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Abstract

The present study aims to evaluate the writing aomept of the first year secondary
school textbook of English “At the Crossroads” frosecondary school teachers’
perspectives. This study based on the hypothieaidhie more teachers base their teaching
using the textbook on the principles of the compeyebased approach and on their pupils’
needs and proficiency level, the more satisfie¢ thdl be with the writing component in
the textbook of English “At the Crossroads”. Thesdirtation is presented in the form of
three chapters. The first and the second chapigsse the theoretical aspects related to
the writing skill and textbook evaluation. The thichapter is practical and presents the
data collection procedure and the study findingsquestionnaire was submitted to a
sample of 25 secondary school teachers of Englig-Milia/Jijel district, with the intent

to know their views on the teaching of writing undkee present approach, and on the
writing component in “At the Crossroads”. The résutevealed that the teachers
acknowledged that they face some difficulties wh#aching their pupils writing. The
teachers also expressed their dissatisfactiontivétwriting parts included in the first year
textbook of English. Moreover, they reported tha first year textbook corresponded to
the principles of the competency-based approact, that most of them followed the
process approach to teaching writing, which dodsfulty match to what theory spells.
The teachers claimed that the writing tasks matdwoedhe general aims of teaching
English, but not to their learners’ needs and kewvall ability. This can confirm that
existence of some problems in teaching first yeaosdary school pupils the writing skill.
Based on these findings, which seem to confirm higpothesis, some pedagogical

recommendations are suggested.

Key words: Textbook Evaluation; Writing Component; CompeteBased Approach

Principles, Teachers’ Perspectives.
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1. Background of the Study

Writing is without doubt the most important and tmest demanding skill. It
plays a vital role in the teaching and learningcpss. Thus, it has become a necessary
aspect for a good mastery of the target languagealse of such an importance, teaching
writing, especially at beginning and intermedia¢eels taught by non-native teachers,
should be aided with the use of ready-made maserald textbooks. Accordingly,
textbooks have actually come to exert a very ingrdrand positive influence on the
teaching and the learning of English in general twedwriting skill in particular. However,
adopting textbooks for classroom use goes beyoadriére selection of materials to the
consideration of the very principles of the applo&eing adopted and the needs and
interests of those who will be consumers of sughaaluct. More importantly, textbooks
should be subject to varied types of evaluatioterms of purpose and timing, in order to
determine what works well, what could be improved, what alternative could be

suggested.

In the Algerian context, secondadycation, like all other levels of education,
go through some changes, the last of which is tepton of the Competency -Based
Approach (CBA) in 2003, an approach that puts fodyaeparing pupils to be good future
citizens capable of functioning effectively usingdlish in the global community of which
they are part. Within such a scope, the preseefires comes as an attempt to shed light
on the current situation of teaching writing to aedary education level (SE1) and to

hopefully evaluate how writing is presented in tisetbook « At the Crossroads ».
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2. Statement of the Problem

Informal discussions with secondachool teachers of English have recorded
some kind of dissatisfaction with the current teaghearning situation and the existence
of some problems, especially with pupils who stiumgg with the difficult nature of
writing, found themselves reluctant to practise dmenposing activity and to express
themselves and their ideas through writing. Stile teaching of writing, with the use of
the textbook, is supposed to be taught accordinghéo CBA requirements and with
consideration of pupils’ levels of ability and neeth hopes of becoming good writers of
English. Hence, the current piece of researchaglat evaluating the writing component in

« At the crossroads » textbook from the secondelmpd teachers’ perspectives.

3. Aims of the Study

This research is descriptive and aims to evaluaewriting component of the
first year secondary school textbook « At the Qmaeds » from teachers’ perspectives. It
also aims at making clear the status of the tegcbfrwriting under the CBA approach,
and reviews teachers' point of view towards thdimgiparts contained in the textbook of

English.

4. Research Questions

To fulfill the aim of the study, the following quesns should be answered.

1- What attitudes do secondary school teachers of Engh hold towards the
writing skill and its teaching to SE1 level?

2- Do teachers apply the CBA principles when teachingriting?
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3- What perspectives do the teachers have with regard the writing component
of the SE1 textbook in terms of aims and objectivesmethodology, and
suitability to both teachers and pupils?

5. Hypothesis

Based on the research questions mentioned abaerésent research is directed
by the hypothesis that the more teachers basetdaaining using the textbook on the CBA
principles and on their pupils’ needs and levedchers might be more satisfied they will
be with the writing component in the SE1 textbobEnglish.

6. Research Method and Tool

To reach the study aim, a descriptive quantitativethod is used. The data
gathering tool is a questionnaire, which is usedditect data about the teachers’ points of
view on the teaching of writing under the CBA, amdthe writing component in « At the
Crossroads » textbook. The questionnaire firstiyresses the issue of teaching the writing
skill in general and SE1 pupils in particular. Thpart of the questionnaire is a likert scale
checklist the items of which were designed on tlasid of famous adopted relevant
checklists used for textbook evaluation practidee Thecklist section contains four parts:
Aims and objectives, methodology, suitability tareers, and suitability to teachers. This
checklist section of the questionnaire is suppdeegleld information about the teachers’
perspectives on the writing activities includedtire SE1 textbook of English and is

supposed to answer the last research question.

7. Structure of the Study

This research is divided into three chapters. Tite¢ €hapter is theoretical and
deals with a literature review on writing in thed@n language classes. Starting with a

definition of writing, types of writing, approaché&s teaching writing, it also makes clear
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the importance of writing in EFL teaching. Lastpdints to the teaching of writing under

the major approaches, and tackles writing fromG@B& perspective.

The second chapter is also a theoretical one.iBjawith a literature review on the

concept of textbook and its role in foreign langaidgaching, it also sheds the light on the
definition of textbook evaluation and its importandloreover, it presents some types of
textbook evaluation, and some examples of cheskl@bncerning the third chapter, it is
about the field work. It provides a detailed dgstton of the used methodology in this
research work. Hence, it sheds the light on theareti methodology and instrument, the
aim of the questionnaire, the sample populatiod, the description of the questionnaire.
Moreover, it briefly introduces the writing actigs included the textbook « At the

Crossroads » before coming to the analysis andisssan of the questionnaire results. The
chapter ends with a discussion of the main findingsd provision of some

recommendations, followed by some limitations @ study.
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Introduction

Writing has magnetized an ever-growing attentionthe field of applied
linguistics because of its importance and the serichallenges it poses to English as
foreign language learners, as a result, severabappes have been used and developed in
the field of teaching writing.

This chapter reviews the major eletmaelated to writing and the teaching of
writing to foster the teaching and learning proessdt includes: definitions of writing
from different points of views. Besides, it tackteg major types of writing. Additionally,
it discusses the different approaches to teachingng and writing strategies. It also
covers the writing materials and discusses theingritlifficulties and the importance of
writing in foreign language teaching. Finally, iteidate the teaching of writing under the
major language teaching methods/approaches, nathelgzrammar —Translation Method,
the Direct Method , the Audio-lingual Approach, tiemmunicative Approach and lastly,
the Competency —based Approach ( CBA ), startifgm the CBA definition, its
background, the major reforms that happened in dgend at the end, the CBA in
Algeria.

1.1 Definition of Writing

Writing is one of the most important skills in tbawg/learning a foreign
language. Nowadays, it has become more importamt ¢ver before. Writers use writing
to express their feelings, ideas, and transfer thema written form. Writing is a major
skill which impacts on the learning/teaching praceMany skills come together in
harmony to help learners develop their writing Iskil phonetics, vocabulary,
grammar...etc. Learners need to work hard to acqtimese skills to be good

communicators.
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Many scholars define writing in @ifént ways, but the shared meaning is that
writing is to transfer ideas and feelings into peth materials. Widdowson (as cited in
Saleha, 2008, p.15) stated that, writing is a comoative activity and is carried out in
accordance with certain general principles whicltdautine the use of language in
communication . Another statement for Grebhard €ited in Rahmatia, 2010, p. 22) is
that “writing is a process of creating an idea am@ress the meaning in written form.
Writing is a way of communicating a message to drafbr purpose. The purpose of
writing is to provide information for and persuameeader.”. kroma (1988, p. 37) argued
that, writing is a kind of activity where the writexpresses all the ideas in his mind in the
paper (print ) from words to sentence, sentengatagraph, and from paragraph to essay.
1.2Types of Writing

According to Schmidt and Richard81@, p. 371), there are four main modes of
writing: descriptive, narrative, expository, andg@mentative.

First, descriptive writing deals with perceptidmdugh sensory experience, mostly a
visual one (Kane, 2008). To generate, in desceptiwiting, the writer uses seeing,
hearing, and touching senses. Generally, desceiptmiting is a kind of writing through
which the author brings a mental picture aboutlgest , place, or person to readers by
using various senses that give them a sense eégedrience (Sinaga, 2017, pp. BS)-
Second, Schmidt and Richard also defined exposasofollows :

“ ...it provides information about and explains atggalar subject. Patterns of
development within expository writing include gigiexamples, describing a process of
doing or making something, analyzing causes afettsf comparing and/or contrasting,

defining a term or concept, and dividing somethimg parts or classifying it into

categories.” (2010, pp. 371-372).



EVALUATION OF THE TEXTBOOK'S WRITING COMPONENT
21

Third, narration is a kind of text that is useddl about the activities or events in the past,
that show problematic experience and resolutionnsiéa amuse often times meant to give
moral lessons to the readers (Pardiyono, 20074p.L%st and not least, argumentative
writing “ ...attempts to support a controversialmar defend a position on which there is
a difference of opinion” (Schmidt and Richards, @0d. 372).

1.3 Approaches to Teaching Writing

Approaches to teaching cover a getiaciples and methods used for education.
They include a series of linked and ongoing actaexhout by the teacher and the students
in order to achieve the pre-listed aims and objestiof the learning situation. The key
criterion that answers the question ‘what methodygproach should be used?’ depends
primarily on the skill that is being taught andaatbe students’ nature and characteristics
should be taken into consideration including: thge, the educational level, the
abilities,...etc.

The teaching of writing can be &faging and that's why there was a
considerable shift in methods and approaches dweiast decades, in order to find the
more appropriate one. Simply put, the teaching oitivg has dealt with plentiful
approaches and methods. Yet, none of these apg®aan be seen faultless; an approach
can be successful for a period of time and as altresowadays, there exist many
approaches that compete in teaching writing armburse book.

1.3.1 The Controlled-To-Free Approach

Writing during the dominance of thedio-lingual approach was taught only to
reinforce speech and to perfect grammatical comindlthat was at the 1950s and 1960s. It
was believed that the mastery of grammatical rdesld lead to that of the foreign
language, especially in its spoken form. In thiprapch, the teacher provides the students

with a piece of writing such as sentences or pagdw, and asking them to make some
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grammatical or lexical changes such as using thegnt tense instead of the past, or the
plural instead of the singular etc...or gives thaants of sentences and has them to write
complete sentences using the given parts. Thisafpe&iting activities gives students the
opportunity to write without making errors, becauseir productions are strictly
controlled. Only after having improved this firgpe of highly controlled-writing can the
students move to free compositions in which thegress their own ideas. (Nemouchi,
2014, pp. 32-34).

The table below drew by Crooked @maudron, (1991, p. 52) showed the main
differences between controlled and free technigquése practical stages of a lesson:

Table01: Controlled and Free Techniques

Controlled Free
Teacher-centered Student-centered
Manipulative Communicative
Structured Open-ended
Predicted student responses Unpredicted responses
Pre-planned objectives set curriculum Negotiatgdatives cooperative
curriculum

1-3-2 The Free-Writing Approach

The Free-writing approach was esthbl on the belief that our writing skill get
better when we write freely and frequently. In Fra#ing, the students write without the
interference of the teacher, and are encouragesimphasize content and fluency first
without regard to grammar or spelling. Once thelstis expressed their ideas on paper,
the teacher intervenes to help them in order tadawvg grammatical accuracy (Nemouchi,

2014. P. 34). This approach stresses writing quyaméther than quality and is very
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effective for intermediate to advanced studentdhétp them beat the fear of making
mistakes ( Sastoque, 2010, p. 2). As an illustnatf this point, the teacher first ask the
students to choose a topic and write freely abowtithout taking into consideration
grammar and spelling for a period of time. “Tlaehers do not correct these short pieces of free
writing ; They simply  read them and perhaps camhon the ideas the writer expressed.
Alternatively, some students may volunteer to tieaidown writing aloud to the class.” ( Raimes,
1983, p. 7). In other words ,the instructions wgreen first at the beginning by the
teacher, thus, the interference is limited ; at thoint, the teacher reads the students’
papers and comments on the ideas and not to coneechistakes. From time to time, the
students may volunteer to read loudly their writing
1-3-3 The Product-Oriented Approach

Nunan (1989, p. 186) explained thatpgroduct approach focuses on writing tasks
in which the learner imitates, copies and trans®teacher supplied models, it focuses on
the steps involved in creating a piece of workid ghifferently, the product- oriented-
approach focuses on the final result followed th#ing process which gives priority to
the classroom writing activities that seek the atmtn and the transformation of the
models given by the teacher in order to make théesitsable to create a piece of work.
Accuracy in the product-oriented-approach is thetreeof attention because it based on
the identification and the quantification of theid#nts’ strengths and weaknesses after
analysing their writing. In fact, it aims to makeetstudents able to write starting from a
model before reaching the final drafihe model text considered as the starting poins. It
studied and analysed from all points of view: sues of grammar, content, sentences
organisation, and rhetorical patterns. After malapuog these features, student are given a

new topic and invited for a parallel writing tagklemouchi, 2014, P. 38)
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1-3-4 The Process Approach

Teaching writing witnessed a turnpant lately, from the concentration on the
written product to the process of writing, due lte tiniqueness each piece of writing has.
In other terms, each piece of writing has to bat&e differently because each one has its
own history and follow a unique way to produceTihe main focus in the process
approach is no more about the finished text, rathethe steps they should follow in order
to came up with the final drawing out, includingroduce drafts, revise, edit, and give and
receive feedback on their work. The main differdrgtween product and process
approaches is that the product approach focuseékeoreproduction and the imitation of
the model text given by the teacher.
According to Zakime (2018) and Nemouchi (2014)e tktages of the writing
process are the following:
Prewriting : In this stage, learners are asked to come upidéhs and plan what they are
going to write. This stage might include: brainetorg ideas, planning, organising,
selecting ideas. Learners can - and should - wollalworatively during this stage. They
can use techniques such as creating lists, mind @ag charts in order to brainstorm and
select the ideas they had liked to include in ttesits. (Zakime, 2018)
Writing :In this stage, learners can compose the first afatheir texts. As students will
be given the chance to revise and edit their tiextés, accuracy of language, punctuation
andvocabulary is not essential at this point. Comppsire text can be done individually
or collaboratively - learners can be given the ckamo choose, according to their
preference. (Zakime, 2018)
Revising During this stage, learners make whatever chatigeg feel are necessary.
Revision may involve additions and deletions; clemng syntax, sentence structure, and

organization; and in some cases, starting over completely. (Nemouchi, 2014, p. 43)
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Editing : After writing several drafts, it is time to proe&d, check grammar, spelling and
punctuation. Again, encouraging peer help and mgetstudents to read each other's work
might be useful. (Zakime, 2018)
Publishing: It is the final stage in the process of writiniginvolves the production of the
final piece of writing.
The major aim of the process approach is to tshimlents how to generate ideas for
writing, plan these ideas, take into account thpe tyf audience, draft and redraft in order
to produce a final written paper that is likelydmmmunicate their own ideas (Nemouchi,
2014, p. 43).
1-3-5 The Genre Approach
The word ‘genre’ is a French word meaning ‘kindrtsetyle’, used to refer to

