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I 

Abstract 

In the process of language teaching/learning, much emphasis is placed on the productive 

skills; speaking and writing but mostly on the speaking skill to facilitate the way of 

communicating. The present study seeks to investigate the effectiveness of the use of the 

different communicative techniques and activities to generate speaking in the EFL classroom 

such as; language games, discussion, and role-play. In the view of this, three chapters are 

brought into play; the first and second chapters introduce a review of literature while the third 

chapter attempts to analyze the data collected and discuss the main results from the students’ 

and the teachers’ questionnaire. The hypothesis of this research is that Learners will be able to 

communicate more effectively in the EFL classroom when they are exposed to the most 

appropriate techniques. This study has been conducted through a quantitative and descriptive 

analysis. In order to collect data researchers used a questionnaire addressed to EFL teachers 

and students. The required data was gathered through questionnaires administered to fifteen 

(50) third year EFL students and to five (5) oral expression teachers at Mohammed Seddik 

Ben Yahya University. The analysis of the results reveals that third year students of English 

are more aware of the importance of the classroom techniques in improving oral proficiency. 

From another perspective, the EFL teachers agreed that adopting different classroom 

techniques is very effective way to reinforce third year English students’ speaking ability. 

Accordingly, the analysis of the research findings confirmed the research hypothesis and 

provided answers to the research questions. 

 

Keywords: Speaking skill, classroom techniques, tips, communicative activities. 

 

 

 



 

 

II 

DEDICATION 

“No one walks alone, and when you are walking on the journey of life…you 

have to start to thank those that joined you, walked beside you, and helped you 

along the way” 

                                                                                    David H. Hooker 

To the memory of my grandfather “Ammar” 

To the soul of my grandfather “Ibrahim” who always supported me 

To my parents who were so patient while waiting for their youngest daughter to 

make some success in her life and bring some happiness to their hearts 

To my lovely sisters “Dounya, Chahira, and Aicha” 

To my beloved brothers “Adil and Yasser” 

To my aunt “Saida” and my adorable cousin “Kawthar” 

To my partner “Zina” and my best friends “Hayet, Khadidja, and Latifa” 

To all my friends wherever they are 

I dedicate this work and I sincerely say to all of them “thank you” 

                                                                                                       Ghania Boutas   

 

 

 



 

 

III 

Dedication 

I dedicate this work to: 

The two candles who always enlighten my life, my source of happiness and 

success; my father Masoud and my mother Aisha. To my grandmather, may 

Allah protect them all. 

A special thanks with much love go to my partner in this work Ghania Boutas. 

A special thanks to my uncle tarek, who I saw him as my second father, who 

always provide me by his support, guidance and encouragement. 

To my beloved brother abd samed, to my lovely sisters; Shahrazed, Rima, Amel, 

Soumia. To my extended family: my uncles, Saleh Eddin, Idris their wives.  

To all my cousins Girls and boys; Khawla, Imen, Mohamed, Moured, Khaled, 

Islem, Adem, Amin. 

To my roommates: Bouchra, Sara, Chahrazed, Soumia, Asma and to all my 

friends. 

To all those who believe in me and pray for my success. 

Bekoudj Zina 

 

 

 

 

 



 

 

IV 

Acknowledgements 

Praise to Allah, the lord of the worlds; most Gracious, most Merciful. It 

would not have been possible to finish this study without the wish of the 

almighty.  

We are grateful to our supervisor Mr. Laouamri Mebarek for his 

professional guidance and assistance and his insightful remarks during the 

realization of this dissertation, a special thank goes to him. 

We would also like to extend our thanks to the members of the jury 

including Mr. Boukezoula Mohammed and Mrs. Kouira Loubna  for accepting 

to read and evaluate this piece of research.  

Our greatest attitude goes to the teacher of oral expression in the department of 

English language without their help and advice we would never complete our 

research 

We are especially thankful to third year EFL learners at the department of 

English language at the University of Mohammad Seddik Ben Yahya, Jijel who 

helped us sincerely to guarantee the success of our research 

Finally, we are utterly grateful to all the people who believed in us   

 

 

 

 

 

 

 



 

 

V 

List of abbreviation 

ALM         Audio-lingual Method 

GTM          Grammar Translation Method  

CLT            Communicative Language Teaching 

EFL             English as a foreign Language   

TTT             Teacher Talking Time 

STT             Student Talking Time  

L2                Second Language 

O.E              Oral Expression  

LMD            license, Master, Doctorate 

ALE             Anglais langue ètrangère 

Q                  Question 

%                  Percentage 

 

 

 

 

 

 

 

 

 

 



 

 

VI 

List of tables 

 

Table 01: Students’ Evaluation of Their Level in English.......................................................46 

Table 02: Students’ Evaluation of their Experience ................................................................47 

Table 03: Students’ favourite skill...........................................................................................48 

Table 04: Students’ Feelings in Oral Class..............................................................................49 

Table 05: Students’ Justification of Feeling Uncomfortable...................................................50 

Table 06: Students’ Description to Classroom Atmosphere....................................................51 

Table 07: Students’ Participation in Oral Course....................................................................53 

Table 08: Students’ Problems in Speaking Abilities………………………………………....54 

Table 09: Students’ Anxiety while speaking………………………………………….…..…55 

Table 10: Allotted Time Sufficiency to O.E……………………………………………...….56 

Table 11: Frequency of Speaking English inside Classroom………………………….……..57 

Table 12: Students’ interaction opportunities……………………………………….……….58 

Table 13: The student-teacher relationship…………………………………………………..59 

Table 14: The most used techniques by the teacher………………………………………….60 

Table 15: Students’ attitude towards efficiency of the classroom techniques………….……61  

Table 16: Students’ favorable techniques……………………………………………………62 

Table 17: The most important skill in English department…………………………….…….67 



 

 

VII 

Table 18: The most difficult skill to be taught……………………………………………….68 

Table 19: Teachers’ personal strategies……………………………………….……………..68 

Table 20: Teacher’s opinions toward learning a language……………………………….…..69 

Table 21: The teacher allotted time devoted to speaking…………………………………….70 

Table 22: Teachers’ Frequency of Speaking inside Classroom…………..………….………70 

Table 23: the most focused speaking aspect in the classroom.................................................71 

Table 24: Speaking problems encounter by the students…………...………………………..71 

Table 25: teachers help for student…………………………………………………………..72 

Table 26: classroom atmosphere……………………………………………………..………73 

Table27: teachers’ possibility to make all the students participate………………………….74 

Table 28: The speaking techniques teachers’ adopt……………………………….…………74 

 

 

 

 

 

 

 

 

 



 

 

VIII 

List of Graphs 

Graph 01:  Students’ evaluation of their level in English.......................................................46 

Graph 02:  Students’ evaluation of their experience...............................................................47 

Graph 03:  Students’ needs in language skills ........................................................................48 

Graph 04:  Students’ feeling in oral class................................................................................50 

Graph 05:  Students’ justification of feeling uncomfortable...................................................51 

Graph 06:  Students’ description to classroom atmosphere....................................................52 

Graph 07:  Students’ participation in oral course....................................................................53 

Graph 08:  Students’ problems in speaking abilities...............................................................54 

Graph 09:  Students’ Anxiety while speaking........................................................................ 55 

Graph 10:  Allotted time sufficiency to O.E............................................................................56 

Graph 11:  The most talking in the classroom.........................................................................57 

Graph 12: Students’ interaction opportunities.........................................................................58 

Graph 13: Students’ teacher relationship................................................................................59 

Graph 14: The most used technique by the teacher.................................................................60 

Graph 15: Students’ attitude towards efficiency of the classroom techniques........................61 

Graph 16: Students’ favourable technique..............................................................................62 

 

 

 

 



 

 

IX 

List of Content 

Abstract........................................................................................................................................I 

Dedication..................................................................................................................................II 

Dedication.................................................................................................................................III 

Acknowledgements...................................................................................................................IV 

List of Abbreviation...................................................................................................................V 

List of Tables............................................................................................................................VI 

List of Graphs.........................................................................................................................VIII 

List of content...........................................................................................................................IX 

General Introduction 

1. Background of the study.........................................................................................................1 

2. Statement of the problem........................................................................................................2 

3. Aims of the study....................................................................................................................2 

4. Research questions..................................................................................................................2 

5. Hypothesis of the study...........................................................................................................3 

6. Research methodology............................................................................................................3 

7. Structure of the study..............................................................................................................3 

 



 

 

X 

Chapter One: Language Teaching and Learning Theories 

Introduction.................................................................................................................................4 

1. The Audio-lingual Approach..................................................................................................5 

1.1. Techniques of ALM.............................................................................................................6 

 1.1.1. Dialogue................................................................................................................6 

 1.1.2. Drilling..................................................................................................................6 

 1.1.3. Repetition Drill......................................................................................................6 

 1.1.4. Substitution Drill ..................................................................................................6 

 1.1.5. Question and Answer Drill....................................................................................6 

1.2. Teacher and Learner Role....................................................................................................7 

2. Natural Approach....................................................................................................................7 

2.1. Goals of Natural Approach..................................................................................................8 

 2.1.1. Communication Skill.............................................................................................8 

 2.1.2. Comprehension Precedes Production…………………………………………....8 

 2.1.3. Production Emerges……………………………………………………....……..9 

 2.1.4. Acquisition Activities are Central……………………………..……….………..9 

 2.1.5. Lower the Effective Filter………………………………………….…..………..9 

2.2. Theory of Language……………………………………….………………………..……..9 



 

 

XI 

2.3. Theory of Learning............................................................................................................10 

 2.3.1. The acquisition learning hypothesis…………………………………………....10 

 2.3.2. The monitor hypothesis……….………………………………………………..11 

2.3.3. Natural order hypothesis…………………………………….…………………11 

 2.3.4. The input hypothesis………………………………………………...…………12 

 2.3.5. The effective filter hypothesis………………………………………………….12 

2.4. Learner’s and Teacher’s Role………………………………………...………………….12 

3. Communicative Language Teaching……………………………………………………....14 

3.1. The Aim and Objective of CLT Approach………………………………………...…….16 

3.2. Learning and Teaching Theory………………………………………..…………………17 

 3.2.1. Theory of language…………………………………………….……………….17 

 3.2.2. Theory of learning……………………………...………………………………18 

3.3. Principles of CLT……………………………….………………………………………..18 

3.4. Communicative Competence…………………………………………………………….19 

 3.4.1. Grammatical competence………………………………………………………20 

 3.4.2. Sociolinguistic competence…………………………………………………….20 

 3.4.3. Discourse competence………………………………………………………….20 

 3.4.4. Strategic competence…………………………………………………………...20 



 

 

XII 

3.5. The role of teachers, learners, and materials…………………………….………………21 

Conclusion……………………………………………………………………………………23 

Chapter Two: Speaking Skill 

Introduction……………………………………………..…………………………………….25 

1. Definition of Speaking………………………………………………………………….….26 

2. Aspect of Speaking…………...……………………………………………………………27 

 2.1. Fluency………………………………………………………………..………….27 

 2.2. Accuracy………………………………………………………………………….29 

3. Advantages of Speaking Skills…………………………………………………………….30 

4. The Importance of Speaking Skill…………………………………………………………31 

5. Factors influencing learners Poor Mastery of Speaking Skill…………………………..….33 

 5.1. Lack of motivation…………………………………………………………….....33 

 5.2. Anxiety……………………………………………………………………..…….34 

 5.3. Inhibition………………………………………………………………………....35 

 5.4. Mother Tongue Use………………………………………………………………36 

6. Activities that promote speaking in EFL classroom………………………………...……..36 

 6.1. Discussion…………………………………………………………………….….37 

  6.1.1. Buzz groups…………………………………...………………………..37 



 

 

XIII 

  6.1.2. Instant comments……………………………………………………….37 

  6.1.3. Formal debate……………………………..……………………………37 

  6.1.4. Unplanned discussion…………………………………………………..37 

    6.1.5. Reaching a consensus…………………………………………………38 

 6.2. Role play………………………………………………………………………....38 

 6.3. Storytelling……………………………………………………………………….39 

7. Teacher and Learner Talking Time…………………………………………………...……40 

 7.1. Teacher taking time……………………………………………………...……….40 

7.2. Student talking time……………………………………………………………………..41 

Conclusion……………………………………………………………………………………41 

Chapter Three: Practical Part 

Introduction………………………………………………………………………………..….43 

1. Students’ Questionnaire……………………………………………………………………43 

 1.1. Aims of the Questionnaire………………………………………………………..43 

 1.2. Population and Sampling……….......................................................................…43 

 1.3. Description of the Questionnaire……................................................................…44 

 1.4. Administration of the questionnaire……......................................................…….45 

 1.5. Data analysis of student’s questionnaire…………………………………...…….46 



 

 

XIV 

 1.6. Results and Interpretation…...................................................................................64 

2. Teachers’ questionnaire ……...........................................................................................…65 

 2.1. Aim of the questionnaire…………………………………………………….…...65 

 2.2. Population and sampling ………......................................................................….65 

 2.3. Description of the questionnaire..........…..............................................................66 

 2.4. Administration of the questionnaire…………………………………………..….67 

 2.5. Data analysis of teacher’s questionnaire……………………………………...….67 

2.6. Results and Interpretation…………………………………………..…………….75 

3. Limitation of the study……………………………………………………………………..76 

Conclusion…………………………………………………………………………………....76 

General conclusion ...................................................................................................................77 

References.................................................................................................................................79 

Appendices 

 Appendices A: Learners’ Questionnaire 

 Appendices B: Teachers’ Questionnaire 

Résumé 

 ملخص

 



General Introduction                                                                                                                     
 

1 

   

General Introduction 

1. Background of the Study 

       English has become a must for everyone seeking achievement in every domain. In the 

field of education, learning English requires the mastery of the language four skills of reading, 

writing, listening, and speaking. The latter has gained an utmost importance in recent years as 

researchers became more and more interested in improving the learners’ communicative 

competence in order to help them communicate directly and express their opinions. Razmjoo 

& Ardekani (2011) reveal that the teachers’ efforts in proposing learners to articulate their 

ideas and opinions are highly expected. On the other hand, many learners focus on speaking 

rather than other skills and they want to be good enough at it in order to create a flow 

conversation. 

