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Abstract

This research attempts to investigate the effe€tslassroom debate in developing EFL
students’ speaking skill. Therefore, teachers aguired to help students to boost their
speaking skill and choose the appropriate stradegnel tools to achieve this objective. This
research tends mainly to explore both teachers’ sindents’ attitudes toward the use of
classroom debate to enhance speaking. Also, itamlynconcerned with making use of
debates in oral English courses to improve learsgeaking skill. To investigate this issue,
two questionnaires were administered to sixty ség@ar LMD students and six teachers of
oral expression at Mohamed Seddik Ben Yahia Unityerdijel- , a descriptive method has
been adopted in order to gather data. The anahass partially answered the research
guestions and led to a relative embracing of osumption. It was found that classroom
debate is a useful technique for enhancing studspésking skill. On the basis of this result,

it is recommended that teachers role is needdusrcase.

Key Words: Enhancing speaking skill, debate, EFL learners.
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General Introduction

Background of the Study

Language is one of the main features that a hureamghs characterized with. It is
considered as a social and individual phenomenanethables human being to express their
feelings, thoughts, and culture. Since the world bacome a small village, people need to
learn others’ language as a way to facilitate compation between them. Language is a
product of the thought and behavior of a societgcdtly, English has become a dominant
language throughout the world. It is known as adlia franca”; that is the common foreign

language used for communication among people whwotishare the same mother tongue.

Learning a language requires mastering the foutssthose are reading, writing,
listening and speaking. Nevertheless, speakingomsidered as the most important and a
challenging skill to be mastered by the learnerscoiding to Ur (1996) “Many if not most
foreign language learners are primary interestetiaw to speak” (p.120). Therefore, the
basic objective of foreign language learning isb® a fluent speaker of that language.
Speaking is important to be learnt because itesvithy to communicate with other people in
order to deliver opinions and express ideas. Adngrtb some teachers, students’ ability in
speaking English is low. It is caused by severeldid such as the elements of speaking like
vocabulary, pronunciation, grammar, and fluency thast be mastered by students in order

to be good speakers of English.

Khoironiyah (2012) argued that speaking is the nmagbrtant skill that students need
to master. The success in speaking means beingt@aldarry out a conversation in that
language, it is an interactive process of congtrigcimeaning that involves producing,
receiving, and processing information. By mastetheyspeaking skill, people can give ideas,

share information as well as working with each othEhere are several techniques and
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strategies which are used by the teacher in tegchpeaking. The technique or strategy
should be interesting to motivate students in #eching /learning processes. One of the

teaching strategies is debate.

Paulette & Wolf stated that “A debate is a spealaigation in which opposite points
of view are presented and argued.”(2000, p.176% #bout the real or simulated issue. The
learners’ roles ensure that they have adequatedhkaowledge about the issue and different
opinions or interests to be defined. At the endhaf activity, they may have to reach a
concrete decision or put the issue to a vote. §88605) defined debate as “two groups of
people on opposite sides of the issue discussiragoeed upon roles, and the judges listen to
both sides of the arguments, choosing the winreéagntbased on the reasoning and evidence
provided.” (p.21). For Carter & Carthy (1997) Debate is “data in whipbople take up
positions, per sue arguments and expound on tipgmioms on a range or matters; with or
without some sort of lead figure or chair persop’10). Debate is one of the effective

speaking activities which encourage students toorgtheir communication skill.

|. Statement of the Problem

According to some researchers, a large number ainées study English to
develop their speaking skill because speech ialfsithe most important means of human
communication and perhaps the most difficult aspefttthe English language. It is
accompanied with interaction and communication wiid surrounding world. The inability
of using language in an authentic situation is twenany problems such as the lack of
practicing the language properly inside the clamsroln other words, teaching students how
to speak a language is not enough, to produce ppare utterances in the real
communication. Debate can be one of the suitableniques that students can follow in order

to develop their speaking skill.
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[I.  Aim of the Study

This study aims at deepening our understanding tablmssroom debate and the
speaking skill; it aims particularly at investigagi the relationship between debate and
speaking skill. One more purpose is to know thdetts’ and teachers’ attitudes towards the

use of classroom debates as a strategy to imphevepeaking skill

According to oral expression teachers, the nitgjof second year LMD students at
the Department of English at Mohamed Sedddik Behi&&niversity are facing serious
problems in developing their oral performance dr&ytare unable to participate effectively in

the classroom.
lll.  Research Questions

On the light of what has been mentioned beforeghidy seeks specifically to answer

the following questions:

1-What are teachers’ and students’ perceptionsridsvasing classroom debate to improve

the speaking skill?

2-Does the application of debates inside the aassrimprove students’ speaking skill?
3-What are the reasons behind students’ weaknessaliexpression?

4-What is the impact of debate activities on E€arhers’ speaking skill?

V.  Assumption

It is assumed that the more students are exposiebtaie the more their speaking skill

will be improved.
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V. Means of Research

To investigate the effectiveness of in cldsbates in enhancing the learners’ speaking
skill, a descriptive method is used. This methaodsato describe two variables; debate as an
independent variable and its role in enhancingniea® speaking skill as the dependent
variable. Two questionnaires were conducted to ksitidents and teachers. The first
guestionnaire was handed to 60 (out of 225) segmad LMD students chosen randomly
from the department of English, University of MohethSeddik Ben Yahia since they already
studied oral expression courses and they are aofatiee difficulties that hamper them to
master the speaking skill. The second questionmeaedevoted to 6 second year teachers of

oral expression at the same university.

VI.  Structure of the the Dissertation

The present dissertation consist of three tengpeach with a specific aim to
accomplish. The first two chapters are theoretwhéreas, the third one is devoted to the
practical part. The first chapter deals with théew of literature related to the speaking skill
in the teaching and learning process. It will stigtt on the nature of speaking skill, its
elements, functions, and its aspects. The chafgerpaesents criteria for speaking sub-skills.
In addition, it will present EFL learners’ speakidificulties and attempt to provide some

effective principles of teaching speaking and thle of the teacher.

While the second chapter introduces an oeenabout debate, definitions, format of
debate and its functions, it also presents the&fness of classroom debate, its process, the

basic of debating ability. And its importance iRLEclasses.

The third chapter will cover the methodolagyd data analysis. It will provide a brief

description of the sampling, data collection arelrgsearch instruments.
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Chapter One: Speaking Skill

Introduction

As people live together they need a tool to comicatei to talk to each other and to
share words, this means is the language. Mc Donaugh Shawn, 2003 argued that
“language is a system for the expression of meartagorimary function is for interaction
and communication” (as cited in Fernandez Arund,62(®.71). People need to interact and
communicate in order to share opinions, interestistaoughts.

The acquisition of language requires masgethe four language skills (speaking-
reading- writing and listening). Speaking has beensidered as a productive skill, and it is
usually accompanied with listening. It is an agyifor giving and asking information, as if a
dialogue by two or more people is performed. Acogdo many studies, in teaching and
learning English as foreign language, the majority of students canmatak English well
because of many reasons which make the teachirgggsca hard task for teachers to do.
These lead therto use different ways, approaches and activitiewder to fit students’ needs
and interests.

This chapter is devoted to a theoretical backgrowhated to the speaking skill; its
various definitions, elements, functions andavili discuss the process of teaching speaking.
Furthermore, it will shed light on the difficultiéisat students encounter in speaking as well as

the role of the teacher.
1.1 The Nature of Speaking Skill

Speaking is one of the most important skillg #ngeryone should master in order
to sound like a native speaker. Various definititiasve been given to speaking by many
researchers according to Thornbury (2005) “Spealdrsp much a part of daily life that we

take it for granted.” (p.1), Nunan (2004) statedéeaking is the productive aural/ oral skill, It
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consists of producing systematic verbal utteranngeonvey meaning.” (p.48). This denotes
that speaking is an activity in which speakers mage of a language in order to make a
speech to convey a message, In Chankey's wordsakepy is the process of building and
sharing meaning through the use of verbal and mwhal symbols in a variety of context.”
(1998, p.13). This indicates that the speakers naakpeech by using language to transfer
messages or to express their points of view, ideasfeelings, sharing their experiences as
well as their opinions making the speaking skitiraductive activity. According to Ur (1996)
“people who know a language are referred to asalspes’of that language, and many if not

most foreign language learners are primarily irde@ in learning to speak.”(p.120).

