFL learners empower

themselves with strategies which they use inteatlgrwhen they learn grammar. However,
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not all students are aware of the importance afgigrammar learning strategies to improve
their learning; some of them do not use any gramieeming strategy and others are not
aware of the significant relationship between tee af grammar learning strategies and the

learning style of the learner.

3. Aims of the Study

This study is conducted to investigateséicond year EFL learners at the English
department of Mohamed Seddik Ben Yahia univerggy-juse any grammar learning
strategies in grammar learning and if they are awdrthe importance of using grammar
learning strategies to improve their grammar. Muoegp it also aims to explore the

relationship between the use of grammar learniradesiies and the learners’ learning styles.

4. Research Questions

The present study aims to answer theviellg questions:

1) - Do Algerian EFL students at Mohammed Sedd#k B'ahia University of Jijel use any

grammar learning strategies?

2) - What are the different learning strategies/tuse?

3) - Is there any relation between the grammamieg strategies students use and their

learning styles?

5. Research Assumption

This study is based on the assumptiontbiegause of grammar learning strategies helps

EFL students to learn grammar more effectively.
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6. Research Methodology

To carry out this study, a quantitative reseaoth ta questionnaire” was designed to
collect data about the use of grammar learningtegms to learn grammar. It was
administered to fifty-seven (57) second year EFarders at the department of English at
Mohamed Seddik Ben Yahia University. The questimenalso aims at investigating if there
is any relationship between the use of grammaniegrstrategies and the learners’ learning

styles.

7. Structure of the Dissertation

The present dissertation is divided irftceé main chapters. The first chapter will be
devoted to grammar, including its importance, iffetent teaching approaches and the role
grammar plays in teaching English as a secondfforéanguage. The second chapter is
dedicated to the different grammar learning stiateghe importance of grammar learning
strategies and its relation with learning styldse Third chapter is devoted to the presentation

and the analysis the research findings.
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Chapter One: Grammar Teaching and Learning

Introduction

Grammar is a very important part of language. laypl a major role in the
teaching/learning process. The present chapterethckome issues related to grammar
teaching/learning including: the definition of therm grammar, types of grammar,
approaches and methods of teaching grammar. idddily, this chapter demonstrated the
crucial role grammar plays in language teachingfnmg. It sheds light on how grammar is
viewed by EFL learners and their perceptions towagthmmar. The chapter ends with
indicating some common difficulties both teachersl dearners face when teaching and

learning grammar.

1.1. Definition of Grammar

In linguistics, grammar is defined as the set aficttiral rules which influences the
composition of clauses, phrases and words in aaldanguage. The term refers also to the
study of such rules and this field includes phogglomorphology and syntax, often
complemented by phonetics, semantics and pragm@&aidvaliyevna, 2018, p. 1). Grammar
as well is the systematic study and descriptiolan§uage which help us to understand how
words and their components combine together to f@ntences.

Different researchers and specialists provide ivet different definitions to the
concept of grammar. Chomsky (1965, p. 8) for instastates that “grammar is a system of
rules that in some explicit and well-defined wagigs structural description of sentences.”
Similarly, Ur (1996, p. 75) argues that grammar stimes defined as the way words are put
together to make correct sentences. According tawafe(1996, p. 2) the term grammar has
two definitions. First, it is the description oftsyntax of a language, and second, it is a set of

rules or prescription of how to use a language.
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Moreover, Chomsky (1972, p. 116) adds that gramcaar be seen as a systematic
description of linguistic abilities of its nativ@eaker. Which means, any native speaker of a
natural language can tell whether a given sentanbis/her native language is well formed or
not, has a structure or ndfleanwhile a student who learns English as a seooradforeign
language may need to pay more attention and be avesee of the grammar structure when
they use the language.

1.1.1. Types of Grammar

Throughout the history of language teaching, nunerdebates have been held by
different specialists about what grammar syllabowdtt be taught and how it should be
included in language teaching and learning. In ¥att the rise and fall of different teaching
approaches and methods, Different types of granadditionally emerged aiming to serve
the objectives of each approach.

Lester (1976) states that it is totally agreed mstof the world linguists and mainly
grammarians that whatever number of grammar typeslovhave; they all basically aim at
stating about linguistic unites. That is how eactit,upart or even element, functions and
operates in a sentence. Among these grammar types tommon ones are: traditional
grammar, structural grammar and generative grammar.

1.1.1. Traditional Grammar

Traditional grammar refers to the type of gramntadyg done prior to the beginning
of modern linguistics. It is presupposed by thendéads of the grammar of Greek and Latin.
Traditional Grammarians consider Greek as theirehbdcause English is part of the Indo-
European family of languages and since Englishndidhave grammar of its own it followed

the rules of classical languages.
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Traditional grammar is defined as the collectiortha prescriptive rules and concept
about the structure of a language that is commtalght in schools. Ford (as cited in laspas,

2014, p. 1) suggests that traditional grammar ve®the following aspects:

1. The labeling and identification of elements witkire sentence as parts of a
subject, object, attribute, adverbial... etc.

2. Labeling the part of speech of each word.

3. Highlighting the inflection of words (the change fofm in a word, E.g.
adding the‘s’ to make a word plural).

4. Describing the relationship between words.

ol

. Discussing the syntax of words.

Grammar in this traditional sense studies the siracand formation of words and sentences
usually with a pre-occupation with parts of speemat is to say, traditional grammar treats
parts of speech as the building blocks for evengesee. i.e. words are labeled as belonging
to one of the eight parts of speech: nouns, prosouerbs, adjectives...etc without much

reference to the sound and meaning of the word.

Traditional grammar is also characterized by thpliegtion of strict rules and it’s
emphasis on correctness, linguistic purism, pgoot written mode and the use of Latin
models. William (2005,p. 50) claims that traditibrgtammar is prescriptive because it
focuses on the distinction between what some petipieith language and what they ought to
do with it according to pre-established standardtherefore, the chief goal of traditional
grammar is to immortalize a historical model of wisapposedly constitutes a proper
language. In other words, traditional grammar & gkt of rules that indicate which forms or

structures of a language are correct and which areesot.
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For decades, traditional grammar or school grantmarkept holding a major role in
teaching English as a second/foreign language gndecause it gives learners a basic
understanding of the building blocks of languagéctvitan help them improve their language
skills. However, some scholars and researchers Dkeid Crystal opposed traditional
grammar because it seems to be too restrictiveh&umore, starting from the middle of the
nineteenth century, traditional grammar began tahmdlenged because of the evolution of

structural linguistics as a new approach to teanguage.

1.2.2. Structural Grammar

Because of the dissatisfactions of some scholath waditional grammar, they
emerged new approach to grammar teaching namelgtthetural approach which shifted
from prescribing how language should be used, tcril@ng the regular structure of a
language as it is used. That is to say the stralkctmammar focus is not what words are used

in a sentence, but the structure of the sentesel @nd the relationship between its parts.

Structural grammar started first with the work a@réfinand De Saussure (1916) in
which he distinguished between Langue and par@aes$ure divided ‘langage’, the whole of
language, into Langue and Parole and identifiedguanas the focus of linguistic study. He
describes langue as the abstract language systmstishared by all the member of the
community whereas parole refers to the concreteofidanguage and the actualization of
Langue. He made a distinction between diachroniclies, which compare Langue at
different point in time, and synchronic studies,iehhdescribe Langue at one particular point
in time. Perhaps the main observation he made abaugue were first, that there is an
arbitrary connection between linguistic signs arithinthey represent. Second, that the value
of a particular unit within the system depends tsnopposition to, or how it contrasts with,

other units within the system. In other words, Drisure viewed language as a structured
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system, in which each element of this system isddfaccording to its relation with the other
elements. From this perspective, structural grameaar be defined as the analysis of how

words relates to each other to convey a particukzaning.

By shifting the interest from studying individuans of speech to studying cluster of
structures (forms of words, words order, words geouetc), structural grammar provides
many useful analytical techniques that help to hegammar. However, some researchers
start to question the effectiveness of using sugbraach because it failed to provide a
complete description to the grammatical systenanflage. Jian Li and Qing Ming Li (2015,

p. 288) state the constraints of structural gramasaollows:

1. It does not provide the rules needed to construtt irEfinite range of
grammaticality.

2. It attaches excessive weight on morphological awodpimphonological rules, but
semantic relations received slight attention, thess same with traditional grammar.

3. It describes the surface structure of sentencesrasstmaking a number of deep
generalizations.

4. Structural grammar gives criteria to determine greaticality and degree of
grammaticality of sentences. And it does not prevailfficient explanation to
guarantee clear understanding and correct usage.nfdy lead learners to make
errors.

5. It excludes the treatment of meaning, but any gratiwal analysis will be of no
use if meaning is not taking into consideration.

6. It doesn't provide satisfactory basis for anoth&o important areas: contrastive

analysis and translation in applied linguistics.
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1.2.3. Generative Grammar

Transformational generative grammar or TGG was ldpeel by Noam Chomsky in

1957 in his boolSyntactic Structuréen which he provided a model for the descriptidralb
languages. Chomsky claimed that the main goal ngfulistic description is to construct a
theory which contains a set of grammatical rulest ttould generate an infinite number of
sentences of the language. Moreover, the distin€ioomsky made between competence (the
idealized capacity of the speaker-hearer of a laggy and performance ( the actual use of
language in communication) has significant contrdou on changing the subject matter of
linguistics from analyzing an arbitrary set of ttes to studying the speaker’s knowledge

that enables him to produce and understand sesteheelanguage.

For Chomsky, grammar is generative in the sense ithshows the creativity of
language. This means, a native speaker could ssénhate ability and knowledge about
grammar to generate an infinite number of sentenicesall the possible sentences of a
language could be generated following grammar rulésreover, Chomsky proposed that
grammar can also be described as transformatiorthki sense that it analyzes how language
lies deeper than its mere superficial and vernaaude. He claimed that every sentence in
language has both a surface structure and a desguse. Surface structure refers to the
description of the phonetic form of the sentencel aleep structure is the semantic
interpretation of a sentence, i.e. its meaning. e®ry of transformation is all about how
speakers use some transformational rules to ch#mgdorm of words and sentences to

converts a deep structure to a surface structure.

Chomsky's transformational grammar is considered rbgny researchers as a
revolution in the history of linguistics since lded many useful theories and describes new

models to teach language.
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1.3. Grammar in the Approaches and Methods of langage teaching and learning

Grammar is considered as an essential compandaarning any language and
without grammar one cannot learn a language. Aaeglyl various theories of language and
language learning may be linked together to forrffiedint approaches this lead to the

emergence of different methods and approachesatargar teaching.

1.3.1. Grammar Translation Method

Grammar Translation Method (GTM) is a method atteng foreign languages which
is originally used to teach dead languages sucimlad Greek. GTM is called as the
traditional approach to teaching grammar; it waes phinciple method of teaching foreign
languages in the nineteenth century (Richards &jeox] 1986, pp. 2-3).

According to Richards and Rodgers (2001, p. 5), Gidduses on the study of
grammatical rules, rote memorization of foreign almalary and literary passages and also
learning how to translate sentences from and imeadrget language. Thornbury (1999) also,
indicates that grammar within grammar translaticethnad is the basis of instruction, in other

words, the syllabus is stand up merely around tildysof grammar points.

Moreover, grammar translation method follows a da#iste model of teaching
language in which the teachers starts by givinghera rules, then examples then practice, in
other words, grammar rules are presented at theriag of the lesson and continued
through examples. Teachers who adopt such methtehtth grammar focus more on written
language, i.e. language teaching is based on titly sif literary texts with no emphasis on
how language is used in real communication. Theading and writing are given priority

over speaking. Moreover, accuracy is highly empeasrather than fluency.

Grammar translation method was mainly criticizedrfaking learners “memorization

of unlimited lists of unusable grammar rules andalulary for attempting them to produce
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perfect translation” (Richards &Rodgers, 2001, yo.Moreover, by the end of 19th century, a
change began to be felt in language teaching,cteflein an increase the demand for oral
proficiency; consequently, a shift of focus frone tiritten form of language to the spoken
form .This change is known in the history of langeideaching as the “Reform Movement”

(Richards & Rodgers, 2001, p. 7).