       An idea cannot be effective, if it is not communicated properly, no matter how great it is. 

Speaking is defined as an interactive process of constructing meaning that involves producing, 

receiving and processing information (Burns & Joyce, 1997).  Accordingly, speaking is the 

ability to express ourselves orally, fluently, appropriately in a given situation by using correct 

vocabulary, grammar, and pronunciation. In general, speaking is an active process in which 

learners share information, opinions and feelings. 

       Speaking in the EFL classroom is considered very challenging and complex because it’s 

a process that occurs in real time. For this reason, the teachers’ mission is to use and adopt 

different tips that facilitate the speaking process for the learners, especially for those who do 

not participate in any language activity and have foreign language learning fear. For that 

reason, teachers need to motivate their student and make them more active in the different 
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classroom activities. Like using classroom discussions, pair work, storytelling, and role play. 

That way, learners don’t feel the pressure and burden when it comes their turn to speak.  

    2. Statement of the Problem: 

       Most English foreign language learners in Algerian universities seek to learn to speak 

English confidently and to use the knowledge they have acquired in the classroom. Because 

speaking skill is the key to master any language, teachers use different tips and techniques in 

order to generate and facilitate the learners’ speaking in classroom. Teachers play a major role 

in making the process easier by providing them with suitable activities and creating an 

environment that is learning friendly.  

3. Aims of the Study: 

        The aim of the following research is to shed light on the tips and techniques that 

teachers apply to facilitate and generate speaking in classroom. Moreover, it aims to 

investigate the different activities provided by the teacher in order to help learners overcome 

their speaking problems and change the situation of learners’ from passive listeners to active 

participants. The study also aims at discovering the extent to which these tips can be helpful 

to improve the learners’ speaking ability. 

4. Research Questions: 

       The current research is conducted to answer the following research questions: 

-to what extent can these tips and techniques be helpful for EFL learners to improve their 

speaking proficiency? 

-What are the factors that may influence the EFL learners’ oral proficiency? 

-How can classroom speaking activities help EFL learners to activate their speaking skill? 
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5. Hypothesis of the Study: 

       Based on the previous research question the following hypothesis can be formulated: 

 Learners will be able to communicate effectively in the EFL classroom when they are 

exposed to authentic material and taught by using the most appropriate techniques. 

6. Research Methodology: 

       The nature of the problem determines the choice of the method. In order to confirm our 

hypothesis and achieve the aims of the study a quantitative methodological tools are to collect 

data. Our research will be conducted with Algerian third year EFL learners at the Department 

of English at Mohammed Seddik Ben Yahia University, Jijel. The questionnaire aims at 

collecting information about the learners and teachers’ attitude toward the process of 

facilitating and generating speaking in EFL classes. 

7. Structure of the Study: 

       The present study is organized around three major chapters. The first two chapters are 

concerned with the literature review while the third chapter is devoted to the field work. The 

first chapter outlines some of the language teaching and learning theories related to the 

speaking skill and its importance in EFL classes. Chapter two tackles the notion of the 

speaking skill and the factors that stand behind the students’ poor mastery of the speaking 

skill. This chapter also suggests some activities to promote speaking in the classroom. Chapter 

three represents the practical side of the study. It provides detailed analyses of the students’ 

questionnaires. 
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 Chapter one  

Language Teaching and Learning theories 

Introduction  

Over the past few decades, the field of language teaching and learning has undergone 

rapid and profound changes due to the emergence and expansion of different approaches and 

methods.  All that was due to the huge demands of good communication skills and the 

importance of English language that takes place in recent years. Teachers seek to figure out 

significant strategies that meet the needs of learners to use this language, for the aim of 

improving speaking abilities and promoting communication efficiency, with respect to the 

four skills involved in learning a language ( writing, speaking, listening and reading). 

However, this chapter tends to give specific emphasis on undertaking an overall view about 

the status of the oral language or the speaking skill, which viewed as a skill interrelated with 

other skills, the development of the speaking skill results in the developments of other skills. 

Moreover, speaking is the primary tool for communicating, thinking, and learning in general. 

Because through speaking, student develops vocabulary and learn new concept.  

In this chapter, we will shed light on some language teaching and learning methods, 

which focused on the speaking skill and show its importance in mastering a language, which 

are the audio-lingual method, the natural approach, and the communicative language teaching. 

Moreover, we will deal with their history, main principles and aims, the teacher and the 

learner role, and the different techniques used in the classroom.     
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1. The Audio-lingual Approach 

 The audio-lingual method emerged during the World War II when American linguists 

had an opportunity to set the language course to soldiers. The audio-lingual approach comes 

from the word “aura-oral”; the latter refers to hearing and speaking in Latin. Linguists also 

called this approach by variety of ways such as: the Army method, aural-oral approach, Oral 

approach. ALM based on the combination of the structural view of language and the 

behaviorist theory. Davies and Pearse claim that “it (ALM) really took shape when the 

American structural linguistic and behaviorist psychology were adopted as the twin 

foundations” (2000, P. 190) 

The audio-lingual approach is one of the English teaching and learning methods that 

came into sight as a reaction to the limitations of the grammar translation method and the 

direct method. It rejects the use of the mother tongue, stresses the listening and speaking 

skills, and focuses on grammar drills. Furthermore, the main aim of this approach is to 

develop in the learners the same kind of abilities that native speaker have by creating a 

communicative competence in the learners, so they can respond quickly, without stopping to 

think, and accurately in a communicative situation. It also aims to develop the four language 

skills starting with the speaking, listening, and using it as the basic for teaching the writing 

and reading skills. Moreover, ALM stands on the principle that language learning is a habit 

formation, in other words; it considers language as a kind of human habit. Because they 

assume that mistakes are bad habits that learners should avoid. In addition, it is based on the 

idea of following the natural order that children use when acquiring their first language; 

listening, speaking, reading then writing. The American linguist William Moulton, in a report 

prepared for the ninth International Congress of Linguistics asserts the different linguistic 

principles in which language-teaching methodology must be based “language is speech, not 
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writing. . . .  A language is a set of habits. . . . Teach the language, not about the language. . . . 

A language is what its native speaker’s say, not what someone thinks they ought to say” (as 

cited in Richards &Rodgers, 2002, p. 55). 

1.1. Techniques of ALM for Developing the Speaking Skill 

Many tips and techniques were developed on the audio-lingual classroom. Amongst 

them: 

1.1.1. Dialogues: are used for repetition and memorization. In which the teacher read 

the dialogue and explains it for the learners, then they repeat it and memorize it. After the 

dialogue has been well presented by the teacher and memorized. Some grammatical patterns 

are picked and become the focus of other types of drills. 

         1.1.2. Drilling: is a distinctive feature of the ALM. It puts emphasis on the repetition of 

structural patterns. Drilling means listening to a model from the teacher, an audio tape, or 

another learner, then they repeat what they hear. This technique is commonly used by the 

teachers while they presenting new items. There are various kinds of drilling: 

         1.1.3. Repetition Drill: is often used to repeat the lines of a dialogue, in which learners 

are required to repeat without looking at the printed text. 

          1.1.4. Substitution Drill: “One word in an utterance is replaced by another” (Richards 

and Rodgers, 2002, p. 60). This drill is used to practice different language or vocabulary by 

changing one word or more while drilling. 

         1.1.5. Question and Answer Drill: the drill provides learners with the opportunity to 

practice the language through answering questions. The student is supposed to answer the 

teacher’s question very quickly. It is also possible for the teacher to cue the student to ask 

questions as well. 
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Although, the ALM is no longer considered as a valid method of language teaching 

and learning, some classroom material is still applicable and useful in modern language 

classes. The two essential ALM techniques that can be adopted in language classes are: Focus 

on Practical Pronunciation; in any language there are hundreds of sounds, so the learner needs 

a basic understanding of how they produced and how they combines to create new utterances 

with different sounds. Doing Structural Drilling Exercises; mastering any discipline require 

repetitive practice until you make it, so using drill in classroom helps strengthen the vocal 

apparatus and build strong habits.  

1.2. Teacher and Learner Role  

The teacher in ALM plays the role of a model for the target language. He is like an 

orchestra leader who guides and directs his student. According to Richards and Rodgers 

(1987), teachers must provide varieties of drills and tasks in order to keep learners motivated. 

Teachers should also teach new vocabulary only in the context (p.62and 63). On the other 

hand, the learners’ main role is imitating what is being said in front of them by the teacher and 

their attempt to make their pronunciation as closely as possible to his pronunciation. In this 

respect, Richards and Rodgers (1987), claims that learners are individuals guided by skilled 

training tips in order to generate correct responses (p. 62). 

2. Natural Approach: 

The natural approach first emerged in 1977 by Terrell; a Spanish teacher in California, 

Who aimed to develop a natural way of teaching based on the “naturalistic” principles 

identified in the studies of second language acquisition.  Later in 1978, she collaborated with 

Stephen Krashen in order to improve the theoretical part of this approach. Krashen and Terrell 

identified the Natural approach with the traditional approaches. The latter, based on the idea 

of using the language in a communicative setting without referring to the native language. 
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Moreover, the natural approach is considered as one of the "language teaching methods based 

on observation and interpretation of how learners acquire both first and second languages in 

non formal settings." (Richards & Rodgers 2001, p.190). For this reason, learners are 

primarily exposed to meaningful language. In which they are not corrected, not forced to 

speak, and not given any grammar instructions explicitly.  

2.1. Goals of Natural Approach: 

According to Stephen D. Krashen and Tracy D. Terrell (1983) the natural approach 

consists of a set of goals including: 

2.1.1. Communication skills 

The main goal is to be able to communicate in the target language with native speaker. 

Particular objectives are also specified in communicative term. For example: in the first stage, 

we expect learners to speak about themselves and their families, the primarily focus is on 

acquisition ability to communicate messages using the target language. The emphasis is on 

how long learners will speak with more grammatical accuracy if the initial emphasis is on 

communication skill, as far as real communication occurs in receiving more comprehensible 

input in classroom and outside. Student who can communicate with native speaker should go 

along all stages of language training that should be completed, thus comprehensible input 

improvement and accuracy will occur. 

2.1.2. Comprehension precedes production 

        First, the student must comprehend and understand the acquired knowledge, so as he can 

communicate. Most Natural approach techniques for classroom activities in early stages are 

oriented to giving students comprehensible input without requiring oral production in the 

target language. 
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2.1.3. Production emerges 

Acquisition takes place only when learners comprehend and understand messages, 

thus speaking and writing production emerges. At first we think that speech is not complete 

and many errors will occur. Learners are not forced to respond in the target language, but 

when they do the production process starts, the speech usually consists of simple words and 

short phrases. In case where the instructor and learners share the same language, some 

students may prefer to use this language in early responses, or even mix both languages, this 

kind of mixed mode is usually left behind in input rich environment 

2.1.4. Acquisition activities are central 

        Most of classroom time is specified for activities that provide input for acquisition, since 

acquisition is central to developing communication skill. Conscious learning provides such 

supplementary exercises that enable learners to benefit from such information. One of the 

central tasks of the instructor is to present an optimal balance of acquisition and learning 

activities. This balance is different and built around the different context. 

2.1.5. Lower the effective filter 

        If the effective filter is high, learners cannot use input for acquisition. The extent to 

which the effective filter is lowered, and the amount of comprehensible input provided, 

measures the value of all classroom activities. 

2.2. Theory of Language 

Terrell’s and krashen’s approaches focus on teaching communicative abilities, since 

they consider communication as the primary function of language. They refer to the natural 

approach as an example of a communicative approach. The natural approach “is similar to 
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other communicative approaches being developed today” (Krashen &Terrell, 1983). Terrell 

and krashen’s approaches both focus on meaning and trivialize the importance of grammar, 

and value more vocabulary than grammar. They reject traditional approaches such as GTM 

that view grammar as the central component of language. Language is viewed as a vehicle for 

communicating meaning and messages. Hence Krashen and Terrell state that acquisition can 

take place only when people understand messages in target language (Krashen &Terrel1983). 

“The input hypothesis states that in order for acquirers to progress to the next stage in the 

acquisition of the target language, they need to understand input language that includes a 

structure that is part of the next stage” (krashen &Terrell, 1983). Krashen refers to this with 

the formula “I+1” i.e.: the input that contains structures slightly above the learner’s present 

level. The view of language consists of lexical items, structures, and messages. The lexicon 

for both perception and production is considered critical in the construction and interpretation 

of messages. 

2.3. Theory of Learning: 

       Research by Krashen and Terrell (1983, p.1) support that the learning theory’’ It is based 

on empirically grounded theory of second language acquisition, which has been supported by 

a large number of scientific studies in a wide variety of language acquisition and learning 

context. This theory and research built on language acquisition krashen’s view which is 

referred to as Krashen’s language acquisition theory. Learning theory of natural approach 

made of five hypothesizes which are: 

2.3.1. The Acquisition Learning Hypothesis 

This hypothesis states that there are two different ways of developing competence in a 

second or foreign language. Acquisition is the first Natural process balanced first language 
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development in children. Acquisition can be defined as an unconscious process in which 

language proficiency is developed naturally through language understanding and the use of it 

for meaningful communication. Meanwhile, learning refers to the process in which conscious 

language rule improved, it is the effect of direct and clear knowledge about language form 

and the ability to reproduce this knowledge. For learning to occur, there is need formal 

teaching and learned rules need the correction of errors to develop. According to this theory 

acquisition can’t occur through learning. 