Nunan (1999) argued that the ability to functiomgdgoreign languages in general is
characterized as the ability to speak that langu#@ge Thornbury (2005) asserted that
“knowing a language and being able to speak ibtssynonymous.” (p.1). This denotes that

being able to speak a language is different fromakng about that language.

The aim of learning any language is to be ableotaraunicate by using that language;
teachers make use of different methods and stestemi order to achieve this aim.
Furthermore, the learners of English consider miastespeaking as a challenge because it
requires huge and powerful efforts. Contrastingetiding and writing, when we are speaking
we cannot edit, omit or even revise what we warsalp (Bailey in Nunan (2003). Speaking is

about controlling the speech and to speak sponteshe(Fauzan, 2014).

According to what have been mentioned iptesly, the basic objective of learning
another language is to be able to communicate ukatganguage. Many learners of English
face difficulty in speaking (Fauzan, 2014), simifal.auma (2004, p.1) stated “speaking a
foreign language is very difficult and competencespeaking takes a long time to develop.”

(p-1). Therefore, speaking is a skill that needsegracticed in order to be mastered.
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In the light of the definitions above speakia considered as a complex task, and it is
the basis of all human relationship within langussgening and a major skill. It is the art of

sharing and exchanging opinions and feelings.
1.2. Elements of Speaking Skill

Since speakings a difficult activity, many foreign language laars face difficult
problems in the productioaof speech. Students have to know the elements edkamgin
order to enhancéheir ability to interact in EFL classes and magter language. Harmer

(p.p-269-271) states and explains the followingnelets.
1.2.1. Language Features

The most important elements in speaking are predead follows:

» Connected Speechtn Harmer’s words, the good speakers of Englisreltavbe able to
produce individual phonemes of English, as wellt@sise fluent connected speech.
Therefore, the teacher must engage students in awtities that are designed
particularly to improve their connected speech.

» Expressive Device:Native speakers of English make use of differaratagies in
speaking such as the pitch and stress of partipalds of utterances and show by other
physical and non verbal (means how they are feelifbese devices help them to
convey their intended meaning. Then, in order tethective communicators, students
have to be aware and use at least some of thegmdev

» Lexic and Grammar: This element refers to the use of common lexicalcstre,
particularly in the performance of certain languégection. Then, the teachers’ role is
to provide their students with phrases that contfiferent functions, so that they can

use them in their communication and interaction.
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» Negotiation Language:The good learner benefit from the use of negatyd@nguage;
when they are listening to other talk, they areallguasked for clarification. Speaking
means mastering all elements of speaking that naetioned above, and not only
knowing the grammatical structure, and having amofivocabulary. If we master the
above elements all messages then will be understaod accepted by all

communicators.
1.2.2. Mental / Social Processing

Elements of speaking are not the only bases forptioguction of speech; it also
depends on the rapid processing skill that oral mamication necessitates. Harmer (2001,

p.271)

% Language Processingthis refers to the learners’ ability to process ldw@guage in
their minds by putting it in a coherent order sattih comes comprehensible and clear
in conveying intended meaning. Furthermore, thenkera or speakers have to be able
to retrieve words and phrases from memory and heentfor the purpose of
interacting with others.

+ Interacting with Others: Usually speaking involves interaction with one more
participants. That is to say, the effective speskeave to be able to be good listeners
and having the ability to understand others’ speashwell as they should be aware
about taking-turn or letting the other to do so.

+« Information Processing on the Spot:This element refers to the learners’ ability to

respond quickly to others’ talk as they processrif@mation rapidly.
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1.3. Functions of Speaking

According to Richards (2008, p.21-28)réhare three categories of speaking: talk as

interaction, talk as transaction and talk as peréorce as bellow:
1.3.1. Talk as Interaction

This type refers to conversation. When people firget, they usually exchange
greeting and engage in talking. The prime focug eon the speakers and how they want to
present themselves to each other and then the ieausthe message. Such exchanges can be
causal or formal according to the circumstancestheid nature.

» Example of talk as interaction: A student talkirg his / her professor while

waiting for an elevator (polite conversation theatlects unequal power between
the two participants).

The main features of talk as interaction can bersarized as follow:

Has a primarily social function.

* Reflects role relationship.

» Reflects speakers’ identity.

* Maybe formal or causal.

» Uses conversational conventions.
» Reflects degrees of politeness.

* Employ many generic words.

» Uses conversational register.

* s jointly constructed.
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1.3.2.Talk as Transaction

The main focus is on the message and making onesdHrstood rather than the
participants and their way of interaction. Browr®98) distinguishes between two different

types of talk as transaction:

* Sijtuations

The focus is on delivering and receiving informatiehere the participants’ focus

is on what is said (for example, asking for direcs on the street).

* Transaction
The focus is on obtaining services, such as orgdédad from a restaurant.

» Example of talk as transaction: A class activityidg which students design a poster.
The main features of talk as transaction are:
* It has primarily information focus.
« The main focus is the message and not the pantitspa
e Participants employ communication strategies to enathem
understood.
» There may be negotiation digression.

« Linguistic accuracy is not always important.

1.3.3. Talk as Performance

In this type of talk Richard (2008) stated out thatkfers to public talk, that is to
say, a type of talk which transmits informationfiont of an audience, such as classroom
presentation and speech. It is close to writteguage rather than the spoken one.

» Example of talk as performance: Giving a lecture.
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The main features of talk as performance are:

The focus is on both message and audience.

» ltreflects predictable organization and sequencing
* Form and accuracy are important.

* Language is more like written language.

* Itis often monologic.
1.4. Types of Classroom Speaking Performance

Brown (2004, p.141) stated five categories to applyhe speaking production that

students are expected to carry out in the classroom
» Imitative Speaking

According to Brown (2004) imitative speaking refeyone’s ability to repeat words, phrases
as well as sentences. It is designed for the perpbsmeaningful interaction between the

teacher and the learner. Examples of this coultidpeat after me” tasks in the classroom.
» Intensive Speaking

Brown (2004) asserted that intensive speaking pwate particular concern on some
grammatical aspects of language that help the éesito raise their performance. Examples of
intensive assessment tasks include directed respmsg, reading aloud and sentence and

dialogue completion.
» Responsive Speaking

Brown (2004) declared that responsive speakingities involve not only interaction
but also test comprehension, such as giving shwstwears, making small talks and simple

comments in an authentic and meaningful way.
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» Interactive Speaking
Brown (2004) claimed that interactive and respomsipeaking are similar, but they differ in
terms of length and complexity of interaction. Tlagter has two forms: transactional
language (its purpose is exchanging specific in&drom), and interpersonal exchange (its
purpose is maintaining social relationship).

» Extensive Speaking
Tasks usually involve summaries, short speechespaegkntation. For extensive tasks the

language style is more formal. However, we can @aritain informal monologues.

1.5. Speaking Sub-Skill

There are several sub-skills for speaking thatesttglhave to take into consideration.
Through mastering all this skills students ther gpeak the language effectively and become

fluent. Lackman (2010, p.3) explained the speakkills and its application.
1.5.1. Fluency

Students practise speaking with a logical flow withplanning or rehearsings the
speaker’s ability to respond in a coherent wayugtolinking words and phrases effectively,
pronounce the language sounds clearly, and usiegssand intonation correctly. It refers to
the ability to express oneself without too muchitaéien and anxiety, it is about how students
are comfortable and feel confident while speakigwing how to connect their points so

that the listener do not get lost.

s Application: Activities which require students to focus on megnn communication
without immediate concern for accuracy. The teackaer read aloud to his students
and ask them to focus on the meaning of the exiprese use, it is important for EFL
learners to get involved in the different listensituations as the first step to achieve

fluency, the next step is to expose the learnetbéovarious communicative activities
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such as role plays and debates in order to help tteenmunicate using the language
correctly and appropriately.