‘independent style’. Genres are the general caiegjof the written form. The term used to
refer to the major genres of poetry, prose and drafiRose & Martin, 2Q).
The genre approach to teaching writing, as a ndacerned with teaching specific genres
that students need to control in order to succegghiticular situations. So, it has different
goals and different teaching situations. In thiprapch, language was seen as a means to
achieve certain goals. Moreover, language was deresil as a social activity, and it cannot
be understood outside its context due to the saoiaventions. (Nemouchi, 2014, p. 44).
The aim behind choosing this approach is to hegniers understand the lexical and
grammatical features of different contexts, in ortle understand the communicative
purposes, social interactions. It is obvious that focus of the teachers on the genres in
teaching plays an important role in helping leasntr acquire conceptual and cultural
frameworks to undertaking writing tasks. (Mandag@14)

The genre approach is a hybrid approachwisi@a result of mixture of both, product

and process approaches.
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It is a kind of one coin with two facets which ingd two sides that is genre as an
approach or method or strategy to teaching andilegmvriting, and as a product of
the writing itself. As an approach, genre referptocess of writing showing its
systematical orders or steps to follow either @acker or students. Whereas, genre
as a product shows its distinctive features ofimgieither in terms of organization,
physical design or layout@irgeyasa, 2016, p. 50).
Simply put, genre approach is an approach thatskx on the final text as in the product
approach, and on the steps that the learners shiollikdv in order to create the final
version of the text as in the process approach.
1.4Writing Strategies
According to Torrance et al, (2012)iting strategy is defined as “ the sequence in
which a writer engages in planning, composing, sieg and other writing related
activities.” . (Rahmawati et al, 2019, p. 36) As\tlsee it, writing strategies are a range of
activities rather than just one. The phases thaviges pass through three phases;
planning, composing, and revising. Moreover, wgtistrategies are also defined as
“conscious decisions made by the writers to solvevrding problem.”. (Mu and
Carrington, 2007; as cited in Rahmawati et all, 2019, p. 36) according to thetmenvusers
face a writing problem, the decision about whaategjies need to be used are totally
conscious to see whether this strategy can worlobrBased on the previous ‘definitions’,
writing strategies are : conscious behaviors ardhrigues the writers used to solve
specific writing problems to achieve a cenrtainlgdae term strategies classed with both,
beaviors and techniques that used by the writerssaously. The aim of the writing

strategies is to solve a problem in the writing\aines.
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1-5 Writing Materials

Most researchers found undesirabklts in written classes because of the
wrong choice of the appropriate and suitable tewrlstrategies and Materials in their
classrooms. First, it is very important to use makg in teaching a foreign language class.
Nunan (2001) stated that “Authentic materials héfgsstudents learn and use the foreign
language more indicative” (2001, p. 212). Secanid, very important to define authentic
materials. According to Little et al. (1988), “ Aauthentic text is one created to fulfill
some social purpose in the language community iiciwih was produced” (in Guariento
and Marley, 2001, p.347). However, its importance also lies in fhet that “ it is a
window into Culture.” (Scheman ,2003,as cited inriA& Al Rachdi 2014 , p.252).

Martinez (2002) also stated that authentic materrabhy be “ inspirational for some
students.” ( Nematollahi &Maghsodi ,2015 , p .1138hird, what matters most for teachers
when applying authentic materials in their writidlgsses is that they sometimes need to
make changes that suit the learner's level andoparpFurthermore, teacher adapts
materials for the writing classes, for examplenging pictures to explain a task .In
addition to that , this type of materials helpsieas to relate their writing classes to the
real life situations. Moreover, this can keep ts@rhers with the outside world. To sum up,
using authentic materials in writing classes canvéey effective for the learners if the
teacher can provide the appropriate environmesty t#re an important factor to increase

learner's motivation and this led the learnersdther more information and knowledge

about the outside world using a foreign languale finglish to communicate.

Furthermore, teachers should take consideration avoiding repetition of tasks

and activities in order to avoid boredom; tasksufthde attractive and interesting to
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learners, which it is the responsibility of thedieer to make a balance between the content

and learner's needs.

1-6 The Importance of Writing in Foreign Language Teading

Writing is considerably importantforeign language teaching. Among the four
key skills of English language, writing is the ma#ficult one in structure and grammar,
and as it is a productive skill, it needs pracsoeas to master it. To learn a second or a
foreign language, learners need to learn at ldwstbasics of the four skills (listening,
speaking, reading, and writing). There is no ddhbht learning /teaching writing to second
language learners is a difficult task, so they naddt of practice. According to Harmer

(2004, PP. 31-33), writing is important in that it

A- encourages students to focus on accurate langssgbacause they think as they
write; it may provoke well development as they tesgroblems which writing
puts in their mind.

B- Is often used as a means if reinforcing languaggelths been taught.

C- Is frequently useful as preparation for some o#ugivities.

D- can be used as an integral part of a larger agtiiitere the focus is on something
else such as language practice, acting out, okspgea

E- is also used in questionnaire type of activitieg/riting is important to face
guestionnaire test. In the examination, studerdsagked to answer in the written
form. Teachers should allocate more time to theingriskill, and to focus on
teaching grammar and vocabulary. Once learners faadamental basics of both,

they can start expressing themselves in a welttred text.
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1-7  Students’ Difficulties in Writing

Writing is one of the four basic language skillsh&s been considered on a par
with grammar teaching and sentence structurest Aflcesearches confirm that writing is
a difficult and a complex process (Muhammad & Na2016, p. 735)Like all learning
problems, the difficulties in writing that may fatiee students on their way to learn can
have a negative impact on their educational prodésaton (1975), assumed thatriting
skill is complex and sometimes it is difficult teach. Requiring mastery not only of
grammatical and rhetorical devices but also of eptual and judgmental elements. As
students’ progress, they are increasingly expetazkpress what they know about many
different subjects through writing(Kristy, 2011-2012, p. 4).e., writing is not an easy
skill to master, or a natural process that jugipeas. Students need to control and develop
particular skills in order to be able to write inetway required. According to Jordan
(1997), the core point that makes writing difficult is theocess of putting words down on
paper in the same order as the way an outline éas prepared with appropriate style and
vocabulary, and the arrangement of the major id&aisty, 2011-2012, p. 5)
Byrne (1988 as cited in Kristy, 2011-2012, p. % divided the problems that make writing
difficult into three categories: The first is ‘Lingstic Difficulty’. Linguistic aspect like
grammar, vocabulary, language use and choice dkeses in writing must have fully
monitoring. The second is ‘Physiology Difficultyyhich focuses more on the writer’s
difficulty because there aren’t direct interact@md feedback from the reader when they
are writing. This difficulty focuses on difficultyn developing written material or content
of composition. The third is ‘Cognitive Difficulty’ Writing has to be taught through

formal instruction like spelling, punctuation, cigbization and paragraphing.
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1-8  Writing Under Major Language Teaching Methods/Approaches

Writing has been differently viewed all along thécsessive approaches and
methods in foreign language teaching.
1-8-1 Writing under the Grammar —Translation Method

The Grammar-Translation Method (@TiMconsidered as the first method used
in language teaching. It was originally used tatea dead » languages such as Latin and
Greek, involving little or no spoken communicationlistening comprehension, aimed at
accessing classical literature.(Ramos, 2010). Dleed in GTM was on the study of the
grammatical rules and morphology, doing writtenrelses, memorizing vocabulary and
texts translation (Aliouchouche, 2016-2017, p.. l)cording to Richards and Rodgers
(2001) “the Grammar Translation Method approadheslanguage first through detailed
analysis of its grammar rules, followed by appimatof this knowledge to the task of
translating sentences and texts into and out ofalget language.” (Aliouchouche 2016-
2017, p.13) . That is to say, in grammar transtathethod approach, the rules are the first
thing that should be presented, then, the pradiiceapplying the previous rules to
translate sentences from the target language tontbther tongue and vice versa.
Furthermore, Rivers( 1986; as cited in Aliouchouche 2016-2017, p.13) mentioned that :
“writing is emphasized as a back up to grammaerabng and complex grammatical
explanations and demonstrations in the native laggustudents practise their knowledge
of grammar by: writing paradigms, constructing seges in the foreign language, and
writing responses to highly literary texts” . Weitt exercises and translation are a concrete
proof that students have grasped those grammatetalls. The GTM stressed accuracy
and not fluency. Emphasis is on the use of thesseeg vocabulary and grammar rules

correctly.
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1-8-2 Writing under the Direct Method

The Direct method (DM) came to exise as a response to the weaknesses and
the critics of the GTM because it stressed languaged not how to speak it.
(Aliouchouche, 2016-2017, p. 13)

The purpose set behind the Dimethod is “ to develop the ability to think in
the language, whether conversing, reading, or ngiti(Rivers, 198; as cited in
Aliouchouche, 2016-2017, p.13 ). Since the corateysal skills (listening and speaking)
became the corner stone of the direct method,ttieystake precedence over written skills.
That is to say, learners should hear the languegiebkefore they seen it in its written form.
In this method, students learn how to write theyleage after they compose summaries of
what they have already discussed orally.

1-8-3 Writing under the Audio-lingual Approach

The integration of structuralismaabnguistic trend and behaviorism as a theory
of learning, gave birth to a new method in languegehing known as the Audio-Lingual
Method.(Aliouchouche,2016-2017,p.14).
The Audio-lingual Methodalso called audio-lingualism, the Aural-Oral Apach gained
attention in the 1950s, largely in the USA whereadis rooted in the military's need during
World War 1l. Although it claimed to have turnedhtuage teaching from an art to a
science, it shared several aspects with the Divésthod. Both were a reaction to the
perceived failures of the GTM. Both ban the usé¢hef mother tongue, and both prioritize
listening and speaking skills over reading andingit(TEFL.NET)

The audio-lingual method considtseaching a new language through reading a
dialogue or text and carrying out drills associateth it. According to this method
learning a language consists of getting to knowigsnmar and practicing its rules through

different types of drills until habits in the neanguage are formed and speech becomes
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spontaneous (Murah, 2010). Through listening, itmtpand performing controlled tasks,
students acquire a new form of verbal behaviordA&ic2015). In other words, the teacher
in the written course presents a model and theestsdare required to produce a written
product following the given model. For example, dvef asking the students to write a
narrative paragraph, the teacher first present deintor this type to show them its
features. Under the Audio-lingual approach, writiagstrictly controlled by the teacher.
Since the audio-lingual method rooted back to behasm, learning is considered as a
habit formation, i.e., according to Skinner's bebavism theory, positive behavior
receives positive feedback and negative behavicgives netagive feedback. Habits are
settled when reinforcement follows the responsat why “negative assessment is to be
avoided as far as possible since it functions asighment’ and may inhibit or discourage
learning. Positive assessment provides reinforcérmegorrect responses and promotes
learning.” (Ur, 1984; as cited in Aliouchouche 2016-2017, p.14 ). The teacher'paase
on their writing has to be positive in order to em@ge them and as a result they promote
their writing skills.
1-8-4 Writing Under the Communicative Approach

The communicative approach came asaation to the shortcomings of the
previous approaches and methods, which ignoredfuhetional and communicative
dimensions of language, which resulted in commatioa failure even if learners master
both grammatical rules and vocabulary. It rootadkito the ideas presented by Krashen,
and emerged during 1980s and 1990s (Aliouchouch6-2017, p.15).

In the Communicative Approach, in order to sucdesgarning a language,
learners need to be involved in a real communioatisat can be helpful for them to learn

how to use the languag&he mastery of any language should not be measurdby
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how well the learner knows about the language, luthow well s/he can use it to
communicate as well.

The communicative approach gavdingian important place. As Finocchiaro
and Brumfit (1983; as cited in Aliouchouche 2016-2017, p.15) noted, writing i just a
way to practice the language, but also it availmanication. Writing in this approach
might be presented from the beginning. Under then@anicative approach, writing is
communicative; what one writes is not just a lamguaractice, or a string of linguistic
items that reinforce speech, but an act that engaWriter writing about a particular topic,
with a purpose. Raimes (1983) asserted that “ slelethat writers do their best when
writing is truly a communicative act with a write#riting for a real reader.” (p.9). Pincas
(1984; as cited in Bader, 2007, p. 53) suggested thatingritn its communicative
dimension can be grouped under three main headifigie first one involves
communicative skills, in which writing i&nctional i.e., it fulfills a specific purpose and
suits a specific subject matter.
The second one involvesganization skills where it is question of coordinating ideas,
building paragraphs, and employing linking words.

The third and last one relatesdiylistic skillsin which the four main styles have to be
handled: narrative, descriptive, expository, anguarentative, besides the right level of
formality and the appropriate tone.

Writing in this approach shifted from accuracy teehcy; it encouraged the learners to
write down their ideas and not to do language esesc Errors are considered allowable
because they encourage learners to develop conepeiteithe foreign language , in spite
of the fact that correction does not involve a#l thistakes, but the ones that could change

the meaning.
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1-9  Writing Under the Competency —based Approach
1-9-1 What is the Competency-Based Approach?

The Competency-based approach (CiBAg language teaching approach that
followed the communicative approach. In order tttdseknow what CBA is, we should
first define what a competency is.

There are a lot of definitions dfetconcepts competence and competency.
‘Competence’ as defined in the Oxford Advanced heds Dictionary ( as cited in Bader,
2007, p. 33) is “the ability to do something welfCompetency’ refers to “ the skill that
one needs in a particular job or for a particudakt”

Hedge (1996, quoted by Hyde, as cited in Ch20li,0, p. 3) defined competency as “ ...
a skill or characteristic of a person which enallieéa or her to carry out specific or
superior actions at a superior level of performancempetency and performance are two
different terms with two different meaning, but yhare interlinked , in terms of
competency enables performance to occur. DeSeC2@0Z ; as cited in Chelli, 2010, p.
4), defined competence as “a system of intermal external mental structures and
abilities assuming mobilization of knowledge, cdiya skills and also social behavioural
components such as attitudes, emotions for sucdeassilization of activity in a particular
context.”. Put differently, from this point of wie competence is the adaptation of various
situations by a person in order to gain experiemgepractice.

Also, a competency is “ a know -how to act prooghgh integrates and mobilizes a set
of capacities, skills and an amount of knowledgt thill be used effectively in various
problem-solving situations in circumstances thatehaever occurred before.” (chelli,
2010, p. 6). Simply put, competency is the abibfythe students to fulfill the tasks by

finding the appropriate solutions.
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In this regard, the CBA is an approach which fosus&@ measurable and useable
knowledge, skills and abilities. It consists ofdieers basing their instruction on concepts
expecting to foster deeper and broader understgn@@helli, 2010, p. 11). The
competency based approach has become a prosparbjestsmatter in curriculum
discourse as it demands the learners to gatherkhewledge, skills, attitudes, values, and
behaviours, in order to face the challenges witttess using their personal independent
way, either academic or real life challenges. Huproach not just focuses on input but on
the results and outcomes which are not just abdweitacademic knowledge like in the
traditional way of tests requiring memorization dedrning by heart; this new approach

requires knowledge. (Chelli, 2010, p. 11)

The CBA has come into sight in UfeA in the late 1960s. It came to bridge the
gap between the school life and the real life, bgding together what the learners learn
inside schools to varied and relevant contextssefinside as well outside school. (Bader,

2007, pp. 32-33).