2.3.2. The Monitor Hypothesis 

While communicating in a second or a foreign language the acquired linguistic system 

helps in initiating utterances. Conscious learning takes the role of just a monitor that serve to 

check the acquired system output. The monitor hypothesis states that we may use learned 

knowledge to correct ourselves when we communicate, the successful use of monitor is 

determined by three conditions which are: time; there should be enough time. The focus on 

form; focus on the correctness or the output form. Knowledge of rules; knowledge should be 

known. 

2.3.3. Natural Order Hypothesis 

 Natural order hypothesis states that grammatical structures are acquired in predictable 

way in first language acquisition of English, certain grammatical structures or morphemes are 

acquired first, and the same order is found in second language acquisition. Errors are said to 

be a sign of natural process development as well during acquisition. Errors made are the same 

in acquiring any language. 
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2.3.4. The Input Hypothesis 

“The input hypothesis claims to explain the relationship between what the learners is 

exposed to of a language and language acquisition.” (Richards and Rodgers, 1986, p. 132) 

This process contains four central issues: first, the hypothesis should be connected to 

acquisition rather than learning. Second, learners understand language better if knowledge 

that is expected to is slightly above their level. Third, a fluent speaker cannot be taught 

instead it developed naturally with time. The forth one, if the input is comprehensible, it will 

be automatically slightly above their level. 

2.3.5. The Effective Filter Hypothesis 

         The effective filter hypothesis should be lowered in order for learners to understand the 

necessary input. This hypothesis was based on second language acquisition research. The 

letter,  identified  three types of effective related to second language acquisition: Motivation; 

motivated learners perform better, self confidence; more successful learners are those with 

high self confidence, anxiety; more personal and classroom anxiety set as a barrier against 

learning a second language acquisition.  

2.4. Learner’s and Teacher’s Role 

     In the natural approach the learner go through different stages, that why his role is changed 

and developed according to his current stage. The first stage is the pre-production stage 

learners "participate in the language activity without having to respond in the target language" 

(Krashen and Terrell 1983, P. 76). In other words, students are not obliged to speak or 

respond orally (e.g. use gestures or yes and no answers) and they are free to decide on their 

own when to speak. The next stage, the early- production stage the student should respond to 

simple questions using single words, short phrases, and fixed conversational patterns(e.g., 
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how old are you? Where do you live?). The last stage, the speech-emergent phase, in which 

the complex words and phrases emerge.  Also the student engage themselves in games, role 

plays, and group problem solving. In addition to the roles mentioned above, the learners have 

four types of responsibilities to take into consideration in the natural approach classroom: 

 Must take decision when to start talking and when improve it. 

 Provide sufficient information about their needs and goals in order to give them 

activities and topics that suit their interest. 

 Engage with the teacher the amount of time that should be devoted for each lesson. 

 Make sure that the input is comprehensible for them. And in order to regulate it they 

should learn and use conversational management techniques. 

    The teacher role in the natural approach can be divided into three essential sub roles. First, 

the teacher provides the learners with the input that should be slightly above their level as 

Richards and Rodgers (2002) asserts “the teacher is the primary source of comprehensible 

input in the target language” (p. 187). Second, the teacher should create an environment that 

is more learning friendly; allay their anxiety, and lower affective filter for learning. This is 

can be accomplished through the natural approach techniques that give the learners the 

freedom to talk when they are ready, provide topics that meet their interest, and not correcting 

their errors. Finally, teacher should combine different kinds of classroom activities and 

involve a mixture of group size, context, and content. The teacher is also responsible for 

selecting the different types of materials and way of using them. According to Krashen and 

Terrell, materials “are based not just on teacher perceptions but on elicited student need and 

interest”.   
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3. Communicative language teaching: 

With the huge demands of good communication skills and the importance of  English 

language that takes place in recent years, teachers seeks to figure out a significant that meet 

the needs of learners to use this language for communication. Over the past few decades, 

many approaches and methods have been appeared; one after the other, each new method 

criticized the previous one. For the aim of ameliorating speaking and promoting 

communication efficiency, with respect to the four skills involved in learning a language( 

writing, speaking, listening and reading). However, the emphasis that will be focused on in 

this study is speaking, which viewed as a skill interrelated with other skills, its development 

results in the developments of others. As teachers, want learners to be able to use language 

correctly and speak fluently. But it can be seen a hard process, while it is neither an easy nor a 

fast process to accomplish with the adaptation of the appropriate and special techniques that 

can aid in achieving this objective, that are based on distinct approaches and methods for the 

aim of facilitating speaking and reaching positive result in oral production. Thus, 

communicative language teaching is considered as the best approach for this aim, mainly, 

related to the idea of harmer(2000) which stated that “ language learning will take care of 

itself” (p. 70). 

Harmer (2000)”The communicative approach or communicative language teaching (CLT) is a 

name given to a set of belief which include not only a re-examination of what aspect of 

language to teach, put also a shift in emphasis in how to teach.” (p. 84) i.e.: there was a shift 

from just focusing on grammar and vocabulary toward focusing also on language function. 
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CLT is best understood as an approach, not a method….It is therefore a broadly based 

theoretical position about the nature of language and of language learning and teaching. 

(Brown, 2000, p. 266) 

Returning back to the history of communicative language teaching, developed in 1970, 

it went through a number of distinct phases. The first phase is the traditional approaches (up 

to the late 1960); the second phase is the classical communicative language teaching (1970 to 

1990); and the third phase is current communicative language teaching (late 1990s to the 

present). Richard (2006), in its first phase, a primary concern was the need to develop a 

syllabus and teaching approach that was compatible with early conception of communicative 

competence. (p. 45) i.e.: the traditional approach focused only on teaching grammar as the 

ultimate goal of language proficiency, they gave grammar a great value, grammar was taught 

deductively. The second phase, the classical communicative language teaching (1970s to 

1990s).  Richard stated, “In 19770s, a reaction to traditional language teaching approaches 

began and soon spread around the world as older methods such as Audiolingualism and 

situational language teaching feel out of fashion.” (2006, p. 9) Thus, there was a change from 

grammatical competence to communicative competence, that is to say; the ability to vary use 

of language correctly and appropriately for distinct communicative purposes by adopting 

certain activities. The last phase is current trend in communicative language teaching. Richard 

(2006) “Today CLT can be seen as describing a set of core principles about language learning 

and teaching.”(p. 45), since the notion of communicative competence measured as the goal of 

learning and teaching a second or foreign language. 

According to Richard(2006) “Communicative language teaching can be understood as a set of 

principles about the goal of language teaching, how learners learn a language, the kind of 
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classroom activities that best facilitate learning, and the roles of teachers and learners in the 

classroom.”(p. 2) 

 Communicative language teaching approach focused on teaching speaking competence and 

emphasizes interaction as both the means of ultimate goal of learning a language. It views 

language as a vehicle for communicating meaning and messages. 

3.1. The aim and objective of CLT approach: 

Communicative language teaching aims at providing learners with real life 

communication and making learners use language effectively and appropriately by mastering 

communicative competence. CLT approach focuses mainly more on the learner for the aim of 

making him more autonomous about using language effectively in real communication. 

Richard (2006) stated that: 

CLT approach aims at teaching communicative competence and which includes the 

following aspect of language knowledge: 

 Knowing how to use language for a range of different purposes and functions. 

 Knowing how to vary the use of language according to the setting and the participants; 

knowing when to use formal and informal speech or when to use language 

appropriately for written as opposed to spoken communication. 

 Knowing how to produce and understand different types of texts( e.g. : narrative, 

interviews, conversation) 

 Knowing how to maintain communication despite having limitation in one’s language 

knowledge ( through using different kinds of communication strategies) 
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 Pay attention to the importance of vocabulary which is crucial in speaking the target 

language i.e.: learners to speak fluently, they must learn vocabulary first. (p. 3) 

Howatt (1984) distinguishes two versions of CLT, which are: the weak version and 

strong version, both of them emphasized the crucial importance of promoting learners 

communicative competence in the target language. The weak version stresses the importance 

of providing learners with opportunities to use their English for communicative purposes i.e.: 

learning to use language, it focuses on fluency which given more priority over accuracy. 

While, the strong version advances the claim that language is acquired through 

communication that is not merely a question of activating and existing but inert knowledge of 

language, but of stimulating the development of language system itself i.e. : using language to 

learn it, the focus is on both accuracy and fluency. As cited in (Richard& Rodgers, 1986, p. 

66). 

3.2. Learning and teaching theory: 

       Within CLT approach, there are two main theories that are the theory of language and the 

learning theory. 

3.2.1. Theory of language:  

The communicative approach in language teaching starts from a theory of language as 

communication. The goal of language teaching is what Hymes (1972) referred to 

as ‘’communicative competence’’. Which defined as to what a speaker need to know about a 

language in order to communicate effectively in speech community, in contrast to Chomsky’s 

theory of competence that shed light on the linguistic theory, to characterize the abstract 

abilities speaker posses that enable them to produce grammatically correct sentence in 

language? According to Hymes, a person who acquire communicative competence will be 
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able to acquire both knowledge and language usage, with respect to, whether something is 

formally possible, whether or to what extent something is convenient, whether something is 

appropriate and adequate in relation to the context it is used, whether something is in fact 

done, actually performed. This theory of language offers much more comprehension about 

language. In this approach CLT has a rich and powerful theoretical base including some 

characteristics such as; language is a system of meaning expression, the primarily goal of 

language is allow interaction and communication, the categories of functional and 

communicative meaning are also primary component of features of language besides the 

language functional and structural features. As cited in (Richard& Rodgers, 1986, p. 69, 70, 

71). 

3.2.2. Theory of learning:  

Learning theory on CLT is almost about practices involved in the learning process, 

these practices involved elements of an underlying learning theory that will be mention as 

follow: the first element is the communicative principal, is a kind of activities that promote 

learning through real communication. Another one is the task principal, is kind of activities 

that promote learning by using language that carrying out meaningful task. The third one is 

the meaningfulness principal is the language that is meaningful to the learner supports the 

learning process. In fact learning activities are selected based on the criteria of how well 

learning activities involve learners in meaningful authentic language use (rather than just 

mechanical practice of language patterns), (Richard& Rodgers, 1986, p. 72). 

3.3. Principals of CLT: 

 The main focus is to make learners aware of the writer and speaker intention and 

expression understands. 
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 It values communicative function more than linguistic structure that target language is 

used in classroom.  

 The emphasis is on the language appropriateness rather than accuracy. 

 For learning a language, all language skills should be involved in the learning process. 

 Language cannot be learnt through rote memorization and isolation. 

 The major focus is to make the learners able to communicate in the target language. 

 It provides opportunities for both teachers and learners to communicate in the target 

language. 

 It provides learners about the aim of speaking. 

 Teachers should create friendly environment which help learners promote the target 

language. 

 Language teaching techniques should be designed in such a way that it encourages the 

learners to use the target language. 

 Learners should be given opportunities to listen to the language as it is used in 

authentic communication. 

3.4. Communicative competence: 

The notion of communicative competence introduced by Dell Hymes as a reaction to 

Chomsky‘s notion competence, claimed that it was too limited. Hymes referred to 

communicative competence as that aspect of our competence that enables us to convey and 

interpret messages and to negotiate meanings interpersonally within specific context (Brown, 

2000, p. 246) i.e. it’s defined as what a speaker needs to know in order to be communicatively 

competent in a speech community. Later, Canal and Swain (1983) defined communicative 

competence in the four different dimensions or subcategories which are: Grammatical 
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competence, Sociolinguistic competence, Discourse competence, and Strategic competence. 

(As cited in Brown, 2000, 246, 247) 

3.4.1. Grammatical competence:  

Canal and Swain (1980) stated that “the grammatical competence encompasses 

knowledge of lexical items and rules of morphology, syntax, sentence, grammar, semantic 

and phonology” (As cited in Brown, 2000, p. 247). In other words, it is the ability to produce 

accurately structured comprehensible utterances. 

3.4.2. Sociolinguistic competence: 

 Savignon (1983) “competence is the knowledge of sociocultural rules of language and 

discourse”. (As cited in Brown, 2000, p. 247). i.e., it refers to an understanding of the social 

context in which communication takes place; shared beliefs and information between 

participants.  

3.4.3. Discourse competence:  

According to Brown (2000, p. 247) discourse competence “the ability we have to 

connect sentences in stretches of discourse and to form meaningful whole out of a series 

utterances’’ In other words; the speaker’s ability to shape and communicate purposely using 

cohesion and coherence. 

3.4.4. Strategic competence:  

 Canal and swain (1980) described strategic competence as” the verbal and nonverbal 

communication strategies that may be called into action to compensate for breakdowns in 

communication due to performance variables or due to insufficient competence” (As cited in 
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Brown, 2000, p. 247). I.e., it refers to the coping strategies that participants use to initiate, 

terminate, repair and redirect communication.  

3.5. The role of teachers, learners, and materials 

Communicative language teaching kind of classroom activities determined the role of 

both the teacher and the learner. 