1.3.2. The Direct Method

The direct method appears at the end of 19th centudevelops as a response to
Grammar translation method which focuses on thétemriform of language (Thornbury,

1999, p. 21).

The direct method is known as direct because tegctoreign language is done
directly without translation into the mother langea Thus, learners learn grammar rules as
the same way as children acquire their mother tendts main goal is to make students able
to speak and communicate meaningfully in the tal@sjuage. That is to say, DM is highly
emphasized the oral skills. Moreover, grammarhi& direct method is taught inductively
which means that the teacher gives examples tbdnistudents then rules are discovered by
the students from given examples, i.e. learnemnsledves deduce the rules (Thornbury, 1999,

p. 21).

Richards and Rodgers (2001, p. 12) summarize tineiples and procedures of the direct

method as the following:

1-Classroom instruction is conducted exclusivelthia target language.

2-Only everyday vocabulary and sentence are taught.

3-Oral communication skills are built up in a caitf graded progression organized
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around question-and-answer exchanges between teasitestudents in small,

intensive class.

4-Grammar is taught inductively.

5-New teaching points are introduced orally.

6-Concret vocabulary is taught through demonstnatdjects and pictures; abstract

vocabulary is taught by association of ideas.

7-Both speech and listening comprehension are esigeth

8-Concret pronunciation and grammar are emphasized.

Although the direct method attracted much aien it failed to provide learners with the

appropriate way to develop a high level of oralffigrency.

1.3.3. The Audio-Lingual Method

The audio-lingual method is proposed by the Acaer linguists in 1950s , it is
developed from the principle that “a language inst fof all a system of sounds for social
communication ; writing is secondary derivativesteyn for recording of spoken language”(
Carroll 1963, as cited in Mart,2013,p. 63) . Tteata say, in ALM method, speech is given

priority over writing.

Richards and Rodgers (2001, p. 57) stress thaigfotanguage learning is basically a
process of mechanical habits formation, and goobithaare formed by giving correct
responses rather than by making mistakes. In dudjoal-method, skills first are presented

to students orally then in the written form with@eterence to mother tongue so that learners
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can learn the language skills effectively. Thusthis method speech is given priority over

writing.

Lasen-Freeman (2000, p. 45) states that the Aumtigdal Method aims to teach
vocabulary and grammatical patterns through diasgand to enable students to respond
quickly and accurately in spoken language. Moreotee dialogues are learnt through
repetition and such drills as backward build-upaich transformation, and question-and-
answer are conducted based upon the patterns ididlegue. In addition, students will be
able to communicate effectively by forming new hsim the target language and overcoming

the old habits of their native language.

In ALM, grammar is taught inductively i.e. “theles of grammar should be taught
only after the students have practiced the granpoants in context” (Richards & Rodgers,
1986, p. 51). In the same vein, Simenson (1998estihat “in audio-lingual approaches,
grammar teaching consisted normally of pattern tp@cdrills only, and had no explicit
explanation of grammar. At the same time this wagally called an implicit approach to

teach grammar” (p. 50).

1.3.4. Communicative Approach to Language Teaching

Communicative language teaching (CLT)eappd in the early 1970’s as result of the
work of the council of Europe. It is generally redgd as an approach rather than a method
(Richards & Rodgers, 2001, p. 154).This approaelwdrits principles from the developments
of sociolinguistics in Chomsky’s work about compete and performance. Chomsky (1965)
defines competence as “the speaker-hearer's kngeled his language and he refers to
performance as the actual use of language in cnsiiation” (p. 3). These two important
concepts of competence and performance were ateostied by Hymes in his work about

Communicative Competence in which he argued thahconicative competence consists
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of more than simply the knowledge of the rulesmingmar (Thornbury, 1999, p. 22).

According to Thornbury, many researchers argue tiggaAmmatical knowledge
(linguistic competence) is merely one component wdfat they call communicative
competence. Communicative competence involves kmgpwiow to use grammar and
vocabulary of the language to achieve communicajoas, and knowing how to do this in
socially appropriate way (Thornbury, 1999, pp. 2:1

One of the major features of Communicative Langugehing is that fluency is
given priority over accuracy. Moreover, the desigedl of CLT is to make learners attain
communicative competence, i.e. use language aetyraand appropriately through
interaction. It also provides the opportunitiescmmmunicate in the target language and
encourages teacher-student and student-studeradtite. Thus, students are the centre of

learning process; the tasks and activities aregdesdiaccording to their needs and interests.

Furthermore, CLT involves various learning thegriesne of them is the
communicative principle which offered that learnilsgsupported by activities that include
authentic communication. That is to say the basthisfapproach is learning by performing

(Richards & Rodgers, 2001).

Thornbury (1999, p. 22), also indicates that “Eciplattention to grammar rules is not
incompatible with communicative practice.” So, graar in CLT is acquired unconsciously

through communication rather than through exptegiching of rules.

Harmer (2001) summarizes the principles of CLThia following points:

- Language functions are more important and sigmfithan a focus on grammar and
vocabulary.
- It principally seeks to train students to use theglage forms appropriately in a

variety of contexts and for a variety of purposes”



THE USE OF GRAMMAR LEARNING STRATEGIES TO LEARN GRMMAR 16

It offers the learners a lot of exposure to theard enough opportunities to use it,

which are crucial for students’ language developgmen

- It stresses life-like communication.

- Accuracy is not a priority; communication is mormpiortant than grammar.
Communication (spoken or written) is focused ontenotirather than form.

- It encourages students to use a variety of langsagetures, and the teacher neither

intervenes nor predetermines the language fornadesta will use. (pp. 84-85).

1.3.5. Task-Based Language Teaching

Task based learning (TBL) emerged from the BangaRyoject of N.S Prabhu. In this
project, Prabhu attempted to replicate natural a@tun process by having students work
through a syllabus of tasks for which no formalngnaar instruction was supposedly needed

nor provided (Thornbury, 1999, p. 22).

Task-based approach is an approach which baseldeonse of tasks as the core of
language teaching, planning, and instruction. tgppnents put forward the view point that
the task-based approach is the clear enhancemerdnaiunication since it shared some

features with CLT (Richards & Rodgers, 2001, p.)223

In TBLT, syllabus might focus on two types of tastesal-world tasks and pedagogical
tasks such as conducting an interview, informagap, or making a phone call (Richards &

Rodgers, 2001, p. 231).

A task is defined by prabhu (1987, p.17) as “ativiig which requires learners to
arrive at an outcomes from given information thiowgpme processes of thought and which
allows teachers to control and regulate processTBLT, syllabus might focus on two types
of tasks; real-world tasks and pedagogical taskh s conducting an interview, information

gap, or making a phone call (Richards & Rodger§12¢. 231).
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In Task Based Language Teaching, grammar recgitlesattention, as Nunan (1999)
describes, TBLT does not aim at strictly teachingngmar. Essentially, it tries to let learners
use the language effectively rather than to prodiraenmatically correct language forms (as

cited in Yilidiz & Senel, 2017, p. 197)

According to Seehouse (1999, p. 159), TBLT isic@aéd mainly for the idea that is
illegitimate for using a syllabus that focuses omiythe use of tasks. He argues that “it would
be ‘unsound 'to make tasks the basis for an ermg@dagogical methodology” (cited in

Harmer, 2001, p. 86).

1.3.6. Competency Based Approach

Competency-Based Approach (CBA) is an approadanguage teaching that focuses
on the four skills for the intention of developitige learner’'s competencies. It aims to teach
learners the basic skills and talents they needexdder to enable them to solve problems in

real life situation (Richards & Rodgers, 2001, P8R

The major basis of Competency Based Approacdhat “people learn a second language
most successfully when they use the language assn@aacquiring information, rather than
an end in itself” (Richards & Rodgers, 2001, p. 20%at is to say language learning always
needs to be connected to the context in which iisied. Therefore, CBA focuses on the
outcomes of learning, i.e. it focuses on how thelents can use the language meaningfully

instead of their knowledge about the language.

More interestingly, Competency Based Approach sharany features with
Communication Language Teaching for example, boththem focus on developing

functional communicative skills (Richards & Rodgez801).
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CBA approach aims to put up language forms, fon¢tand social skills that aid
students perform as effective users of languageahworld settings. As Wong (2008, p. 189)
identifies two reasons for adapting CBA; the fissthat CBA is a good method for validating
the achievement of basic skills. The second is @BA is a good method for ensuring the

total correlation of curriculum, assessment anttuiesion.

Richards and Rodgers (2001, p. 208) states, “img&tency Based Approach,
grammar is seen as a component of other skills”teaching grammar is integrated in
teaching other skills. Besides that, learners haveactive role in the classroom which is
underlined by the fact that students are expeaeqxeiform the skills learned i.e. the learners

construct their knowledge, they learn by doing fRicls & Rodgers, 2001, p. 213).

To summarize all what was discussed in this se@mut grammar teaching methods,
we can say that the early methods to teach granf@rammar Translation Method, Direct
Method, and Audio lingual Method) gave grammar muoportance since they focused on
the form of language. However, with the communieatpproaches (CLT, TBLT, and CBA)
grammar becomes less important since these apm®achphasize meaning over form. They
aim to develop communicative skills of learnerdieatthan to enable them to produce correct

grammatically sentences.

1.4. Ways of Teaching Grammar

Douglass Brown (2007) defines teaching as showirtelping someone to learn how
to do something, giving instructions, guiding iretltudy of something, providing with
knowledge, causing to know or understand. Thushiag grammar means providing learners
with any instructions that draw their attentionstame grammatical forms that help them to
understand how to use a language. However, sirazdhiteg grammar has a crucial role in

teaching English as a second/ foreign languagterdiit ways have been suggested as to how
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grammar should be taught and what is the best wapstteaching. The inductive and

deductive approaches are two approaches usedcto gemmmar in EFL classes.

1.4.1. Deductive Teaching

In the deductive approach, teachers start the gearteason with a presentation of the
rules followed by examples in which the rules arppdied. This approach is also known as a
rule-driven approach (Thornbury, 1999). For leasnarsing the deductive approach and
presenting grammar rules at the beginning of tkede is not something favorable, this can
justify why teachers usually prefer to start gramiessons with activities or tasks that fit
learners level. The deductive approach is considlase a traditional approach where the
teacher is the center of the teaching processeuttié inductive approach which is considered

as a Learner-Centered Approach.

1.4.2. Inductive Teaching

In contrast, the inductive approach is known asseadery approach because instead
of giving rules first to the learner, the teachesides them with examples from which they
will try to find out the rules. More interestinglyn the inductive approach learners are
actively involved in the learning process (Thornhudr999). In addition; they could memorize

the rules better than others who received them franteacher.

1.5. The Role of Grammar in Foreign Language Teachg and Learning

Grammar is the backbone of language and witholgnguage cannot be clear and
appropriate. Canal and Swain (1980) propose imr theidel that grammatical competence is
an integral part of communicative competence. Meeeosince English as a second or a
foreign language is not acquired naturally; inginrs and structured learning about grammar

are important. Through grammar, an ESL learnemk&ow to operate at the sentence level
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and studies the governance of the syntax or wordisr® that are the rule of the game in the
language. According to Azar (2007, p. 3), the rofegrammar is to “help the students
discover the nature of language”. i.e. languagesisté of predictable patterns that make what

we say, read, hear and write intelligible.