The major focus of the CBA is taildua strong relationship between what is
taught in the schools and how to be able to use khowledge in the real life. Say it
differently, the focus of the CBA is on the leameire. learner’'s centered. According to
Auerbach (1986, pp. 414, 415), there are eight feagures that framed the English

curriculum which serve the CBA'’s goal, are:

* A focus on successful functioning in society: taal is to enable students to
become autonomous or independent individuals dapab coping with the

demands of the world.

* A focus on life skills: rather than teaching langean isolation, CBA teaches

language as a function of communication about @iadasks. Students are taught
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just those language forms/skills required by thiagions in which they will

function in the real life.

» Task- or performance-centered orientation: whahtois what students can do as a
result of instruction. The emphasis is on overtavatrs rather than on knowledge

or the ability to talk about language and skills.

e Modularized instruction: objectives are broken intorowly focused subobjectives

so that both teachers and students can get aseleae of progres.

* Outcomes which are made explicit a priori: outcoespublic knowledge, known
and agreed upon by both learner and teacher. Theysgecified in terms of
behavioral objectives so that students know exackigit behaviors are expected of

them.

e Continuous and ongoing assessment: students destack to determine what skills
they lack and posttested after instruction in tlall. If they do not achieve the
desired level of mastery, they continue to worktlo@ objective and are retested.
Program evaluation is based on test results andu@s is considered objectively

quantifiable.

« Demonstrated mastery-of performance objectivelerahan the traditional paper-
and-pencil tests, assessment is based on theyatolidlemonstrate prespecified

behaviors.
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* Individualized, student-centered instruction: imtsmt, level, and pace, objectives
are defined in terms of individual needs; priomféag and achievement are taken
into account in developing curricula. Instructios mot time based; students
progress at their own rates and concentrate orthase areas in which they lack

competence.
1-9-2 The CBA in Algeria

Since the independence (1962), thgeran educational system has seen an
alternation of teaching methods, as is the caseh®rwhole world. The GTM was the
French colonization remains. The Audio lingual vga®n adopted but was incapable to
form students who can easily communicate. As atimado the latter approach, the
communicative approach paved its way in 1980s, unile aim of the ability to
communicate easily using the target language. Adgerlassrooms gave a little attention

to this approach and as a result, it failed. (Mi2@16-2017, p. 27).

According to Harqaas (2010; as cited in Ghettas, 2016-2017, pp. 6-7), from 2000
till 2019, the year 2000 was the turning point, véhthe president of that era decided to
establish a National Commission to reform the etlocal system. Later, a global reform
was established on March, 2001. A year later, onAR@Il, 2002, the reforms were

presented and implemented in the scholar year(/2003).

The Ministry of National Educatiom the national program of EFL in the First
Year Secondary School teachers’ guide (2004) gadefiaition of the CBA in relation
with the definition of competency, which is*“ ... An&w how to act process which
interacts and mobilizes a set of capacities, skilld an amount of knowledge that will be
used effectively in various problem-situationsrmocircumstances that have never occurred

before.” (Mirza, 2017, p. 33)
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The program of the CBA is new, ualiks objectives. The ‘know-how’ processes
have been always under the educationists interestrder to develop them. this new
program presented in the Algerian educational systeill help the learners to develop
their capacity to think and act according to theolehworld vision. The new world vision
based on the principle in linking between learrang context of use. In order to make the

learning process meaningful.( Mirza, 2017, p. 33)

The goal of the Ministry of Natioriatlucation for the national education reform
has been the development of the school curricidmed to a CBA. The major focus was
to facilitate the process by guarantee that thehexad and supervisors specialists for
English language trained to the highest standarties$t carried the CBA syllabus.( Mirza,

2016-2017, p. 34)

The Algerian authorities expressibeir desire to adopt the new world
educational system (CBA). And as a result theygiesiew textbook based on the CBA

principles (Ghettas, 2017, p. 12)

This new approach gave more atentd EFL learning by making the students
able to communicate easily using what they haventeand not just keep it to solve
classrooms’ problems. Since the focus on oral comication the same as the written one,
l.e., that the four skills are all needed in tH&Aprogram from the first year ; the learners
first start with listening and speaking, includitige pronunciation of various English
sounds in order to be familiar with. Then, teachexpose students to written texts to
explore the different functions and different limgfic forms they need later to reproduce
(Mirza, 2017, p. 34). As incorporated in almost @ilicial documents delivered by the

Algerian Ministry of National Education,

...learners are generally requested to draw upon tiegt have discovereabout

the functioning of written language through readitmg produce a limited but
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meaningful piece of writing. The learners are alsvagked to write with a purpose,
e.g., a letter of reply to a pen-friend giving infation about their families and

country...Writing tasks emphasise the product as nasde process (Riche, 2005,

p.7).
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Conclusion
This chapter has discussed different aspects delabe the writing skill.

First, it defined writing and stated its main typ&gen, it listed the major approaches to
teaching writing and shed the light on some writstigategies. After that, it discussed the
importance of writing in foreign language teachargl dealt with the difficulties that face
students when learning writing. Writing materialerev also introduced in the chapter.
Finally, the chapter culminated with a brief ovewiof the teaching of writing under the
major language teaching methods/approaches, witicplar reference to the CBA in the

Algerian context.
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Introduction

Textbooks are the main pillarshe educational process; they are considered as
an important means in teaching and learning a lagguTextbooks serve as a container
carrying knowledge in a satisfactory way which pdevboth the learners and the teachers
with the necessary information they need in ordeetich the pre-planned objectives. It is
important that the curriculum of the textbook slibfil the learners’ level and needs. This
chapter reviews the major elements related to ¢t@kb and textbook evaluation; it
includes definitions of ‘textbook’ and its role fioreign language teaching. Then, it sheds
light on the characteristics of a good textbookxtNé& deals with textbook evaluation,
starting with its definition, and moving to its iimpance in language teaching. Besides, it
tackles the major types of textbook evaluation.alyn it introduces the checklist
approaches with examples of Sheldon’s checklist@mahingsworth’s checklist, Tucker’'s
checklist, Daoud and Celce-Murcia’ s checklist, 8vitiams’ checklist.
2.1 Definition of Textbook

There are many of definitions attributed to the dvortextbook.
The Oxford Advanced Learner’s Dictionary definestibeok as : “ a book that teaches a
particular subject and that is used especiallydhosls and colleges.” (OALD, 2000,
p.1238). According to Hutchinson and Torres (199%xtbooks are the source of
information in the classroom in the form of texastivities, explanations, and so on. In
other words, textbooks satisfy certain needs byignog the required structure for both the
teachers and the learners (p. 317). Cunningswd@B5) also stated that the pre-planned
aims and objectives that were set based on th@deameeds were achieved through
textbooks because they are considered as the ces@ur 7). He sees textbook as “ an
effective resource for self-directed learning, @part for less experienced teachers, an

effective source of presentation of materials, ars® of ideas and activities, a syllabus,
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and a reference source for students.” (Kourosh &os$&wi, 2014, p. 2). It seems that
Cunningsworth’s definition covers many things. Bilyaspeaking, a textbook is defined
differently by different authors, but they all seame similar point; it is that textbook play
the role of the source of both teachers and learner
2.2 The Role of Textbook in Foreign Language Teaadhg
Textbooks play an important rolefaneign language teaching. It is difficult to

define every role in a perfect and exact way. Teskls are major elements of any EFL
classroom. They are among the most used ready-mederials in foreign language
classes.Textbooks give support to the teachergdaide learners with the appropriate
activities and materials to foster the learnin@ dbreign language, and at the same time to
achieve aims and objectives that suits the neetleedéarners.

From Cunningsworth' s point of view (1995,7), textbooks play many roles in the

process of teaching/learning a foreign language

A source for presentation material (spoken andewn)t

* A source of activities for learner practice and camicative interaction .

« Areference source for learners on grammar , vdeayayoronunciation , etc.

» A source of stimulation and ideas for classroongleage activities.

* A syllabus (where they reflect learning objectivedich have already been

determined).
* Aresource for self-directed learning or self-ascasrk.
» A support for less experienced teachers who hawygain in confidence.
All'in all, the main role of textbk®is to help teachers and learners and to be in

their service but not to be their master. It isemsential Material for both teachers and
learners. Textbooks give the teacher instructioms important information so that they

can provide learners with the appropriate pragheg suits their needs and purposes.
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2.3 Characteristics of a Good Textbook
In order to make a functional texibkdor both learners and teachers, it should
take into consideration some qualities and changttes to fulfill the learning process.

According to Khan Baba (2016ttps://studypoints.blogspot.com/2016/12/defingkiork-

and-also-discuss.htnyl the textbook should include the following chaeaistics :

» Conformity with the objectives of curriculum :

The textbook and the pre-determir@gectives of curriculum should be
coordinated; there must be a sort of conformityween them. Because it will be
defeatable if there will be no matching betweerhlaftthem, they complete each other in
the sense that the textbook is the foundation @fetiiucational process and the outline that
both the teachers and the students follow in ctalechieve the pre-determined objectives
of the curriculum. (Khan Baba,2016)

» Logical organization :

The phrase “logical organizatiorépresents the rules that should be followed in
organizing a textbook starting from the contentht® skills and the activities presented on
it. The shifting in the elements should be as feiosimple to complicated, known to the
unknown, easy to difficult and from abstract to c@te. Integration, balance, sequence,
accuracy and harmonization, are all required tpresented in the textbook’s content. All
the concepts must be interlinked and logically emt@d, not disintegrated and parted,
consequently that will be a significant factor inderstanding one another. (Khan Baba,
2016)

» Conformity with the capabilities of the learners :

Since textbooks are, firstly, me@nbe for students and they represent the crucial

part of their learning, a good one have to be basetheir interests, needs, psychological

demands and mental level. In this case, the studdlhtbe the core center of the
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educational process. If there is no harmony betwien textbook’s content and the
student’s psychological needs and cognitive letred, educational process might fail. It
will confuse the students and lead them to loserest if the level is more advanced. As a
result, a good textbook should fit the learnersnfrall the aspects, and if it is developed
based on the already mentioned principles, theatdunal process will end with success.
(Khan Baba, 2016)

* Unbiased content :

The useful textbook has to be urddasts content should be free from gender
and group stereotypes including race, age, etini@tc, and also need to be neutral, in
other words, it must not include any personal asjpin or comments of the writers. The
textbook content should be addressed to the whemdlp with no exception. (Khan Baba,
2016)

» Comprehensiveness and simplicity :

Textbooks content should be simple in the sehsts nature, and comprehensive

in the sense of its impression and effect (KhanaB2016)
* Real-life experiences :

The learning process is a part ofrfees life, it help them develop their
personality through textbook content which covel e experiences that classified as a
human heritage. (Khan Baba, 2016)

« External impression :

The external appearance of the texthmaks an important role in attracting the
students’ intention including : packaging, attregtiitle, good quality paper, appropriate
volume, reasonable price and availability in therkats. Otherwise, if the title is
unimpressive or the textbook contains of a fair atvad typographical grammar, that can

leave a negative impression on the learning pro¢gssn Baba,2016)
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* Objectivity :

Objectivity is one of the main features, a goodtierk might be based on.
Objectivity is a concept that refers to seeing gkirfrom a neutral vision without the
interference of emotions, perceptions,persondteesr imagination...etc. The content of
the textbooks should be accurate and appropriabedier to realize the expectation of the
education system concerning the students. (Khama,BA16)

* Explanation of the content :

The immaterial concepts given in the textbook afficdlt to explain, thus the
teachers use explanatory tools such as : pictskedches, tables, concrete examples and
diagrams. The use of those tools can make theitgpprocess easier for the recipient.
(Khan Baba,2016)

2.4 Textbook Evaluation

As mentioned before, textbook isimed as a book used for instructional
purposes, especially in schools and colleaguesarsiéHand Hodges, 1995. P.124 ).they
are considered among the main important mateiats dupport teaching/learning. When
talking about textbooks as materials used in thestbom ,there should be an evaluation to
check the effectiveness of those materials.

Textbook evaluation plays a majdeiia foreign language teaching and learning
program, it has become an important and necessacyiqge in the process of teaching to
facilitate the choice of the suitable book for @@fc context. Textbook evaluation helps
both teachers (especially novice teachers) andhdemrto know whether the process of
teaching and learning are effective or not.

2.4.1 Definition of Evaluation
The term evaluation has been diffdyeformulated and interpreted. A common

definition is that of Tayler in ( Basic Principled Curriculum and Instruction), who
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defined evaluation as “the process of determintogwhat extent the educational

objectives are actually being realized.”(Tayle®5Q, p. 69).

Richards and Schmidt (2002 , p.188) defined ev@ainas follows :
The systematic gathring of information for purposédecision making .Evaluation
may use gquantitative methods (e.g. texts), qualgamethods (e.g. observation,
ratings) and judgments.In language planning ,ewanafrequently involves
gathering information on patterns of language ukeqguage ability and attitudes
towards language .The evaluation of individualolugs decisions about entrance
to programms ,placement,progress,and achievements .

At the beginning of the course or sderesa good teacher plans to reach certain
objectives and goals in a period of Time. The ddexibook evaluation helps to assess the
effectiveness of the teaching strategies ,techsiqne methods used by the teacher.

2.4.2 Definition of Textbook Evaluation :

Hence ,Genese (2001) defined teltma@luation as “textbook evaluation is a
process of collecting ,analyzing,and interpretingpimation.As a result of this process
students will improve their language and educatipnagram will be more prosperous.” (
as cited in Rezaejan and Zamanian , 2015, p.10a@nlimson (2003, p.15) also defined
coursebook evaluation as “a procedure that inwlwreeasuring the value of a set of
learning materials”. .

To conclude, textbook evaluationkseecheck, measure the value of textbooks
used by the teachers in their foreign languagesclas
2.5 The Importance of Textbook Evaluation in Langage Teaching

Cunningsworth(1995) claimed thae tmajor reason behind textbook
evaluation is to adapt a new one. Another reasoto iglentify specific strengths and

weaknesses in the one in use; thus, they can ogerby the strong points and strengthen



EVALUATION OF THE TEXTBOOK'S WRITING COMPONENT
48

the weak ones through adaptation, or they can ginge alternative materials. Textbook

evaluation can help teachers to develop by givimgm a deep understanding of the
material.(p. 14). According to Skopinskaja(20G®)cited in a review paper presented by
(Billana B and Jagoda P, 2016, p. 143), theretare ways to evaluate a textbook :

predictive evaluation, i.e., the evaluation of ttextbook before they use it in the

classroom , and, retrospective evaluation, i.e,dhaluation of the textbook once it has
been used, in order to figure out whether theysartable to be continuously used or not
(p. 143).