The teacher’s role: 

Communicative language teaching asserts many several roles for teachers so as to 

grantee for learners much opportunities for promoting speaking. Teachers play the roles of the 

facilitator and monitor, teachers do not interrupt during the learning process to correct the 

errors of learners. Breen and Candlin (1980) describes teacher roles in the following terms: 

The first role is to facilitate the communication process between all participants in the 

classroom, and between these participant and the various activities and texts. The second role 

is to act as an independent participant within the learning and teaching group. The later role is 

closely related to objectives of the first role and arises from it. These roles imply a set of 

secondary roles of resources and as a resource himself, second as a guide within the 

classroom procedures and activities, A third role for the teacher is that a researcher and 

learner, with much contribute in terms of appropriate knowledge and abilities, actual and 

observed experience of the nature of learning and organizational capacities. Other roles 

assumed for learners are needs analyst, counselor, and group process manager. Needs analyst 

is about the teacher responsibility to determine and respond learners’ language needs. Another 

role assumed for teacher is teacher-counselor is expected to exemplify an effective 

communicator speaking to maximize the meshing of speaker intention and learner 

interpretation, through the use of paraphrase, confirmation, and feedback. Group process 
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manager: It is the responsibility of the teacher to organize the classroom communication 

setting. (As cited in Richard& Rodgers, 1986, p. 77, 78) 

The learner’s role:  

The emphasis in communicative language teaching is on the process of 

communication, rather than mastery of language. Breen and Candlin(1980) describes the 

learner’s role within CLT in the following terms: the role of learners as a negotiator, between 

the self, the learning process, and the object of learning emerges from and interacts with the 

role of joint negotiation within the group and within classroom procedures and activities 

which the group undertakes. The implication for the learner is that he should contribute as 

much as he gains, and thereby learn in an independent way. (As cited in Richards& Rodgers, 

1986, p. 76, 77).furthermore, Learners had to participate in classroom cooperative activities, 

rather than individual one, learners should create good environment to feel comfortable while 

learning and listening to their peers in group work or pair task instead of relying on the 

teacher as a model.  

Material’s role:  

Many materials have been designed to support communicative approach to language 

teaching. Practitioner’s Communicative language teaching considers materials as a way of 

influencing the quality of classroom interaction and language use. Materials thus have the 

primary role of promoting communicative language use such as: text-based, task-based, and 

relia text-based materials. First, text-based materials several textbook are designed to support 

communicative language teaching, Second task-based materials a wide range of games, role-

plays, simulation and task-based communicative activities are designed to support classroom 

activities. The final one is realia text-based materials many proponents of CLT have 
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advocated the use of authentic materials in class includes signs, magazines, advertisement, 

newspaper, pictures, symbols. (Richard& Rodgers, 1986, p. 79, 80)  

As it is mentioned before, that CLT developed as a reaction to the shortcomings to the 

previous approaches and communicative needs of globalized world and it serves as an 

umbrella term for approaches that aim to develop communicative competence. 

Communicative language teaching is an approach to the teaching of foreign, second language, 

emphasizes interaction as both the means and the ultimate goal of learning a language. CLT 

considered as an approach rather than a method, which focuses mainly on promoting and 

facilitating speaking. It goes through a number of various phases to apply its principals to 

different dimension of learning and teaching process. It emphasizes on the ability of meaning 

communication of messages rather than focusing on grammatical perfection, therefore the 

understanding of the second language is evaluated in terms of how much the learner have 

developed their communicative abilities and capacities. Communicative language teaching 

approach is widely used in Algerian studies, as it is best meet learner’s needs and demands of 

learning a foreign language. Furthermore, CLT now function mainly as “umbrella term”for 

learning sequences that lead toward communication (Harmer, 2000, p. 86). 

Conclusion: 

In the absence of communication, human being will have to exist as individuals, They 

will never benefit from the sharing knowledge, experiences, and emotions. The same thing in 

the classroom, without communication, teachers and learners will not be able to ensure 

achievement and overcome limitations. 

The afford mentioned chapter was devoted to dealing with the language teaching and learning 

approaches. Moreover, we tried to present an overview of the different approaches and 
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methods adopted in teaching foreign and second language. We described each method, it 

principles and objectives, and the importance that each method gave to teach the speaking 

skill. Although there were many approaches and some of them died while others are widely 

used, we focused only on three of them namely, the audio-lingual method, the natural 

approach, and the communicative language teaching. We attempt to clearly identify each 

method and explain the role of both the teacher and the learners and the different classroom 

activities. Even though learning a language requires mastering the four skills, we, on purpose, 

focused on the oral proficiency as an important aspect since it enables learners to 

communicate effectively in a fluent and appropriate language. 
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Chapter Two 

The Speaking Skill 

Introduction: 

Language is the only way to communicate with others. Speaking a language means 

using words to convey messages through either writing or speaking. Of the four skills 

involved in foreign language learning, speaking is of utmost importance. Learners need to 

master it in order to be able to communicate effectively. To do so, the speaker must produce 

well-heard and well-formed messages and utterances. 

Over the past few decades, speaking was an undervalued and neglected skill. 

However, in recent years it has gained so much in importance. Teachers and learners alike are 

aware that in order to speak confidently and communicate effectively, foreign language 

students should give more attention to improving their speaking ability. Bygat (1987) quoted 

that” it is the vehicle par excellence of social solidarity, of social ranking, of professional 

advancement and of business. It is also a medium through which much language it learnt, and 

which from many is particularly conducive for learning. Perhaps then, the teaching of 

speaking merits more thought.” (p.1) 
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1. Definition of Speaking: 

One of the most significant skills that needs to developed and improved for effective 

communication is speaking. “To most people, mastering the art of speaking is the signal most 

important aspect of learning a second or foreign language and success is measured in terms of 

the ability to carry out a conversation in the language.” (Nunan, 1999, p. 39) 

Speaking is a skill that deserves attention in both the first and second language. The 

mastery of oral skills is the most important aspect of learning a second or foreign language, 

and success of this learning is measured by the ability to perform a conversation in the 

language.  Speaking is a skill, and as such needs to be developed and practiced independently 

of the grammar curriculum. (Thornbury, 2005) Learners are often judged upon their speaking 

fluency on which the learning of many languages depends (Martin Bygate, 1987) 

According to Chaney (1998), “Speaking is the process of building and sharing 

meaning by the use of verbal and non-verbal symbols, in different context”. (p. 35). Krashen 

(1982), stated “even though conditions are ideal, speaking skills arise extensively later than 

listening skill, and real language acquisition increases slowly.” 

Speaking is to use language to produce something such as speech; a skill representing 

an output focused on meaning. Therefore, EFL learners see speaking as a hard task to 

accomplish because it contains certain aspects namely, fluency and accuracy that each learner 

should take into account and be aware of in order to go through them. These aspects help 

achieve a better speaking proficiency if they are better applied and when they are performed. 
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2. Aspect of Speaking 

Brumfit (1984), the emphasis is making the accuracy and fluency distinction on the 

mental set of the learner. The distinction between accuracy and fluency is essentially a 

methodological distinction, rather than one of psychology or linguistics. (p.52, 53) 

       For further explanation, the teacher should take decisions about the content if the lesson 

and the time management about the different kinds of exercises.  

2.1. Fluency: 

Fluency is one of the main aspects involved in speaking skills. A speaker can be fluent 

when he applies all the set of rules concerning speaking skills, to respect the grammatical and 

phonetic rules. According to Hughes (2002), “fluency is the learner’s ability to speak in 

understandable way in order not to break down communication because listeners may lose 

their interest” (p.36) i.e.: fluency is seen as the basis for the success of any communicative 

process, through the ability to speak in clear and comprehensible way. Harmer (2007), stated 

“if student want to be able to speak fluently in English they need to be able to pronounce 

phonemes correctly, use appropriate stress and intonation patterns and speak in connected 

speech.” (p. 343) 

Hedge (2000) expressed that “fluency is the ability to answer coherently by connecting 

the words and phrases, pronouncing the sounds clearly using stress and intonation.” (p. 36) 

Nation (1989) provided three aspects of fluency; the first one is the speed and flow of 

language production; secondly, the degree of control of the language items i.e. pausing, 

rhythm, pronunciation, and stress; and the way of content interrupting.   

According to ISP Nation and Newton (2009), the development of fluency depends on the four 

skills involved in the learning of any language, receptive skills (Speaking and writing), so as 
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learners generate well of what they know, from meaning focused input, to meaning focused 

output, learners receiving then conveying messages or anything else, for fluency to occur. 

However, for its success, and to occur accurately, fluency needs specific conditions such as: 

 What the learners know from both meaning focused input and meaning focused 

output, that must be familiar with, thus there would be no distinct, unpopular content 

and discourse feature of what they already know. 

 Learners should determine their focus, whether on receiving or conveying something. 

 There should be some support and motivation for a rapid and quick performance. 

 There should be a huge or sufficient outcome or input. 

Thus, fluency is the ability to speak or write a foreign language easily and accurately 

(Oxford dictionary). The ability to do something in a way that seems very easy (Meriam 

Webster Dictionary) i.e.: fluency is the ability of a person to speak or write accurately and 

correctly in a foreign language besides the capacity of performing something easily in good 

manners. Krashen& Terrell (1983, p. 32) The ability to speak or write fluently in a second 

language will come on its own with time and the development of fluency therefore stands for 

the four basic skill involved in learning a foreign. Thus, it is successfully through respecting, 

adopting and following the necessary and essential rules and steps, the teacher applies or 

provides his students with through the better practice provided inside classroom.   

Brumfit (1984) define “the term “fluency”, in contrast raises more difficulties…………. 

fluency is used with a slightly different implication. Furthermore, even in common usage 

“fluency” is difficult to define though it is a term that has been used for a long time with 

reference to language teaching.” (p. 53). 

Discussing fluency with exclusive reference to production, distinguishes four different kinds: 
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1st: the ability to fill time with talk. 

2nd: the ability to talk in a coherent, reasoned and “semantically dense.” 

3rd kind is the ability to have an appropriate thing to say in a wide range of contexts. 

4th is the ability to be creative and imaginative in language use, including punning, joking, 

varying styles and creating metaphors (Fillmore, 1979, p. 54.). 

2.2. Accuracy: 

Speaking is characterized and achieved also by accuracy, which is the second aspect of 

speaking proficiency. Accuracy usually refers to the correct use of language “language 

appropriateness”, taking into account the use of grammar, vocabulary, and pronunciation, 

such as tenses, articles, prepositions, conjunctions. It is also the ability which refers to the 

production of correct and well-formed utterances; the use of correct grammar and vocabulary.  

Many teachers give accuracy a huge importance for learners to obtain, for it is the key success 

of correct sentences, utterances structure whether in spoken or written form, that could 

facilitate and ameliorate speaking for learners in EFL classes. 

Business dictionary: Accuracy refers to the state of truthfulness, and correctness, to be free 

from such mistakes and the exactness of something. 

Brumfit (1984), “what is meant by the term “accuracy” is not generally problematic.” (p.52). 

He stated: 

 The only point about the term” accuracy”, as used here, that requires clarifications are the 

following:  
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 In no sense is it meant to imply that fluent language may not also be accurate 

language. I.e.: when the learner is fluent, he is not necessary using the language 

accurately. 

 The distinction is not one between what is good and what is bad in language teaching; 

the value of accuracy and its function are independent from fluency in language 

teaching. 

 Since “accuracy” here refers to a focus of the user, it can refer just as much to listening 

and reading as to speaking and writing. 

 The “quality” of language produced or of comprehension is irrelevant to the 

distinction. 

 Just as native speakers monitor, so monitoring may take place during fluent work, but 

only if it has the same intention as it has for native speakers. (p. 52, 53) 

For learners to achieve accuracy in a foreign language, they should respect all of 

grammatical rules, phonetics variation, linguistic feature, because accuracy goes through 

various steps for its better achievement. Learners could not use a language accurately without 

a better understanding of the different aspect of language or what aspect are involved in 

learning a foreign language, which are mentioned before. 

3. Advantages of Speaking Skills 

Although learning English as a foreign language consists of four basic skills speaking 

remains the most effective one for learners, according to Srinivas Rao (2019) the ability to 

speak fluently provides them with numerous advantages such as: 

 To be active participants inside the classroom in pair or group activities and debates. 
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 To be able to provide an interesting speech on distinct occasions. 

 Critical thinking will be developed and increased between learners. 

 Emergence of interaction among learners all around the world. 

 Providing better opportunities for employment 

 To gain good performance in job interviews. 

 To prove self-identity inside the classroom. 

 To build up high self-confidence for learners. ( p. 12) 

4. The Importance of the Speaking Skill: 

Nowadays, communication has a great value and a great merit in the success in any 

field using language. Perfect and good communication is hard to achieve for learners without 

the use of language. Furthermore, learners cannot achieve or accomplish their goals without 

the proper use of language for better communication. Therefore, language is a basic 

requirement for people all over the world to communicate with one another. English being the 

international language best serves the purpose for communicating with people who are from 

distinct countries and continents.  

Among the four skills involved in learning a foreign language, speaking remains the 

most important one in the process of second language learning. Brown and Yuke (1983) said 

“speaking is the skill that students will be judges upon most in real life situation.” (p. 8) 

Therefore, the demand and requirement of teaching speaking skill in EFL setting increased 

due to the need of communication between learners in order to improve their speaking 

capacity and ability and to perform well in real life situation. 



Chapter Two                                                    Speaking Skill                                                                
 

32 

According to Bueno, Madrid, and Mclaren (2006), “speaking is one of the most 

difficult skills that language learners have to face” (p, 8). Speaking is considered as the most 

important skill in the four English language skills. Even if the learners learn the language for 

so many years, they find it difficult to speak in real time situation. There are many ways to 

overcome this. First of all, the EFL learners should understand the importance of the speaking 

skills and try to acquire them as they need, then to complete in this competition world.” i.e. 

one of the most difficult skills to obtain is speaking that learners may face in the process of 

learning a foreign language. Although learners learn the language for so many years, they still 

face difficulties in acquiring speaking fluently while communicating in real time situation 

when they are required. Firstly, EFL learners should understand and comprehend the merit 

and value of the speaking skill and try to acquire gradually until they attain the required level. 

In addition, learners need to share their ideas, thoughts, and beliefs with one another in an 

open discussion inside the classroom to fulfill their desires and needs. Therefore, as every 

English learner could improve and promote their speaking skill, and as their level of speaking 

skill highly improved, it would increase their chances to get a job because one of the assets of 

job’s selection is the applicant’s communication skills.  