1.6. Learners’ Perceptions towards Grammar

Although many students consider grammar as diffiantl see it as the main problem
that stands in their way to learn any languagegthee others who believe in the importance
of grammar instruction in guiding learners to aghi@ better understanding of how to use a
language. Schulz’'s (1996) study on the studentd’taachers’ views on error correction and
the role of grammar instruction in a foreign langei@etting revealed that many students have
favorable attitudes towards grammar instructioreytivelieved that in order to master a
language, it was necessary to study grammar. Mere@eng’s (2004) findings show that
learners view grammatical instruction as a tooldemmunicating in an acceptable way, and
especially for writing. Another study which showe tpositive attitudes of students towards
grammar is Wong’'s (2010) study which revealed tm&ddle school students from China
believe that grammar is very important and necgsdased on these findings, it can be
concluded that teaching grammar is something fdlenaot only for teachers but also for the

learners who prefer to use such instructions t fireir ways to learn a language.

1.7. Challenges Teachers and Learners Face in GranamTeaching and Learning

Grammar is considered as one of the significarlsséd a language that both teachers

and learners face some challenges to teach and lear



THE USE OF GRAMMAR LEARNING STRATEGIES TO LEARN GRMMAR 21

1.7.1. Challenges faced by Teachers when teachingugmar

In teaching English as a foreign larggjagrammar is considered as one of the
significant skills to master and it is perceived aascomponent that complements other
language skills. Language instructors often findnsochallenges in teaching English

grammar.

1.8.1.1. Learners’ Lack of Motivation

Motivation has been a centre of attention througlibe years because it constitutes
one of the backbones of the learning process. Hewyestudent’s lack of motivation
constitutes a serious problem for teachers in laggiclassrooms. Little Wood (1981, p. 53)
indicates that motivation is “The crucial force winidetermines whether a learner embarks on
a task at all, how much energy he devotes to itteowd long he perseveres”. That is to say
motivation is regarded as an important factor ihateases student desire to learn and achieve
certain goals through devoting as much effort asded to achieve these goals. However,
Little Wood (1989) says that “Failure may producegative attitudes which may help to
breed further failure” (p. 56). That is to say, tbev marks for example that students got in
exams and tests can affects and decrease leametigation. Timmins (1999), investigates
the reasons of lack of motivation in students aedarjues that when students have low self-
confidence and self-esteem, high anxiety and itibili this may decrease their level of
motivation. So the teacher will face more difficet to make his lessons interesting for those
unmotivated students (as cited in Dislen, 20136).

To solve such problem, teachers should raise tharners’ consciousness about the
communicative needs of learning grammar as a §tsp in order to raise their level of
motivation. Moreover, learners should be aware hef importance of grammar and its

communicative goals. They must feel that they aaerling grammar, not because the teacher
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tells them to do so, but because they have a suiesge to learn it in order to master the

language for communicative needs (Little Wood, 3981

1.7.1.2. Large Classes

One of the most difficulties that a teacher mayegigmce while teaching a large class
is the tremendous effort that she/he will have aken With such outnumbered class there is
always something to be done. Moreover, in suchrenment, the teacher cannot give
attention to all of the students therefore, wheasgjons are asked, only more able and less
shy students are eager to answer. Too often, ottenais restricted to students in front rows.

The teacher cannot pay equal attention to all stisdge phuocky, 2002, p. 8).

According to Ur (1996, p. 273), heterogeneous eksare especially problematic
because of the fact that students’ levels of Ehgliary greatly, the materials used are too
easy for some students, but too difficult for otheMoreover, Stones (1970) testes over 1000
students and discovered that 60 percent of thetar@ecthat the presence of a large number
of people in the class prevents them from askirgstjons even if the teacher motivates them
to do so. This fact has a negative impact on tlehieg-learning process in general and
grammar teaching-learning in particular. Furthemmevith a large class, there is the problem
of noise which is inevitably high and may adds lie stress teachers may experience. In
addition, organizing, planning and presenting maystitute another challenge for teachers in

such classes as students abilities might diffesiclamably (Rahalmi, 2013).

1.7.2. Learner difficulties

English language learners confront typical problevhgch may harden their grammar
learning. Native language (L1) interference repnes@ common difficulty that learners face
when learning grammar. Aitken (1995, p. 9) arguneg tsome errors are caused by mother

tongue interference; the native language behavesys which are not applicable to English,
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but the learner treats them as equivalents”. ThHenooccurs in areas such as grammar and
writing. Moreover, York (1974) gives the exampleArabic. He said that in Arabic, there is
the use of coordination, not subordination, in tentparagraphs. A tightly organized English
paragraph with its topic sentence, controlling andporting ideas, is a manner of expression
which is foreign to Arabic-speaking students, and which they often interpret as cold and

calculating.(as cited in Peck, 1991, p. 367).

Harmer (1995) also introduces the problem of plurality; some forms of nouns do not
change when making their plural likeirniture. However, other types change just a phoneme
like teeth women The use of prepositiorssnceandfor to indicate time causes errors as well.
Harmer points to the fact that learners tend to ame the grammar of their mother tongue
with English grammar. Accordingly, similarities teten the mother tongue and foreign

language lead to easiness and their differencelsttedifficulties (as cited in Tuomas, 2015,

p. 6).

Larsen-Freeman (1991) also talks about anotherlgrolrelating to the

pragmatic use of tenses. He states the following:

It is neither the form nor the meaning of the Esiglienses that present the greatest
long-term challenge to ESL/EFL students; ratheis ivhen/why to use one tense and
not the other. In other words, it is the pragmatsage of tenses that is the major

obstacle to their mastery (p. 289).

Grammatical terminology represents another diffictor learners. It refers to a
glossary of grammatical and linguistic terms sushnauns, verbs, adjectives...etc.
Greenbaum (1988, 42) indicates that learners fawede difficulties to know and
grasp the different grammatical terminology. Haextd'there is “there is no standard

terminology for grammar”. Thornbury (1999) pointsitcalso to the grammatical
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terminology and illustrates with the example ofsef He said that in some grammar
books, the term “tense” refers to all kinds of Esigltenses including “aspect”.
However, in other books, the “tense” and “aspec® discrete. For instance, the
present simple is a tense, whereas the presenngouns is an aspect of the present
simple. Consequently, the explanations providedrammar books have insufficient
account for“tense” and “aspect”, thus; learnersfeem to grasp and differentiate

between different grammatical terminologies.

Briefly, grammar difficulties differ from one pensao another. Some find
particular area of grammar easy to learn. Howewdéners regarded grammar as

difficult task to learn a language.

Conclusion

No one can deny that teaching grammar is an ess@uatit of teaching any language

since mastering grammar effects mastering langskijs. Thus, learners need to pay more

attention to grammar teaching and learning in otdeachieve a better understanding of how

to use a language. In the previous chapter the maures related to grammar and grammar

teaching were discussed. Then, types and appro&ulggammar teaching were identified in

relation to how grammar is thought within each apgh. This chapter also provides an

overview about the role of grammar in foreign laage teaching and learning. Learners’

perceptions towards grammar, the difficulties bt@hchers and students face in grammar

teaching and learning were also explored carefuitlyin this chapter.
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Chapter Two: The Use of Grammar Learning Strategiego Improve Grammar

Learning

Introduction

There has been a prominent change in the fieldrajuage learning and teaching over
the last twenty years with greater emphasis beuigop learners and learning rather than on
teachers and teaching. With regard to this shifinfteacher-centered approach to learner-
centered approach, learners become more autonoaraligesponsible for their learning.
Accordingly, more attention has been given to thrategies used by learners during the
learning process. So, researchers started to igaestlanguage learning strategies and how

learners employ them in their learning.

This chapter introduces some issues about Languegming Strategies (LLS); their
definitions, features and importance in the teagiaarning process. It also sheds light on
learning styles and how they could be related it concept of autonomy. Moreover,
grammar learning strategies, their classificatiod gypes are tackled in this chapter followed

by a description of the relationship between gramigerning strategies and learning styles.

2.1. Learning Strategies Definition

The termstrategyoriginates from the ancient Greek terrsttategia” which means
the art of war. More specifically, strategy entdiis optimal management of troops, ships or
artifacts in planned campaign. In non-military sef$, a strategy has come to refer to a plan,

step, or conscious action directed toward attaiamgbjective (Oxford, 1990, p. 7).

Learning strategies have been differently defibgdnany researchers. Oxford (1990),
defines learning strategies as “specific actiokernaby the learner to make learning easier,

faster, more enjoyable, more self-directed, andemmnsferable to new situations” (p. 8).
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That is to say, learning strategies are differeghdviors which the learner takes to make
learning fast, easy and interesting. In additiorOtford, Cohen (1998) describes learning
strategies as “the conscious thoughts and behawsad by learners with the explicit goal of

improving their knowledge and understandings oftéinget language” (p. 98).

Moreover, Richards and Platt (1992) point out fleatning strategy are “intentional
behavior and thoughts used by learners during ileguso as to better help them understand,
learn, or remember new information” (p. 209). As1dae noticed, the definitions above
indicate that learning strategies are behaviorertdly learners for the purpose of facilitating

and improving their learning.

2.2. Language Learning Strategies

A number of language theorists have defined lagguearning strategies in different
ways. An early definition of language learningagtgies was given by Weden and Rubin
(1987) in which they define LLS as “any set of @giems, steps, plans, routines used by the
learner to facilitate the obtaining, storage, esfal, and use of information.” (p. 19).
Additionally, Scarella and Oxford (1992) describeSLas “specific actions, behaviors, steps,
or techniques used by students to enhance theirl@avning” (p. 63). This means that LLS
are important for learners to develop their leagrsmce LLS are considered as a facilitator

that help them to improve their own learning.

O’Malley and Chamot (1990) state that languagenieg strategies are the special
thoughts or behaviors that individuals use to hékm comprehend, learn, or retain new
information (p. 1). In other words, LLS were seanspecial ways of processing information

that enhance comprehension, learning, or retenfiamformation.

As it can be seen the definitions provided aboyedsearchers agreed that language

learning strategies are behaviors and techniquexs$ lmslearners when processing information
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and performing tasks in language classrooms solédragguage learning will be more effective

and successful.

2.2.1. Features of Language Learning Strategies

As stated by Oxford (1990, p. 9) the main featafelsLS are:

1. LLS contribute to the main goal, communicative cetepce. It help learners
participate, communicate (authentic communicati@rgd motivate in which these
three points represent the main goal of LLS.

2. LLS allow learners to become more self-directedSldid and enable learners to make
their own decisions, choice, and work...without amydgnce from their own teachers
or more knowledgeable people in which learners galh more confidence.

3. LLS expand the role of teacher. He gives advickedoners, support and guides them
inside or outside the classroom; create appropdatalitions that make them know
learning strategies that fit them.

4. LLS are problem-oriented. Strategies in fact arebf@m solving mechanism or
techniques used by learners to cope with the comgplacess of learning.

5. LLS are specific actions taken by learners. Pddrchehaviors used by learners ton
enhance their learning.

6. LLS involve many aspects of learners, not just @ogn They do not include only
cognitive aspects (thinking and mental procedurBsit. also social and emotional
aspects (social skills, motivation, managing fegdin.) and other functions as well.

7. LLS are not always observable. They can be behgvamtions, thoughts...in which
the latter are in the mind; we cannot see them.

8. LLS are often conscious. They might be consciougelsas unconscious since they

are not always observable to the human eye.
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9. LLS can be taught. Learners can be trained in thamagements i.éearner training,
strategy trainingthese techniques are used by the teacher to makeetes aware of
the existence of their own strategies and trairth@m in their practice to enhance
them.

10.LLS are flexible. They can be changed easily.

11.LLS are influenced by a variety of factors. It alws that there are factors that
influences them. Some of these factors: sex, agejay, learning style, act.

12.LLS support learning both directly and indirectly.

2.2.2. The Importance of Language Learning Strategs

Since the amount of information to be processedanguage learners is high in
language classroom, learners use different LLSeiriopming the tasks and processing the
new input they face. LLS are good indicators of Hearners approach tasks or problems
encountered during the process of language learnmgther words, language learning
strategies, while non observable or unconsciouségun some cases, give language teachers
valuable clues about how their students assessitteion, plan, select appropriate skills so
as to understand, learn, or remember new inputepted in the language classroom

(Hismanoglu, 2000).