According to Lackman (2010), students may haveiddiffies in producing
fluent speech due to the lack of vocabulary andngrar so that they cannot express
what they want, here the teacher chooses a topicttle students are already familiar
with. For example asking them to talk about whatytdid last weekend, describe their
home or to talk about their family. Once the tocdetermined, the teacher has to
remind them that the purpose is to speak at leagthput them in pairs. Furthermore,
let the listeners know that they will be asking goguestions so this will ensure them to
listen. After the task has finished the teachemughgive his students feedback such as

“well done, you spoke for two minutes without hasdn”.
1.5.2. Accuracy with Words and Pronunciation

Learners practice using words, strgtusnd pronunciation accuracy. Pronunciation
means to say words in a way that is generally dedepr understood. It refers to the way of
producing words and utterances, including the @dion of speech sounds, stress, and
intonation. It is considered as an important congmbnn achieving accuracy because if the
speaker fails to achieve correct pronunciationshe/will not be understood and therefore

accuracy is not achieved.

% Application: Learners need to be able to use and pronounce vesrdsstructure
correctly in order to be understood. Controlleccps activities are the most common
ways of working on accuracy. This kind of activitigives the students a chance to
think about accuracy before they speak. The fiegt & to give the students a general
topic (e.g., next holiday). Then put students imgpand ask them to discuss grammar,

vocabulary and the expressions they need to usalkoabout this topic. Once the
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students have enough on their lists, they staiit t@nversation trying to use the
language they wrote. This activity is useful fotlbéearners and the teacher; it gives
the students a chance to think about accuracy defmeaking and gives the teacher a

chance to deal with it afterwards.
1.5.3. Using Functions

Learners use specific phrases for purposes likeg&dvice, apologizing.

% Application: Role play and simulations are effective strategigh stress that verbal

communication is for a reason or function.
1.5.4. Appropriacy

Learners practice using appropriate language fsituiation and making decisions
about formality and choice of grammar or vocabulary
s Application: Activities stress that the aim of taking decidesatvllanguage is
appropriate. Learners are required to make chatesit grammar and vocabulary

also, other aspects of communication like intormatio
1.5.5. Turn-taking Skills

Learners practice ways of interjecting, elicitingooeventing an interjection.

s Application: Turn taking skills include knowing how and wheniniterject, elicit an
injection or prevent one. Learners may practicetigg for appropriate gaps in order
to take their turn without irritating the speak&vhile speaking, they can practice

techniques such as pausing that allows otherskéottan.
1.5.6. Relevant Length

Students practise speaking at a length appropoatesituation.
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s Application: Activities which demonstrate the purpose of spegkin the context
decide the appropriate length of a turn.
1.5.7. Responding and Initiating
Students practice managing a conversation by makssygpnses, asking for a response
or introducing a new topic.
% Application: Activities which get learners to practice managangonversation in an
appropriate way with specific words. Gestures atmroparalinguistic tools are also
used in conversation management.

1.5.8. Repair and Repetition

Students practice repeating or rehearsing pares @dnversation when they suspect that
what was said is not understood.

s Application: The spontaneous nature of speaking requires thi#itipants have to
make sure that what is being said is understoocenVhisunderstanding is suspected,
a participant will repair parts of the conversatidhe most common form of repair is
repetition and individual words or groups of worclEn be repeated either by the
speaker or the listener. Learners can practiceirregawhen they have not been
understood.

1.5.9. Range of Words and Grammar

Students practice using particular grammar and lwdeay when speaking about a
specific topic or doing a specific task.
¢ Application: Students need to know a range of words and granamdrhave the
ability to choose the most appropriate words andcgire for a specific activity.
1.5.10. Discourse Markers

Students practice using words which organize adath as firstly, secondly, on the other

hand.
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s Application: When students are required to take a particularig lturn, for instance
in a presentation, they use specific words to tiedplistener recognize how their talk

has been organized.
1.6. Difficulties in Speaking

Speaking skills are skills that give us thdlity to communicate effectively, these
skills allow the speaker to convey his messagepassionate, thoughtful, and convincing
manner, since the art of speaking is very complex,majority of foreign language students
face various problems with classroom speaking #ietsvbecause of their language problems

such as anxiety, deficient vocabulary, and inholpiti
1.6.1. Learners’ Speaking Anxiety

In current EFL contexts, it is becoming increasyngjfficult to ignore the influencef
affective variables on foreign language learninge @f the most significant affective factors
is anxiety, researchers and teachers widely apagentany students suffer from some kind of

foreign language anxiety (Aida, 1994)

According to Arnold and Brown (1999, p.8-9), thypé of difficulty has a relation to
negative feelings such as: uneasiness, frustrategif-doubt that prevent learning
achievement, in this sense, some learners expnegsanxiety feelings in terms of otter
misunderstanding of their speech, for example wthenlearner says: “I am shy to speak in
public because the others may not understand wéat $aying” or «l will wait till someone

else to express what | wanted to say. (Colemar,12958) .

According to Brown(2007), it is difficult to defin@nxiety since it affects the process
of a successful second language learning, he drthat anxiety plays an important role in

second or foreign language acquisition and he sigdewo types of anxiety :debilitative
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anxiety and facilitative anxiety, these two typese also called “harmful” andhelpful’
anxiety .The former which is deliberative or harménxiety is concerned with negative
feelings such as : uneasiness, self-doubt and stherearners here should avoid this kind of

anxiety because it affects the learning procesatnaty .
1.6.2. Deficient Vocabulary

Proficiency in the English language depends on@dmowledge of its vocabulary
possessed by second and foreign language leataeksof vocabulary is a crucial problem
that faces EFL students and affects their acadgrartormance .Thornbury (2005) stated
that :“spoken a language also has a relatively proiportion of words and expression”(P.12).
.Foreign language students should have a packadmafistic vocabulary to be able to
express their thoughts and ideas, according to @mafll997) The problem of deficient
vocabulary puts them in an awkward situation, whterlents are unable to think of anything
to say in oral expression sessions they simply.‘salon’t know”, or” | need a bit of time to
translate into English”, this is due to the lack mbtivation to express themselves or the
choice of uninteresting and boring topics that thaye to discuss during the learning process

which leads student to consider oral tasks ascdiffi

Zhang (2009) argued, “speaking remains thetndifficult skill to master for the
majority of English learners they still incompeteimt communicating orally” (p.91)
"Moreover, there are numerous factors that supgficdliies in speaking according to Ur

(1996 ,p .21) :

bnhibition: Students might be worried of making mistakes, dfraif their

classmates’ criticism, teacher’s negative feedlmcmply timid.

Nothing to say: Expressing feelings or ideas do not motivate stteden
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bow participation: The opportunities to participate are not providedause of a

large number of students in the class apart framehdency of some learners to dominate.

Mother tongue use: Students have little exposure to the English lagg so
learners who have same first language use it beddwey feel less stressed while speaking

their native language.

In addition, Rababa (2005) pointed out that there many factors that cause
difficulties in speaking English among EFL LearngBome of these factors are related to the
learners themselves ,the teaching strategies wh&wum, and environment .For example
,many learners lack the necessary vocabulary téhgat meaning across, and consequently,
they cannot keep the interaction going .Inadeqsitgegic competence and communication

competence can be another reason as well for imog béle to keep interaction going.

Some learners also lack the motivation to speakigingrhey do not see a real need
to learn or speak English. Actual§motivation” is the crucial force which determines
whether a learner embarks in a task at all, howmainergy he devotes to it, and how long he
preserver$ (Littlewood, 1984, p .53) The development of conmmsative skills can only take
place if learners have the motivation and the ojmity to express their own identity and

relate with the people around them (Littlewood, 198

Al-Abri (2008) added that the lack of oral actiesiin textbooks is a strong reason for
students’ difficulties in speaking, and thus heoremended including some oral activities in
the form of songs, rhymes, and simple stories andengonversational language to enable
students to have more fun and enjoy learning torawg their speaking skillias cited in

Saleh Ibnian, 2019, p.7).
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Al-Lawati (1995) also found out that the linguistiomain (vocabulary, grammar,
pronunciation, and discourse) constitutes the reesbus area of difficulty. (As cited in AL-

Hosni, 2014, p. 24).
1.7. Principles for Teaching Speaking

The use of English as a second language (ESL) refgio language (EFL) in oral
communication is without doubt, one of the most own but highly complex activities
necessary to be considered when teaching the Brighguage especially because‘ivee at
a time where the ability to speak English flueriths become a must, especially who want to

advance in certain fields of human ende&\éi-Sibai,2004, p.3) .
Nunan (2003,54-56) and Brown (1994,275) suggesigterinciples for teaching speaking :

1

Teachers should be aware of the difference betweeond language and foreign

language in the learning context.