Therefore, the importance of the speaking is that it promotes efficient communication. 

Learners would be able to use language fluently, accurately and will engage in classroom 

discussion, group discussion and debates. In addition, they are more likely willing to 

communicate orally in role-plays and to express their identity through monologues and 

dialogues.   

Bailey and Savage (1994) stated that Speaking is an “activity requiring the integration 

of many subsystems…all these factors combine to make speaking a second or foreign 

language a formidable task for language learners. Yet for many people, speaking is the central 

skill.” (As cited in Celce-Murcia, n.d, p.103) 
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Speaking also supports and encourages the learning of other skills. The reading 

competence, for instance, can be improved and developed, as well as, writing and listening. It 

was proved that learning speaking could help the development of the reading competence. 

5. Factors Influencing Learners’ Poor Mastery of Speaking Skill 

Speaking is one of the most important skills that must be developed to build an 

effective communication because people who know a language are usually referred to as 

speakers of that language. For that, both foreign language learners and teachers aim to achieve 

a satisfactory level in speaking English. However, many language learners find it difficult to 

express themselves and their thoughts in the spoken language effectively. Moreover, not all 

language learners can communicate effectively and accurately after many years of studying 

English and fail to produce acceptable utterances. This difficulty is not only due to the way 

ideas are generated and organized but also to other problems and factors that affect their 

speaking performance. In following lines, we will try to sketch the main factors behind 

learners’ poor speech performance. 

5.1. Lack of Motivation 

Throughout the past years, teachers have put the stress on motivation because it is the 

backbone of the learning process. Students take an important step on the trail to learning 

through motivation. This means that motivation is largely associated with achievements. 

Motivated learners make the learning process easier and effective for both teachers and 

students. Elliot, Kratochwill, Cook and Travers (2000) state, “Motivation is defined as an 

internal state that arouses us to action, pushes us in particular directions, and keeps us 

engaged in certain activities” (p. 332). 

However, a demotivated learner is someone who lacks deliberate effort and 

willingness for achieving some goals. In other words demotivation is related to a learner who 
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was once motivated but has lost his/her interest. The latter mainly results from certain reasons 

such as lack of time, absence of friendly environment, and inappropriate topic selection. As 

Rivers (1968) claims: “learners often have nothing to say probably because their teachers had 

selected a topic that is not appropriate for them or they do not have enough information about 

it” (p, 192). As a result, speaking skill, as an active dynamic language skill, can be strongly 

affected by the lack of motivation. 

5.2. Anxiety  

Among the different affective factors that may affect the foreign language learning in 

general and speaking in particular is anxiety. Brown (1994) described anxiety as a state of 

mind connected with “feelings of uneasiness, frustration, self-doubt and worry” (p, 8-9). 

Moreover, foreign language anxiety can be defined as “the subjective feeling of tension and 

apprehension specifically associated with SL contexts including speaking, listening, and 

learning” (Macintyre &Gardner, 1993, p. 284). Feelings of anxiety and nervousness are 

common among EFL learners; different learners with different levels of anxiety use various 

strategies while speaking a foreign language like the findings of Marwan (2016) on 

Indonesian students’ foreign language anxiety, shows that most of the learners experienced a 

certain degree of anxiety in their language learning. The existence of these kinds of feelings in 

the learners may prevent them from achieving the desired goal. For that reason, some learners 

speak in front of others without any anxiety, while others delay this activity until they have 

acquired enough knowledge, but some delay it forever and never speak a foreign language. 

Horwitzetal (1986) asserted that EFL learners may be good at learning and mastering 

different language skills but may have a mental block when it comes to speak the foreign 

language in public. In other words, speaking anxiety inhibits students from speaking because 

most of the students worry about making mistakes in pronunciation or vocabulary while 
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speaking English in classroom, they also become more anxious when they speak without any 

advance preparation and when they are exposed to immediate questions. Another point is that 

speaking anxiety may cause lack of self-confidence. Speaking anxiety “can negatively affect 

the students’ academic and interpersonal relationships as it provokes a tendency to withdraw 

from communication situation” (Swenson, 2011, p.1). 

5.3. Inhibition 

In classroom participation, foreign language learners are noticeably inhibited to talk or 

express their ideas in front of others in the target language. Such learners have a lot to say but 

something prevents them psychologically. Inhibition may be the most common factor that 

invade the foreign language contexts easily as littlewood (1999, p, 93) argues, “It is too easy 

in a foreign language classroom to create inhibition and anxiety”. Such factors generally refer 

to the feelings of shyness and great fear of making mistakes, especially speaking to a critical 

audience. This is due to the feeling of linguistic inferiority and to the ill development of the 

communicative skills. Ur (2000, p. 111) states that “learners are often inhibited about trying to 

say things in a foreign language in the classroom,  worried about, making mistakes, fearful of 

criticism or loosing face, or simply shy of the attention that their speech attracts.” In some 

cases, this inhibition pushes learners to prefer not to speak at all and remain silent. 

       Bowman et al. (1989, p. 40) also supported that view and asserted that in teaching 

speaking , teachers in general ask their learners to express themselves in front of the others. 

This situation makes them experience what is called “stress” while practicing in some 

speaking tasks. In addition, some of the reasons of inhibition are related to the student himself 

not to the target language. For instance, shyness may disturb the learners learning process 

even in his mother tongue. Nevertheless, the problem doubles in the foreign language classes 

since it is considered to be a favorable atmosphere for inhibition.  
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5.4. Mother Tongue Use  

       EFL learners find themselves facing another problem that really limits their capacities to 

speak correctly, which is the interference of the mother tongue. In cases where the majority of 

learners share the same mother language, they tend to use it inside and even outside the 

classroom rather than the target language since they feel more at ease. Therefore, learners will 

not be able to use the target language correctly if they keep borrowing words and terms of 

their mother tongue. According to Baker and Westrup (2003, p, 12) “Barriers to learning can 

occur if students knowingly or unknowingly transfer the cultural rules from their mother 

tongue to a foreign language.” 

In some EFL classes, learners tend to use their native language to speak and participate 

because they feel more comfortable and unstressed while speaking. In fact, this problem leads 

them to be passive listeners in the classroom. Consequently, learners will not develop their 

language abilities if they keep using their native language they will not speak, participate and 

share their ideas with the teacher or peers. 

Speaking is the most difficult task to master, but what makes it more difficult is 

thinking in the mother tongue while speaking. This obstacle is the chief concern of both 

teachers and learners. That is to say, this way of speaking will limit the acquisition of the 

foreign language due to the action of transferring structures and vocabularies from first 

language in an incorrect way. 

6. Activities That Promote Speaking in EFL Classes: 

Speaking in EFL classroom can be promoted by adopting a set of activities and 

techniques that can best facilitate communication for learners. These activities are given by 

the teacher to be applied by the learners should be based on collective rather than individual 

one. The teacher, for example, suggests activities and topics that he sees appropriate and 
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suitable to the learners’ needs and that may likely involve them in the speaking activities. 

Some of the techniques are discussion, role-play, and storytelling. These of activities can aid 

and provide a huge set of advantages and chances for learners in order to enhance speaking 

skills, once they respect and pay the required attention to how these techniques can be better 

applied. Hence, the teacher’s role is to guide and advice his learners about what they need to 

improve concerning speaking skills and how should they improve it. 

6.1. Discussion 

Discussion can open a wide range of communication and interaction, which allows 

learners to exchange ideas and share opinions. Discussion must involve all learners to 

participate besides teacher interference. So the teacher is the monitor of the classroom, it is his 

responsibility to provide learners with an effective kind of discussion. According to Harmer 

(2007): 

 Discussion can go through different parts such as Buzz groups, instant comment, formal 

debates, unplanned discussion, reaching a consensus. 

  6.1.1. Buzz groups: This kind of activity happens when learners try to expect the content of 

a reading text or what they understand when they have read it. 

  6.1.2. Instant comments: It deals with showing learners images or pictures at any stage in 

the lesson, then elect some learners to say what comes first to their mind. 

  6.1.3. Formal debate: Formal debate involves all learners to give their opinions about 

something, whether he/she agrees or disagrees about certain opinion, then each learner 

defends his opinion by providing convincing and persuasive arguments. 

  6.1.4. Unplanned discussion: It happens when the teacher did not prepare for any kind of 

discussion, which just happens suddenly in the middle of the session. 
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  6.1.5. Reaching a consensus: It gives learners full strength in taking quick decisions. (p. 

350, 351) 

According to thornbury(2005),  “The majority of teachers agreed that a good 

discussion is the one that occurs automatically or naturally, that would happen because of 

learner’s personal report  or about something that causes problems in a textbook.”(p. 102). 

Discussion can open the door to learners to overcome their weaknesses namely, shyness, and 

anxiety, since all learners are engaged. Hence, the learners’ package of vocabulary will be 

increased. This activity boosts the learners critical thinking, helps them take decision quickly, 

and learners will learn how to defend and express themselves in various distinct situations. 

  6.2. Role Play 

Another effective activity that can engage all learners in classroom participation and 

collaboration is role-play. In this activity, teachers suggest for their learners what kind of role-

plays they should perform. Learners prepare it then perform it in front of their classmates, 

with the full encouragement and support from the teacher. Hence, it is a kind of speaking 

practice.  According to Harmer (2007, p. 352) this activity makes learners self-reliant, 

encourages them to be responsible about themselves inside the classroom, provides him with 

opportunities to demonstrate their capacity and increases their self-confidence. In addition, it 

reduces learners’ hesitation, motivates them to engage more in the learning process. The 

teacher divides his learners into groups, each group consists of 5 to 6 members, and each 

member is given at least 5 to7 seconds to talk, so that the teacher can notice his learners’ 

speaking weaknesses, which need to be improved. 

       In role-play, learners can also bring materials such as microphones, pictures, designs 

depending on the kind of role-play they would perform. This activity, also known as 

simulation, makes learning more enjoyable and offers more entertainment for learners.  
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       Harmer (2007) stated, “Role-plays and stimulation can be used to support and promote 

general oral fluency or to guide learners for specific situations.” (p.353). they provide 

numerous chances for learners to practice communication in distinct social contexts and social 

roles: 

 Increase learners’ creativity. 

 Learners speaking fluency can be developed through role-play by the use of the 

wide range of language functions. 

 Through role-plays, learners could learn how they should interact in different 

situations. 

 It reduces learners’ stress while speaking inside the classroom. 

 It can be a source of encouragement and stimulation for learners to discover, 

create, and enrich their imagination, their personal needs and desires. 

 To overcome their weaknesses, such as shyness and hesitation. 

6.3. Storytelling 

       A more successful activity that can promote speaking in EFL classes is storytelling. It is a 

technique adopted by the majority of teachers in oral expression classes in order to test 

learners’ speaking proficiency and to figure out which aspect of speaking they have to 

improve. According to Rezende. L (2016, p. 28)  story telling provides students with 

tremendous chances to listen to language in its natural context and to introduce new words. 

Furthermore, stories can be a source of a deep impact on learners’ oral performance 

(listening& speaking).  The teacher asks his learners to talk about a story either from their 

own experience or from their imagination. So, everyone is required to write, outline and 
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organize his own ideas through brainstorming, drafting to form a coherent relevant story to 

talk about. Each student is free to bring whatever material he wants such as: videos, pictures 

so that the class wouldn’t be boring and would be a kind of entertainment. Those materials 

provide for student with a more relaxing environment to cope with while presenting. 

7. Teacher and Learner Talking Time 

       A foreign language class consists of communication in the classroom, pair or group work 

and other classroom activities that needs learner’s involvement so that the learners can learn 

the target language and use it properly. Teacher talking time refers to the time, that teacher 

spends talking in the class. On the other hand, student-talking time is the time learners spend 

talking rather than the teacher. The relative value of TTT and STT is a complex area because 

the learners need to practice the language but they also need an input from an effective 

language user and the teacher may be the main source of that input. 

7.1. Teacher Talking Time 

       One of the most important features inside a traditional EFL classroom is teacher talk. The 

latter refers to the language used by the teacher to address his learners in the classroom. 

Teacher talk has been widely accepted and many authors have helped to place teacher talk as 

a means of providing learners with the needed input in the second language especially in cases 

where the English is not spoken as the first language, so the possibilities for those learners to 

communicate in the L2 are limited. According to Angela (2013), “TTT provides students with 

input. Especially the possibility for the learners to communicate outside the classroom is 

limited” 

       Furthermore, the amount and type of talk L2 teachers do in their classrooms are 

dependent on both the specific goals of the syllabus adopted and their pedagogical principles ( 
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Nilton, 2005) .For instance if the lesson has non-conversational purposes like lecturing, here 

we can expect from the teacher to have 70 or 80 per cent of the class talk. However, the 

teacher should limit his talk to 20 or 30 per cent of the class time if the lesson is based on 

interaction and discussion. Although, TTT is seen as a valuable source of input for students 

especially in EFL contexts, the exceeding use of TTT will automatically limited the STT.  

7.2. Student Talking Time 

       By student talking time is meant “the time learners spend talking rather than the teacher.” 

(Siddqua, 2009).  Many modern language approaches support the idea of reducing the amount 

of TTT as much as possible in order to give learners the opportunity to speak and practice the 

new language because STT provides a number of possibilities in a language classroom; as Jim 

scrivenger (1994) suggest, “ students can learn to speak by speaking” (p. 85). Jeremy Harmer 

(2001) also puts emphasis on the importance of STT that “ getting students to speak-to use the 

language they are learning- is a vital part of a teacher’s job” (p. 4). Furthermore, in the 

language-learning classroom, teachers should create an environment where learners are no 

longer dependent on them, in other word, a learner-centered classroom. Giving much more 

time to learners to talk in the classroom is of great importance. For instance, learners will 

have much more interaction in the classroom, will rely more on their skills, and become more 

motivated. As a result, they establish their long-term memory. 