Sheldon(1988) stated that theret@eemain reasons why we need to evaluate a
textbook. First, the evaluation will help the teaxshto select the most appropriate one.
Second, the evaluation will help the teachers tteb&now what the weak and the strong
points of the textbooks are. That will help thectesrs to make all the necessary changes in
the future from the suitable modification to thepagpriate adaptation of the materials.
Textbook analysis has never been an easy task ,tdowdtoit is very important on the
educational level, because it helps the teacheaieuelop their abilities and have a positive
effect on the students’ learning process. (pp. 286}

2.6 Types of Textbook Evaluation :

Evaluation is a very important elemi& a textbook. It can take place before,
during, or after the textbook’s use . Accordingianningsworth it is devided into three
(03) elements :pre-use evaluation , in-use evialuatand post-use evaluation.(1995. P.
14)

First, starting with pre_use evélma, Cunningsworth (1995) stated that it's the
most difficult kind of evaluation , because of Higsence of a real experience of using the

book, in this case the users of the coursebooloakeng of future performance .



EVALUATION OF THE TEXTBOOK'S WRITING COMPONENT
49

Second, In-use evaluation ;referhéotextbook evaluation while using the
material , to illustrate, when a new coursebootoniiced and is being used and monitored
it should be assessed to check its practicality.

Third ,finaly post -use evaluatidns useful for identifying strengths and
weaknesses which occured over a periode of usekjtinil of evaluation helps to decide
wether to use the same coursebook in future aulistgute it.

Coursebook evaluation helps teacteechioose , and use materials correctly and
in the same time in the Teacher’s development éxpes and training.

2.7 Checklists as A Tool of Evaluation

The checklist method is one of thee¢ methods that can be used in textbook
evaluation is the instrument that helps practérsnevaluate course books in an effective
and practical way. ( Harni, 2018, P. 21)

Sheldon(1988) stated that: “ vasiovriters have suggested ways of helping
teachers in particulars to be more sophisticatethéir evaluative approach, by posting
‘checklists’ based on supposedly generalizablesait (p. 240). Say it otherwise,
‘checklists’ are comprehensive lists made by wsit@ order to help the teachers to take
control over their evaluation and to ensure thahing of importance is missed. Effective
evaluation is based on asking the right questienSunningsworth(1995) did in his quick-
reference checklist for evaluation and selectiorictvicontains 45 different questions
about : aims and approaches, design and orgamzdAoguage content, skills, topic,
methodology, teachers’ books and practical conagdns.(pp. 3-4). As a result, both
Cunningsworth(1995) and Sheldon(1988) looked atklsts as a tool of evaluation.
Various researchers presented their checkliststaslao assess and evaluate textbooks.
Before discussing in details some of the famouslkdists, we first shed light on the two

others chief methods used in textbook evaluation.
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The Impressionistic Method

According to Montasser (2013) aeditn ( Gholami, et al, 2017, p. 85). The
impressionistic method is used to analyze the teoktlhby checking contents in view of
organization, layout, the presented topics as a®lthe visuals, and so forth. However,
they said that this method is not enough in ordevialuate the textbook accurately, but it
works if we integrated it with another method td gere precise information about the
textbook being analyzed.
The In-depth Method

According to Montasser (2013) agdiin (Gholami, et al, 2017, p. 85), the In-
depth method is used to analyse and evaluate afispgut, and/ or an exercise, or the

presentation of certain language elements.

The Checklist Method
2.7.1 Cunningsworth’s Checklist (1995)

Cunningsworth(1995) checklist — €uieference checklist for evaluation and
selection- consists of eight categories: aims apgroaches, design and organization,
language content, skills, topic, methodology, teashbooks and practical considerations.
Including fourty five items divided into the alrgachentioned eight categories. The aim
behind this evaluative tool is to determine thelierk and its appropriateness or not for
use by teachers and learners.(Harni, 2018, p(8€3.appendix A)

2.7.2 Sheldon’s Checklist (1988)

According to Harni Jusuf( 2018, B),2Sheldon provided a checklist consisting
of two sections : factual details and factors. Bgtfial details, reference is made about the
following: Title, Author(s), Publisher, ISBN, Compents, Level, Length, Target skills,

Target learners, Target teachers, Assessment. tséime time, factors dealing with
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rational , availability ,user definition, layoutgphics, accessibility ,linkage ,selection
/grading , physical characteristics , appropriaaythenticity ,sufficiency, Cultural bias,
educational validity, stimulus/practice/revisiofiexibility, guidance and overall value for

money are all being included. ( Bader, 2007 p|9-120). (See appendix B).

2.7.3 Tucker’s Checklist (1975)

Tucker divided his checklist intoavinain criteria : Internal criteria and External
criteria. Internal criteria consists of three catégs which are : pronunciation criteria,
grammar criteria, and content criteria.

Tucker’ s checklist has some special features:
e Tucker uses value scale (VS) to refer to the ingmme in context, and merit scale
(MS) to refer to the quality, to assess a textbook.
e VS (value scale) range from 0-5 and MS (meritescalnge from 0-4
* The checklist has VMP ( value merit product), thdtmplication of VS and MS

(Harni, 2018,pp. 21-22) (see Appendix C)

2.7.4 Daoud and Celce-Murcia’s Checklist (1979)

According to Harni (2018, pp. 22-2Bjaoud and Celce-Murcia’s checklist for
textbook evaluation contains five parts, which :arsubject matter, vocabulary ans
structures, exercises, illustrations, and physioake-up. With the total of 25 items.
Daoud and Celce-Murcia used the following scale:(Singly disagree), D (disagree), U
(undecided), A (agree), SA (strongly agree). (sperdix D)

2.7.5 Williams’ Checklist (1983)
According to (Harni , 2018, pp. 28)2 Williams divided his checklist for

textbook evaluation into seven criteria, which ageneral, speech, grammar, vocabulary,
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reading, writing, technical . with total of 28 itemWilliams used (0) : not at all , (1) : just
barely, (2): to some extent, (3): to a large eitd4) . to the greatest extent. (see

Appendix E)

Conclusion

Textbook evaluation is considersdaamain factor in the field of education; it
helps both teachers and learners to achieve thgciives and goals. This chapter tried to
deal with the definition of textbooks and theiraoh foreign language teaching. It also
shade the light on some characteristics of a gerthook. Then, the chapter also defined
textbook evaluation and highlighted its importaneforeign language teaching. After
that, it elucidated the three major types of tegtbevaluation. Finally, five models of

check-lists were explained.
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Introduction

The previous theoretical chaptergegan overview on the teaching of the writing
skill and textbook evaluation. The chapter in hasdhe practical framework of the
present study and aims at eliciting information wtltbe perspectives of secondary school
teachers of English on the teaching of writingitstfyear secondary school pupils, and on
the writing component in the textbook “ At the Gsoxads”. The present chapter presents
the research design and methodology, the analf$ieauestionnaire, and the discussion
of the results. Firstly, the population and sangplithe data collection tool, the aim of the
questionnaire, the administration and the desorptof the questionnaire, and the
description of the writing component in the texthddt the Crossroads” are presented.
Then, the second part presents the findings and dhalysis. The third part provides a
discussion and interpretation of the research figsli Finally, the chapter finishes with
some pedagogical recommendations and limitations.

3.1 Research Design and Data Collection Instrument

Any research needs to be groundeth@ory and to go through a successful
process of collecting data in order to achieve pheedetermined aims. Being oriented
towards evaluating the writing component in the ekign first year secondary school
textbook of English « At the Crossroads », the entrrstudy is rather descriptive and
adopts the quantitative data analysis approachprégehed as such, the questionnaire, as
one of the widely used elicitation techniques, seémbe an appropriate tool to use in
order to achieve the study aim relating to eligtthe teachers’ perceptions of the teaching
of writing to first year secondary school learneasd of the writing component in the

textbook « At the Crossroads ».
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As defined by Kabir (2016), “ A qliesnaire is a research instrument consisting
of a series of questions and other prompts for fhegpose of gathering information
from respondents.” (Kabir, 2016, p. 208). Quesiares, seen as a good way of
collecting primary data, consist of a series ofsfoas that aim at gathering information
from a group of individuals. They can be printeditten, or online.

3.1.1 Population and Sampling

The target population of this studyai number of Algerian first year secondary
school teachers, for the academic year 2019/2086.shmple consists of (25) teachers.
Into the bargain, the teachers’ answers are hebofidl useful to achieve the aim of the

study. Unfortunately, only eighteen (18) teach@&®agered the questionnaire.

3.1.2 Aim of the Questionnaire

The main aim of this questionnagdo elicit information about the secondary
school teachers of English perceptions of the tegcbf writing to first year secondary
school learners and of the writing component inftfs¢ year secondary school textbook of
English, with particular reference to the secondantyool teachers of English at El-Milia
district. Such a questionnaire is meant for evatgathe writing activities from the
teachers’ perspectives, in hopes of determiningetttent to which the latter are satisfied
with the writing parts and with relying on thesadach their pupils the writing skill.

3.1.3 Administration of Questionnaire

The questionnaire was administered to twenty fRE) E€econdary school teachers
of all secondary schools in El-Milia district whiele four (4) schools in total. This was in
the period between the august, 20th and 15th séete@020. It was quite difficult to

collect data from all secondary school teacheratsz of the Covid 19 pandemic.
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3.1.4 Description of Questionnaire

The teachers’ questionnaire cont#iimgeen (13) questions that are both close-
ended and open-ended questions. As the name ssiggkste-ended questions are the
questions that require Yes/No answers or multipiggested options, while open-ended
questions are questions that give the respondbet®pportunity to express their views
about specific issuesThe questionnaire is divided into three sectionSerieral
Information’, ‘Teachers’ Views on the TeachingWwfiting to SE1 Pupils in Algeria’, and

‘Teachers’ Views on the Writing Component in thelSEextbook’. (See Appendix F)

Section One: General Information (Q1- Q2)

The first section aims at gatherpgysonal information about the secondary
school teachers of English. (Q1) seeks to know havg they have been teachers of
English. (Q2) is designed to know how long thayénbeen teaching first years secondary
school level.

Section Two: Teachers’ Views on the Teaching of Wiing to SE1 Pupils in Algeria
(Q3-Q12)

This section is concerned with thiéedent aspects of the writing skill, the aims
and objectives of teaching wing, writing assessments, and the CBA application.
As for Q3, it is concerned with identifying whethitre teachers consider writing as an
important skill to master EFL or no. Then, Q4 isidaed to know the teachers’ estimation
of their pupils’ writing level. Next, Q5 is aboutd teachrs’ adopted approach in teaching
writing. Further, Q6 seeks to elicit informationoaib the objectives of teaching writing to
first year pupils from the teachers’ perspectivasthermore, Q7 is about the difficulties
the teachers face while teaching writing to fireay pupils, and asking them to determine

those problems and to suggest some solutions. |nH@8 teachers are asked if they use
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authentic materials in their classrooms. In additi@9 is put to collect data about whether
or not the teachers modify or adapt any of theimgimaterials/activities in the textbook.
Besides, Q10 is addressed to teachers to knoweifwthiting activities are helpful in
developing first year pupils writing abilities oo.nThey are also asked about the extent to
which they think they apply the CBA principles ilQQ Finally, Q12 is posed to know if
they think they have so far succeeded in teachnmiigng in their classes.
Section three: Teachers’ Views on The Writing Compoent in The First Year
Secondary School Textbook « At the Crossroads » (QL

The last section contains one qaasthat includes 24 items designed on the
basis of some relevant checklists and in consigeratf the theoretical part. The teachers
have to tick ¢) the appropriate option: strongly agree (SA), agfd), disagree (D),
strongly disagree (SD), or undecided (U). The itamesall meant for eliciting the teachers’
perspectives on the way the writing part was apgred and included in the first year
secondary school textbook of English.

3-1-5 Description of the Writing Component in the extbook « At the Crossroads »

The writing component in the textbddk the Crossroads” consists of a mixture
of activities. The'say it in writing” task is always presented in sequence‘biséening
and Speaking’of each unit while théwrite it right” task is always presented in sequence
two ‘Reading and Writing’ of each unit. Théwrite it out” task is always presented in
sequence fouiConsolidation and Extension’ of every unit. Theproject work of each
unit is also a writing task and is supposed todmt @f the writing component.

Table 02 The presentation of the “Say it in writing” tasks

Unit 01 : Getting through

Number of Page Instruction
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1, p.19

2, p.19

- Use the notes on the computer
screen below to write a short speech
about the usefulness of internet and
its hidden dangers.(an introduction
is given to start with).

- Correct your mistakes before

reading your speech to the class.

Unit 02 : Once Upon a Time

p.51

- Write a review of a book or a film of
your choice. Use the book review
below as a model. Correct your
mistakes and exchange drafts with
your partner for further error
checking before writing a final

version of your review.

Unit 03 : Our Findings Show...

1, p.81

2,p.81

- Ask your partner to tell you what
his/her star sign is. Then write down
what the stars say about him/her.
Start like this: The stars say that
(partner’'s name)...

- Correct your mistakes before
reading what you have written to the

class.
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Unit 04 : Eureka !

1, p.113 - Use the information in exercises 1
and 2 above to write a short
biography of one of the people in the
pictures. Start like this: Louis
Pasteur is one of the most French
scientists...

2,p.113 - Correct your mistakes. Then read the
corrected version of the biography to
the class.

Unit 05 : Back to Nature

1, p.143 - Now write and SOS message ( save
our souls. Urgent call for help). Use
the information contained in the
boxes above

Environmental threat!
If you don’t stop spilling oil into the
sea now...

2,p.143 - Correct the mistakes in your SOS.

Then read it to the class.

Environmental threat !

Do you know what will happen if...
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In the « Say it in writing part, learners use knowledge that is learned in the
previous tasks in terms of notions and functionsrarer to produce, for instance, a piece of

writing like argumentative paragraph.

» « Say it in writing » p. 19is about writing a speech about the usefulneshef
internet and its hidden dangers using notes irctimeputer screen. Since internet is
considered one of the main things in the life obgle, writing about it will be
interesting.

» « Say it in writing » p. 51is about a book review which presents information
about a book; this topic encourages students tblveaks.

» « Say it in writing » p. 81is about using in the horoscope page to write wimat
star sign says about the students' partner. titegasting to learn new vocabulary
and to know about the stars science.

» « Say it in writing » p. 113is about writing a biography. This topic helps stois$
to learn more about scientists and their inventions

» « Say it in writing » p. 143is about writing an SOS (save our souls) using some
notes. Students can use this kind of writing ireal experience.The topic helps
expand pupil's awareness and enrich their expegienc

» « Say it in writing » p. 19asks students to write about the usefulness efrat
and its hidden dangers using notes in the compaeen. Notes mainly provide
students with information to help them in writinghis topic helps students in
increasing their awareness about the hidden darmfersternet, and to use it

wisely.
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» « Say it in writing » p. 51is about using the book review given as a model to

write a book or film review. This topic helps state to enrich their experience

about reading books.

» «Say it in writing » p. 81lis about using the horoscope page to write what th

stars say about their partners. This topic helpsaneasing students' awareness

about the vocabulary used in the « star signs ».

» In « Say it in writing » p. 143 students are asked to write an SOS (save ous)soul

This topic helps students to enrich their expememcwriting an SOS , that they

can use in a real life situation.