Moreover, language learning strategies are impbiiacause training students to use
different LLS can help them to become successfmyuage learners. Also, LLS enable
students to gain a large measure of responsilaitity to enhance their progress in developing
L2 skills (Al Haisoni, 2012, p. 116). Similarly, @td and Nyikos (1989, p. 291) state that
the use of appropriate learning strategies enaiekents to take responsibility for their own
learning by enhancing learner autonomy, indepergleand self-direction. Additionally,

Oxford (1990, p. 1) indicates that LLS “are espigiamportant for language learning
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because they are tools for active, self-directedenent, which is essential for developing

competence.”

LLS affect learners’ motivation and the way theyabe and organize the acquired
knowledge. As Weinstein and Mayer (1986, p. 315ntwe, LLS “affect the learner’s
motivational or affect state, or the way learndests or interacts new knowledge”. Besides,
Fedderholdt (1997, p. 1) points out the languagenkr who is capable of using a wide
variety of LLS appropriately can improve his langeaskills in better way. So, the

appropriate use of LLS by learners can help thedeireloping language skills.

2.2.3. Factors Influencing the Choice of Languagedarning Strategies

In the last twenty years, a lot of researchers Haaen investigating what are the
factors influencing the use of language learningitsgies. The results of their studies
revealed that LLSs use vary according to variousbers of individual differences such as
age, gender, proficiency level, motivation and alearning styles. Oxford (1990)
concentrates on the factors that affect the frequamd type of language learning strategies
used among second language learners and suggesatdtiey are subject to variation factors
as degree of awareness of learning strategiese sihdearning, task requirements, age,
gender, cultural and mother language backgroungbgse of learning, personality traits, and

motivation.

2.2.3.1. Proficiency level

Several researches have been conducted to iraestipe relationship between
language proficiency level and strategy use. Giash Oxford (1995) state that people at
different levels of proficiency are likely to usé&fdrent types of strategies; partly because
they are dealing with various kinds of materialgl asituations. Mahnaz and salahshour’

(2012, p. 638) study reveals that in the languagéqiency test they used as a tool for their
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research which known as The Nelson English Languesfe(Fowler & Coe 1976), Iranian
high proficiency learners reported higher mean escan all the six strategies (memory,
cognitive, compensation, meta-cognitive, social aftective strategies) than the low
proficiency learners. More interestingly, the fings also showed the differences between
high proficiency learners and low proficiency leansin the choice of learning strategies. The
most preferred strategies of learners with higlell@f proficiency were meta-cognitive and
social strategies while for low proficiency learsecognitive and compensation strategies
were preferred. EI-Dib (2004) when analyzing adcfedata from the Arabic Gulf, notice that
less proficient learners in his study preferreceétiffe strategies because they help them

overcome tension and anxiety related to foreigguage learning.

From all what was mentioned before, it can be kated that proficiency level has a
significant influence on how learners choose thgable learning strategies that fit their

learning abilities.

2.2.3.2. Language Achievement

A lot of people link between language achievemert Enguage proficiency since
language achievement is considered as a standdndvofto evaluate learners’ proficiency
level. In other words, learners who achieve a beftelerstanding of language and language
use and who achieve better learning outcomes agd=red as high proficiency learners and
vice versa. Since language proficiency affects d¢heice of learning strategies, it can be
concluded that language achievement also has aficagm impact on language learning
strategies choice and use. O’'Malley, Chamot, angp€u (1987) find that effective L2
learners used language learning strategies moea dfian ineffective learners. Chamot and
Kupper (1989) discover that more successful learnseed more language learning strategies,

more frequently and more appropriately while lesscessful learners used less language
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learning strategies, less frequently and less gp@tely. Chamot and El-Dinary (1999)
report some differences in the types of strategiese effective and less effective students
relied on when reading. Bruen (2001) find that mareficient students used more language
learning strategies especially more cognitive aretanrcognitive strategies and in a more
frequent way. Altan (2003) reveals that the reladlop between language learning strategies
and foreign language achievement was linear. SilpjlBemirel (2012) find that as the level
of language learning strategy use increased, studmevement increased as well. Also, this
finding is supported by Oxford (1990, p. 19) whaiclis that “learners who are more aware
and more advanced seem to use better strategidsbyaiChamot et al. (1987, p. 12) who
point out that “good language learners use a waoétstrategies to assist them in gaining
command over new language skills”. Balci's (2018)dy reveals that there are positive

associations between language learning strateggngséreign language achievement.

2.2.3.3. Learning Styles

A lot of researchers believe that learning straeglo not work in isolation but they
have a positive influence if students use them raicg to their learning styles. Defining
learning styles is a major concern among the schala the field of foreign language
learning/teaching. Dunn and Dunn define learningest as “a term that describes the
variations among learners in using one or moreesets understand, organize, and retain
experience”(as cited in Reid, 1987, p. 89). Oxf@ad01, p. 359) also, defines learning styles
as “the general approaches that students use uirigga new language or in learning any
other subject”. In other words, learning styles @ifeerent methods or ways used by learners
in their learning process. Moreover, Reid (199®ws learning styles as “individual, natural,
habitual, and preferred way (s) of absorbing, pseirg), and retaining new information and
skills” (as cited in Kara, 2003, p. 2). In the sawsn, Fleming (2001) claims that learning

styles are “an individual characteristics and pref ways of gathering, organizing, and
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thinking about information” (p. 1). For Stewart aRdlicetti (1992, p. 16) learning styles are
“those educational conditions under which a studennost likely to learn”. So, learning

styles are not really concerned with what learhesam, but rather how they prefer to learn.

However, in foreign language learning it is ess@rthat learning strategies work in
harmonious way or in relation to learner’s learngtgle. Enrman and Oxford (1988) argue
that learning styles has a significant influencestudent’s choice of learning strategies and

both effect learning outcomes (p. 89).

More interestingly, some researchers claim tha gtudent does not know his/her
learning style and use them at random; learningtesires will not work out and the

proficiency level will not improve.

2.2.3.3.1. Types of Learning Styles

Fleming (2001) identifies four learning styleshis model VARK, visual (V), Aural
(A), Read/Write (R) and Kinesthetic (K). Accordiig him visual learners prefer maps,
charts, graphs, diagrams, highlighters, differaslbrs, pictures, word pictures, and different
special arrangement. They also need to see thkeeadody language and facial expression
to fully understand the content of the lesson. Algarners prefer to explain new ideas to
others, discuss topics with other students, and teachers, they use a tape recorder, attend
lectures, and discussion groups and use jokes./Rigel learners prefer lists, essays, reports,
textbooks, definitions, reading printed handouégading web pages, and taking notes after
listening to a lecture. Kinesthetic learners prééebe physically involved in learning, using
his body, and his hands. They learn best througitdian approaches, field trips, trial and
errors, doing things to understand them, laborasoramatizing, interviewing, and solutions

to problems, collocations and samples.
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Reid (1995) claims that three major styles are lyidecognized and relevant to the
field of foreign language learning: Sensory or petoal learning styles, cognitive learning
styles and affective/temperament learning styless8ry or perceptual learning styles have to
do with the physical environment in which we leand involve using our senses in order to
perceive data. For instance, visual learners ptefeearn through seeing pictures, charts and
auditory learner who prefer to learn through hegriReid asserts the fact that learners may
have more than one learning style and are able henge styles depending on the
environments or task at hand. Cognitive stylededlathinking, problem solving abilities and
the ability to organize information. There are ttypes of cognitive styles field independent
and field dependent. The field independent studpréger to learn in context where rules,
instructions, discrete-point tests and imitatioa amphasized. However, the field dependent
students generally prefer cooperative and expetahenearning environments.
Affective/temperament learning style takes learnemotions, values and feelings into
consideration. The focus is on the student (hisher motivation, level of engagement,

interaction) and how he or she reacts to learnpmpdunities (as cited in Jaish, 2010, p. 20).

Furthermore, Gergorc (1997) identifies four leagistyles: Concrete-sequential
learners, Abstract-sequential learners, Abstrauloen learners and the Concrete-random
learners. The Concrete-sequential learners prefectd hands-on experience; they want to
order a logical sequence to the tasks and followections well. Abstract-sequential learners
like working with ideas and symbol, they are logiaad sequential in thinking, and like to
focus on the task without distraction. Abstracte@m learners focus attention on people and
the surrounding, prefer discussions and conversatioat are wide ranging and want time to
reflect on experiences. The Concrete-random lesuarer experimental and risk-takers, like to
explore unstructured problems and use trial anokreto find out solutions (as cited in Kara,

2009, p. 78).
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2.3. The Concept of Autonomy

Over the past twenty years, the concept of autgndyas become increasingly
important in educational literature, where it ha&eib regarded as both a desirable goal of

educations and a constituent an element of goatitegand learning.

Autonomy is a complex socio-cognitive system, nmestéd in different degrees of
independence and control of one’'s own learning ggsgc involving capacities, abilities,
attitudes, willingness, decision making, choicdanping, actions, and assessment either as a
language learner or communicator inside or outsldesroom. As a complex system it is a
dynamic, chaotic, unpredictable, non-linear, adaptopen, self-organizing and sensitive to
initial conditions and feedback. Moreover, autonohas different aspects which includes
self-confidence; usage of individual learning sigas; it depends on learner’s willingness to

take responsibility for their own learning (Chitagih 2007, p. 17).

According to Cakici (2015, p. 32), autonomy growsd of the individual learners’
acceptance of responsibility for own learning hes/lown learning. That is to say learner
autonomy is a matter of explicit or conscious ititam one cannot accept responsibility for

his/her own learning unless she/he has an idedaft,why, and how she/he tries to learn.

Moreover, Learners autonomy can be fostered throwgining students to use
learning strategies. In order to learn autonomquslgichers should give students adequate
training to prepare them for more independent legtnBesides that, a series of learning
strategies are the key to learner autonomy, aimimgaximizing learner autonomy. Language
learners need training in learning strategies depto increase their potential and contribute
to their autonomy. Indeed, the teacher should b®ael in the use of strategy using (Cakici,

2015, p. 36).
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To sum up, autonomy is especially important irgleage learning. It is a situation in
which the learner makes his/her own decisions asdine opportunity for independent action
during the process of learning. Also, autonomowasniers have insights into their learning

strategies. So, learners can gain autonomy thrthaghse of learning strategies.

2.4. Grammar Learning Strategies

2.4.1. Definition

As any other parts of the language, grammar hagjarmole in language learning.
The majority of EFL learners perceive the gramneariding as an intellectual knowledge of
the language that makes them more confident whew ulse language. EFL learners adopt
certain methods and techniques which they useataliély during learning grammar. These

methods are called grammar learning strategies.

One of the first attempts to define grammar leagnstrategies was provided by
Oxford, Rang Lee and Park (2007) who characterit& @s “actions and thoughts that
learners consciously employ to make language legrand/or use easier, more effective,
more efficient and more enjoyable. Griffiths (2008)mmarizes the characteristics of

grammar learning strategies as the following:

=

They are actions to be taken by the learner.

2. Their application is at least partly conscious.

3. They are optional means learners choose.

4. Their use entails goal oriented, purposeful agtivit

5. They are used to regulate, facilitate, and contr@ process of

learning.
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2.4.2. Classification of Grammar Learning Strategis

There are several classifications of grammar leagrstrategies. however, in this study
O’Malley’s classification (1985) and that of Oxfb(1990) are selected to be discussed since
it is the most influential classifications that idie more representative for this study which

investigates what grammar learning strategies ERknlers used when they learn grammar.

2.4.2.1. O’'Malley and Chamo'’s classification (1985)

First, according to O’'Malley and Chamot (1985) gnaan leaning strategies can be

categorized as cognitive, meta-cognitive and saffiective learning strategies.