Conclusion 

       In general, the central goal of learning English language is to communicate with people 

all over the world. For that reason teachers put emphasis on teaching the speaking skill, in 

order to help learners to establish their abilities to receive and produce the target language, 

and to overcome their difficulties in speaking skill. 



Chapter Two                                                    Speaking Skill                                                                
 

42 

       Throughout the chapter, we have tried to explain many points concerning the speaking 

skill. First, we highlighted the main common definitions of speaking and it importance in 

learning the target language. As second step, we discussed some of problems that student face 

while learning the speaking skill. Some of them are related to the psychology of the students 

while others are related to the inadequate academic atmosphere. We demonstrated how those 

problems hinder the students’ ability to speak freely and correctly. Among the different 

activities used in the field of teaching speaking, we tried to put emphasis on the most used 

ones in the Algerian universities like discussions, role-play, and storytelling. In the last part of 

this chapter, we presented in narrow details the notion of teachers’ talking time and students’ 

talking time. Nowadays, it is essential to improve students’ achievement and develops their 

speaking skill, because the latter is the students’ profile through which their language can be 

judged and evaluated.  
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Introduction  

In this chapter, the light will be shed on the practical part that includes two 

questionnaires administered to both teachers and learners. The chapter aims at explaining and 

analyzing the data that have been collected. It also provides also the interpretation of the 

result by using tables and figures. The present work intends to elicit teachers and students’ 

opinions about techniques that could improve the speaking ability of EFL learners. 

1. Students’ Questionnaire 

1.1. Aims of the Questionnaire 

 This questionnaire is designed to attain information about students’ attitude and 

opinion about the different techniques adopted in the classroom. In order to test our 

hypothesis; whether the different techniques and tips adopted by the teachers in the classroom 

have an effect on enhancing student speaking abilities. 

1.2. Population and Sampling 

  Generally speaking, sampling refers to the selection of a given number of subjects to 

represent the whole concerned population. Dörniey (2007) defined a sample as “the group of 

participants whom the researcher actually examines in an empirical investigation” (p. 96). The 

population investigated in this study concerns a sample of third year students in the 

Department of English at the University of Mohammed Seddik Ben Yahia, Jijel.  The overall 

number of the students is about (263), and the sample consists of (50) students, randomly 

chosen for the investigation of the study.   
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1.3. Description of the Questionnaire 

The questionnaire contains nineteen (17) questions arranged in a logical way. The 

items required answers with dichotomies through close questions (yes/ no questions), multiple 

choice questions, and open questions (asking students to give their opinions or justify their 

answers). The questions are classified into three main sections that cover the variables 

selected. 

Section one: The Student s’ profile (Q1-Q2) 

 This section looks for general information about the target sample. Students were 

asked to evaluate their level in English (Q1) and then, they were asked to rate their experience 

learning English (Q2). In these questions, the respondents were asked to give a short answer 

or to tick the most appropriate answer. 

Section two: Learners attitude towards oral expression course (Q3-Q9) 

 The second section concerned the speaking skill and the difficulties that could face 

students in O.E course. In (Q3) respondent were requested to pick the most significant skill 

they need to improve and they had to explain their choices. In (Q4) and (Q5) the student were 

asked about their feelings in the oral class and if they were comfortable or not, and if “No”, 

they had to mention why they felt uncomfortable. In the following question (Q6), students 

were asked to describe the atmosphere in their classroom. In (Q7) respondent were asked how 

often they participated in the oral class. In (Q8) the students were asked to tick which 

speaking problem they faced most in OE class. In the last question of this section (Q9), 

students were asked about the frequency of their anxiousness while speaking. 
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Section three: Students’ Attitude towards Classroom Techniques (Q10-Q17) 

The first question of this section, deals with the allotted time to the OE and whether it 

is sufficient or not (Q10). The next question (Q11), seeks information about who talks most in 

the classroom. In (Q12), the students were requested to tick the frequency of the opportunity 

given to them by their teachers to participate in the classroom. Then, in (Q13) respondents 

were asked to describe the nature of the relationship that exists between them and their 

teacher. In (Q14), participants were requested to tick the techniques used most by their 

teachers. Later, in (Q15) student were asked to what extent the techniques adopted by their 

teacher encouraged them to participate. In (Q16), students were requested to mention some 

techniques that they think are useful and explain why. The last question (Q17), was devoted to 

free comments by learners; they were asked to add any suggestions or comments if they 

wished.   

1.4. Administration of the questionnaire 

 Since the possibility of putting the entire population under investigation is quite 

improbable. The questionnaire had been administered to third year LMD students of the 

English language at the University of Mohammed Seddik Ben Yahia, Jijel. For that purpose, 

the selection of the population is based on the consideration that the third year students have 

already been exposed to different classroom techniques by their teachers in the previous years 

(first and second year) which allow them to practice the language in the classroom. In 

addition, they are already aware of the strategies and activities that could help them to 

enhance their speaking skill. This questionnaire was distributed to (50) students which 

represent our sample from the whole population that is about (263) students. 
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1.5. Data Analysis of Student’s Questionnaire 

Section one: Students’ background information 

Item one: How do you evaluate your level in English? 

Table 01: Students’ Evaluation of Their Level in English  

 Number Percentage 

Very Good 8 16% 

Good 24 48% 

Average 17 34% 

Poor 1 2% 

Total 50 100% 

 

 

The data from the table (03) shows that approximately half of students claims that their level 

in English is good while (8) participants consider their level in English as a very good making up 16% 

from the total sample. (17) Students representing 34% indicate that their level in English is average 

and only (1) of the participants consider their level to be poor. Therefore, this shows that the majority 

16%

48%

34%

2%

graphe 01: Students' Evaluation of Their Level in English

Very Good

Good

Average

Poor
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of students evaluate their level in English above average; this result was expected since the students 

under investigation are specialized in English.  

Item Two: How do you rate your experience? 

Table02: Students’ Evaluation of their Experience  

 Number Percentage 

Positive 42 84% 

Negative 0 0% 

Difficult 8                      16% 

Total 50 100% 

84%

0% 16%

graphe 02: Studeents' evaluation of their experience 

Positive

Negative

Difficult

 

 The table above reveals that (3) participants see their experience in learning English as 

a difficult one and that represents 16%. While 84% of students from the total agree on getting 

a positive experience and none of the participants have a negative experience. This gives the 

impression that the majority of participants are enjoying English learning; this may be due to 

its valuable position of English in the world. 
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Section two: Learners attitude towards oral expression course 

Item three: Which language skill do you need to develop most? 

Table 03: Students’ Favourite skill 

 Number Percentage 

Speaking 30 60% 

Listening 9 18% 

Writing 10 20% 

Reading 1 2% 

Total 50 100% 

60%18%

20%

2%

graphe 03: students' needs in language skills   

Speaking

Listening
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 For this question the target students were asked to mention one language skill they 

want to improve. The table indicates that (30) respondents with the percentage of 60% prefer 

the speaking skill to master most. While, (10) students representing20% of the whole sample 

picked the writing skill. The third category is equivalent to 18% believe that listening is the 

skill that must be developed. However, the reading skill was selected only by one student. 
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 From the result above we conclude that improving speaking is one of the main 

purposes that the majority of students want to achieve because languages in general are 

considered to be means of communication. This raises the possibility that the more the 

students master the speaking skills in English; the more they feel satisfied about their 

learning achievements. 

 In addition to what have been said, students give several justifications for choosing the 

speaking skill. Among them: 

 Speaking plays a fundamental role during communication. 

 To be a native-like speaker. 

 I lose words while taking; I want to overcome this problem. 

 A good student must be able to speak fluently. 

 I want to impress people when I speak. 

 I want to make smooth conversations. 

 People judge your level in English according to your speaking competence. 

Item four: Do you feel comfortable in the oral class? 

Table 04: Students’ Feelings in Oral Class 

 Number Percentage 

Yes 37 74% 

No 13 26% 

Total 50 100% 
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74%
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Graphe 04: Students’ Feelings in Oral Class 
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   This question is about feeling comfortable in the oral class.  It is noticeable that (37) 

cases making up the highest percentage 74% select yes they feel comfortable. This could be 

explained by the friendly environment that teachers create during the oral session. While the 

rest of participants representing 26% claim that they are not comfortable because they feel a 

little bit anxious or afraid of making mistakes especially in front of their classmates. 

Item five: If uncomfortable say what makes you feel so? 

Table 05: Students’ Justification of Feeling Uncomfortable 

 Number Percentage 

Teacher 4 30.76% 

Classmate 9 69.23% 

Total 13 100% 
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 The aim of this question is to know why student feel uncomfortable in the oral class. 

This question was addressed to 13 students whose answer was no in the previous question.(9) 

Student making up 69.23% state that their classmates are the main reason for being 

uncomfortable in oral class. These findings confirm what has been stated in the previous 

table. On the other hand (4) participants consider the teacher as the major reason of their 

complexity. 

Item six: How do you describe the atmosphere in your class? 

Table 06: Students’ Description to Classroom Atmosphere  

 Number Percentage 

Friendly 31 62% 

Stimulating 5 10% 

Boring 14 28% 

Total 50 100% 
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 The scores obtained in this item clearly show that (31) students with the percentage of 

62% described their classroom atmosphere as friendly. Generally, the oral class requires a 

friendly environment in which the teachers create a pleasant atmosphere in order to motivate 

their students and help them to speak freely. While (14) students representing 28% declared 

that their oral sessions are boring.  It is remarkable that in oral sessions there are two types of 

learners. Some learners consider oral session as a chance to express themselves freely. These 

students are active and brave to interact. For The second type of learners oral session is an 

obstacle and these are generally passive, shy, or anxious learners especially in some situations 

when they need to go out of their comfort zone. (5) Remaining students declare that their 

classroom environment is stimulating, meaning that they feel no difference between the 

environment of oral session and other theoretical sessions. 
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Item seven: How often do you participate in oral course? 

Table 07: Students’ Participation in Oral Course 

 Number Percentage 

Often 21 42% 

Sometimes 24 48% 

Rarely 3 6% 

Never 2 4% 

Total 50 100% 
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 Table (09) shows that (21) students making up 42% state that they often participate. 

This indicates that those learners are aware of the importance of the positive interaction in the 

classroom in improving their speaking skill. The overwhelming majority of the participants in 

our sample (24) students representing 84% claim that they participate sometimes in oral 

classes, maybe, due to the different activities and topics chosen by the teacher. While (3) 

participants making up 6% confess that they rarely participate. The remaining students 

making up 4%, state that they never participate in oral class. This is because of many reasons 

such as; they are not risk takers, they don’t have much vocabulary, or simply not motivated. 
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Item eight: what is the speaking problem student’s face most in oral expression class? 

Table 08: Students’ Problems in Speaking Abilities 

 Number Percentage 

Anxiety 22 44% 

Lack of motivation 10 20% 

Mother tongue use 09 18% 

Inhibition 02 4% 

Lack of vocabulary 03 6% 

Self-Confidence 04 8% 

Total 50 100% 

44%

20%

18%

4% 6%
8%

Graphe 08: Students' problems in Speaking Abilities

Anxiety

Lack of motivatio

Mother tongue use

Inhibition

Lack of vocabulary

Self-Confidence

 

The purpose of this question is to show the most difficult speaking problem students 

face inside the oral expression class. The big amount of answers 44% revealed that students 

suffer from anxiety and 20% indicated that they suffered from lack of motivation. Mother 

tongue use is the other speaking problem that students face as 18%, while only 4% of all 

participants struggle from inhibition and 6% face lack of vocabulary. The rest 8% answered 

with self-confidence. 
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  Item nine: Do you feel anxious while speaking? 

Table 09: students’ Anxiety while Speaking  

 Number Percentage 

Always 35 70% 

Often 06 12% 

Sometimes 06 12% 

Never 03 6% 

Total 50 100% 

 

 

The result shows that most of the students 70% always feel anxious while participating 

in the oral expression session; however an equal proportion of student’s answer they are often 

as 12% and sometimes12% feel anxious. The rest of them said they didn’t feel anxious at all. 

 

 

70%

12%

12%
6%

Graphe 09: students' anxiety while speaking

Always

Often

Sometimes

Never
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Section three:  Student attitude towards classroom techniques 

 Item ten: Do you think that the allotted time to the oral expression session is sufficient? 

Table 10: Allotted Time Sufficiency to O.E  

 Number Percentage 

No 17 34% 

Yes 33 66% 

Total 50 100% 

34%

66%

Graphe 10: Allotted Time Sufficiency to O.E

No

Yes

 

By this question, we aim to know whether the time allotted to oral expression module 

is sufficient or not in order to improve their speaking skills. In consequence of this question, 

we found that the majority of participant declared that the time allotted to oral expression is 

not sufficient, whereas 28% mentioned that the time devoted to oral production module is 

sufficient. 
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  Item eleven: who does most of talk in the classroom? 

Table 11: Frequency of Speaking English inside Classroom 

 Number Percentage 

Teacher 17 34% 

Student 33 66% 

Total 50 100% 

34%

66%

Graphe 11: Frequency of Speaking English Inside the 
Classroom

Teacher 

Student

 

The result of this question shows that most of students 66% declared that most of the 

talking in the oral session is done by the students, while 34% said it is the teacher who talks 

most inside classroom. 
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 Item twelve: Does the teacher give you the opportunity to interact in the classroom? 

Table 12: Students’ interaction opportunities  

 Number Percentage 

Always 31 62% 

Sometimes 19 38% 

Total 50 100% 

62%

38%

Graphe 12: Students' interaction opportiunities

Always

Sometimes

 

In this question, we want to figure out how often the teacher gives students the chance 

to interact with each other in oral session. More than half of the participant 62% answered 

with always, the rest of them 38% said sometimes. 
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  Item thirteen: How do you describe the relationship between you and your teacher? 