2- Teachers should give students a chance to praetibéoth fluency and accuracy.

3- Teachers should provide opportunities for studemtalk by using group work or pair
work and limiting his talk.

4- Teachers should plan speaking tasks that involgetragion for meaning.

5- Teachers should design classroom activities thatlwe guidance and practice in both
transactional and interactional speaking.

6- Teacher should use some techniques that coverpgwrsm of learner needs, from
language- based focus on accuracy to message-b@sesion interaction, meaning
and fluency.

7- Teacher should provide intrinsically motivatingtiamues.

8- Teachers should encourage the use of authentiadgegn meaningful contexts.

9- He should provide appropriate feedback and cooecti
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1.8. The Role of the Teacher in the Speaking Classe

The teacher has an important role in EFL classesisitonsidered as a source of
knowledge for many students. Therefore he has mapéete the learning process in effective
conditions .Teachers should provide learners wghootunities to communicate in English
during the lesson, since many learners’ goal isabiéity to speak fluently in formal and
informal interaction, the teacher should desigivaes that promote oral fluency. In ELT the
teacher has several roles inside the classroarhaitiges from one lesson to another depends
on the nature of activities. According to Harmed@2, p.57) it relies on their fluency in

changing their disposal to different stage of #sson.

Hedge (2000) stated some roles of the teacherartbiel classroom “ ........... as a
controller in eliciting nationality words ;( ....)sarganizer in giving instructions for the pair
work , initiating it ,monitoring it, and organizinigedback ; as prompter while students are

working together, and as resource if students hegdl (p.26).
eController:

It is one of the most common roles of the teacherstands in front of the class,
imposes orders to the learners, what theysargposed to do, what they say and how they say
it, gives instructions and educates students bgdiicing the target language, Harmer (2001)
stated that‘controllers take the role, tell students thinggjamize drills, read a loud and in a
various way to exemplify the qualities of a teactimnted classroomf(.58 Moreover being
a controller means that the teacher is the ceritércas, he is in complete charge, and may

have the gift of inspiring students through his\kietige and expertise.



STUDENTS’ ATITTUDES TOWARD THE USE OF DEBATE TO ENKNCE SPEAKING 21
eOrganiser :

The second role of the teacher is to beoanizer, perhaps the most difficult and
important role that to be performed by the teackergcessful activities depend on good
organization, teachers find themselves having tramize students to do various activities,
providing students with information and clear instion and organizing them into
groups /pairs and inform them about the importaoicéhe activity and the procedures to
follow when doing it. Meantime he has to check thaiderstanding to make sure that they

know what to do next and prepare feedback.
e Prompter:

When students lose the thread of what they aradrio say or run out ideas, when
they are struggling to find correct words, cohengmtases due to the lack of vocabulary and
they are unable to produce meaningful sentencdsthir teacher or classmates, here comes
the role of the prompter, the teacher decides vemeth allow the student to work it out by
him /herself or should he gently encourage theesiud long by discreetly nudging students.
The prompter can prompt but always in a supposiag. Embracing the role of a prompter
entails being sensitive, cautious, and encouragisgndicated by Harmer (2005When we
prompt we need to do it sensitively and encourdgibgt, above all, with discretion. If, on
the other hand, we are too retiring, we may not tupply the right amount of

encouragement”. (p.60)
e Participant:

The usual perspective of teachers when their stadare engaged in speaking
activities (discussion, performing a play or gradgcision-making activities) was bounded
between providing feedback and correcting mistakiesvever, teachers may often join and

intervene in the activity but on condition that ytheteachers or participant) do not try to
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dominate but to introduce new information, helpntheith some ideas and suggestions in

order to create a friendly learning atmosphererifi¢éa p.60 & P. 276).

e Tutor:

According to Harmer (p.62), this role combines bptbmpter, resource role. When
students are engaged in an individual work, proyeatk (pair, small group) or debate; the
teacher acts as a tutor. Due to the fact thatrties beholds an intimate relationship (more
personal) between teachers and learners in teguidénce, support, care ...etc, its difficulty

occurs and lifts especially in a large group, N&waess, This role can be highly enhancing.
1.9. Classroom Speaking Activities

In EFL classes, the main aim of teachers is teldg their learners communication
skills, their primary goal in teaching speakingasteach learners how to think and present
thoughts as well as their ideas to others . Howdsr can be reached through designing
suitable activities that help learners to commumeicaaturally, express themselves in
speeches, exchange information, etc. Freeman (H&M@d that™ It appears that the goal of

many language teachers is to prepare their stutectsnmunicate in English”. (p.4-25)

Classroom speaking activities enable studentsd@ase their opportunity to practise
their oral skills proficiency, it enables less adeht students to practise without fear of
embarrassment As well, it increases interaction amadivates learners to build a good
relationship with each other and with the teachecording to Scrivener (2005)he purpose
of communication activities in class is to get te&as to use the language they are learning to
interact in realistic and meaningful ways .Usuatlyolving the exchange of information or
opinions” (p.20). Besides from focusing on learhBnguistic output; speaking activities that
teachers use in classroom are to make studentgeadrieative and pushing them to

communicate effectively and speak fluently.
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1.9.1. Communicative Games

Communicative games are a funny way for studentsam helpful methods through
team interaction, teachers design such games &beces enjoyable and relaxed atmosphere
as well as to encourage and involve students ierbal interaction and promote speaking
proficiency. According to Harmer (2001, p.272) EFL classes these games are intended to

incite the utterance (verbal interaction) and comitation between learners”

Such activities includéDescribe and Arrange ” in which a given picture tade
described from one student whereas the other stualdaws it, then“Describe and Arrange ”
in which the student has to put a particular stmectiescribed by his partner in the right order
without viewing the original one. In additioff-ind similarities and differences”, students are
given the same pictures twice with some differentfe=sy have to extract differences between

the two pictures and find the similarities.
1.9.2. Information Gap Activities

In this kind of activities learners are involvedwork in pairs or groups to posses the
missing and unknown information for the other |lessn According to Harmer (1998, p.88) it
is a type of speaking task that is used where pealsers have different parts of information
that makes a whole image when relating them onetpaanother, this activity requires the
students’ ability to fill gaps when there is a mmgsinformation and also the students’
vocabulary and information in order to exchangevith other students, because in most
foreign language classes, the teacher uses tidsofiactivities aiming at sharing information
between students during classroom oral course n{4@85, p. 94) viewed information gap
as‘ a basic concept in contemporary methodology”. Heied that”When one student talks
to another; we feel that it is important that tieevrinformation should be transmitted across

the ‘gap’ between thefn
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1.9.3. Role Play

Students are divided by the teacher into diffegmoups, in every single group two
students are selected to perform two different srolthe other students watch their
performance and listen to their pronunciation, tepectator students give them feedback; this
pushes students to express themselves and hetpgsdh&ork together and develop their oral
proficiency, it is considered as an authentic #gtiln which students are able to use the
language freely and appropriately. . Laddouse (1987 described role play d%ne of a
whole gandt of communicative techniques which develop fluemeystudents’ language,
which promotes interaction in the classroom, andchlviincreases motivatiohThus a role
play is an opportunity for students to express taues and hold a role different from

themselves, it encourages them to empathize diffeiewpoints .
1.9.4. Discussion

It is a strategy involving the exchange of idead apinions among students or among
students and their teacher. In language teachidglearning, discussion is seen as a major
aspect of EFL education focus on oral communicatibms considered as a fundamental
activity that students should practise in the cla@®, It is important that the purpose of the
discussion is set by the teacher, in this way tkeudsion points are relevant to the purpose,
so that learners will not waste their time discogsirelevant things .For example students
can be involved in agree / disagree discussioesteificher can form students into groups and
provides controversial sentences litgtudents learn best using internet vs. students lezst
using books”, then each group work on their tomc & period of time and present their
opinions to the class, it is important to take intmsideration that the talk should be divided

equally between the group members.
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This technique fosters critical thinking and quagcision making, students learn how
to express and justify themselves in polite wayslevtlisagreeing with others. Discussion,
therefore, is used for evolving learner’'s spokemglaage proficiency through the exchange of
ideas, opinions, and talk about experiences or cembrabout related topic...etc. According
to Hedge (2000, p.277) “Discussion can provide irtgpd opportunities for developing
certain aspects of fluencytherefore discussion ensures the use of languagaingfully and
fluently, especially when the teacher introducesmc to students ; in meanwhile they are
motivated and encouraged to speak freely. This enilible them to deal with several topics,
Moreover, Hedge states that discussion helps stsidien be involved in interpersonal
communication, for instance, how to take and halmg, assert a topic or mutate to another

one, and pushing students to reply and other jgaation.