2.4.2.1.1. Cognitive Strategies

Cognitive strategies are the basic mental abilitvesuse to think, study, and learn. it
what a learner use to operate with any incomingrmétion and manipulate it in a way that
help them increase their learni@Malley and Chamot (1990) describes cognitivetstyees
as those in which the learner interacts with theéenmal by manipulating it mentally (e.qg.
making mental images) or physically (e.g. groupiaging notes). Cognitive strategies enable
learners to understand and produce a new languageany different means. The target
language are manipulated or transformed by repgatinalyzing or summarizing. (Oxford

1990)
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O’Malley and Chamot (1990) listed some cognitivamgmar learning strategies as the

following:

Cognitive Definition Suggested GLS Use

GLS

Practicing Repeating, formally practicing with ads and writing Models: can, could may, he

able to.” Read the examplg;
systems, recognizing and using formulas. decide what the words in bold
express: ability, permission
or request”. This activity is
followed by a role-play

resourcing Looking for extra reference materiattdeoks, grammar Question tags: clauses pf
reason , concession, purpose;
books, dictionary, etc. nouns, articles and
determiners-extra  material
grammar resource book or
monolingual dictionary

grouping Classifying words, terminology numbers, aanceptg Classification verbs and
structure followed by the
according to their attributes. infinite and the “-ing” forms

Note taking | Writing down key words and conceptsalmbreviated Past simple VS present
perfect- key words on main
verbal ,graphic, or numerical from to assist perfance | respective usages. “use the
present perfect simple with
just, always, before, ever,
never, so far , once |,
twice,...etc.”

Highlighting | Using a variety of emphasis techniques (underlyingsing different color coding
for future verbs forms and
starring, or color-coding) to focus on importamespective meanings- future
with  “will”.  Future with
information in the passage. present simple: future wit
"present progressive”, future
with” going to”

=5

Tablel: O'Malley and Chamot (1990)Cognitive Grammar Learning Strategies.

2.4.2.1.2. Meta-cognitive Strategies

Meta-cognitive strategies refer to methods usetelp learners understand the way

they learn and lead them to think about their timgkO’Malley and Chamot (1987) state that
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MCGLSs control processes in planning for learnimgpnitoring one’s comprehension and

production, evaluating how well one has achievézheing objective.

The implementation of meta-cognitive strategies @weys higher-order cognitive
abilities, intentional and memory control, self-idence and leads to independent and

meaningful learning.

O’Malley and Chamot (1990) provide a list of gehdearning strategies (which may
also functions as meta-cognitive strategies), kggtihg the meta-cognitive processes

involved in each of them:

1) Setting goals: developing/ planning persongdadives, identifying the purpose of

the task; the meta-cognitive process of planning.

2) Directing attention: deciding in advance to f®an particular tasks and ignore
distractions; the meta-cognitive processes of pian monitoring, problem-solving,

evaluating.

3) Activating background knowledge: thinking aband using what the student
already knows that helps him do the task; the metmitive processes of planning,

monitoring, problem-solving, and evaluating.

4) Predicting: anticipating information to prepaned give direction for the task; the

meta-cognitive process of planning.

5) Organizational planning: planning the task and content sequence; outlining,

brainstorming, making a priority list; the meta-ogtye process of planning.
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6) Self-management: arranging for conditions thelp lone learn; knowing yourself,

planning how to study; the meta-cognitive procdgsanning.

7) Asking if it makes sense: checking understandind production to keep track of
progress and identify problems; monitoring compnsi@n and production, self-monitoring;

the meta-cognitive process of monitoring.

8) Attending selectively: focusing on key words, phrases and ideas; scanning, finding

specific information; the meta-cognitive processeglanning and monitoring.

9) Deduction/ induction: consciously applying lezatror self-developed rules; using/

making a rule; the meta-cognitive process of maimitp

2.4.2.1.3. Socio-Affective Strategies

Social-affective strategies are actions taken bynlers so as to seek support or interact
with other learners or more proficient speakertheflanguage ... it help learners gain control
and regulate personal emotions, attitudes, andesalhich are the necessary elements for
successful language learning (Oxford, 1990; 2003). In other words, socio-affective strategies
are strategies that enable students to learn haxsedanteraction and cooperation to build self-
confidant and gain high self-esteem. It also héipsn to reduce anxiety and negative feelings
to learn how to ask clarification and verificatiquestions in order to achieve a better

understanding and achieve learning objectives

2.4.2.2. Oxford’s classification (1990)

According to Oxford (1990), grammar learning stgide can be categorized as direct

or indirect strategies
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2.4.2.2.1. Direct strategies

They are strategies that involve directly the talgaguage and they require mental
processing of the language. These strategies iaaliemory, cognition and compensation

strategies.

1. Memory strategies: help the students store eimgtve new information.

2. Cognitive strategies: help them understand andyze new language by many different
means.

3. Compensation strategies: allow them to use dhguage in spite of gaps in knowledge;
these strategies serve as auto fillers in learnifgnguage where information gaps occur in
understanding or applying grammar rules (Oxford, 1990; 2003). So, learners overcome their
limitations by guessing intelligently using lingticsand non-linguistic clues to compensate
the absence of complete grammatical knowledge.

Interestingly,Oxford (1990) distinguishes cognitive strategied amemory strategies
from each other as she thinks the strategies tieaespecially used in vocabulary learning,
such as creating mental linkages and applying image sounds, are specific actions used to
memorize words. However, she acknowledges that mestoategies are usually included

among cognitive strategies in the literature.

2.4.2.2.2. Indirect Strategies

Indirect strategies are those that enable or suppct strategies to occur and/or
increase their successful application (Oxford, )99Qdirect strategies can be divided as

meta-cognitive, affective, and social strategies.

1. Meta-cognitive strategies: enable the learners dt hresponsibility for their

learning by give them opportunities to monitor,esss and evaluate them.
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2. Affective strategies: enable the learners to @dmegative feelings or attitudes in
order to achieve better outcomes.
3. Social strategies: enable learner to take a padahlife communication and learn

how to use interaction, and ask questions to smeblems.

All these strategies are indirect because theypa@tiplanguage learning without
directly involving in the target language. Indirestrategies can be helpful for all four

language skills: listening, reading, speaking, amiting.

2.5. The Relation between Grammar Learning Strategis and Learning Styles

Researchers have indicated that learning styleslearding strategies are important
aspects in the learning process; they found thatessful learning is determined by usage of

suitable learning styles and learning strategies.

Obviously, learning styles and learning strate@es different. However, these two
terms are often closely related to each other. WehJhonson (1997, p. 46) have reported in
their studies that learner’s style preference gdhehas a wide influence on their strategy
use. Oxford and Nyikos (1989, p. 297) also show thaguage learners tend to use those
strategies which reflect their learning styles. &iddally, Brown (1994) find that learning
strategies do not operate by themselves, but ratteedirectly linked to learner’s styles (as

cited in Li Cheng, 2019, p. 146).

Ehrman and Oxford 1990, p. 325) explore also éeionship between learning styles
and learning strategies through semi-structuredryigws. The research points out that
learner’'s learning styles may significantly infleentheir choice of language strategies
Nosratinia, Mojri and Sarabachain (2014, p. 260plere the relationship between EFL

learner’s learning styles and strategies and faiatistically significant relationship between
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EFL learners’ affective strategy with visual stgled auditory style, meta-cognitive and visual

style.

Moreover, Brown (2000) and Oxford (2001) state tha choice of a strategy or series
of strategies depends on the individual's learrstyde together with the task that he/she is
approaching. This might account for the fact thesrihing strategies may also vary from
person to person, and that a particular learnirgegty may not always help learning of a

particular language point (as cited in Guarta, 2@08.38).

Although, learning styles and learning strategies different, they are related and

complete each other’s. Learning styles influeneedoice of strategy use and vice versa.

Conclusion

This chapter discusses the definition of languagening strategies, features and their
importance in language teaching and learning. Thaagckled the factors that influence the
choice of language learning strategies and theeréifit types of learning styles. It also
discussed the concept of autonomy. Moreover, throug this chapter, definitions of
grammar learning strategies were introduced and ttessifications as suggested by some
researchers were introduced. Finally, the relatign®etween learning styles and learning

strategies was explored.
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Chapter Three: Research Methodology and Data Analys

Introduction

The present chapter is devoted to the practicalgfdhis research work which aims at
investigating grammar learning strategies usedeloprsd year EFL learners to learn grammar.
First, the population and sampling of the researcnk will be identified. Moreover, the
research instrument used in this study will be dieed. Then, the process of data analysis
will be presented and discussed. Finally, the oethiresults from research tool will be

interpreted followed by some limitations of thedstand pedagogical recommendations.

3.1. Population and Sampling

The population of this study consists of seconar yeMD students at the department
of English at Mohammed Seddik Ben Yahia Universiljjel. The main reason behind
choosing second year students is the fact that hlaeg learned grammar as a fundamental
module for two years; therefore they are familiathvits different aspects. Moreover, second
year students have already studied at least orreaye¢he university; they are expected to be
able to comprehend and answer the questions intludée questionnaire. Concerning the
sample, fifty seven (57) participants were choserdomly from the total number of second
year LMD students to gather information about trengnar learning strategies used by EFL

learners to learn grammar.

3.2. Data Collection Instrument

Since this research aims at investigating grameening strategies that second year
EFL learners employ when they learn grammar, thestonnaire is considered suitable and
appropriate tool to gather information about gramstaategies used by second year EFL

learners to learn grammar.
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3.3. Students’ Questionnaire

3.3.1. Description of the Questionnaire

The Questionnaire is one of the most used resda@l which contain a list of
guestions to collect specific information. It ereblalso the researcher to collect data in
accurate and easy way. According to Naunan (L982 questionnaire is relatively popular
means of collecting data. It enables the reseatohasllect data in the field of setting, and the

data themselves are more amendable to quantificitan discursive data” (p. 142).

The present questionnaire is addressed to Secoad BEL learners to collect
information about the use of grammar learning stiass they use when learning grammar. It
is made up of twenty-two (22) questions, twenty-(2{E) are closed-ended where informants
are asked to answer “yes” or “no”, or to chooseahswer from the set of options, and one
guestion is open-ended where respondents are teduesprovide justification for the reason
behind selecting a specific choice. The questiaenaidivided into four main sections:
Section One: General Information (Q1-Q3)

The first section of the questionnaire consistthode (03) questions which are relate
to the gender of participants (Q1), years of stagyEnglish(Q2), learners’ self-evaluation of
their grammar level (Q3).

Section Two: Learners’ Attitudes toward Learning Grammar (Q4-Q7)

The section contains four (04) questions and amgather information about
students’ opinions about learning grammar. (Q4% dkv learners define grammar. In
addition (Q5) seeks to investigate learners’ perfees of grammar teaching methods. (Q6)
attempts to uncover learners’ objectives of leagritnglish grammar. The last question in this
section, (Q7), was designed to examine learngrgia@ns about English grammar in terms

of its difficulty and easiness learners are thequested to indicate difficulties they face when
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they learn grammar(the use of tenses, pluraligppsitions, and differences between mother
tongue and target language).
Section Three: Learners’ views about Learning style and Autonomy (Q8-Q11)

This section consists of four (04) main questiond mtends to investigate learners’
learning stylesand their perceptions of the conaépautonomy. (Q8) aims at finding out
which learning style learners prefer when learnirgglish. In addition, (Q9) was asked to
show whether learners are autonomous or not. (310asically an attempt to find out how
learners define autonomous learning, by choosingtvdorresponds to their perspectives
towards this concept. The last question in thigigec (Q11), attempts to know whether
students regard the teacher as the first souricgof or not.