Table 13: student-teacher relationship 

 Number Percentage 

Excellent 09 18% 

Good 17 34% 

 Friendly 08 16% 

Normal 12 24% 

Bad 04 8% 

Total 50 100% 

18%

34%
16%

24%

8%

Graphe 13: student- teacher relationship 

Excellent

Good

Friendly

Normal

Bad

 

The results of this question show that only 18% of participant declared their relation 

with the teacher is excellent, and 34% argued that they have a good relation with the teacher. 

16% of participant view their relation with the teacher as friendly; however 24% said their 

relation is a normal one that should be built on respect. The rest of student 8% said that it is a 

bad relation.  
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Item fourteen: Which of the following techniques does your teacher use most? 

Table 14: The most used techniques by the teacher 

 Number Percentage 

Discussion 44 88% 

Role play 05 10% 

Debates 01 2% 

Total 50 100% 

88%

10%

2%
0%

Graphe 14: The most used techniques by the teachere 

Disscussion

Role play

Debates

 

The result obtained from this question denote that 88% of the participant use 

discussion around topics in the oral session and 10% declared they practice speaking through 

using role plays, the rest 2% informed they are familiar with using debates. 
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 Item fifteen: To what extent do the techniques adopted by the teacher encourage you to 

participate in the classroom? 

Table 15: Students’ attitude towards efficiency of the classroom techniques  

 Number Percentage 

Very much 30 60% 

Not much 04 8% 

A little 10 20% 

Not at all 06 12% 

Total 50 100% 

60%

8%

20%

12%

Graphe 15: Students' attitude towards efficiency of the 
classroom techniques

Very much

Not much

A little

Not at all

 

  Through this question, we wanted to investigate to what extent the techniques adopted 

by the teacher encourage learners to participate in the oral session. More than half of the 

students 60% answered with very much. Whereas, 8% said that this techniques didn’t 

encourage them so much and 10% declared that they help them a little, while 12% view that 

these techniques didn’t encourage them at all. 
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Item sixteen: Mention some techniques that you think are the most useful? Why? 

Table 16: Students’ favorable techniques 

 Number Percentage 

Language games 18 36% 

Audio-visual techniques 4 8% 

Discussions 15 30% 

Group-work 2 4% 

Presentations 3 6% 

Story telling 2 4% 

Role PLAY 6 12% 

Total 50 100% 

 

36%

8%30%

4%

6%
4% 12%

Graphe 16: Students' favorable techniques

Lnguage games 

Audio-visual techniques

Disscussions

Group-work

Presentation

Story telling

Role play

 

 The point of this question is to know the techniques that students think are useful and 

helpful. Consequently, 36% of the participant viewed language games as the most useful 

techniques; while 8% of the students answered it was the audio visual techniques such as 
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songs and videos. Another percentage 30 % went with discussion and 4% said it was group 

work. Presentation is the other activity which student prefer as 6% and storytelling as 4%. The 

rest of participant answered role-plays as 12%. 

Item seventeen: Would you add some recommendations about this subject?  

At the end of the questionnaire, we left free space for students to make any 

suggestions on either what they have been asked about or on what we might have missed. 

Unfortunately, the majority of them (80%) wrote nothing or wished us good luck. As an 

attempt to be objective, we thought that mentioning their suggestions and opinions as they 

were given on the questionnaire sheet would be better. They said: 

 The students very often hate the oral expression (O.E) classes because of the 

teachers’ attitude towards them. For example, some teachers either don’t give 

them the chance to speak or focus only on certain group of student. So the 

teacher must give equal chances to all students and create friendly atmosphere. 

 Teacher should provide plenty of techniques in order to give opportunities for 

all students. 

 In the O.E session, teachers concentrate only on students’ presentations and 

ignore other techniques that help us to improve our speaking skill. 

 I recommend devoting more time, materials, and aid to help the students 

overcome their weaknesses. 

 We should have more time for developing our oral abilities. 

 O.E is a very important module, but the time devoted for it is not sufficient. I 

really hope they will take it into consideration. 
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 The time is not enough. 

 Teachers are part of building future teachers. And the techniques they use are 

very important. 

 Some students do not participate because of the lack of vocabulary. 

 Perhaps the teacher should add some role-plays to better concentrate and have 

fun while studying. 

1.6. Results Interpretation 

 In the light of the significant results of the study, we can notice that there are a mix 

level in the students’ abilities. The results also show that the students have a positive 

experience in learning English. This means that learners are satisfied with the efforts done by 

the teacher as well as the teaching programs. 

As it is clear in the answers obtained from the questionnaire, the speaking skill is the desired 

skill to develop. Students consider mastering the speaking skill as mastering the language and 

that their level will be judged according to their speaking abilities. In addition, students don’t 

feel comfortable with each other mainly because of the varying levels even though the 

majority confirmed that the classroom environment is friendly and stimulating and that they 

often participate. 

Despite the fact that student consider the speaking skill the measure of knowing the language 

and they give it more effort; they encounter numerous difficulties. One of the main problems 

they face when speaking English is anxiety; here the teachers’ role is of utmost importance. 

They must help students overcome this problem by giving them time to think and to 

reformulate their ideas.  
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The majority of student show their dissatisfaction about the Time allotted to the O.E course in 

the department of English to its full practice, which really needs to be taken into 

consideration. 

Techniques adopted by the teacher in the classroom are very influential in developing the 

students’ speaking skill. Hence, the tips to be used most should be discussion and role-play. In 

discussion students give different point of view and they are asked to argue them , so the topic 

to be discussed with student is either prepared on the way of classroom or created once the 

teacher meets his students. In addition, role play encourages students to feel free, mature, and 

capable of going beyond performance to writing scenarios for their own. The O.E session 

represents a kind of relaxing time for the majority of students. For that reason, teachers ought 

to adopt those two techniques in order to let students choose what to speak about and to give 

them opportunities to speak and participate in the classroom. On the other hand, some 

students claim that they enjoy language games because they reduce stress and anxiety and 

create a comfortable environment. 

2. Teachers’ questionnaire  

2.1. Aims of the questionnaire 

This questionnaire is an investigation tool for gathering data about teachers’ attitude 

and strategies toward the importance of the classroom tips and techniques they adopt. The aim 

is to test our hypothesis; whether the different techniques and tips adopted by the teacher in 

the classroom have an effect on enhancing student speaking abilities. 

2.2. Population and sampling  

 Five O.E teachers answered the questionnaire. The questionnaire was anonymous, 

nevertheless, the respondents were asked to give some personal information like specifying 
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their gender and degree. The teachers were from the department of English, University of 

Mohamed Seddik Ben Yahia, Jijel, and were chosen randomly. 

2.3. Description of the questionnaire 

 The questionnaire was administered to teachers of the OE module to explore their 

ideas and opinions towards the different items. It contains sexteen (16) questions divided into 

two (3) sections. 

Section one: speaking skill (Q1-Q9) 

 This section aims to find out which of the four skills is given more importance (Q1). 

In (Q2) and (Q3) the respondent were asked to specify which language skill is difficult to 

teach and to mention their personal strategies to deal with these difficulties if they have any. 

Teachers were also asked if they agree with the idea that in order to learn a language, students 

have to speak it (Q4). In (Q5) teachers were asked about the time they devote to speaking in 

their class. In (Q6) respondents were asked to tick the frequency of their talk in the classroom 

In (Q7) teachers were asked to tick which aspect of speaking they focus on most in classroom. 

In (Q8) the respondent were requested to tick the speaking problem that students face most in 

the O.E class. In the last question in this section (Q9) teachers were asked to mention how 

often they help their students to overcome their problems. 

Section two: classroom techniques (Q10-Q13) 

 This section was devoted to the techniques used in the classroom. The (Q10) was 

devoted to see if the teachers tried to create a friendly atmosphere in the classroom. In (Q11) 

the respondents were asked to explain the importance of communicative activities in the EFL 

process. In the next question (Q12) teachers were asked if it was possible to make all or the 

majority of the students participate in the speaking activities. The final question (Q13) 
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teachers were asked to choose the speaking techniques they used most to facilitate speaking in 

the classroom and to mention any other techniques that were not mentioned.  

2.4. Administration of questionnaire 

 In addition, there has been also a questionnaire designed for teachers which was 

composed of 16 questions, attempting to reveal their points of view of the importance of the 

different tips and techniques they used to facilitate speaking for third year EFL learners, and 

to reinforce the speaking skill. 

2.5. Data Analysis of Teacher’s Questionnaire 

Section one: the speaking skill 

Item one: which of the four skills is given much importance in teaching English? 

Table 17: the most important skill in English department 

 Number Percentage 

Listening 01 20% 

Speaking 03 60% 

Writing 01 20% 

Reading 00 00% 

Total 05 100% 

 

Through this question, we wanted to know the point of view of the teachers about the 

most important skill. Most of the teachers (60%) considered speaking as the most important 

one, followed by listening and writing by (20%) for both. 
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Item two: As a university teacher, which of the four skills is difficult to be taught? 

Table 18: the most difficult skill to be taught 

 Number Percentage 

Speaking& reading 03 60% 

Listening 02 40% 

Total 05 100% 

 

Concerning this question, teachers said the skills that are difficult to be taught are 

speaking and reading as (60%) and (20%) indicated that listening is the skill which is difficult 

to be taught. 

Item three: Do you have any personal strategy to deal with this difficulty? If yes what 

are these strategies? 

Table 19: teachers’ personal strategies  

 Number Percentage 

Yes 03 60% 

No 02 40% 

Total 05 100% 

 

This question is designed to know if the teachers have any strategies to deal with the 

difficulties when teaching any of the four skills, and aims to identify these strategies. Most of 

teachers answered by yes (60%) they have strategies, and the rest (40%) answered with no. 

Justification: 
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 I always try to use techniques that overcome any difficulty. 

 In order to overcome the difficulty of speaking for the students, the teachers have to 

create a comfortable relaxing environment to gain some confidence, engage them in 

small groups, the use of communicative games. 

 So as to overcome speaking difficulties for students, teachers should create a friendly 

environment and involve all the students in some activities such as: discussion, role 

plays. 

Item four: Do you agree that in order to learn a language, student have to speak it? 

Table 20: Teacher’s opinions toward learning a language 

 Number Percentage 

Strongly agree 03 60% 

Agree 02 40% 

Disagree 00 00% 

Total 05 100% 

 

According to the result in the table above, most of teachers (60%) strongly agree that 

when learning a language, a student must speak it. (40%) of the teachers answers agree. 
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Item five: What percentage of time did you devote to speaking in your class? 

Table 21: The teacher allotted time devoted to speaking 

 Number Percentage 

Always 04 80% 

Sometimes 01 20% 

Rarely 00 00% 

Total 05 100% 

 

By this question we seek to know how much time is devoted by the teachers to 

speaking in the classroom. From the result obtained, the majority of teachers (80%) said that 

they always devote time to speaking, while (20%) answered by sometimes. 

Item six: In the classroom you are the one who talk? 

Table 22: Teachers’ Frequency of Speaking Inside the Classroom 

 Number Percentage 

Most of the time 00 00 

Sometimes 04 80% 

When it is necessary 01 20% 

Total 05 100% 

 

The purpose behind this question is to reveal whether the teacher is the only one who 

speaks inside classroom. (80%) of teachers said that they sometimes speak in class. And the 

rest (20%) said they speak when it is necessary. 
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Item seven: which of these aspects do you focus on most in classroom? 

Table 23: the most focused speaking aspect in the classroom   

 Number Percentage 

Fluency 1 20% 

Accuracy 0 0% 

Both of them 4 80% 

Total 5 100% 

 

As it is shown in the table 27 the teachers are asked to select speaking aspects they put 

stress on in the classroom. The overwhelming majority of them go for both accuracy and 

fluency making up 80%. This implies that oral teachers give value to speaking aspects equally 

since they support the speaking skill of the learners. Only one teacher chooses fluency. 

Item eight: what are the speaking problems that the students face most in oral 

expression class? 

Table 24: Speaking problems encounter by the students  

 Number Percentage 

Lack of motivation 2 40% 

Inhibition 1 20% 

Mother tongue interference 2 40% 

Anxiety 2 40% 
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 In this question teachers opt for more than one option. Two teachers choose anxiety 

the latter has different reasons for instance shyness, stress, and lack of vocabulary. They add 

also lack of motivation as a speaking obstacle that learners encounter in the classroom. Two 

respondents claim that the mother tongue interference is the main problem that students face 

due to the great position of Arabic in the Algerian society and since they have dealt with it 

before English. One teacher goes for inhibition. 

Item nine: how often do you help student to overcome their speaking problems? 

Table 25: teachers help for students 

 Number Percentage 

Always 5_ 100% 

Sometimes 0 0% 

Never 0 0% 

When necessary 0 0% 

Total 5 100% 

 

According to the findings presented in the table above all the teachers agree that they 

help their students  to overcome their speaking difficulties using maybe diffrent personal 

strategies and techniques. This result was expected first because the main role of the teacher is 

to guide his students to a native like perfrmance, second because oral sessions are commonly 

learner-centred classes.This  helps in discovering speaking problems and facilitate correcting 

them. 
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Section two: classroom techniques 

Item ten: do you try to create a friendly atmosphere in the classroom? 

Table26: classroom atmosphere 

 Number Percentage 

Yes 5 100% 

No 0 0% 

Total 5 100% 

 

All the teachers ensured that they try to create a friendly enviornment in their classes 

because the O.E module requires such an atmosphere in order for student to overcome their 

psychological problems. 

Item eleven: What is the importance of communicative activities in the EFL process? 

 All the teachers participating in the questionnaire agree that communicative activities 

are very important.  According to their answers, communicative activities help to make all the 

students from different levels engage in the process of learning which facilitate learners’ 

interaction. They also assist in creating an active environment in the class. 
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Item twelve: Is it possible to make all or the majority of the students participate in the 

speaking activities? 