The< Say it in writing » task has many strengths and weaknesses. In gies,

is a variety of topics, but some of them do notnseeteresting to students; they are

considered boring. The topics help students to makpheir awareness and enrich their

experience. The topics introduce both of the gramand the vocabulary items ; and new

vocabulary words are presented in a variety of ways

Table 03: The presentation of the “write it right” tasks

Unit 01 : Getting Through

Numbers of Page

Instruction

1, p.23

Read Kirsi's e-mail and write a
short reply following the plan
below. Plan: A. say thank you. Then
introduce yourself briefly. B.
Describe your regular activities
using frequency adverbs. C.

Introduce family. D. use cues from
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the table below to introduce your
country briefly using degree adverbs
with adjectives. (a table is given)

2, p.23 - Correct your mistakes. Then
exchange drafts with your partner
for further error checking before

writing a final version of your reply.

Unit 02 : Once Upon a Time

p.54 - Read the summary tactics on the
next page. Then do the tasks on page

56. (tactics summary: Describing

people)

Unit 03 : Our Findings Show...

p.85 - Read the results of the sports
guestionnaire below and complete
the report that follows. Use the
report on page 83 as a model. ( the
report question is: HOW SPORTY

ARE OUR TEENAGERS ?

Unit 04 : Eureka !
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1, p.117 - sentences A-D below are not in
order. Re-order them according to
the plan in the box that follows to
get a  coherent paragraph.
Sentences(A-B-C-D) (the plan)

2,p.117 - Use the words in the box below to
fill the blanks in the table that
follows. (the box) (the table)

3, p.117 - Use the information in the table
above to write a coherent paragraph
about one of the inventions. Correct
your mistakes and exchange drafts
with your partner for further
correction. Then hand a copy to your

teacher.

Unit 05 : Back to Nature

p.147 - Now complete the blanks with
information from the box above to
get two coherent paragraphs. (the

passage is about pollution)

This kind of tasks contains writiragks that push the student to write and create a
piece of writing, investing and expanding what theywe already learnt, in terms of the

language and functions. These asks activate pbpitkground knowledge.
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» In«write it right » p. 23, students are asked to reply to an e-mail. Tipgtbelps
students to activate their background knowledgedinga the previous used
authentic material (e-mail)

» In « write it right » p. 54, students are asked to read the summary tacties ¢o
do the tasks on p. 56. They are asked to writesariitive paragraph to complete a
story. This topic implies them to use the techngjue write a descriptive
paragraph.

» In « write it right » p. 85, students are asked to use the report from « Tines»
journal (authentic material) , to help them complgthe report given.

» In «write it right » p. 117, there are 3 tasks. In the first task, studergsaaked to
re-order sentences to get coherent paragraphelsetond task, students are asked
to fill the blanks in the table with the nouns ahd verbs given; this helps them to
activate their background knowledge about the fonstof words (nouns, verbs).
In the third task, students are asked to write hement paragraph about an
invention using the table.

> In «write it right » p. 147, students are asked to complete the blanks with
information from the box item to get two cohereatggraphs (the reading passage
is about pollution). In the first task, students asked to read the conversation as a
way to activate their background knowledge, anctcdmplete the table. In the
second task, using the summary tactics, studerdsaaked to make Peter's
interruption in the conversation less abrupt. I third task, teachers read the rest
of the conversation, and students are asked to lebenihe remaining time .

The «write it right » tasks in the textkopush learners to use new vocabulary to

write, to communicate, and to interact.
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Table 04 The presentation of the “write it out” tasks

Unit 01 : Getting Through

Number of Page

Instruction

1, p.35

2,p.35

3, p.36

4, p.36

5, p.36

Read the “help wanted” ad below.
Then write 4 sentences with must
and have to to say what
characteristics potential candidates
are required to have. ( the ad)

Now, read the letter of application
below and decide whether the
applicant has a chance or not to be
hired as a camp leader. Explain. ( the
letter of application)

Fill in this resume (curriculum vitae)
with information from Joy’s letter of
application on the previous page.
(the RESUME)

Match introduction sentences A-D
below with letters 1-3 that follow.
Write the introductory sentences in
the blank spaces of the letters that
follow. (sentences A-B-C)

Make your own resume/curriculum

vitae. Then write a letter of
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application in response to the advert
on the previous page. Use Joy
Parfit's letter of application as a

model.

Unit 02 : Once Upon

a Time

1, p.65 -

2, p.65

Read the information in the box
below. Then ask and answer
guestions about William
Shakespeare. Use the question
words: ‘who’, ‘when’ and * where . (
a card contains information about
Shakespeare)

Use the information in the box
above and the items in the box
below to fill in the blanks in
Shakespeare’s biography  that

follows. ( Shakespeare’s biography)

Unit 03 : Our Findings

Show...

5, p.97 -

Imagine you are a journalist. Write a
newspaper story reporting the
accident represented in the picture
below. Use the information in the
table that follows. Don’t forget to

guote witnesses.
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Unit 04 : Eureka!

8, p.127 - Make the best use of the answers
which you have given to all the
guestions above to write a summary

of the whole text

Unit 05 : Back to Nature

2, p.157 - Match each of the renewable
energies in column A with the
corresponding source in column B.
Then write 6 sentences using the
verbs in the table below.

3, p.157 - A problem to solve

The«write it out » tasks comprise activities in which the students tise
previous learned knowledge to write. The use oWiptes knowledge to write, and to

promote the critical thinking of the students.

» In «write it out » p. 35 students are asked to read the ‘help wanted radl't@a
write four sentences with « must » and « have fbhis helps students to use their
previous knowledge about « must » and « have towrite correctly. In the second
task, students are required to read the lettet@aécide whether the applicant has
a chance or not to be hired as a camp leader.

» Intask 5, p.36 students are asked to write a letter of appbecaiin response to the
given advert. This helps students to write usingjrtiprevious knowledge about

writing letters.
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» In « write it out » task 1, p. 65 students are asked to read information in the box
then ask and answer questions about William Shaleesp using the question
words : who, when, and where. This topic helps ettgl to use their previous
knowledge about ‘Wh questions’.

» In «write it out » task 5, p. 97 students are asked to imagine they are joursalist
and to write a newspaper story reporting the aatigeesented in the picture.

» In «write it out » task 8, p. 127 students are asked to write a summary of the
whole text. Students use their previous knowledgeuathe summary tactics to
summarize.

» In «write it out » task 2, p. 157 students are asked to match sentences in column
A with sentences in column B, and to write six (@@ntences using the given
verbs. This activity helps students to enrich tlkeatical thinking.

» In «write it out » task 3, p. 157 students are asked to solve a problem, in which

they work in groups and suggest solutions.

Project workshop

» In the« Project Workshop » of unit one «Getting Through » p. 39, students are
asked to make a job application booklet, or to eveh internet user's guide for
beginners.

» In the « Project Workshop » of unit two «Once Upon A Time» p. 69, students
are asked to write a book review, a writer's skéimbk, a family history project, or
a story Book.

» In the « Project Workshop » in unit three «Our Findings Show...»p. 100,
students are asked to conduct a survey about d@hwspaper reading habits, the

different uses of the computer, or the TV viewiradpits.
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» In the« project workshop »of unit four «Eureka ! » p. 131, students are asked to
make a profile of an invention : a household ap@éa a means of transportation,
an electronic device, telecommunications, or aemton of the students' choice.

» In the« Project Workshop »of unit five «Back To Nature », p. 161, students are
asked to write a memo to a consumers' associadievise a rubbish -collection

guideline, or realise a cleaning campaign poster.

3.2 Analysis of the Questionnaire

Section One : General Information

1- Question One :How long have you been working as a teacher ofiEng!

Table 05: Teachers’ Teaching Experience.

Options Participants %
a- This is my first year 6 33.3%
b-1-5 years 7 38.9%
c-6-10 years 2 11.1%
d-11-15 years 1 5.6%
e-More than 15 years 2 11.1%

In compliance with this questionadbers had to make known the period they
had spent teaching English. According to the tahle majority of teachers (7 out of 18), a
percentage of 38.9%, had experienced teaching $nfgir a period extending from one to
five years. 6 out of 18 teachers, a percentage8@&%3 claimed this was their first year in
teaching English. Then, there are two (2) teacharpercentage of 11.1%, who had
experienced teaching English for six to ten ye@msly one (1) teacher had experienced

teaching English for a period from eleven to fiftegears. Finally, 2 out of 18 teachers, a



EVALUATION OF THE TEXTBOOK'S WRITING COMPONENT
70

percentage of 11.1%, stated they had been teaéimglish for more than 15 years. As a
result, the teachers who had taught English fortoriie years represent the majority.
2- Question Two: How long have you been teaching first year secondahool
level?

Table 06: Teachers’ Experience with First Year Pupils.

Options Participants %
a-This is my first year 6 33.3%
b-1-5 years 8 44.4%
c-6-10 years 4 22.2%
d-11-15 years 0 0%
e-More than 15 years 0 0%

The second question seeks to know the perioddhehers spent teaching first year
pupils. The aim behind asking them such a questiom determine the extent to which the
teachers are familiar with first year textbook ‘tAe Crossroads”. The majority of teachers
(8 out of 18), a percentage of 44.4%, stated tiet had been teaching first year pupils for
one to five years (1-5 years). (6 out of 18) acteers, a percentage of 33.3%, said that
this was the first time they taught first year lepepils. Finally, there are 4 teachers out of
18 who had been teaching first year pupils for @ogeranging from six to ten years. This

shown that the majority of teachers are familiahviirst year textbook.

Section Two: Teachers’ Views on the Teaching of Wiing to SE1 Pupils in Algeria.

3- Question Three: Do you consider the writing skill as being centtal foreign

language mastery?
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Table 07 The Centrality of the Writing Skill to Foreign hguage Mastery.

Options Participants %
a- Yes 17 94.4%
b- NO 1 5.6%

This question was posed to discavieether the teachers considered writing as
an important aspect in order to master EFL. Asldisa in the table above, 17 teachers
out of 18, a percentage of 94.4%, agreed that titengyskill was central to mastering EFL
and, 1 out of 18, a percentage of 5.6%, did natktlsio. The results clearly show that,

writing skill is considered as centrlal to foreigmguage mastery.

4- Question Four: How would you estimate your first year pupils’ leuewriting?

Table 08 Teachers’ Estimation of their Pupils’ Level in g

Options Participants %
a- Very Good 0 0%
b- Good 2 11.1%
c- Average 6 33.3%
d- Weak 10 55.6%

This question was addressed to knoevteachers’ estimation of their pupils’
overall level in writing. Thus, the answer to thigsestion gives information on the learners’
level. The majority of the teachers (10 out of 18)percentage of 55.6%, said that the

pupils’ level in writing was weak. 6 out of 18 adachers (i.e., a percentage of 33.3%),
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said that they were average. 2 teachers out ohl&rcentage of 11.1%, said that they
were good at writing. The table above shows thatenof the teachers said that they are

“very good” in writing.

5- Question Five:Which approach do you use in class to teach thiengrskill?

Table 09 The Teachers’ Adopted Writing Approach.

Options Participants %
a-The Product Approach 4 22.2%
b-The Process Approach 14 77.8%
c-The Genre Approach 0 0%

The fifth question is concerned wiitle type of approach teachers used to teach
writing. The aim behind this question was to shgtlon what the appropriate approach
used in teaching writing skill from teachers’ pasindf view was. According to their
answers, the majority of teachers (14 out of 18jest that they were using the process
approach (which focuses on the writing processdsstmategies), (a percentage of 77.8%).
4 out of 18 teachers (i.e., a percentage of 22.28ig) that they used product approach
(which focuses on the final written product). Naadker provided other alternative

answers. While 0% of teachers opted the genreoappr

6- Question Six: What are the objective(s) of teaching writing itstfyear secondary
school pupilsTchoose one or more options)
a- To learn about grammar and vocabulary
b- To develop students’ writing confidence and thigkabilities

c- To improve communication skills using English
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d- To increase learners’ knowledge, creativity & inmagion

Table 10 The objective(s) of Teaching Writing to First Ydupils.

Options Participants %
A 2 11.1%

B 3 16.7%
B+C 1 5.6%
B+D 6 33.3%
A+B+D 2 11.1%
B+C+D 2 11.1%
A+B+C+D 2 11.1%

This question was designed to hgitilthe objectives of teaching writing to first
year pupils. The aim behind this question was iy the teachers’ opinions on the
objectives they want to achieve through teachingng: The answers show that 6 out of
18 teachers, a percentage of 33.3%, claimed tleatotjectives related to developing
students’ writing confidence and thinking abilitiend to increasing learners’ knowledge,
creativity and imagination. Moreover, 3 teaches,(a percentage of 16.7%) reported the
objective was to develop students’ writing confiderand thinking abilities. 2 teachers, a
percentage of 11.1%, stated that their objectives w@ learn about grammar and
vocabulary. Only one teacher, a percentage of 5&8erted his/ her objectives were
developing the students’ writing confidence andlkimng abilities, and improving learners’
communicative skills using English. 2 teachers,(aepercentage of 11.1%), claimed their
objectives were to learn about grammar and voeapul to develop students’ writing
confidence and thinking abilities, and to increésarners’ knowledge, creativity and

imagination. The same percentage said that thgecbbes were to develop students’
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writing confidence and thinking abilities, to impmlearners’ communicative skills using
English, and to increase learners’ knowledge, siigéatand imagination. Finally, 2 out of
18 teachers, a percentage of 11.1%, reported lieat abjectives were all the previously

mentioned ones. Teachers set different objectimesttidents learning writing skill.

The results clearly delineate that different teaslset different objectives in teaching the

writing to first year pupils.

7-Question SevenDo you face difficulties while teaching first yepupils the writing

skill?

Table 11 The encounetred of Difficulties in Teaching Whdi

Options Participants %
a- Yes 17 94.4%
b- NO 1 5.6%

The aim behind the seventh questias ¥o know whether or not the teachers
faced difficulties while teaching first year puptlse writing skill. The results show that
almost all the teachers (17 out of 18), with thecpetage of 94.4%, reported that they
encountered difficulties when they taught the wgtiskill. Only one teacher (i.e., a
percentage of 5.6%), said that he/she did not fabe&s can imply that the teaching of

writing and the use of the textbook cause problentee majority of teachers.

+ If yes, please indicate the kind of difficulty andprovide some suggestions on

how to overcome each.
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This question was a follow up to questigh It is about suggesting solutions to

overcome the problems they faced. The answersuanearized in the table below:

Table 12 The Teachers’ Encountered Difficulties and thgdasted Solutions.

Problems

Solutions

- Time isn't enough, over
crowdedness , little time for
feedback.
- They don't know how to write
meaningful sentences since they
don't differentiate between verbs

and nouns unfortunately.

- With first year classes | generally
face so many difficulties. Which of
those are weak writing
competencies ,including grammar
mistakes, spelling mistakes, and
punctuation.

- Grammar and vocabulary

- More time for writing, homework,

group work.

- | generally ask them to tell me
their ideas, then i write them on the
board to help my pupils in writing

correctly.

- | suggest that at the end of each
and every lesson, the teacher
provides a writing task for the
learners( summarizing, free

writing...)

In my opinion, more focus must be
applied on spoken English. The
more students are able to think in
this language, the easier writing

would be.

- to teach how to build sentences
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- Do not know how to write a correct
and meaningful sentences
- Lack of basics of writing and a
weak level of English language.
- They don't know how to use the
language properly.
- The weakness of Vocabulary and
grammar.
- Grammar mistakes and poor

vocabulaires.