Section Four: The use of Grammar learning strategie (Q12-Q22)

The section includes eleven (11) questions in wieeliners were asked about their
opinions on the use of grammar learning strategresthe relation between those strategies
and their learning styles. The first two questionghis section (Q12-Q13) aim at discovering
whether or not students have background knowledgmitathe term “grammar learning
strategies”. In (Q14), learners were asked to tia¢efrequency of note taking strategy use
when being taught a new grammar lesson. (Q15) ainksmiowing whether learners ask for
explanation from their teachers or they ask thiissmates. In (Q16) we ask learners about
their preferred ways of grammar learning, whethestpractice grammar rules alone or with
their classmates. In (Q17), seeks to know the &aqy learners assess or monitor their
learning. (Q18) was asked to see if learners preféearn alone or with others. (Q19) asks
whether learners rely only on the teacher explanatr try to search for other resources. In
(Q20), learners were asked to rate the frequeneyotigrammar learning strategies. In this
guestion, the following grammar learning strategwesre included: cognitive strategies

(practicing, note-taking, highlighting, and resang), meta-cognitive strategies (activating
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background knowledge, setting goals, planning, self-monitoring), and socio-affective
strategies (cooperating with others, exchange thisuand ideas, self-talk, and ask questions).
The reason behind including such strategies is tthey are the most related strategies to
grammar learning. Other categories of cognitivatstfies, meta-cognitive strategies and
socio-affective strategies are not included ingbestionnaire because they are not as closely
related to the process of grammar learning. In [Q®2%e asked learners which factor
influences their choice of grammar learning strigegOur aim was to know if the use of
grammar learning strategies is influenced by soawofs such as proficiency, grammar
achievements, perceived importance of grammar hadstudents learning style. The last
qguestion in this section, (Q22), was designed towkrnearners opinions concerning the
relationship between grammar learning strategiestlagir learning styles.

3.3.2. Administration of the Questionnaire

The Questionnaire was sent to fifty seven (57) learners via face book to fill in it; and
they sent it back after finishing their answerdie participants were male and female students
who had been studying English for years, and, hethey were more likely to provide us
with relevant information that can meet our reskaarpose. It is important to mention that
not all the students had answered the questionnedme students did not answer all the
guestions, some were not interested, and othergeaed few questions. Thus the population

was limited to 57 second year students.

3.3.4. Analysis of Students’ Questionnaire

The results obtained from the students’ questioenaill be presented in the form of
tables including the frequencies and the percestagjeeach answer. Each table is then

followed by a description and an analysis of theukts.
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Section One: General Information

Q1. Specify your gender

Table.02

Students’ Gender

Options Number of Students
Female 49

Male 8

Total 57

Percentage (%)

86%

14%

100%

47

As it shown in the table above, the majority oftggvants are females representing

(86%) of the sample, While male students repre$dft. This can be attributed to the fact

that the percentage of females students at thertdegat of English at Mohammed Seddik

Ben Yahia University is higher than that of males.
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Q2.How long have you been learning English?

Table.03

Years of Studying English

Years Number of Students  Percentage (%)
2 3 5.3%

3 6 10.6%

6 1 1.8%

9 36 63.1%

10 7 12.2%

12 2 3.5%

13 2 3.5%

Total 57 100%

The majority of learners making up (63.1%) statkdt tthey have been studying
English for nine years (09). Other learners hatkeeistudied English for two years, three
years, or six years. Moreover, seven (7) learrepsesenting 12.2% said that they have been
studying English for ten years. Only (3.5%) of €t have been studying English for twelve
years. The same percentage (3.5%) of learnerstegptirat they have been learning English

for thirteen years.
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Q3. How do you consider your level in grammar?

Table.04

Learners’ Evaluation of their English Grammar Level

Options Number of Students  Percentage (%)
Excellent 6 10.5%
Good 29 50.9%
Average 22 38.6%
Poor 0 0%
Total 57 100%

The results show that about half participants (&).8valuate their grammar level as
good. On the other hand, a ratio of (38.6%) ofrees reported that their level in English
grammar is average, while only (10.5%) of partioisebelieved that they possess an excellent
level. These results may reflect the students hsglf-confidence since none of the

respondents has evaluated his/her level of Engliammar as poor.
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Section Two: Learners’ attitudes towards Learning Gammar

Q4. Grammar is a set of rules about:

Table.05

Students’ Definition of Grammar

Options Number of Students Percentage (%)
How we should speak 14 24.6%

and write a language

All the possible 35 61.4%

grammatical structures

How the sentences of 8 14%

language are formed

Total 57 100%

According to the results recorded in the table a&bothe majority of students
corresponding to (61.4%) consider grammar as a [mpatalogue of forms and structures
in language. However, (24.6%) of students viewedimgnar as the ability to speak and write a
language. Only (14%) of the participants definedngmar as the description of syntax. i.e.,

how combine words together to form correct sentence
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Q5. When learning grammar, you prefer:

Table.06

Students’ Preferences Regarding the Grammar Tegchin

Options Number of Students Percentage (%)
To be given the rules directly by 34 59.6%
your teacher

To find the rules by your self 23 40.4%

Total 57 100%
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The aim of this question was to investigate whetbarners prefer to learn

grammar deductively or inductively. More than halff learners that is a percentage of

(59.6%) preferred the deductive learning, i.e.iraad stating of rules by the teacher. This may

be attributed to the fact that they greatly relytbeir teachers in the learning process or that

they are weak learners. The remaining (40.4%) efthpreferred inductive learning of rules,

i.e., to find the rules by themselves indicatingttthey are actively involved in the learning

process
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-If you prefer to find the rules, how do you do so?Through:
Table.07

The Way Students Achieve Inductive Learning of GranRules

Options Number of Students Percentage (%)
Reading grammar books 9 39.1%
Watching grammar videos 6 26.1%
Searching in the internet 6 26.1%
Others 2 8.7%
Total 23 100%

As it is clearly displayed in the table above, thghest percentage (39.1%) goes to
learners who find grammar rules through readingngnar books. This can indicate that they
are aware of the importance of reading in develppireir knowledge of grammar. Six (06)
students representing 26.1% achieve the inducteaning of grammar rules through
watching videos. The same proportions (26.1%) atlesits learn grammar rules through
using Internet. (8.7%) of learners mentioned thaitdiscover grammar rules through doing

exercises and practicing examples since the indudgarning of grammar rules requires

learners to practice examples until discoveringrthes.

52
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Q6. What does grammar help you to do?

Table.08

Learners’ Awareness of Grammar Learning Objectives

Options Number of Students Percentage (%)
Use English correctly 23 40.4%
Have a good command of English 4 7%

in general

To communicate effectively 10 17.5%
To improve your level in English 7 12.3%
To speak and write English well 13 22.8%
Total 57 100%
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As it is shown in the table above, the participdmise different objectives behind

learning English grammar. (40.4%) of them regardemimmar essential for using English

language correctly. whereas, (22.8%) of learnex® lmaported that learning grammar helps

them speak and write the English language apprapyicSuch findings indicate that learners

are willing to possess a communicative ability thaables them to fulfill their needs. While,

(17.5%) of respondents said that they learn grammacommunicate effectively since

without having knowledge about grammar, one cansetthe language appropriately. a ratio

of (12.3%) reported that learn English grammar $ighgm improve their level in English. On

the other hand, (7%) of the learners believed trammar helps them in having good

command of English. These results show that learaer aware of the importance of learning

grammar to achieve their learning objectives.
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Q7. What do you think of the English grammar?

Table.09

Students’ Views of the English Grammar

Options Number of Students  Percentage (%)
Easy to learn 30 52.6%
Difficult to learn 27 47.4%
Total 57 100%

Learners’ answers to this question demonstratentioa¢ than half of learners (52.6%)
believed that grammar is easy to learn. On therdthed, a considerable number of learners
(47.4%) described grammar learning as difficult.eG@an conclude that even though many
students consider English grammar easy to leardot af learners confront difficulties in

learning grammatical structures.
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-If your answer is difficult to learn, is it becaus:

Table.10

Learners’ Difficulties when Learning English Gramma

Options Number of Students Percentage (%)
The pragmatic use of tenses 23 85.2%
Prepositions 0 0%
Plurality 2 7.4%
Differences between mother 2 7.4%

tongue and target language

Total 27 100%

The findings represented in the table show tha@3 of the participants consider the
pragmatic use of tenses as the most difficult aspetearning grammar, while (7.4%) of
learners selected the problem of plurality. The esgmoportion (7.4%) of learners opted for
the differences between the mother tongue andattyett language. The responses provided
by the students confirm that the use of tensehasmajor problem that learners encounter
when learning the English grammar rules, thus #reyunable to use tenses appropriately and

correctly in different situations.
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Section Three: Learners’ Views about Learning Styls and Autonomy

Q08. Which learning style do you prefer when learmg English?

Table.11

Learners’ Preferred Learning Style

Options Number of Students  Percentage (%)
Visual 11 19.3%
Auditory 12 21.1%
Read/Write 20 35.1%
Kinesthetic 7 12.3%
Group learning 3 5.3%
Individual learning 4 7%

Total 57 100%

An examination of the table above reveals that1®5. of respondents preferred
read/write style. This is possibly because they taéites and read handouts to use them later
in revision, while (21.1%) of them pointed out thhey are auditory learners. Meanwhile,
(19.3%) reported that they are visual learnerss,thioey prefer to learn from seeing pictures
and charts. Also, (12.3) of the participants stdked they are kinesthetic learners. Moreover,
a ratio of (7%) preferred to learn alone. Only #)3preferred group work. These results
show that read/write is the most preferred styl®mrgnlearners in learning English, which is
due to the fact that reading and writing skills lsiaking notes and reading handouts are
considered to be important among university stigjetiius learners choose their preferred

style according to their personal needs.
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Q09. According to you, autonomous learning is:

Table.12

Learners’ Definition of Autonomous Learning

Options Number of students

Total reliance on yourself in 22
the learning process

The act of seeking answers 21
without asking teacher

The ability to decide about 14
what to learn

Total 57

Percentage (%)

38.6%

36.8%

24.6%

100%

57

This table reveals that (38.6%) of learners reghrdetonomous learning as total

reliance on themselves. Eventually, it's mirrorexdself-responsibility of the students to be

fully involved in learning. On the other hand, @%) of them have chosen the second option

which denotes the act of seeking answers withduahgghe teacher by which students prefer

relying on themselves when looking for answers. édoer, (24.6%) of them define

autonomous learning as the ability to decide aldhat to be learned.
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Q10.Are you an autonomous learner (a learner who ¢gends mostly on himself in

learning)?

Table.13

Learners’ Autonomy

Options Number of Students Percentage (%)
Yes 46 80.7%

No 11 19.3%
Total 57 100%

The results obtained from the above table clarifieat great number of participants
representing (80.7%) are autonomous learners. &maining (19.3%) confirmed that they
are not autonomous learners; this merely indictites total reliance on their teachers in the

learning process.

Q11. To what extent do you depend on your teachem your learning?

Table.14

Learners’ Reliance on their Teachers

Options Number of Students Percentage (%)
Very much 48 84.2%
A little 9 15.8%

Total 57 100%
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The results above show that the majority of lea1i84.2%) of learners answered that
they depend very much on their teacher who is treewehich delivers information, explains,
assesses, and corrects. On the other hand, afdii®.8%) said that they do not depend on
just their teacher but more on themselves or méybie mates. These results show that nearly

all learners are totally relying on their teachiarthe learning process.

Section Four: the use of grammar learning stratege

Q12. Have you ever thought of using certain strategs to improve your understanding

of grammar?

Table.15

The Use of Learning Strategies by Students

Options Number of Students Percentage (%)
Yes 40 70.2%
No 17 29.8%
Total 57 100%

The table above demonstrated that the majority toflents (70.2%) use learning
strategies when they learn grammar. whereas ther (29.8%) of the students indicated the
opposite. Thus, most students are aware of the rianpee of using learning strategies to

improve their grammar learning.
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Q13. Are you familiar with the term grammar learning strategies?

Table.16

Students’ Familiarity with the Term Grammar Leamitrategies

Options Number of Students Percentage (%)
Yes 35 61.4%
No 22 38.6%
Total 57 100%

This question aimed to know whether students amaligx with the term grammar
learning strategies or not. Table fifteen (15) sholat a ratio of (61.4%) of student answered
by yes. Which means that they are familiar with tédwen grammar learning strategies .while
(38.6%) of students answered that they are familidr this term. These results indicated that

there is a large number of students who are awageammar learning strategies.
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Q14. How often do you take notes when your teachexplains new grammar lessons?