However, students are reluctant to give an opimoinont of the whole class because
they are afraid of malking errors in front of thelassmates as cited in harmer (2001,
p.272) .This results to the failure of discussiativéty in order to prevent this failure, the
teacher should set his objectives and aims beladliscussion and encourage students to
speak freely and spontaneously. Thornby (2005,2).A0ints out thatthe best discussions in
class are these that arise spontaneously eith@ubeaf something personal that learners
report or because of the topic”. Furthermore, Limra(2014) stated thatiearners need to
know what they're going to discuss, why there asewssing it, how long they have for the

activity, and what outcome is expected.” (p.112)

On the whole, classroom discussion is not onlych fior developing learner’s ability
but also helps them to make decisions quickly aodtdtheir critical thinking for Revell

(1979) there are some advantages of discussion :

_ Participants are engaged in discussions wheydehen to analyze and produce utterances.
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_ Learners use their own knowledge of languagepamdhto communicative use.

_There is cooperation of information which fostérs language development.

1.9.5. Interview

Interviews are another type of classroom speakictgrities in which students can
conduct in different forms. The most common casesmoen students of the class choose one
student to be asked by them some questions, tbevieivee must answer to show whether he
got what they have said or not . Also the teachermrovide students with some questions to
guarantee their contribution. Interviews can beivading especially if they involve personal

experiences of the students or opinion sharing.
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Conclusion

To sum up, this chapter attempted to explain tlealspg skill. Speaking is a

productive skill which is very important to evaladFL learners’ level, it is considered as the
key element of the foreign language learning ashas a very important place in
communications skill. Moreover, another point whigs been discussed is how speaking is

practiced and difficulties that face students iagpicing speaking skill.
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Introduction

According to some researcheoe of the best way through which students develop

their speaking skills is by applying the debatehtegue which has noticeably been

penetrating our educational system.

Debate can be used in EFL classrooms as to ersgagdents in real life situations. It is
an important tool for enriching the learning expade (Laib, 2007) and using it as a teaching/
learning approach brings a lot of benefits to leesr(Zare and Othman, 2013). Debate gives
teachers the opportunity to engage their studengsviariety of activities and inspires them to

justify and convince.

This chapter presents an overview of debate, deioted to demonstrate the main
definitions of debate, functions, format, alsontain advantages and the basic of debating

ability and its process. Furthermore, it introdutteseffectiveness of classroom debate.
2.1. An Overview

The term debate is not considered as a recentltodates back to 4,000 years to the
Egyptian (2080 B.C), and debate as a teachingegyatlates back over 2,400 years to
portagarus in Athens (484k1 B.C.) who is the “father of debate” (Combs & Bourne, 1994;
Freeley & Steinberg, 2005; Huryn, 1986; Snider & Schnurer, 2002). (As cited in Kenndy,

2007).

According to Zare and Othman (2013), Debate fipgtesmred in the American higher
education in the T®through 28 centuries, but it lost its popularity as a teaghiool till
1980s. It becomes popular again in the U.S andbeas practiced during the last three

decades. It is considered as a very useful todiefaching the second language in high school
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and universities. The use of classroom debate dispen the students’ academic level. It

helps students to reason, analyse and present angsim

2.2. Definitions of Classroom Debate

Debate is a very useful technique in teachinglaathing a second language, it also
helps in improving the speaking skill. As provideg the Oxford Dictionary, .debate is a

public meeting where people talk about somethingoirtant (p.103).

“The debate can be perceived as a type of dialaguag at finding an answer
or solution. That is to say, two or more peopleagpabout a specific subject
matter, and establish a thought based on diffeopittions. The debate that
aims at investigating and exploring facts throughhanging opinions affects

prominently the human’s mental side.” (Soraya, 2005, p.80).

More remarkably, debates have a significant infbgeon students’ thinking skills

rather than speaking skills.

Debate was defined by Krieger (2005) as “an exctbetivity for language learning
because it engages students in a variety of cegndand linguistic ways. In addition to
providing meaningful listening, speaking and wigtipractice, debate is also highly effective
for developing argumentation skills for persuaspeech and writing”(p.25). Hence, debate
is a very useful strategy because it helps studentaprove all the skills they need to master

the language.

Debate offers English language teachers atvagmbine practices of these important
skills. A survey was conducted on non-Native Erdgipeakers in U.S universities about the
language needs found that formal speaking andhirgjecomprehension skills were their two

biggest problem areas (Feris, 1998). (As citedlildasmari & Sayed Salahuddin Amed).
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“Debate is also perceived as a type of play tinsgsga chance for students to
share their ideas and opinions. It is a game thabsed on evidence whereby
students provide arguments and defend their claion®stablish a better

perception to the world and develop their ideas.(Lee & Nair, 2016,p. 125)

That is to say, debate is one of the ways thatvaditudents to express their thoughts
freely, build their knowledge about multiple topictefend their position as well as accept

others’ views.
According to Kuraniawn (2013):

“Debate is a method that marks a chance for stesd®ncommunicate their
points of view. In contrast with classroom discasswhich aims at solving
problems together and finding out the appropriatat®ns, during a debate the
class divides into two confronting parties. Thiguiees students to compete,
support, and clarify their arguments in oppositiorcontrasting arguments in

the class.” (p.4)

Similarly, Bambang (2006), defined debate as aniviag which is used for the
understanding of the topic. It is done by two gmugvery group consists of three or five
students. It is “pro” group and “contra” group” I@5). It can be said that debate is
considered as a teaching/learning strategy thatates a certain position on an issue,

declaration, or solution to a problem.

Maryadi (2008) said that “debate can motivate sttglethinking, moreover if they
must defend their stand or opinion which is in cadiction with conviction themselves.”
(p.16). To sum up, based on these definitions @elbatonsidered as the process of presenting
ideas and positions as well as, defending and apgp@guments. It is a formal discussion

consists of two groups, usually with a moderatal an audience.
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2.3. Format of Classroom Debate

There are many kinds of classroom debate, the tgeiecof the appropriate type or
format depends on the course’s objective, all sitedean be engaged in any kind of debate

and share their different views among a subjectangbome formats are presented below:

2.3.1. Four Corner Debate

According to Vargo (2012), students in four cordebate are given a question or
statement. And they are considering the statenmeheatablish their positions of view toward

it. The four corner of the classroom are labelemofgyly agree”, “agree”, “disagree”, and
“strongly disagree”. After presenting their persopasition, the students work together in
groups in order to come up with argument of thaisifjon. After a given time for group

discussion, each group presents their argumentheoother groups. At the end of the
discussion, students are allowed to change sidéeiif positions have changed, this form of

debate directly counters the argument of dualisraping that there are more than two-sides

to an issue, and often a variation of the sides.

Figure2.1: Layout of Four Corner Debate in Classrom

(Retrieved from: http:// www. alearningjourneywebngdpress.com/2017/03/11/4-corners-
debate/)
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2.3.2. Fish Bowl Debate

Fish bowl debate involves grouping chairs in aleigattern. Several chairs are pu
the circle for teams representing the positionh#f tebate. Other chairs can added to
represent the audience. Then an empty chair caadded permitting someone to asl

guestion or make an argument to enhance attentomg the audienc

Figure2.2 Layout of Ashbowl

(Retrieved from: http//: WWW. Facinghistory.orgloesce-library/teaching-
strategies/fishbowl)

2.3.3. Role-Play Debate

According to Hopkins, in a role play debate, seivpaints of view can be discusse
In this format, students represent their judgmentdorm of scenario, and act differe

characters. & example, in a debate concerning “students shdedrequired to wes
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uniforms to school” some participants act the rofethe teachers, students, and other
colleagues take the role of parents...etc. Thengsiisdare asked to present their arguments

based on their roles (as cited in Kennedy, 2007).