- Most of learners are weak in

vocabulary and spelling.

- Lack of vocabulary, Unstructured
thinking, Lack of confidence in

their abilities.

- Lexical and morphological

mistakes, and handwriting.

- they don't master basic rules, have

through various activities

- Language labs.

- They need to learn english more
outside the class.
- To investigate more Time in using
materials.
- Tryto read books, stories, and

articles.

- Always teach them new words and
write them on board . About the
spelling try always to correct the

mistakes.

- Work on both sides, grammar and
vocabulary consolidation, and
building confidence in their own

capacities.

- Reading motivation.

- review the basics, repetition of the

key vocabulary they deal with,
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previous knowledge, paralyzed

with the fear of writing.

- Grammar Mistakes, paragraphs
coherence, lack of vocabulary,

repetition.

- Pupils’ low level.

- The lack of confidence, the lack of

vocabulary.

starting with the production of
simple sentences to give them a
boost of confidence.
- Improving their writing skills by
reading more books, listening
more, writing short stories....

Doing research.....

Remedial work and changing some

of the writing activities.

- To provide authentic materials to
students to help them investigate in
real life situations ..that help them

express their ideas and feelings.

8-Question Eight: Do you use authentic materials in teaching writmgyour

classrooms?

Table 13 The Teachers’ Use of Authentic Materials in Teag Writing.

Options Participants %
a- Yes 12 66.7%
b- NO 6 33.3%
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This question was set to identifiaather or not the teachers used authentic
materials in teaching writing. The results obtaisddw that the majority of the teachers
(12 out of 18), a percentage of 66.7%, said thay thsed authentic materials to teach
writing while 6 out of 18 (i.e., a percentage of38) said no. This indicates that most
teachers used authentic materials while teachirngnghbecause they are dissatisfied with

the writing component included in the first yeac@edary school textbook of English.
+ If yes, please tell us what kind of materials youse.
Teachers’ answers are summarized subsequently

- Real life situations. We have got plenty.

- Newspaper articles, youtube videos, interviews @delohtes.

- Data show, speaker, computers, phones...etc.

- Cards, printed pictures or words, data show projectetc. (It depends on the
topic).

- Audio-visual materials.

- Audio _visual videos, songs, pictures.

- Data show and sometimes videos and listening tegastered dialogue in order
to attract pupils’ concentration during the lesson.

- Videos, songs , pictures, ...etc.

- Books or passages from reliable sources that séineeseeds.

9-Question Nine: How often do you adapt (Modify) any of the writing

materials/activities in the textbook “At the Crassts”?
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Table 14 Teachers’ Frequency of Material Adaptation Rcast

Options Participants %
a- Always 4 22.2%
b- Sometimes 12 66.7%
c- Occasionally 2 11.1%
d- Never 0 0%

The ninth question sought to looksely to how often teachers adapted or
modified any of the writing materials or activitietthe textbook. The majority of teachers
( 12 out of 18 teachers, i.e., a percentage of%¥p.gaid they sometimes modified the
textbook writing materials/activities. 4 teache22.2%) said they always adapted/modified
the textbook writing materials/activities. 2 out 48 teachers, (11.1%), said they
occasionally adapted or modified the textbook wgtmaterials/activities. The majority of
teachers said they modified the writing activitiggt's indicates they dissatisfied with the

textbook writing activities.

10-Question Ten:Do you think that the textbook writing activities general help

develop your pupils’ writing abilities?

Table 15 Teachers’ Views on the Relevance of the Writirmgrponent to

Developing Pupils’ Writing Abilities.

Options Participants %

a- Yes 13 72.2%

b- NO 5 27.8%
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This question was designed to kribes teachers’ opinion about the textbook

writing activities, and whether they thought thegere helpful in developing learners’

writing abilities. The majority of teachers (13 aft 18, 72.2%), answered affirmatively

while 5 teachers out of 18, i.e., a percentag&/d%, said no.

+ If No, please could you tell us which activity (sjlo you want to be modified?

The responses collected from the teachers’ respore® demonstrated
subsequently:

activities are well built but we have to guide ¢éearners more

All of it. None of it is useful. Who still uses shanail to communicate, for
example?

| personally think there should be less contenthie textbook. More emphasis
should be applied on lessons throughout multipksiees. Teachers often find
themselves skipping some parts in order to finfghgyllabus on time. Students,

in this case, have no benefit.

11-Question eleven:To what extent do you think you apply the CBA piohes in

teaching the writing skill?

Table 16 Teachers’ Views on their Application of the CBAirRiples in Teaching the

Writing Skill.
Options Participants %
a- To a great extent 4 22.2%
a- To some extent 7 38.9%
b- Very little 6 33.3%
c- Not at all 1 5.6%
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The aim of this question was to krtbe extent to which the teachers applied the
CBA principles in teaching the writing skill. Sttcally, a percentage of 38.9% of
teachers (7 out of 18) stated that they were, noesextent, applying CBA principles while
teaching the writing skill, i.e., they were applyiit partly but not completely. 6 teachers
out of 18, with a percentage of 33.3%, said theay \i¢tle followed the CBA. 4 teachers
out of 18 (i.e., a percentage of 22.2%) said theyewto a great extent, applying it. Only
one teacher (5.6%) said no. The majority of teaclsaid they, to some extent, applied
CBA principles and a considerable number of themeesythey hadn’'t succeed teaching

writing under the CBA approach.

12-Question Twelve: Do you think you have, so far, under the CBA, seded in

teaching your pupils to write?

Table 17 Teachers’ Views on their Success in TeachingiWgitinder the CBA.

Options Participants %
a- Yes 7 38.9%
b- NO 11 61.1%

The core intention behind designing this questias to know whether or not the
participant teachers thought they succeeded irhtegavriting skill under the CBA. The
majority of teachers (11 out of 18), with the pertege of 61.1%, said « no » while 7
teachers (i.e., a percentage of 38.9%) said «.y@&his confirms the results obtained in
question 7, stating that the teachers faced diffeziin teaching their pupils to write in
English using the textbook. And because many teaateported they resorted to adapting
the textbook writing activities (question 9), tisght confirm their dissatisfaction with the

writing component as included in the first yeartbeok of English.
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Section Three: Teachers’ Views on the Writing Compoent in the First Year

Secondary School Textbook « At the Crossroads »

13-Question Thirteen: The statements given below are related to thangritomponent
included in the first year secondary level textho®#ease tick\) the answer you consider

appropriate.

SA = Strongly Agree, A = Agree, D = Disagree, SD #8ngly Disagree,

U=Undecided.
A- Aims and Objectives

Table 18 Teachers’ Evaluation of the Textbook’s Aims arfgjeatives.

ltems SA A D SD U Total

1- The writing activities 16.7% 44.4% 27.7% 5.6% 5.6% 100%
objectives match to3 8 5 1 1 18
the aims of teaching
English in SE1.

2- The writing activities 22.2% 5.6% 50% 22.2% 0% 100%
objectives are cleard 1 9 4 0 18
and precise for the

learners

The first part covers two items that eluciddte torrespondence and suitability of the
textbook’s activities to the aims and objectivestedching English in SE1 and to the
learners. The aim of these items is to investitjaeteachers’ degree of satisfaction about
the two items. According to the results shown abdv¥e4% of the teachers agreed on the

fact that the writing activities objectives matahthe aims of teaching English in SE1,
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while 27.7% disagreed with such a claim. A percgataf 50% of the teachers disagreed

with the fact that the writing activities’ objecéis were clear and precise for the learners,

while 22.2% strongly agreed, and the same percerdtigngly disagreed. This means that

the teachers considered the writing tasks as bingatch with the general aims of

teaching English but at the same time confirmedntwe correspondence of the writing

component to their learners in terms of clarity axglicitness of objectives. This may

denot the fact that the teachers do, presupposhkdlyg, negative attitudes towards such

writing tasks.

B- Methodology

Table 19 Teachers’ Evaluation of the Textbook’s Suggestethodology for

Teaching the Writing Component.

ltems SA A D SD U Total

3- There is a specific5.6% 44.4% 33.3% 16.7% 0% 100%
suggested method forl 8 6 3 0 18
teaching the writing
component.

4- The writing activities 5.6% 44.4% 33.3% 16.7% 0% 100%
focus on accuracy asl 8 6 3 0 18
much as on fluency.

5- There is appropriate5.6% 61.1% 11.1% 11.1% 11.1% 100%
progression of thel 11 2 2 2 18
writing activities.

6- The writing activities 16.7% 33.3% 33.3% 16.7% 0% 100%
help develop learners’3 6 6 3 0 18
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autonomy.

7- The textbook includes11.1% 61.1% 16.7% 11.1% 0% 100%
communicative 2 11 3 2 0 18
writing activities.

8- The textbook includes11.1% 44.4% 38.9% 5.6% 0% 100%
problem-solving 2 8 7 1 0 18
activities.

9- The textbook contains11.1% 33.3% 27.8% 22.2% 5.6% 100%
writing activities 2 6 5 4 1 18
dealing with real-life
issues.

10-There are enough5.6% 33.3% 33.3% 16.7% 11.1% 100%
writing activities. 1 6 6 3 2 18

11-The writing materials 11.1% 44.4% 27.8% 16.7% 0% 100%
focus both on the2 8 5 3 0 18
final product and the
writing process.

12-The writing activities 16.7% 50% 16.7% 16.7% 0% 100%
are of different types3 9 3 3 0 18
(controlled, guided,
and free).

13-The writing activities 16.7% 38.9% 22.2% 22.2% 0% 100%
allow students to3 7 4 4 0 18

think critically about
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using the language.

14-The writing activities 11.1% 66.7% 16.7% 5.6% 0%

provide opportunities 2
for learners to
practice different
types of written work
(sentence
composition, spelling,

punctuation,

coherence, etc).

15-The writing activities 11.1%

encourage learners t@
review and edit their

written work.

16-The writing activities 16.7%

encourage learners t®3
use different writing

strategies.

17-The writing activities 16.7%

involve learners in3
continuous
assessment of their

writing abilities.

18-The writing activities 22.2%

involve learners in4

12 3 1 0

61.1% 16.7% 11.1% 0%

11 3 2 0

50% 11.1% 22.2% 0%

9 2 4 0

61.1% 5.6% 16.7% 0%

11 1 3 0

38.9% 22.2% 16.7% 0%

7 4 3 0

100%

18

100%

18

100%

18

100%

18

100%

18
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self and peer

assessment.

The second part contains six{@én items. The aim behind these items was to
know the teachers’ attitudes towards some methgamb aspects in the textbook. The
table above shows varying results. In the two fitestns: “There is a specific suggested
method for teaching the writing component.” ande“thriting activities focus on accuracy
as much as on fluency”, 44.4% of the participagieed while 33.3% disagreed. 61.1% of
the teachers agreed on the item: “There is ap@tgpprogression of the writing activities.”
Concerning the @ item, 33.3%of the teachers agreed and also 33i3%gred on the
statement that the writing activities helped depelearners’ autonomy”. 61.1% of the
teachers agreed that the textbook includes commativecwriting activities. 44.4% agreed
that the textbook includes problem-solving actestiwhile 38.9% disagreed. Also, 33.3%
of the teachers agreed that the textbook contanitsgy activities dealing with real-life
issues while 27.8% disagreed, and 22.2% strongiggieed. 33.3% claimed that there

were enough writing activities while 33.3% claintedy disagreed with that.

Eight other items were noted ‘agrég’ most of the teachers. 44.4% of the
teachers agreed that the writing materials foclsetd on the final product and the writing
process, while 27.8% disagreed. The item “The mgitactivities are of different types
(controlled, guided, and free)” was agreed uporb®% of the teachers. A percentage of
the teachers representing 38.9% agreed about ¢ne ‘The writing activities allow
students to think critically about using the langgiawhile 22.2% disagreed, and the same
percentage strongly disagreed. A percentage ofethehers that represents 66.7% agreed
about the item “The writing activities provide oppmities for learners to practice
different types of written work (sentence compaositi spelling, punctuation, coherence,
etc)”. The majority of teachers with a percentaf@lo1% agreed that the writing activities
encouraged learners to review and edit their writterk. A percentage of 50% agreed that

the writing activities encouraged learners to ugierént writing strategies, while 22.2%
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strongly disagreed. The percentage of the teadle@resenting 61.1% agreed about the
item “The writing activities involve learners in muous assessment of their writing
abilities”, while 16.7% “strongly agreed” and 16.7%trongly disagreed”. As for the last
item, “The writing activities involve learners ielsand peer assessment”, 38.9% agreed,
22.2% strongly agreed, and also 22.2% disagreegt e item.

C- Suitability to Learners

Table 20 Teachers’ Evaluation of the Writing Componentist&bility to Learners

ltems SA A D SD U Total

19-The writing activities 16.7% 16.7% 33.3% 27.8% 5.6% 100%
match to the learners’3 3 6 5 1 18
needs.

20-The writing activities 11.1% 22.2% 33.3% 27.8% 5.6% 100%
match to the learners’2 4 6 5 1 18
level.

21-The topics in the11.1% 11.1% 38.9% 33.3% 5.6% 100%
textbook are authentic2 2 7 6 1 18
and interesting to
learners.

22- The instructions ar¢ 16.7% 33.3% 27.8% 11.1% 11.1% 100%

clear for the learners. 3 6 5 2 2 18

The "8 part contains four (4) items, all aiming at checkthe teachers’ attitudes
towards the writing content’s suitability to learseThe results show that the majority of
teachers disagreed about the items. Concerninghdrst items, “The writing activities
match to learners’ needs.” and “The writing actégt match to learners’ level”, 33.3%

“disagreed” while, 27.8% “strongly disagreed”. Titem “The topics in the textbook are
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authentic and interesting to learnérsvas disagreed upon by 38.9% and “strongly
disagreed” upon by 33.3%. As for the last itemhéTinstructions are clear for the
learners” 33.3% of teachers “agreed”, while, 27 8¥6agreed”. The teachers, then, do not

view the writing component as being suitable faitipupils.

Suitability to Teachers

Table 21 Teachers’ Evaluation of the Writing Componentigt&bility to Teachers.

Items SA A D SD U Total
23-The textbook 11.1% 16.7% 22.2% 50% 0% 100%
provides teachers 2 3 4 9 0 18

with alternative
authentic writing
materials.

24-The writing activities 5.6% 44.4% 27.8% 16.7% 5.6% 100%
can easily be adapted1 8 5 3 1 18
(modified) by the

teacher.

The @ part contains two (2) items, aiming at checking thachers’ attitudes

towards the writing component’'s suitability to the®0% of the teachers “strongly
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disagreed” that the textbook provided teachers walternative authentic writing

materials.” As for the second item, “The writingigities can easily be adapted (modified)
by the teacher.”, 44.4% agreed while 27.8% disahrébe teachers, thus, do not agree
that the textbook provides them with alternativeting materials. But, at the same time

they can easily adapte new writing activities.

3.3 Discussion of the Results

In light of what has been reportedhe teachers’ questionnaire analysis, which is
considered as the core of the research work, therityaof the teachers had experience of
teaching English for first year pupils from 1 tog/@ars. Put it differently, the teachers are
somehow familiar with the textbook’s writing conteibbut not necessarily with how to
teach such a content.