Table.17

The Frequency of Student Note-taking when theicAeaExplains New Grammar Lessons

Options Number of Students Percentage (%)
Always 18 31.6%
Usually 21 36.8%
Sometimes 18 31.6%
Never’ 0 0%

Total 57 100%

The answers tabulated revealed that (38.6%) gbdingcipants usually use note taking
when their teacher explains new grammar lessoner¥dls, a ratio of (31.6%) of students,
always use it. However, the remaining students ngakip the same proportion use note
taking sometimes. The obtained results clearly teloat EFL students take notes as a

strategy to improve their grammar learning.
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Q15. If you do not understand your teacher explanan do you

Table.18

Students’ Reactions when Facing Difficulties in ersianding Teacher’s Explanation

Options Number of Percentage
Students (%)

Ask him to repeat 17 29.8%
Ask your classmate for help 14 24.6%
You keep silent and you try understanding by \smif 23 40.4%
Watch grammar video on YouTube 1 1.8%
Others 2 3.6%
Total 57 100%

The results obtained from this question revealed (#0.4%) of students claimed that
when they do not understand teacher’s explanatey prefer to keep silent and try to
understand by themselves. This can be due to ttietliat the majority of students are
autonomous and prefer individual learning. (29.&%bhem opted for the option (a) which is
asking the teacher to repeat. (24.6%) of studecked the option (b) which is about asking
their classmates for help. The results also dematest that (1.8%) of students opted for the
option (d) which is watching videos on YouTube. Themaining two (2) students
representing 1.8 % for each student ticked theoapte) which is others. One of them state
that when he did not understand his teacher exjitambe search for it and the other claim
that he prefer to write what he did not understamd go home and check. These results show
that students have different reactions when thegatainderstand their teacher’s explanation

and they use different ways to overcome this prable
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Q16. When you learn grammar do you prefer?

Table.19

Students’ Preference when They Learn Grammar

Options Number of Students  Percentage (%)
repetition and 13 22.8%

memorization

Practice at 26 45.6%
home
Do extra 18 31.6%

activities with

your

classmates

Total 57 100%

Responses to question sixteen (45.6%) of the stsigafer to practice at home when
they learn grammar. (31.6%) of them claimed thaytiprefer to learn grammar with
classmates in pairs or in groups. The other (8%thefrespondents preferred repetition and
memorization of rules. The results revealed that Earners have different preferences in
learning grammar; some of them prefer individualrteng of grammar and others prefer to

learn grammar using group or pair work.
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Q17. How often do you assess your learning?

Table.20

The Frequency of Students’ Assessment of Theinlregar

Options Number of Students Percentage (%)
always 5 8.8%
usually 25 43.9%
sometimes 26 45.9%
Never 1 1.8%
Total 57 100%

The table above showed that (45.6%) claimed thay thometimes assess their
learning. While (43.9%) of students do so usudgreover, (8.8%) of students answered by
always and only one (1) student answered by n@Ver results revealed that even if there is a

variation among students’ choices, there are stsdeno are used to assess their learning.
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Q18. When your teacher asks you to do an activitglo you prefer to do it?

Table.21

Students’ Preferences in Doing Grammar Activities

Options Number of Students Percentage (%)
alone 34 59.6%
With our 23 40.4%
classmates

Total 57 100%

Responses to this question indicate that a largaebeu of students representing
(59.6%) preferred doing activities alone (individya Whereas, (40.4%) of them claimed the

opposite that they prefer to do it with their classes.

Q19. When you learn grammar do you look for extra eferences/materials?

Table.22

Students’ Reliance on Extra References/Materials

Options Number of Students Percentage (%)
Yes 42 73.7%
No 15 26.3%

Total 57 100%
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In response to this question a ratio of (73.7%hefparticipants claimed that look for
extra references when they learn grammar. The ¢26e8%) of them claimed the opposite

that they learn grammar depending only on the &ragkplanation

-If yes is it through:

Table.23

Learners’ Ways to Look for Extra References/ Materi

Options Number of Students Percentage (%)
Reading grammar books 9 21.4%
Searching in the internet 27 64.3%

Ask more 6 14.3%

knowledgeable persons

Total 42 100%

When students were asked to explain what they dodk for extra references and
materials, (64.3%) of them answered that they &eiarthe internet. (21.4%) of them claimed
that they prefer reading grammar books, while (%).8hoose asking more knowledgeable

persons.
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Q20. How often do you use the following strategies?

Table.24

The Frequency of Using Grammar Learning Strategies

always sometimes never Total

Types of options N % N % N % N %

GLSs

Cognitive a 17 29.8% 35 61.4% 5 8.8% 57 100%
b 36 63.1% 18 31.6% 3 5.3% 57 100%
c 33 57.9% 18 31.6% 6 10.5% 57 100%
d 22 38.6% 29 50.9% 6 10.5% 57 100%

Meta- e 9 15.8% 23 40.3% 25 43.9% 57 100%

cognitive f 28 49.1% 28 49.1% 1 1.8% 57 100%
g 15 26.3% 26 45.6% 16 28.1% 57 100%
h 18 31.6% 31 54.4% 8 14% 57 100%

Socio- I 25 43.9% 29 50.9% 3 5.3% 57 100%

affective | 20 35.1% 26 45.6% 11 19.3% 57 100%
k 30 52.6% 25 43.9% 2 3.5% 57 100%
L 16 28.1% 32 56.1% 9 15.8% 57 100%

This question aimed to investigate how often EFarters use grammar learning

strategies and which one they use the most. ittt repetitions and memorization of rules,

(61.4%) of students claimed that they use thistesjsa only sometimes. While (29.8) of

students use it always. Moreover, for those whavansd by never there were (8.8%).
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On the other hand, (63.1%) of the respondents eldithat they always use the second
strategy which is taking notes about key wordsideds in the lecture. (5.3%) of the students
stated that they never use such strategy. While6¥8) of them said that they use note taking
sometimes. Thus, the findings show that learnezsamrare of the importance of using this
cognitive strategy of taking note about key wordsdeveloping their understanding of

grammar lessons.

Carrying out with the analysis of the question ttygi20) the results revealed that the
third cognitive strategy of highlighting the impant information was used by fifty-one (51)
students, some of them use it sometimes and tlesotlse it always . Whereas (10.5%) of
students indicated that they never highlight theamant information. These findings show
that this strategy considered as an important egfyafor many learners when learning

grammar.

Last but not least, the results showed that thaitieg strategy of resourcing (looking
for extra references/materials) was always use(8y %) of the participants and sometimes

by (50.9%). Only (10.5%) of them claimed that tineyer use it.

Learners’ responses to the frequency of using wegaitive strategies from table (23)
show that (40.3%) of the participants claimed thay set their goals before the lecture starts.
Meanwhile, an important proportion of learners 948) stated that they never set goals and
(15.8%) indicated that they always use such styatéthese results show that the meta-
cognitive strategy of setting goals is not favoeastrategy to all learners but good number of

participants regarded it as an important stratagieir learning.

Concerning the second meta-cognitive strategyctivating background knowledge,
(49.1%) of learners reported that they always attivtheir background knowledge to

participate in the discussion of the lecture. Tamea percentage of learners (49.1%) pointed
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out that they sometimes use this strategy. Only(@héearner representing (1.8%) said that
they never use it. Thus, the meta-cognitive stsatggactivating background knowledge is

considered as favorable grammar learning strategyng second year students.

With regard to the use of the third meta-cogeitstrategy, (45.6%) of the participants
indicated that they sometimes prepare a study fgarevise grammar lessons. Whereas,
(28.1%) of them reported that they never do so.ddweer, (26.3) answered that they always
prepare a plan to revise their lessons. The fireliegealed that the meta-cognitive strategy of

planning is considered helpful strategy for leasriartheir revision of grammar lessons.

Finally, the findings from table twenty-three (2850 show that the meta-cognitive
strategy of self-monitoring was sometimes used 3440%0) of the respondents. However,
(31.6%) of them claimed that they always monitairtHearning. The remaining eight (8)
learners pointed out that they never use thisegjyatThese findings reveal that the majority
of learners are aware of the importance of selfritoang strategy to improve their learning

of grammar.

Regarding the use of socio-affective strategiesnkya when learning grammar, the
results from the same table (23) revealed tha®@43.of the participants use the first socio-
affective strategy of asking questions always a@906) of them use it sometimes. only
(5.3%) of them said that they never ask questionerthey do not understand the lecture.
The results show that the majority of students slo guestions when they find difficulty in

understanding a grammar point.

Concerning the frequency of using the second saifextive strategy of interacting
with other students, the results represented ile takenty-three (23) revealed that (35.1%) of
the students opted for (always). (45.6%) of themmsehthe option (sometimes). And eleven

(11) students making up 19.3% chose the optiongeVhis close variation among students
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answers revealed that the strategy of interactiilyg @ther students to know more about their
thought and ideas is not always favorable by altients but it is also not neglected as a

strategy that help learners develop their learttingugh interaction.

The third socio-affective strategy of trying to &alaegative feeling, anxiety and
shyness was used always by (52.6%) of the studéfiige (43.9%) use it sometimes. Only
two (2) students representing 3.5% claimed that tlever use such strategy. These findings
show learners’ awareness of the importance of awpidegative feelings and trying to build

self confidence in improving their learning of gnauar.

Finally, the percentages in the table show thatl#s¢ socio-affective strategy of
interacting and cooperating with classmates wasd usemetimes by (56.1%) of the
participants. while (28.1%) of them use this sgggtalways. The remaining (15.8%) of them
claimed that they never interact and cooperate thi¢ir classmates. the results show that a

considerable number of students use interactienstisategy to develop their learning.
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Q21. According to you, which of the following factes influence your choice of grammar

learning strategies?

Table.25

Factors Influencing the Choice of Grammar LearnBigategies

Options Number of Students Percentage (%)
Proficiency 7 12.3%
Grammar 15 26.3%

achievement
Perceived 16 28.1%

importance of

grammar
Learning style 18 31.6%
No answer 1 1.8%
Total 57 100%

The table above represents the students’ percaptibthe factors influencing their
choice of grammar learning strategies. A detailealysis of the results showed that learning
style was the dominant choice of (31.6%) of thalstiis. While (28.1%) of the participants
chose perceived importance of grammar as the naatorfthat influences grammar learning
strategies choice. Moreover, (26.3%) of respondehtse grammar achievements and only
(12.3%) chose proficiency as the main factor. dijep@rticipant corresponding to 1.8% did
not answer. To conclude it is important to menttbat even though the results show a

significant variation among students ‘choices, ¢hare a lot of students who believe that
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learning style can be considered as the main fab@tr influences the choice of grammar

learning strategies.

Q22. There is a significant relationship between gammar learning strategies and

learning styles

Table.26

Learners’ Opinions about the Relationship betweean@nar Learning Strategies and

Learning Styles

Options Number of Students Percentage (%)
Agree 50 87.7%
disagree 7 12.3%
Total 57 100%

The findings represented in the above table shoat the majority of students
representing (87.7 %) agree that there is a samifirelationship between learning strategies

and learning styles. While only seven studentsasgiting 12.3% claimed the opposite.

When asking them to justify their answers only eley(11) students provided the

following justification:

+ Because it depends whether you are visual, auditokynesthetic learner
+« Each learner use different ways to learn grammaexample student who prefer to learn
through hearing things he will use participationl ask questions to learn about grammar.

+« It depends on which learning style the studenisvol
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Everybody got their own unique learning style tlgates along with their grammar
learning strategies. and that proves that there isignificant relationship between
grammar learning strategies and learning styldefearner

Well, grammar learning strategies actually depemdghe learning style of the students if
he was visual learner he would study grammar vigual

Sometimes the strategy does not fit the learniyig ®f the learner every student has his
own style and not every strategy can work

All of the above complete each other. We learn al®arning style and connect it with
grammar learning strategies

When you listen carefully to the teacher and taé&s about key words these strategies
show the style of the learner

The grammar learning strategies and learning sayée somehow similar and have a
relationship since they aim to facilitate and héhe students to develop their level
independently

The grammar learning strategies should be apmgpmwith the learning style of the
learner both of them means “learning ways”

Because my learning style affect my strategy inniegy grammar

These justifications show that students believe thare is a significant relationship

between grammar learning strategies and the stsidierirning styles since learning style

affects the choice and use of the grammar leastiagegies.