Table 27: teachers’ possibility to make all the students participate 

 Number Percentage 

Yes 5 100% 

No 0 0% 

Total 5 100% 

 

The table above exhibits the general answers given by the teachers about the 

possibility of making the majority of the students participate in the classroom. The result was 

not surprising because all the teachers answered positively. According to teachers it is not 

impossible to encourage most of the students to express themselves in the oral sessions using 

different classroom techniques that satisfy all types of learners. 

Item thirteen: what are the speaking techniques do you use most to facilitate speaking in 

classroom? 

Table 28: the speaking techniques the teacher adopt 

 Number  Percentage 

Presentation 2 40% 

Role play 5 100% 

Discussion 4 80% 

Pair-group work  3 60% 
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The previous table was designed to break a whole into parts and find out which 

speaking techniques teachers adopt. It is noticeable that all the teachers use role play 

technique in the classroom. A considerable number of the teachers 80% adopt discussion as 

an essential tip in the class. Since both techniques provide real life situations using daily 

conversations. In third and fourth place we have pair-group work and presentations. 

Concerning the other techniques, the teachers mentioned: the use of films and videos, free talk 

among students, communicative games, and five minute talk. 

2.6. Results interpretation  

Based on the data gathered and analyzed from the teacher questionnaire above, some 

facts were revealed concerning teachers’ attitude toward facilitating and generating speaking 

in EFL the classes by adopting different tips and techniques. 

Most of these teachers claim that students need to develop their speaking ability. They 

considered it as the most difficult skill to teach. They asserted that in order to overcome this 

difficulty, all students should be engaged in collaborative works such as; group work, 

discussion, and communicative games to speak and to use the language, because the majority 

of teachers strongly agree that in order for students to learn a language they should speak it. 

Inside classroom, the talking time should be devoted to students. Most of teachers said that 

they sometimes talked in the classroom. Most teachers revealed that they focused on both 

fluency and accuracy in order to assess student oral proficiency. 

All the teachers confirmed that they always helped students to overcome the speaking 

problem that they face most such as lack of motivation, by creating a friendly environment. In 

addition, all the teachers confirmed that communicative activities has a great importance in 

EFL process and are very effective in helping and encouraging students to participate in oral 

class and engage them all in the speaking activities. 
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3. Limitations of the study 

 The present study aimed at exploring the attitude of both teachers and students 

towards the effectiveness of classroom techniques in facilitating the speaking skill, 

accordingly, some difficulties were encountered. First, because of the current situation of the 

world (Corona virus or Covid19) we were obliged to use only one instrument for collecting 

data; which is the questionnaire. Initially we planned to classroom observations as well. 

Second, the questionnaires for both teachers and students were conducted online not handed 

and this caused several obstacles for us. In addition, the sample size was small, only fifty 

students and five teachers participated and they may not represent the majority of the 

population. 

Conclusion 

This chapter exposes the nature of the teaching and learning process as far as the 

productive skills are concerned. It represents the empirical phase of this study. In short, the 

data collected from both students’ and teachers’ questionnaires show that the different 

techniques adopted in the classroom are very effective in facilitating the students’ oral 

proficiency. The analysis of both questionnaires reveals that the classroom techniques have a 

positive impact on the students’ speaking ability. They encourage students’ participation, 

promote confidence, and prepare student for real life communication. Moreover, they provide 

the students with the opportunity to use the target language. Finally, the results matched the 

initial predictions.   
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General Conclusion 

Learning foreign languages has always been of great importance to human beings. The 

need to learn foreign languages is as old as human history itself. People learn foreign 

languages for different purposes (education, career promotion, immigration etc...). Learning a 

language means using it to interact, to communicate with others to express feelings, emotions 

and exchange ideas. Nowdays, English is the language that people around the world strive to 

learn and excel in it.  

    Communication is considered as an essential component of the teaching of English as a 

Foreign Language. Most learners are interested in the module of oral expression that enables 

them to enhance and improve their speaking proficiency through the use of many tips and 

techniques such as: classroom interaction, authentic materials, social media, and role plays. 

All of these can assist in facilitating and generating speaking in the EFL classroom, to 

promote and improve learners’ fluency and accuracy. 

Speaking is a productive skill that learners should develop to communicate effectively. It is 

considered as the most important skill among the other ones involved in learning a foreign 

language. Teachers attempt to use the most efficient and beneficial strategies and activities 

such as; language games, discussion, and role play  in order to help learners achieve 

communicative effectiveness. They do so through adopting and following the most 

appropriate approaches to achieve that goal 

In the analysis of the data collected, starting with the learners’ questionnaire, our hypothesis 

has been confirmed. In the light of the answers obtained from both the learners’ and the 

teachers’ questionnaire confirmed that the different techniques and tips used inside the 

classroom are really helpful, for they facilitate and generate speaking and upgrade the 
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students speaking proficiency. To sum up, the findings of this study responded the previously 

formulated research questions that the different classroom techniques can be effective to 

facilitate and improve the learners’ speaking ability. 
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Appendices A 

Student’s Questionnaire 

 Dear students, 

This questionnaire aims at investigating the effectiveness of the oral expression module in 

improving the EFL learners’ speaking proficiency, and the extent to which the techniques 

adopted in the oral classroom can help develop their speaking skill. 

  This questionnaire is a part of our research. Your answer will be of great help to our work, 

and be sure that this questionnaire is anonymous. You are kindly requested to respond 

truthfully to the questions bellow by ticking the right answer. Thank you in advance for your 

collaboration. 

Section one: personal information 

1) How do you evaluate your level in English? 

a- Very good 

b- Good  

c- Average  

d- Poor 

2) How do you rate your experience? 

a- Positive  

b- Negative  

c- Difficult 



Section Two: Learners attitude towards oral expression course  

3) Which language skills do you need to develop most? 

a- Speaking  

b- Listening 

c- Writing 

d- Reading 

please, justify 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………….. 

4) Do you feel comfortable in the oral class? 

a- Yes 

b- No  

5) If uncomfortable say what makes you feel so? 

a- The teacher  

b- Your classmates 

6) How do you describe the atmosphere in your class? 

a- Friendly 

b- Stimulating 



c- Boring 

7) How often do you participate in the oral expression course? 

a- Often 

b- Sometimes 

c- Rarely 

d- Never 

8) What is the speaking problem student’s face most in O.E class? 

Anxiety  

Lack of motivation  

Mother tongue use  

Inhibition  

Other…………………………………………………………………………………………… 

9) Do you feel anxious while speaking? 

a- Always 

b- Often 

c- Sometimes 

d- Never 

 

 



Section three: Student attitude toward classroom techniques 

10) Do you think that the allotted time to the oral expression is sufficient? 

a- Yes 

b- No 

Any suggestions 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………… 

11) Who does most of the talk in the classroom? 

Teacher  

Student   

12) Does the teacher give you the opportunity to interact in the classroom? 

 a- Always  

b- Sometimes 

c- Never 

13) How do you describe the relationship between you and your teacher? 

a- Good 

b- No relation 

 



14) Which of the following techniques do your teachers use most? 

a- Language games  

b- Role play 

c- Discussion 

d- Pair and group work  

15) To what extent do the techniques adopted by the teacher encourage you to participate in 

classroom? 

…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
……………….. 

16) Mention some techniques that you think are the most useful?  Why? 

………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………….. 

17) Would you add some recommendations about this subject? 

………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………… 

  

 

        

 

 



Appendices B 

Teacher’s Questionnaire 

Dear teachers, this questionnaire serves as a data collection tool for a research work that 

investigates the extent to which the techniques adopted in the oral classroom can help develop 

the EFL learners’ speaking skill. We would be grateful if you take the time and energy to 

share you experience and answer the questions below. This questionnaire is, of course, 

anonymous and confidential. Your answers are very important and will be of much help for 

the completion of this work. 

Please, tick (  ) the choice that best represents your answer and give full answer where 

necessary. 

Thank you very much in advance. 

Section one: speaking skill 

1) Which of these four skills is given much importance in teaching English? 

 Listening 

 Speaking 

 Writing 

 Reading 

2) As a university teacher, which of the above four skills is difficult to teach? 

.......................................... 

3) Do you have any personal strategy to deal with this difficulty? 



 Yes 

 No 

If yes, what are these strategies? 

.......................................................................................................................................................

.......................................................................................................................................................

.......... 

4) Do you agree that in order to learn a language, student have to speak it? 

 Strongly agree 

 Agree 

 Not agree 

5) How much time did you devote to speaking in your class? 

......................................................................................... 

6) In the classroom, you are the one who talks: 

 Most of the time 

 Sometimes 

 When it is necessary 

7) Which of these aspects do you focus on most in classroom? 

 Fluency 

 Accuracy 



 Both of them 

8) What are the speaking problems that the student faces most in oral expression class? 

 Lack of motivation 

 Inhibition 

 Mother tongue interference 

 Anxiety 

9) How often do you help student overcome their speaking problems? 

 Always 

 Sometimes 

 Never 

 When necessary 

 

Section two: classroom techniques 

10) Do you try to create a friendly atmosphere in the classroom? 

 Yes 

 No 

11) What is the importance of communicative activities in the EFL process? 

.......................................................................................................................................................

.................................................................................................................................  



12) Is it possible to make all or the majority of the student participate in speaking activities? 

 Yes 

 No 

13) What are the speaking techniques you use most to facilitate speaking in classroom? 

 Presentations 

 Role-play 

 Discussions 

 Pair-group work 

 Other..................................................................................................................................

.............................................................. 

                                                

                                                                                           

Thank you 

 



Résume 

 Dans le processus d’enseignement/apprentissage des langues, l’accent est mis sur les 

compétences productives de parler et d’écrire, mais surtout sur la capacité de parler afin de 

faciliter la communication. La présente étude vise à examiner l’efficacité de l’utilisation des 

différentes techniques et activités de communication pour générer de la parole dans la classe 

de l’anglais langue étrangère ALE. Dans cette optique, trois chapitres entrent en jeu ; le 

premier et le deuxième chapitre présentent une revue de la littérature, tandis que le troisième 

chapitre tente d’analyser les données recueillies et de discuter les résultats principaux du 

questionnaire des élèves et des enseignants. L’hypothèse de cette recherche est que les 

apprenants seront en mesure de communiquer plus efficacement dans la salle de classe ALE 

lorsqu’ils seront exposés aux techniques les plus appropriées. Cette étude a été réalisée à 

l'aide d’une analyse quantitative et descriptive. Afin de recueillir des données, les chercheurs 

ont utilisé un questionnaire adressé aux enseignants et aux étudiants d’ALE. Les données 

requises ont été recueillies au moyen de questionnaires administrés aux )50(  étudiants de 

troisième année d’ALE et aux )5 ( enseignants d’ALE, l’Université Mohammed Seddik Ben 

Yahya. Les résultats ont montré que les élèves de troisième année anglais sont tout à fait 

conscients de l’importance des techniques de classe pour améliorer leur compétence orale. 

Dans une autre perspective, les enseignants d’ALE ont convenu que l’adoption de différentes 

techniques de classe est un moyen très efficace de renforcer la capacité d’expression Orale 

des élèves de troisième année anglais. En conséquence, l’analyse des résultats ont confirmé 

l’hypothèse de recherche et apporté des réponses à ses questions. 

 



 ملخص

ھذه األخیرة تعتبر ) الكتابیة و الشفھیة(اإلنتاجیة یتم التركیز بشكل كبیر على المھارات  اتعملیة تعلیم و تعلم اللغخالل 

تھدف ھذه الدراسة إلى معرفة فوائد و مدى تأثیر التقنیات و الوسائل  .مھارة و وسیلة ھامة في تسھیل عملیة التواصل

اعتمدنا في  على ضوء ذلكو .ة االنجلیزیةقسام اللغأساتذة في تحسین المستوى الشفھي للطلبة داخل األالمتبناة من طرف 

على  و ھما فصالن نظریان یحتویانالفصل األول و الثاني ة فصول و قد جاء في ثالثدراستنا ھذه على خطة تضمنت 

تم تحلیل البیانات التي تم وھو دراسة تطبیقیة حیث أما الفصل الثالث . مراجعة مكثفة للدراسات ذات الصلة بالموضوع

نون قادرین وتتمثل فرضیة ھذه الدراسة في أن الطلبة سیك. جمعھا و مناقشة النتائج الرئیسیة من استبیان الطلبة و األساتذة

ھذه الدراسة من تم تحصیل  .المالئمة األسالیبل اللغة االنجلیزیة عندما یتلقون على التواصل بشكل أكثر فعالیة في فص

لعینة  استبیان )50(خمسون بدراسة میدانیة من خالل توزیع من اجل جمع البیانات قمنا . خالل التحلیل الكمي و الوصفي

كید النتائج المتحصل علیھا قمنا أجل تأو من . -جیجل-نجلیزیة بجامعة محمد الصدیق بن یحيإمن طلبة السنة الثالثة لغة 

 أكدت .نجلیزیة لمقیاس التعبیر الشفھي بنفس الجامعةساتذة قسم اللغة اإلأ )5(خمسة  نیة تتمثل فيلعینة ثا ستبیاناضافة إب

نجلیزیة بجامعة جیجل لدیھم مواقف ایجابیة حول التقنیات و ساتذة اللغة اإلأن كل من طلبة و أ النتائج المتحصل علیھا

جل تطویر المھارات الشفھیة لدى الطلبة و یعتبرونھا من التقنیات ذات أقسام التعبیر الشفھي من أداخل  اةل المتبنئالوسا

.البحث ألسئلة أجوبةوفقا لذلك تؤكد نتائج البحث فرضیة الدراسة و تقدم . القیمة العالیة  

    