O OO O O

O

- »
L e

J OO O O

Figure2.3. Layout of Role Play Debate

(retrieved from http:// blog.ampli.com/2014/03/)

2.3.4. Think- Pair- Share Debate

Vargo (2012) claimed that, in think- pair- shardate learners think and have notes
about the issue; and then pairs work togetherestisdcompare their notes and make lists to
support both sides of the issue. Next, pair of is@ined to another pair. At the end, the new

group presents their opinion and reasons to thescla
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THINK-PAIR-SHARE

Round 1 - Think Round 2 - Pair Round 3 - Share
Have students think or write Allow students o turn to a partner Start a group discussion by having each pair
about a discussion question. and discuss their responses. share thedir responses with the class.

4]
3| [

rﬂ"! Vanderbilt University Cemer for Teaching Think-pair-share developed by Lyman [1981)

Figure 2.4. Layout of Think-Pair Share Debate

Retrieved [02/08/2020] fromttp://cft. Vanderbilt.edu/guides-sub-pages/setting-up-and-
facilitating-group-work-using-cooperative-learnigggups-effectively/.)

2.3.5. Lincoln Douglass Debate

In the Lincoln Douglass format of debate, only tetadents face each other just as
Abraham Lincoln and Stephen Douglass did duringltimois senate debate about slavery in
1858 ( Roy & Macchiette, 2005, p.264). In this tyyfedebate, the debaters are controlled by
time, and each team makes their opening argumleatopposing arguments to the other
group, and concluding argument. This kind of delze also be called “values debate”

because it often emphasizes on logical, philos@plaicd ethical issues ( Kennedy, 2007).
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Figure2.5: Lincoln Douglas Debate in the Classroom

( Retrieved from: http:// www. wikihow.com/Debate)
2.3.6. Problem Solving Debate

Vargo (2012) asserted that problem solving debasists of eight learners, each four
students assigned to a group. One learner from &ach presents their position. The next
two students take the position on why changes atgustified. The third set of students
suggests a plan to carry out their position. Tmalftwo learners make a summary and

provide a closing argument.
2.4. Debate Functions

Debating in English language requires the four e skills, as well as the skill of

presenting and delivering. While presenting an gt debaters need to restore information
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about the new issues, debaters also must haveastbdélivery skills in order to convince the

audience.

Alasmari and Ahmed (2012, p.148-194) claimed theré¢ are five functions as

bellow:
2.4.1. Ice Breaking

Debate is very helpful to ice break in EFL classsgecially in the first lessons where
students are anxious about using English. Sometiteashers ask students to come in the
front of the classroom and speak in which studeiilisgrow hatered toward English. But if
teachers ask them to comment on those topics wlitiag in their seats, students will be
encouraged to speak in English. So, teachers’ sbleuld be encouraging, as well as

motivating.
2.4.2. Listening

Alasmari and Ahmed (2012) claimed that, practictepate by using listening aids
such as radio, pc and talk show helps learnergveldp their listening skills. Students will
then listen as well as watch the conversation,@pdalk shows, and news. Teachers will also
give feedback on the discussion which has to beised on sounds, pronunciation, and
accent, the use of words, technical words and jarlyothis case, teachers can use their notes

on students’ difficulty in pronouncing some souadsl words.
2.4.3. Speaking

In many EFL setting, students are found scaredpefking in English because of
their poor background knowledge and practice. T$e af debate in EFL classes will reduce
students’ fear about English language. Therefargular practice of debate will ameliorate

their fluency, pronunciation and vocabulary. Teashaole is to facilitate students’
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pronunciation, gesture, accent, stress, choice afdsv.etc. ( Alasmari & Ahmed, 2012,

p.149).

2.4.4. Reading

Debating requires knowledge of many interrelatestigiines and areas which entails
extensive study of current issues as well as soe@nomic and political theories and
concepts. Studies into these disciplines enricdestts’ level of knowledge, enhance their
reading habit and develop their vocabulary. If deldapics are announced earlier, students
can collect information and discuss in groups, thughe pretext of preparing for debating,

students develop habit ( Alasmari & Ahmed, 20124p).
2.4.5. Writing

Alasmari and Ahmed (2012) stated that throtigh use of debate, students can
improve their writing skill as well. Since writindebate scripts, learners practice writing in a
very organized way, they need to brainstorm ortdpe. Thus, they learn how to think about

the topic and to link between points.
2.5. The effectiveness of classroom debate

According to many studies, students learough different ways, teachers then are
supposed to introduce different strategies in otdeneet students’ needs. Classroom debate
is considered as a systematic tool that helps éeato be active members, talk and participate

in the classroom. Furthermore, it has many advastagch as:

1. Debate allows learners to share and cooperateeaith other.
2. It educates the learners about responsibility,aarmburages creativity.
3. Debate develops learners’ communication and relsesitis.

4. Debates help learners discuss complicated toplodygaconcisely and competently.
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5. People learn how to be open-minded to questionsisswks. They are forced to
consider the oppositions’ view points and anti@pather’s position ( Somjai and
Jansem, 2015, p.28).

Synder (as cited in Brownson, 2013) claimed thatubh the use of debate students
will achieve better results in their learning. AlSstudents will learn better through the active
analysis, discussion, and application of what tlegrn meaningfully instead of passively
getting the information” (Bonwell & Eison, 1991,2p). That is to say, learners have to be
active members in the classroom, sharing their sienth their classmates, and they should
learn how to apply previous knowledge so that thely be good speakers. Sinder and
Schnurer stated that “debate promotes engagingrstsicctively within the lecture, letting
them understand it by their own” (2002, p.33). AlBerdlineclaimed that “studentplace a
higher value of learning by participating than earhing by being lectured at and receiving
information passively” (1987, p.8). Hence, classnodebate is one of teaching techniques
that help students to be active, it encourages thgparticipate and share their opinions.

Classroom debates also promote the developmemabf@mmunication skills, which
are the essence of success in any field (Combs &r&g 1994, p.67). Meaning that it is an
instructional strategy that permits learners tdk tahd improve their speaking ability.
Williams, M.C Gee, and Woth (2001) investigated 28@dents’ attitudes toward classroom
debate at 70 different universities. These studeptisd for enhanced communication skills as
the most prominent advantage of participating ibatie (p.199-209).

Classroom debate is one of the moste¥e skills used in the teaching and learning
of foreign languages, it develops learners’ speagkill, encourages them to speak and share
their views toward different topics, as well adatvelops other skills such as listening, critical
thinking and communication skill, through the udeclassroom debate students will learn

how to defend their view and how to respect othposition.
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2.6. Debate in EFL Classes

Language is used by human as a tool of expresseanimg and understanding each
other .Since English is used by many people alf tweworld, speaking is considered as one
of the most important skills in language learnirggides writing, listening, and reading. One
of the principle strategies in developing spealskdls in oral classes is debate which is a
communicative and interactive technique that ndedse practiced in language classrooms.
Debate can be used to enable students practidarteage skill in real life context. Krieger
(2005) stated thatthe best way to learn languages is debate becauseolves learners
within different cognitive and linguistic process@4oreover, debate makes students able to

practice writing, listening and speaking, in adzhtio promoting argumentatitip.25)

However many teachers undervalued it because thégvb that involving students in
debate can frighten the speaker to speak in theigior language fluently and
confidently .According to many studies that haverbe&onducted to show the benefits of
classroom debate, this technique is increasingjyired in ESL classes. As stated by (P,Zare
& O.Moomala 2013, p.151)“Classroom debate build agademic language skill, second
language fluency and public speaking which assiSt Hearners to be prepared for a
successful academic stutiyClassroom debate does not develop speaking poégi only
but it also enables students to express themselwefsdently and practicing the language

spontaneously.