The Ministry of National Education has adopted @BA approach to teach
EFL. As a result, they, normally, designed a nextbigok based on this new approach, and
the only condition is to teach according to the C@#ciples. In spite of the fact that the
textbook should be basamh the CBA approach, according to the teachersivars just
few of them had admitted they actually appliedata great extent. Others said they
followed it to some extent. Concerning the teachaigwriting skill under the CBA
approach, the majority of teachers had admitteg tael not succeeded in doing so; they
used the process approach in teaching the writiillg &nd they think that it allowed them
to develop the learners’ writing abilities.

The teachers agreed that the ézarhad a weak level of ability in writing, and
that they faced difficulties while teaching themitimg, especially because of the lack of
vocabulary, grammar mistakes, and the lack of demnite. Teachers in general, considered

writing as being central to master EFL. They taughting with the aim to develop the
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students’ writing confidence and thinking abilitiesd to increase learners’ knowledge,
creativity, and imagination. Teachers said thaty tisemetimes modified the writing
materials/activities in the textbook in order toen¢he learners’ interests and needs by
including authentic materials in teaching writingice as: videos, songs, cards,
books...etc. Furthermore, the majority of the teashadmitted that they used the
textbook’s activities, and they agreed that thostviies were helpful in terms of
developing learners’ writing abilities.

Concerning the textbook’s efficienty terms of the writing component, the
results presented above show that the majorityeathers have agreed on the standard
« methodology »; they agreed that the writing aiitis were helpful for learners’ in terms
of developing their autonomy, problem-solving, ldepwith real-life issues,...etc. and
that the textbook contains different types of atés: guided, controlled, and free.
However, they disagreed on the standard « suitghih learners ». This evokes some
contradiction with regard to the previously citederpretations, stating that the teachers
considered the writing tasks as being helpful teettgping learners’ writing abilities.

With regard to « aims and objectivesnd «suitability to teachers », we can see
that the results are uneven, varying between agdesabreed, and strongly disagreed.

In the light of what has been anatlyzethe teachers’ questionnaire, a number of
conclusions can be drawn. The aim behind this stady elicit information about the
secondary school teachers of English perceptiortheofteaching of writing to first year
secondary school learners and of the writing corepbim the first year secondary school
textbook of English. While spotting light on wrignas a skill, teachers were asked
questions regarding writing and its importance. Tirg conclusion is that the teachers

admitted that writing is a central skill to mas#ey foreign language (Q03) . And in order
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to achieve that aim, the difficulties they face Mhieaching writing should be overcome
(QO7).

The second conclusion yielded friwe tesults is that the teachers are dissatisfied
with the writing component included in the firstayesecondary school textbook of English
and that lead many of them to adapt or modify thebiook writing activities ( Q8, Q9).
Regarding Qlland Q12, the majority of teachers gaagl, to some extent, applied CBA
principles and a considerable number of them agtked have not succeeded teaching
writing under the CBA approach. Moreover, they ankledged there are some
dissatisfying points. As a result, they resorteéddapting the writing activities to suit the
learners’ needs. Concerning the CBA principles results clearly show that the teachers
do not fully apply them while teaching.

The teachers also admitted thatwhiéng tasks do, in general, match to the
general aims of teaching English, however, at thmes time, teachers hold negative
attitudes towards some of the writing tasks becdhseg view them as not suitable for
learners in terms of clarity of objectives for tearners.

In a few words, the results obtdineonfirm that the textbook’s writing
component does not fully correspond to the learmsmsds and interests from the teachers’
perspectives because of its shortcomings in terrevailability of alternative materials
and activities. Speaking about the applicabilityled CBA principles, as it was mentioned
earlier, the teachers have claimed that textbo&kstanto account the CBA principles,
however, most of them followed the process apprdadkaching writing, which does not
fully correspond to teaching writing under the CBApy have not succeeded teaching
writing under it because it contains many disswtisf points. Though, there are some
negative aspects, there is a general agreemeriteofadt that there is enough variety of

topics, and activities matching the general aimBrgglish do exist.
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All'in all, the study has come w@yptihe conclusion that teachers consider writing

as a central skill to master EFL and that theydadifficulties while teaching their pupils

writing. The findings have also shown that teacheese dissatisfied with the writing

component as included in the first year textbooEnglish, and many of them adapted or

modified the textbook writing activities. According the teachers, the writing tasks match

to the general aims of teaching English, howeveth@ same time, teachers hold negative

attitudes towards some of the writing component t@aséls. They do not consider them as

being suitable for their learners.

Pedagogical Recommendations

Depending on the results obtained, we suggest secoenmendations.

v

The writing component is recommended to be adaptdde first year textbook
« at the crossroads » to suit the learners neati;terests. This could be done by
conducting a needs analysis before engaging in actobity.

More time should be allotted to teaching writinghile the textbook content
should be reduced.

The textbook’s activities should be set to allove tlearners to promote their
writing abilities; they should be varied to covenose that develop their
vocabulary, grammar, and to overcome the fear dfraluctance to writing.

The teachers should care about developing thengriiompetence rather than
strictly obeying the textbook content.

Novice teachers should be trained to the skill ideo to be able to teach such a
complex skill to Algerian learners.

One better way to design a content that will beaakle for learners needs and
interests is to include teachers in the syllabusigiebecause they really know

what the learners and teachers need.
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Limitaions of the Study
No research is meant to be out oficcsm and imperfection. Based on this
assumption, the research acknowledges that themiretudy confronted constraints and
limitations.
Due to the freakout of the Covi@ Pandemic. Major difficulties were
encountered in conducting the research. Theseuarmarized subsequently:

v’ Library Resources: the educational system witnssed an unprecederitetisn
because of this global pandemic that led to thed-bsure of schools, universities,
and colleges. It was impossible to reach the usityeand its library. Being the
case, there was a shortage in the sources.

v' Sample Size:due to the above-mentioned situation caused bydel®, the
questionnaires were administered via an onlined@tat and the sample size was
limited to 18 teachers. The study could have yildere reliable results if more

teachers from different high schools were involveat, just from El-Milia district.

Conclusion

This chapter shed light upon the allgaractical part dealing with thaescription
of the writing component in the textbook “At theoSsroads'from teachers’ perspectives.
The first section dealt with the research desiga data collection instrument including
population and sampling, aim of the questionnaadministration and description of the
questionnaire, and the description of the writirgnponent in the textbook “ At the
Crossroads”. Then, it moved to reporting and prisgrithe results. The third one was
devoted to discuss the major findings of the teehguestionnaire and to provide

interpretation. Finally, it provided some pedagagrecommendations and limitations.
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General Conclusion

Mastering the writing skill has algareflected good command of the target
language. Given, such a prominent status, inténesvaluating writing materials needed
for teaching the writing skill has become commoacgice nowadays. The research in hand
is an attempt to evaluate the writing componenheffirst year secondary school textbook
“At the Crossroads” from the teachers’ perspectiVieaims at making clear the status of
the teaching of writing under the CBA approach aedews teachers' points of view
towards the writing parts included in the “At theo€sroads” Textbook. The study was
based on the hypothesis that the more teacherstl@sdeaching using the textbook on
the CBA principles and on their pupils’ needs aedel, the more satisfied they will be
with the writing component in the SE1 textbook oigksh.

Chapter one reviewed the major el@meelated to writing and the teaching of
writing and explored the different approaches tdimg instruction with a specific focus
on the CBA approach. Chapter two provided an oegrvabout textbooks and textbook
evaluation. It also introduced different models abfecklists as a kind of practice of
textbook evaluation.

Chapter three, the practical sidehaf tesearch, was devoted to introducing the
data collection procedure; it reported the resoftshe questionnaire meant for eliciting
information about the secondary school teacheBnglish perceptions of the teaching of
writing to first year secondary school learners afhdhe writing component in the first
year secondary school textbook of English. Accaglyinthe findings were discussed and
interpreted in the light of the research questions.

The results generated from the gaesfire analysis revealed that the teachers
considered writing as a central skill to master BEiak acknowledged the existence of some

difficulties faced by the teachers during teachinging. This can explain their pupils’ low
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level in writing. The results also showed that tdechers were dissatisfied with the writing
component as included in the first year textbookEofjlish and that they adapted the
textbook writing activities from time to anothemdy viewed the writing tasks as being in
match to the general aims of teaching English,tbay did not consider them as being
suitable for their learners. This can partly justiie current situation of teaching writing to
SE1 level using the textbook of English, which reesgthinking and careful consideration
on the part of teachers and syllabus designers.alik

The study ends with outlining sopexlagogical recommendations in order to
improve the quality of writing instruction and theriting content of the first year

secondary school textbook “At the Crossroads”.
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Appendices
Appendix A

Cunningsworth’s Checklist

-Quick-reference checklist for evaluation and selection

Aims and approaches

O Do the aims of the coursebook correspond closely with the aims of the teaching
programme and with the needs of the learners?
1 Is the coursebook suited to the learning/teaching situation? ;
O How comprehensive is the coursebook? Does it cover most or all of what is needed? Is
" it a good resource for students and teachers? .
O Is the coursebook flexible? Does it allow different teaching and learning styles?

Design and organization

What components make up the total course package (eg students’ books, teachers’
books, workbooks, cassettes, etc)?

How is the content organized (eg according to structures, functions, topics, skills, etc)?
Is the organization right for learners and teachers?

How is the content sequenced (eg on the basis of complexity, ‘learnability’, usefulness,
etc)? .

Is the grading and progression suitable for the learmers? Does it aliow them to complete
the work needed to meet any external syllabus requirements?

Is there adequate recycling and revision? ) "

Are there reference sections for grammar, etc? Is some of the material suitable for
individual study? - .

Is it easy to find your way around the courseboak? Is the layout clear?

Language content .

01 Does the coursebook cover the main grammar items appropriate to each level, taking
learners’ needs into account?

C1 Is material for vocabulary teaching adequate in terms of quantity and range of
vocabulary, emphasis placed on vocabulary development, strategies for individual
learning?

[0 Does the coursebook include material for pronunciation work? If so what is covered:
individual sounds, ward stress, sentence stress, intonation?

O Does the coursebook deal with the structuring and conventions of language use above
sentence level, eg how to take part.in conversations, how to structure a piece of
extended writing, how to identify the main points in a reading passage? (More relevant

- at intermediate and advanced levels.)) *

1 Are style and appropriacy dealt with? If so, is language style matched to social
situation?

Skills

1 Are all four skills adequately covered, bearing in mind your course aims and syllabus
requirements?

O Is there material for integrated skills work?

[0 Are reading passages and associated activities suitable for your students’ levels,
interests, etc? Is there sufficient reading material?



0 s listening material well recorded, as authentic as possible, accompanled by
background information,.questions and activities which help comprehension?

O Is material for spoken English (dialogues, roleplays, etc) well designed to equip learners
for real-life interactions? _

G Are writing activities suitable in terms of amount of guidance/control, degree of
accuracy, organization of longer pieces of writing (eg paragraphing) and use of
appropriate styles?

' Topic

O Is there sufficlent material of genuine interest to learners?
O Is there enough variety and range of topic?

0J Will the topics help expand students’ awareness and enrich their experience?

O Are the topics sophisticated enough in content, yet within the learners’ language level?

O Will your students be able to relate 1o the social and cultural contexts presented in the
coursebook?

O Are women portrayed and represented equally with men?

O Are other groups represented, with reference to ethnic origin, occupation, disability,
etc? . .

Methodology

O What approach/approaches to language learning are taken by the coursebook? Is this
appropriate to the learning/teaching situation?

O What level of active learner involvement can be expected? Does this match your
students’ [earning styles and expectations?

U What techniques are used for presenting/practising new language items? Are they
suitable for your learners?

O How are the different skills taught?

O How are communicative abilities developed?

O Does the material Include any advice/help to students on study skills and learning

© strategies? )

O Are students expected to take a degree of responsibility for their own learing (eg by
setting their own individual learning targets)?

Teachers’ books :

O s there adequate guidance for the teachers who will be using the coursebook and its
supporting materials?

O Are the teachers’ books comprehensive and supportive?

U Do they adequately cover teaching techniques, language items such as grammar rules
and culture-specific information?

O Do the writers set out and justify the basic premises and principles underfying the
material? o _

O Are keys to exercises given?

Practical considerations '

O What does the whole package cost? Does this represent good value for money?

O Are the books strong and long-lasting? Are they attractive in appearance?

[0 Are they easy to obtain? Can further supplies be obtained at short notice?

O Do any parts of the package require particular equipment, such as a language
laboratory, listening centre or video player? If s0, do you have the equipment available
for use and is it reliable? .



Appendix B

Sheldon’s Checklist

FACTUAL DETAILS

L e

AULNOT(S): ottt iva s sesinsssaabaseas

o T o e e Price:. ......

o e e No. of Pages:

Components: SB/TB/WB/Tests/Cassettes/Video/CALL/Other .......

Level! cussmmnniiniasamiinm Physical size: ....cciiiviniiisiivninieei
Length: ........ Units. ........ Lessons/sections ......... Hours

Target sKills: i

Target I8AmMers: ..,.viuciincrommsiesssssssnsisnesnsasens

Targst tRaehBrE .o
ASSESSMENT (* Poor ** Fair *** Good **** Excellent)

No. Factors Rating

P F G

E

Comments

A. Rationale
I.  Why was the book written in first place, and what gaps
is it intended to fill?
2. Are you given information about the Needs Analysis or
classroom piloting that was undertaken?
3. Are the objectives spelt out?

B. Availability
4. Is it easy to obtain sample copies and support material
for inspection?
5. Can you contact the publisher’s representatives in case
you want further information about the content,
approach, or pedagogical detail of the book?

C. User definition

6. Is there a clear specification of the target age range,
culture, assumed background, probable learning
preferences, and educational expectations?

7. Are entry/exit language levels precisely defined, e.g. by
reference to international ‘standards’ such as the ELTS,
ACTFL or Council of Europe scales, or by reference to
local or country-specific examination requirements?

8. In the case of an ESP textbook, what degree of specialist
knowledge is assumed (of both learners and teacher)?

D. Layout/graphics
9. Is there an optimum density and mix of text and
graphical material on each page, or is the impression one
of clutter?
10.  Are the artwork and typefaces functional? Colorful?
Appealing?

E. Accessibility

11.  Is the material clearly organized?
12.  Can the student find his or her location in the material at
any point, i.e. is it possible to have a clear view of the
‘progress’ made, and how much still needs to be




covered?

Are there indexes, vocabulary lists, section headings,
and other methods of signposting the content that allow
the student to use the material easily, especially for
revision or self-study purposes?

Is the learner (as opposed to the teacher) given clear
advice about how the book and its contents could be
most effectively exploited?

F. Linkage

Do the units and exercises connect in terms of theme,
situation, topic, pattern of skill development, or
grammatical/lexical ‘progression'?

Is the nature of such connection made obvious, for
example by placing input texts and supporting exercises
in close proximity?

Does the textbook cohere both internally and externally
(e.g. with other books in a series)?

20,

G. Selection/Grading

Does the introduction, practice, and recycling of new
linguistic items seem to be shallow/steep enough for
your students?

Is there a discernible system at work in the selection and
grading of these items (e.g. on the basis of frequency
counts, or on the basis of useful comparisons between
the learner’s mother tongue and English)?