3.3.5. Interpretation and Discussion of the Results

The learners’ questionnaire was designed to inyat&tistudents’ opinions about the

grammar learning strategies they employ when lagrgrammar. The results obtained from
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this questionnaire reveal that learners have diffeconception of grammar. Many students

regard grammar as a catalogue of all the gramniaticactures of the language.

As far as the deductive and inductive methods afrgnar teaching are concerned, the
majority of learners prefer the deductive methodvimch they rely more on their teacher.
However, an important proportion of learners préfierinductive learning indicating that they
favor discovery and problem solving. Learner’'s meses also show that a large number of
second year EFL students are aware of the utifitgrammar in fostering their ability to
communicate in the target language. Furthermor@ynearners find English grammar as an
easy task to learn. Meanwhile, a considerable nusnbklearners considered it as difficult

and relate its difficulty to the complex use ofdes.

The results also reveal that many students prefaad/write style in their learning of
English. Moreover, nearly all students considentbelves as autonomous. Accordingly, they
define autonomous learning as relying totally aentselves in the learning process. However,
though the majority of learners see themselvesismamous, (84.2%) claimed that they also

depend on their teachers.

The analysis of the questionnaire shows that segead EFL learners at Mohammed
Seddik ben Yahia University are familiar with tlegrh grammar learning strategies and they
are aware of the importance of using such straseigiamprove their learning of grammar.
The results also show that learners use all thenmpa learning strategies frequently
including: cognitive, meta-cognitive and socio-atfee strategies in improving grammar

learning.

The results of the questionnaire also show that [E&rners consider learning style as
the main factor that influences their choice and asgrammar learning strategies and the

majority of them agree that there is a significeglaitionship between the use of grammar



THE USE OF GRAMMAR LEARNING STRATEGIES TO LEARN GRMMAR 75

learning strategies and learning style since tlwecehof grammar learning strategies depends

on individuals’ learning styles.

3.4. Limitations of the Study

In conducting this study, there were some unavaéediimitations that can be summarized as

follows:

% The respondents do not always demonstrate thdiratedes when they fill in the
guestionnaire.

s Moreover, beside the use of the questionnaire asrégearch tool, there was an
attempt to use an experiment to give more validitythis study. But due to the
circumstances of the Corona virus, this tool cawdtbe used.

% The researchers also attempted to deal with a aofd00 students. However, some
participants were not cooperative with this redeanork. In fact, they refused to
answer the questionnaire. Some of them also did amswer all the questions

especially those which require justifications.

3.5. Suggestions and Recommendations

This study investigates the use of grammar learsiragegies by EFL learners. Based

on the findings of this study, we recommend th&feing:

% Teachers should increase learners’ awareness oimpertance of using grammar
learning strategies to improve their learning

% Since second year EFL students show more openoessetsocio-affective grammar
learning strategies, teachers should always ntetitlzeir students to interact and

participate more inside the classroom
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Teachers should also encourage their studentset@ wariety of grammar learning

strategies

Students need to know the strategies that fit fleeel and use them in more effective
and appropriate ways to help them achieve betaenileg outcomes.

Grammar learning should be taught to learners aladerit to learners’ learning style

since it can be considered as a main factor tHattaflearning strategies choice and
use.

There is a need to introduce grammar learning egras at the beginning of the

grammar teaching program

Further researches into grammar learning strategieg other research tools that may
give more validity to the study are recommended.eXperiment could be conducted

to test the effectiveness of using certain granleemning strategies

Conclusion

This chapter dealt with the practical part of thhegent study which investigates the

use of grammar learning strategies by second yé&dr IEarners to learn grammar. The

guestionnaire was the research tool used to calkget it was administered to 57 second year

EFL learners at the department of English at thevétsity of Mohammed Seddik Ben Yahia.

Furthermore, the results of the questionnaire veeralyzed and interpreted. Finally in this

chapter, some limitations of the study were presbrdlong with some suggestions and

pedagogical recommendation.
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General Conclusion

The present study was carried out to investigatethndr second year EFL learners at
the department of English of Mohammed Seddik Behi& aniversity-jijel use any grammar
learning strategies when they learn grammar. & alsed to find out if learners are aware of
the importance of using grammar learning stratetpamprove their grammar and if there is
any relationship between the use of grammar legrsirategies and learner’s learning style.
The current research addressed three major questtQl: Do Algerian EFL students at
Mohamed Seddik Ben Yahia University of Jijel usg gnammar learning strategies? RQ2:
What are the different grammar learning strategey use? RQ3: Is there any relationship

between the use of grammar learning strategieseanders’ learning style?

This research was divided into three main chapi#rs. first chapter highlighted key
concepts related to grammar including: its defomfi types, approaches and methods to
grammar teaching. It also dealt with the difficedti both teachers and learners face in
grammar teaching and learning. Finally it demonestrdhe crucial role of grammar in foreign
language teaching and learning. The second chdptdt with issues about grammar learning
strategies, their classifications, importance, @hation with learning styles. The third chapter
dealt with the analysis and interpretation of thedents’ questionnaire which was used as a
research tool for collecting data. The resultshef questionnaire showed that the majority of
EFL learners are aware of the importance of usirgnghar learning strategies to learn
grammar more effectively. The detailed analysithefresults also show that second year EFL
learners use cognitive, meta-cognitive and sodectfe strategies frequently in their
grammar learning. The finding also showed that matydents believe that there is a
significant relationship between grammar learnitrgtegies use and the learning style of the

learner.
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Appendix
Student’ Questionnaire
Dear Student,

We kindly invite you to answer this questionnawdich aims at “investigating
grammar learning strategies used by EFL learnelsaim grammar”. So it would be greatly
appreciated to take time filling this questionnaifgach of your genuine responses has a high
value for the success of the study. Please ticlapipeopriate answer (*) and justify or explain

where necessary. Thank you in advance for your exadion.
Section One: General information

1. Specify your gender

a. Male C]
b. Female C]

2. How long have you been learning English?

3. How do you consider your level in grammar?
a. Excellent
b. Good
c. Average

d. Poor

JUULU

Section Two: Learners Attitudes towards Learning Gammar

1. Grammar is a set of rules about :
a. How we should speak and write a Ianguag(:]

b. All the possible grammatical structures of IanguaC]



THE USE OF GRAMMAR LEARNING STRATEGIES TO LEARN GRMMAR

c. How the sentences of language are forme[:]

d. Others, please SPecCify.........c.oviiiiiiii it
2. When learning grammar, you prefer :

a. To be given the rules directly by your teache[:]

b. To find the rules by yourself D
-If you prefer to find the rules by yourself, how gou do so? Through:

a. Reading grammar books C]
b. Watching grammar videos[:]
c. Searching in the internet C]
. OtherS. ..o
3. What does Grammar help you to do?
a. Use English correctIyC]
b. Have a good command of English in geneD
c. To communicate effectively C]
d. To improve your level in English C]
e. To speak and write English well C]
4. What do you think of the English Grammar?

a. Easyto learn C]

b. Difficultto learn ]
-If you answer is difficult, is it because of:

a. The pragmatic use of tenses (why and when usesa tather than the otheC]

Prepositions [}
Plurality C]

d. Differences between mother tongue and target geu C]

=3

o
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Section Three: Learners’ Views about Learning Styls and Autonomy

1. Which learning style do you prefer when learninglisin?
a. Visual (learn effectively through eyes, seeingynies, charts...) C]
b. Auditory (learn effectively through hearing, listeg, attend lectures) C]
c. Read/write (learn through reading books, handaaksng notes) D
d. Kinesthetic (learn through complete body experiencenterviewing,
dramatizing...) C]
e. Group learning (working with othersD
f. Individual learning (learn alone) C]
2. According to you, autonomous learning is :
a. A total reliance on yourself in the learning praes C]
b. The act of seeking for answers without asking teac{:]
c. The ability to decide about what learn C]
3. Are you an autonomous learner (a learner who dependstly on himself in

learning)?

a. Yes [ ]
b. No C]

4. How much do you depend on your teacher in youniagr

a. Very much Q
b. Alittle C]

Section Four: The Use of Grammar Learning Strategis

1. Have you ever thought of using a certain strat@gynprove your understanding

of grammar?

a. Yes C]
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b. No C]

2. Are you familiar with the term grammar learningas¢igies?

a. Yes D
b. No D

3. How often do you take notes when your teacher explaew grammar lesson?

a. Always D

b. usually )

c. Sometimes C]

d. Never C]
4. if you do not understand your teacher’s explanatioryou:

a. Ask him to repeat C]

b. Ask your classmate for help[ ]

c. You keep silent and try understanding by yoursC]

d. Others, please mention ...........coooiii i
5. When you learn grammar do you prefer :

a. Repetition and memorization of rules C]

b. Practice at home ()

c. Doing extra activities with your classmateC]

6. How often do you assess your learning?

a. Always )
b. usually D

c. Sometimes C]
d. Never C]

7. When your teacher asks you to do an activity dopreder to do it:

a. Alone C]
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b. With your classmates C]

8. When you learn grammar do you look for extra refees materials?

a. Yes

b. No

-If yes is it through:

(]
(]

a. Reading grammar books C]

b. Searching in the internet ]

c. Ask more knowledgeable persons for more explanaf ]

9. How often do you use the following grammar learrmstrgitegies?

and focus more on how to achieve them.

Grammar strategies alwagsmetimesnever,
Learning
Strategies
Cognitive | repeat the rules until | memorize it
GLSs
| right down the key words and | take npte
about the most important ideas in the lecturg
When | read a passage | highlight the
important information.
| always look for extra references materials :
books, videos, articles...etc
Before the lecture started | try to set up my
goals and distinguish the learning objectives
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Meta-cognitive

GLSs

| try to use my background knowledge and

what | already know to answer questions and

participate in the discussion of the lecture

When | revise my lessons | always start with

preparing a study plan

| always revise my lessons and try to assess my

learning to find better ways to improve myse

Socio-affective

strategies

| always ask questions about things that | do
not understand.

| interact with other students in order |to
understand more about their thoughts and ideas
which may help me to learn better.

| try to avoid negative feelings like anxiety gnd
shyness and be more confident when |
participate.

| always interact and cooperate with my

classmates
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10. According to you, which the following factors infloce your choice of grammar

learning strategies?

a. Proficiency C]

b. Grammar achievemenD

c. Perceived importance of grammé[:]

d. Learning sterC]

11.There is a significant relationship between gramfearning strategies use and

learning style of the learner

a. Agree )
b. Disagree C]

JUSLITY YOUFN @NSWET ...ttt et e e e ettt re e eans
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Résume

Notre étude vise a connaitre les stratégies démpigsage de la grammaire utilisées
par les étudiants de deuxiéme année universitpéeidité langue Anglaise, au but de voir la
validité de I'hnypothese proposée dans cette étudsajrapporte a I'idée que I'utilisation des
stratégies d’apprentissages de la grammaire asdaplerenants a ameéliorer le processus
éducatif, pour ce faire nous sommes traité un guestire distribué a l'université
Mohammed Seddik Ben Yahia —Jijel. Spécifiquemenir & étudiants en deuxieme année
spécialisant en langue Anglaise. Au bout de cettees nous avons constaté que les étudiants
de la deuxieme année connaissent I'importancelidation de ces stratégies, aussi que la
majorité des apprenants utilisent les stratégigisowt été classées par chamot et O’Malley
(1990) qui comprend des stratégies cognitivesaks; et émotionnelles, pour faciliter la
compréhension de la grammaire. Les résultats de gaide indiquent que l'utilisation de la

grammaire et la stratégie d’apprentissage de iampaire sont inespérables.
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