Many researchers demonstrated the advantagesngf desbate in EFL classes as follow:

a- Debating in EFL setting open up opportunities farhers to use the language in a
form of expressing their opinions with logic (Digd@016.pp 660-3)

b- Learning how to be open-minded to questions ances&sgGoodnight,1993)



STUDENTS’ ATITTUDES TOWARD THE USE OF DEBATE TO ENMNCE SPEAKING 40

C_

Debate helps to develop effective speaking skiksides speaking in front of different
audiences and judges debaters need to apply theesiples of public speaking to
select, arrange, and present their materials. Tday also become flexible and
comfortable to speaking in public .(Ericon & Murphy987; Goodnight, 1993 ;etal.,
1993)

Practising debate speaking regularly will enharuartfluency and improve their
vocabulary, also it will enrich their spoken England make them confident speakers.
(Kennedy, 2007,pp 183-8)

Debating can be used in EFL classes as a toobhie rstudents practice language skill
in real life situation.( Alasmari & Sayed, 2013,p#6-152

Debate develops students’ pronunciation, fluencg anriches their vocabulary, as
well as, helps them to familiarize jargon languaa®d practical terminology of

different fields (Alasmari & Ahmed, p.148)

Debate also helps students to develop their inya&stin skill and critical thinking, it

makes them believe in themselves and their alsli@d increase their tolerance and

recognition of others’ opinions and strengthengr ttiesire to participate, explore, and create

in classes.

2.7. The Process of Debate

a gen

steps:

There are various procedures that debate can Ve&rthen and Pack (1992) provided

eral description to the process of debaténgtéhat it passes through the following

First, a topic or an issue is selected to be dddayeall groups; the teacher makes sure

that the student understands the issue and anjabped vocabulary that goes with it, then

students are required to divide themselves intodemarate groups, affirmative and negative
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side (p.6-7).Dorby (2007) claimed that debatesediffom lectures and discussion in that
there are pre-arranged definitive sides to theeissFor affirmative” or “against /negative”,
the positive group will argue for the issue beingsented then the negative team clashes with

evidence in the opposition to the affirmative’s lgaes (pp.1-16).

Topics of debate are selected randomly by the tratie chooses a topic that can be
understood by students, and he can make the tepg derious like; Barbi is a good role
model for young girls. Or more serious like; iseflem of speech a necessity in a functional
society?. Sillberman (1996) emphasizes that topiatebate are chosen randomly and they
should be linked to the content of lesson and utierstudent ability (142). The topics of
debate should make sure that participants havelef@mehand to prepare for the arguments
and to collect the needed data for the debatepnlyt that; they will also need additional
instruction on the specific vocabulary that mayheolved. According to Vo and Morris
(2006), debate involved the student’s selectioa tdpic and making a research about them,

then students state their viewpoint about the issue

Teachers need to pre-select materials for debtiarse at the end of the debate, it is
not obligatory to announce the winner. Yet ,thdreud be a talk debate ; in order to achieve
understanding for both groups (pp.315-320).Thiscess of debate is very important, it
allows students to utilize the related vocabuldrgyt learned from their reading, also by

evaluating their debate; students can learn frooh edher about their own strengths and

weaknesses
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2.8. The Basics of Debate Activity

According to Kidd (2002) the basic of debatarg:

2.8.1. Style

One of the most important basics of debatingtye; it is the manner in which you
communicate your arguments. Content and strategywarth little unless you deliver your

material in a confident and persuasive way.
2.8.2. Speed

It is necessary to talk at a pace which & &mough to sound smart and let you say

what you want, but slow enough to be easily underst
2.8.3. Tone

Listening to one tone for the entire presemmais boring, varying tone is what

makes you sound interesting.
2.8.4. Volume

Volume plays an important role in speakingglih clearly and effectively
communicating ideas. In (2002), Kidd views that eégeg quiet loudly is sometimes a
necessity; however, it is not necessary to shawutih every debate regardless to context.
There is absolutely no need to speak any more yaidin the volume at which everyone in
the room can comfortably hear you because showtogs not win debates. Speaking too

quietly is clearly catastrophic since no one wdldble to hear your words.
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2.8.5. Clarity

The ability to briefly and clearly expresswgalex issues is what debating is all about.
The main reason people begin to sound foggy antkaincs usually because they lose the
stream of thought which is keeping them goings iimportant to keep it simple. While long

words may make you sound clever, they may also mpalkencomprehensible.
2.8.6. The Use of Notes and Eye Contact

Notes are important, but they must be concise aell avganized to be successful.
There is absolutely no point in trying to speakhwiit notes, it should never become
obtrusive and damage your contact with the audigmreshould they ever be read from

verbalism (literally).

Most people sketch out the main headings of thpgesh with brief notes under each.
When writing notes for rebuttal during a debates iisually better to use a separate sheet of
paper so you can take down details of what ther&peakers have said and then transfer a

rough outline onto the notes you will actually tseng.

Eye contact with the audience is very important, kmeps shifting your gaze. No one

likes to be stared at.
2.8.7. Content

Content is what you actually say in debatee &rguments used to develop your own
side’s case and refute the opposite side’s. Theenmdtion on content is a general overview of
what will be expected when you debate, the finglstics of how long you will be debating,

how many learners will be in your group, and how debate will extend.
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Conclusion

To sum up, this chapter focused on debate as hibteglearning strategy, it is an
essential technique that improves learners speaiigy as well as motivates them to talk
and participate in the classroom, share their opsyi defend them and accept others’ points
of view. Over all, the use of different types ofbdée helps in enhancing learners’ oral

performance.
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CHAPTER THREE: FIELD WORK AND DATA ANALYSIS

Introduction

This chapter constitutes the practical part ofrdsearch. It aims at exploring and

investigating the teachers’ and students’ percapttowards classroom debate and its role in
enhancing speaking skill; it also discusses theptagand data collection, the tools of the

research, and the data analysis. This chapterges\woth description and data analysis of the
instrument to gather data; the questionnaire fdh bloe learners and the teachers. The first
part of this research is allocated for the analg$istudents’ questionnaire, while the second
part is devoted to the analysis of teachers’ qoestire. After the two questionnaire were

described and the population and sampling wereepted, an analysis and a discussion

followed, then a conclusion sums up the basic pahthe practical study.
3.1. Methodological Design

Based on the nature of this study, a descriptiseareh methodology is used to
investigate the effectiveness of classroom debate participants’ speakingability.

Furthermore, this present work will collect quaatiite data relaying on the questionnaires in

order to obtain valuable information.
3.1.1. Research Tools: The Questionnaire

The questionnaire is an effective research toobbse it helps researchers gather
factual, behavioral and attitudinal data. Talkirmgpat the effectiveness of the questionnaire
Dornyei stated; “ Because of the essence of stiemésearch is trying to find answer to
questions is a systematic manner, it is no wonttkrquestions have become one of the most

popular research instruments” ( 2010, p.Agcording to O’Leary, the questionnaire is a tool
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of data collection from a large number of indivibuavithin a short period of time. It has

many uses, most notably to discover what the massehinking (2014).

The questionnaire can include several types of toues such as close-ended
questions, open- ended questions and also bothesietin which multiple choices were

suggested for the participants in order to ticklibst answer (s).
3.1.2 Data Collection Methods

The selection of the appropriate data collectiontho@ depends mainly on the
research approach and strategy. The data collectethods permit the researcher to collect
data from different sources by using various toslsch as classroom observation,

questionnaire and interview.

In the present study, a questionnaire was usechvestigate whether classroom
debates enhance the students’ speaking skill. Hevedave used two questionnaires, one is
administered to second year students of Englislartiment at Mohemmed Sedik Ben Yahia
University, and the second is administered to techers of oral expression at the same
university. In fact we were planning to use clasesmoobservation as a basic tool of this
research along with an interview with second yeachers of oral expression, unfortunately
with the extraordinary worldwide outburst of corovieus we were able to work only using

the questionnaire which we have done online.