Is the linguistic inventory presented appropriate for your
purposes, bearing in mind the L1 background(s) of your
learners?

2,
22,
23,
24,

H. Physical characteristics
Is there space to write in the book?
Is the book robust? Too large? Too heavy?
Is the spine labeled?
Is it a book that could be used more than once,
especially if it is marked by previous students?

25.

26.

21,

L. Appropriacy
Is the material substantial enough or interesting enough
to hold the attention of learners?
Is it pitched at the right level of maturity and language,
and (particularly in the case of ESP situations), at the
right conceptual level?
Is it topical?

28.

29.

30.

J.  Authenticity
Is the content obviously realistic, being taken from L1
material not initially intended for ELT purposes?
Do the tasks exploit language in a communicative or
‘real-world" way?
If not, are the texts unacceptably simplified or artificial
(for instance, in the use of whole-sentence dialogues)?




31

32,

K. Sufficiency
Is the book complete enough to stand on its own, or
must the teacher produce a lot of ancillary bridging
material to make it workable?
Can you teach the course using only the student’s book,
or must all the attendant aids (e.g. cassettes) be
deployed?

36.

37

38.

L. Cultural bias
Are different and appropriate religious and social
environments catered for, both in terms of the
topics/situations presented and of those left out?
Are students’ expectations in regard to content,
methodology, and format successfully accommodated?
If not, would the book be able to wean students away
from their preconceived notions?
Is the author’s sense of humor or philosophy obvious or
appropriate?
Does the course book enshrine stereotyped, inaccurate,
condescending or offensive images of gender, race,
social class, or nationality?

Are accurate or ‘sanitized’ views of the USA or Britain
presented; are uncomfortable social realities (e.g.
unemployment, poverty, family breakdowns, and
racism) left out?

39.

M. Educational validity
Does the textbook take account of, and seem to be in
tune with, broader educational concerns (e.g. the nature
and role of learning skills, concept development in
younger learners, the function of ‘knowledge of the
world’, the exploitation of sensitive issues, and the value
of metaphor as a powerful cognitive learning device)?

40,

41,

42,

N. Stimulus/practice/revision
Is the course material interactive, and are there sufficient
opportunities for the learner to use his or her English so
that effective consolidation takes place?
Is the material likely to be retained/
remembered by learners?
Is allowance made for revision, testing, and on-going
evaluation/marking of exercises and activities, especially
in large-group situations; are ready-made achievement
tests provided for the course book, or is test
development left for the hard-pressed teacher? Are *self-
checks’ provided?

0. Flexibility
Can the book accommodate the practical constraints
with which you must deal, or are assumptions made
about such things as the availability of audio-visual
equipment, pictorial material, class size, and classroom
geography; does the material make too many demands



on teachers’ preparation time and students’ homework
time?

44.  Can the material be exploited or modified as required by
local circum- stances, or is it too rigid in format,
structure, and approach?

45.  Is there a full range of supplementary aids available?

P. Guidance

46.  Are the teacher’s notes useful and explicit? English?

47. Has there been an inordinate delay between the
publication of the student’s and teacher’s books which
has meant that teachers have had to fend for themselves
in exploiting the material?

48. Is there advice about how to supplement the course
book, or to present the lessons in different ways?

49. s there enough/too much ‘hand-holding’?

50. Are tape scripts, answer keys, ‘technical notes’ (in the
case of ESP textbooks), vocabulary lists,
structural/functional inventories, and lesson summaries
provided in the Teacher’s Book?

51. Is allowance made for the perspectives, expectations,
and preferences of non-native teachers of English?

Q. Overall value for money

52, Quite simply, is the course book cost-effective, easy to
use, and successful money in your teaching situation, in
terms of time, labor, and money?

53.  To what extent has it realized its stated objectives?




Appendix C

Tucker's Checklist

NO. CRITERIA VS MS MVP
I. INTERNAL CRITERIA
A. Pronunciation Criteria
1. Completeness of presentation
2. Appropriateness of presentation
3. Adequacy of practice
B. Grammar Criteria
4. Adequacy of pattern inventory
5. Appropriate sequencing
6. Adequacy of drill model and pattern displayed
7. Adequacy of practice
C. Content Criteria
8. Functional load
9. Rate and manner of entry and re-entry
10.  Appropriate of contents and situations
II. EXTERNAL CRITERIA
11.  Authenticity of language
12. Availability of supplementary materials
13.  Adequate guidance for non-native teachers
14, Competence of the author
15.  Appropriate level for integration
16.  Durability
17.  Quality of editing and publishing
18.  Price and value

VS: value scale MS: merit scale VMP: value merit product



Appendix D

Daoud and Celce- Murcia’s Checklist

No

Item

Response

SD

D

U

A

SA

A. Subject matter
Does the subject matter cover a variety of topics
appropriate to the interests of the learners for
whom the text book is intended (urban or rural
environment; child or adult learners; male and/or
female students)?
Is the ordering of materials done by topics or
themes that are arranged in a logical fashion?
Is the content graded according to the needs of the
students or the requirements of the existing
syllabus (if there is one)?
Is the material accurate and up-to-date?

B. Vocabulary and structures
Does the vocabulary load (i.e., the number of new
words introduced every lesson) seem to be
reasonable for the students of that level?
Are the vocabulary items controlled to ensure
systematic gradation from simple to complex
items?
Is the new vocabulary repeated in subsequent
lessons for reinforcement?
Does the sentence length seem reasonable for the
students of that level?
Is the number of grammatical points as well as
their sequence appropriate?
Does the structure gradually increase in
complexity to suit the growing reading ability of
the students?

Does the writer use current everyday language,
and sentence structures that follow normal word
order?

Do the sentences and paragraphs follow one
another in a logical sequence?

Are linguistic items introduced in meaningful
situations to facilitate understanding and ensure
assimilation and consolidation?

C. Exercises
Do the exercises develop comprehension and test
knowledge of main ideas, details, and sequence of
ideas?
Do the exercises involve vocabulary and structures




16.

which build up the learners’ repertoire?

Do the exercises provide practice in different types
of written work (sentence completion, spelling and
dictation, guided composition)?

Does the book provide a pattern of review within
lessons and cumulatively test new material?

Do the exercises promote  meaningful
communication by referring to realistic activities
and situations?

20.

2L

D. Hlustrations
Do illustrations create a favorable atmosphere for
practice in reading and spelling by depicting
realism and action?
Are the illustrations clear, simple, and free of
unnecessary details that may confuse the learner?
Are the illustrations printed close enough to the
extent and directly related to the content to help
the learner understand the printed text?

22,

24.

25.

E. Physical make-up
Is the cover of the book durable enough to
withstand wear?
Is the text attractive (i.e., cover, page appearance,
binding)”
Does the size of the book seem convenient for the
students to handle?
Is the type size appropriate for the intended
learners?

1: Strongly disagree 2: Disagree U: Undecided  A: Agree

SA: Strongly Agree



Appendix E

Williams’s Checklist

Title of textbook:
This textbook: Rating
Weight A. GENERAL 4 3210

l. Takes into account currently accepted methods of ESL/EFL
teaching.

2. Gives guidance in the presentation of language items.

3. Caters for individual differences in home language
background.

4. Relates content to the learners' culture and environment.

B. SPEECH

5. Is based on a contrastive analysis of English and LI sound
systems.

6. Suggests ways of demonstrating and practising speech items.

7. Includes speech situations relevant to the pupils* background.

8. Allows for variation in the accents of non-native speakers of
English

C. GRAMMAR

9. Stresses communicative competence in teaching structural
items.

10. Provides adequate models featuring the structures to be taught.

11. Shows clearly the kinds of responses required in drills (e.g.
Substitution).

12. Selects structures with regard to differences between LI and
L2 cultures.

D. VOCABULARY

13. Selects vocabulary on the basis of frequency, functional load,
etc.

14. Distinguishes between receptive and productive skills in
vocabulary teaching.

15. Presents vocabulary in appropriate contexts and situations,

16. Focuses on problems of usage related to social background.

E. READING



17. Offers exercises for understanding of plain sense and implied
meaning.

18. Relates reading passages to the learners' background.

19. Selects passages within the vocabulary range of the pupils.

20. Selects passages reflecting a variety of styles of contemporary

English.
F. WRITING

21. Relates written work to structures and vocabulary practiced
orally.

22. Gives practice in controlled and guided composition in the
early stages.

23. Relates written work to the pupils' age, interests, and
environment.

24. Demonstrates techniques for handling aspects of composition
teaching.

G. TECHNICAL
25. Is up-to-date in the technical aspects of textbook production
and design.
26. Shows quality in editing and publishing (cover, typeface,
illustrations, etc.).
27. Is datable, and not too expensive.
28. Has authenticity in language and style of writing.

O:notatall 1:justbarely 2:tosomeextent 3:toalarge extent 4: to the greatest extent



Appendix F

Questionnaire for Secondary School Teachers
Dear Teachers,

This questionnaire is part of search work aiming at eliciting
information about secondary school teachers ofiElmglerceptions of the
teaching of writing to first year secondary schiealrners and of the writing
component in the textbook « At the Crossroads ».

It would be greatly appreciategau could help us by filling in the
following questionnaire. Your answers will remaonéidential and will only be
used for research purposes.

Thank you in advance.
Section One: General Information
A- How long have you been working as a teacher of isngl

A. This is my first year [

B. 1-5years O
C. 6-10years O
D. 11-15years O
E. More than 15 years [

B- How long have you been teaching first year seconsienool level?

A. This is my first year [

B. 1-5years O
C. 6-10years O
D. 11-15years O

E. More than 15 years[]



Section Two: Teachers’ Views on the Teaching of Whing to SE1 Pupils in
Algeria.

C- Do you consider the writing skill as being centmforeign language

mastery?
A. Yes O
B. No O

D- How would you estimate your first year pupils’ leuewriting?

A. Very Good O

B. Good O
C. Average O
D. Weak O

E- Which approach do you use in class to teach thingrskill?
A. The product approach (focus on the final writteodoict) [
B. The process approach (focus on the writing proaedsstrategies)d
C. The genre approach (focus on the genre, theoparand the social
community) O

Others (please SPecCify):.......coevuiii it

F- What are the objective(s) of teaching writing tstfiyear secondary school

pupils?(choose one or more options)



A. To learn about grammar and vocabulary
B. To develop students’ writing confidence and thigkabilities

C. To improve communication skills using English

O g O 0O

D. Toincrease learners’ knowledge, creativity & inmagion

G- Do you face difficulties while teaching first ygaupils the writing skill?
A. YES O
B. NO O
If yes, please indicate the kind of difficulty apbvide some suggestions on how

to overcome each.

Problems Solutions

H- Do you use authentic materials in teaching writmgour classrooms?
A. Yes O
B. No O

If yes, please tell us what kind of materials yse.u



I-  How often do you adapt (Modify) any of the writintaterials/activities in

the textbook “At the Crossroads”?

A. Always O
B. Sometimes O
C. Occasionally O
D. Never O

J- Do you think that the textbook writing activities general help develop
your pupils’ writing abilities?
A. Yes O

B. No O

If No, please could you tell us which activity (& you want to be modified?

Activity Page N

K-  To what extent do you think you apply the CBA pijphes in teaching the
writing skill?

A. Toagreatextent @O



B. To some extent O
C. Very little O

D. Not at all O

L- Do you think you have so far, under the CBA, sude€eldn teaching your
pupils to write?
A. Yes O
B. No O
Section three: Teachers’ Views on The Writing Compioent in The First Year
Secondary School Textbook « At the Crossroads »
M- The statements given below are related to thengritomponent included in
the first year secondary level textbook. Please(t) the box of your choice.
SA = Strongly Agree, A = Agree, D = Disagree, SD #ngly Disagree,

U=Undecided.

ltem SA° A D SD U

A- Aims and objectives.
1- The writing activities objectives match to
the aims of teaching English in SE1.
2- The writing activities objectives are clear

and precise for the learners.

B- Methodology
3- There is a specific suggested method for
teaching the writing component.

4- The writing activities focus on accuracy



as much as on fluency.

5- There is appropriate progression of the
writing activities.

6- The writing activities help develop

learners’ autonomy.

7- The textbook includes communicative
writing activities.

8- The textbook includes problem-solving
activities.

9- The textbook contains writing activities
dealing with real-life issues.

10-There are enough writing activities.

11-The writing materials focus both on the
final product and the writing process.

12-The writing activities are of different
types (controlled, guided, and free).

13-The writing activities allow students to
think critically about using the language.

14-The writing activities provide
opportunities for learners to practice
different types of written work (sentence
composition, spelling, punctuation,
coherence, etc).

15-The writing activities encourage learners



to review and edit their written work.
16-The writing activities encourage learners
to use different writing strategies.
17-The writing activities involve learners in
continuous assessment of their writing
abilities.
18-The writing activities involve learners in

self and peer assessment.

C- Suitability to learners
19-The writing activities match to learners’
needs.
20-The writing activities match to learners’
level.
21-The topics in the textbook are authentic
and interesting to learners.

22-The instructions are clear for the learners.

D- Suitability to teachers
23- The textbook provides teachers with
alternative authentic writing materials.
24-The writing activities can easily be

adapted (modified) by the teacher.




Résumé

La présente étude vise a évaluer la composanteédeitl dans le manuel d’anglais de la
premiére année du secondaire «At the Crossroadgwoithi de vue des enseignants du
secondaire. Cette étude est dirigée par I'hnypothaseplus les enseignants fondent leur
enseignement a l'aide du manuel sur les principd®pproche par compétences et sur les
besoins et le niveau de compétence de leurs élglas, ils seront satisfaits de la
composante de I'écrit du manuel «At the Croossrealle mémoire est présenté sous la
forme de trois chapitres. Les deux premiers chegpiexposent les aspects théoriques liés a
I'écrit et a I'évaluation des manuels. Le troisieot@pitre est pratique et présente la
procédure de collecte des données et les résd#distude. Un questionnaire a été soumis
a un échantillon de 25 professeurs d’anglais darstaire a El-Milia / Jijel, dans le but de
connaitre leurs points de vue sur I'enseignemerié @@mpétence de I'écrit dans le cadre
de la présente approche et sur la composante detldans le manuel «At the
Crossroads ». Les résultats ont révelé que lesgerses ont reconnu avoir rencontré des
difficultés lors de I'enseignement de I'écrit ar¢eéleves. Les enseignants ont également
exprimé leur mécontentement a I'égard des partésitdire incluses dans le manuel de
premiere année d'anglais. De plus, ils ont indiqué le manuel de premiere année
correspondait aux principes de l'approche par ctanpés et que la plupart d'entre eux
suivaient I'approche processus pour enseigneit)'éerqui ne correspond pas entiérement
a ce que la théorie dit. Les enseignants ont adfirque les activités de I'écrit
correspondaient aux objectifs généraux de I'enssigmt de l'anglais, mais pas aux
besoins et aux niveaux de compétence de leursregopee Cela peut confirmer I'existence
de certains problemes dans l'enseignement det |&axi éleves de la premiere année
secondaire. Sur la base de ces résultats, qui sembbnfirmer I'hypothése, quelques

recommandations pédagogiques sont proposeées.

Mots clés: évaluation des manuels; Composantédd; Principes de I'APC.
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