3.2. Students’ Questionnaire

3.2.1. Sample Population

In this research, The questionnaire was distribtae@D participants out of 225 second
year students of English at Muhamed Seddik Ben & miversity. In fact, these participants

were picked up randomly for the sake of makingdata more valid, with no regard given to



STUDENTS’ ATITTUDES TOWARD THE USE OF DEBATE TO ENMNCE SPEAKING 47

their gender or social status. Even so, the selectif such sample is based on the
consideration that second year LMD students alrdeaty an idea about oral expression in
their first year and they are aware of the diffimd that hamper them to develop their

speaking skill.
3.2.2. Description of the Questionnaire

The students’ questionnaire is devided into of @8stjons administered to second
year LMD student at the University of Mohamed Skdsien Yehia —Jijel. The questions are
divided into three sections; each focusing on diqdar aspect; general information about
students, students’ perceptions of using debatgdassroom, and students’ speaking skill. It
involves different types of questions closed andropnded questions, closed items require
students to answer with yes / no or to tick upriplet answers from a set of options and open-
ended questions which require from them to givertpersonal opinions or background

information.
Section One: General Information

This section is composed of one question in whiadents were asked whether it was
their choice to study English or they were obligedand if it was their choice they were

asked to say the reasons why.
Section Two: Speaking Skill

This section starts with the fifth question (Q5)esd students were asked to pick the
skill that they would like to master most: listegirreading, speakingyriting. In question
(Q6) they were asked if mastering the speaking s&kilery important,important, of little
importance or not important at all. The next questiQ7) students were askatlouttheir

level in speaking skill if it is excellent, goodseaage, or poor. Then in question (Q8) students
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were asked if they encounter difficulties when &p&g and if it is yes it is due to: The fear
of making mistakes, the lack of vocabulary, the&latpractice or the lack of self confidence
(Q9).In gquestion (Q10) students were requestedltdf their teacher of oral expression gave
them opportunities to express their ideas. In #s¢ duestion (Q11) students were asked how

often they speak English outside university: vetgmm often, sometimes, or rarely.
Section Three: Students’ Attitudes towards the Usef Debate

The first two questions in this section (Q 12, Q %8idents were asked if their
teachers of oral expression use debate in classeywrhow often. In question (Q14) they
were asked to choose a definition of debate amdweget options: A formal discussion
between students on a specific topic, a formalusision between the teacher and student
based on evidence, a form of dialogue that aimfnding answers and solutions or all of
them. Question (Q15) is a ‘yes’ or ‘no’ questiomese students were asked to answer
whether or not they engage in classroom debateratie case their answer is’ no’ they were
asked to identify the reasons which beyond theswan(Q16).In question (Q17) they were
asked about their level in debating if it is baderage, good or very good, then in question
(Q18) they were requested to tell if the use otlass debate might help to enrich their :
fluency, accuracy, vocabulary or all of them, iéyhhave an additional answer a free space is
available to tape it. The final question (Q19) stud were asked if they think that debate
should be used frequently in the classroom, ifrtla@iswer is yes they were requested to

justify their answer (Q20

3.2.3. Analysis of the results

Section One :General Information

Q 1. Studying English was your choice or obligatory?
A. Yes B. No

If it was your choice give your reasons why?
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Table3. 1 :Students’ Choice of Studying English

Options Participants Percentage
A 54 90%

B 6 10%

Total 60 100%

The questiowas whether studying English was the students’aghor obligatory,
and if it is their choice what is the reason. Thielé above shows that 90% of the population
said that studying English was their choice andabdigatory and the remaining 10% mention
that their choice to study English was imposed bgeaf many reasons, among which: their
levels do not allow them to study English. Most tbé respondents are motivated and
interested in learning foreign languages and Ehgfiarticular. According to them, learning
a foreign language like English gives them the ssagy skills and chance to succeed in their
career; from here we assemble that studying Engla not obligatory at all, but a choice

consciously made for many reasons which can benegun the following :

- English language is an international language.
- Their love and passion for English.

- Professional purposes.

QO02: which skill would you like to master most?
A.Listening
B. speaking
C. reading
D. Writing

Table 3.2 The Most Desired Language Skill to be Mastered

Options Participants Percentage
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A 15
B 32
C 5
D 8

Total 60

25%
53.33%
8.33%

13.33%
100%

This table investigates students'fgmence of the different skills that they better

learn through, 53.33% of students like to masgezaking skill, other 25% prefer listening

skill, 13.33% of the participants prefer writingilskand the remaining 8.33% of students

want to master the skill of reading. We notice that majority of students prefer to master the

speaking skill because they believe that the mioeg tommunicate using that language the

more they develop their knowing and understandirtg@®language, so that they work hard to

enhance their speaking skills because they contlidedevelopment of the foreign language

depends mainly on the speaking skill

Q3 : when learning the English languad® you thinkmastering speakings ?-

A. very important
B. important

C. of little importance

D. Not important at all

Table 3.3: The Importance of the Speaking Skill

Options Participants Percentage
A 54 90%

B 6 10%

C 0 0%

D 0 0%

Total 60 100%
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According to the results 90% of learners said thastering the speaking skill is very
important, 10% of students suggested that it isom@mt, 0% opts for the unimportance and
of little importance of speaking skill, this meaftisat mastering speaking is given an
importance by most of the learners, they belieat they speak more than they write, if they
master the speaking skill they can easily masiethal other skills because speaking is the

basis for mastering the target language.

Q 4: Do youthink that your level in speakingds
A. excellent
B. good
C .average

D. poor

Table3. 4:Students’ Perceptions about their Level

Options Participants Percentage
A 4 6.66%

B 25 41 ,66%

C 30 50%

D 1 1.66%
Total 60 100%

The previous question aims at assessing learrengjlish level’. The table shows that
the vast majority of students 50% have an averagel in speaking, others 41.66% claimed
that their level is good, 1.66% showed that theyexcellent and only one student is poor at
speaking. This indicates that most learners havavarage level in English. Usually students
consider their level in English according to howod@r how bad they are able to understand

and produce the language.

Q5: Do you encounter difficulties when speaking?

A. Yes B. No
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Table 3.5 Students’ Views about Difficulties While Speaking

Options Participants Percentage%
A 45 75%

B 15 25%

Total 60 100%

The table reveals that the majority of students T¥imed that they find difficulties
in their speaking; however 25% reported that they do not find any difficulties. It can be
deduced that students do really have problems vepeaking which prevent them from

improving their English

QO06: If yes it is due to :

-The fear of making mistakes (grammar / pronuncigti

-The lack of vocabulary.

-The lack of practice.

-The lack of self confidence

Table3. 6: Reasons why Speaking English is Difficult

Options Participants Percentage
A 15 27.3%
B 12 21.8%
C 20 36.4%
D 8 14.5%
Total 55 100%

As it is shown in the table 55 participants answetieis question, 27.3% of the

participants claimed that they do not speak incthesroom because they are afraid of making
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mistakes, whereas 21.8% of the students indicae ithis because they have deficient
vocabulary, besides we have recorded 36.4% of dngcpants think that their weakness in
speaking the foreign language because of the lapkaatice and 14.5% have claimed that it
is due to the lack of self confidence. All thesasans are contributing in the students’

speaking difficulties.

Q7 : Does your teacher of oral expression give you dppdly toexpress your ideas ?

A. Yes B. No

Table 3.7 Teachers’ Frequency to Give Opportunity for LeasgrSpeak

Options Participants Percentage
A 54 75%

B 6 10%

Total 60 100%

From the above results, we notice that great ntgjaf students 75% claimed that
they are given opportunitio express their ideasyhereas only 10% said they are not, we
notice that most students claimed that their teacheral expression give them opportunities
to speak in class; that means that the teaches gasd teaching method. He encouraged and
support his students to enhance their abilitied,tae remaining percentage said that they are
not given opportunities to speak most of the ti@ensequently, the teacher has a great role
in facilitating or impeding the course because &g the entire responsibility for the teaching

process.

Q 8: How often do you speak English outside the Class?

A. Very often

B. Often
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C. Sometimes

D. Never

Table 3.8 Frequency of Speaking English Outside the class

Options Participants Percentage
A 11 18.33%

B 12 20%

C 34 56.66%

D 3 5%

Total 60 100%

The table implies that 56.66% of students ‘somedirspeak Englisioutside the class
, 18.33% said’ very often’, those who said ‘oftané 20% while only 5 % of students stated
that they ‘never’ speak English outside Universiigom this we can analyze that students are
motivated to participate and speak English outsitigersity, practicing English in free time
outside university environment assists learnersenbance their skills because the more

students practice the language, the more they ephhgrir language skills.

Q 9: Does youtteacher obral expression use debatelwe classroom ?

A. Yes . 8o

Table 3.9 Teachers’ Use of Classroom Debate

Options Participants Percentage
A 54 90%

B 6 10%

Total 60 100%

As the table demonstrates the overwhelming majafitstudents 90% who answered

yes ensures the use of in-class debate by thehe¢es While only 10% of the participants
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answered no. Thishows that most of oral expression teachers tendddhis strategy in their

classes; this confirms the effectiveness of clasardebate as a teaching- learning strategy.
Q10: How often does your teacher use delratdass?

A. Often
B. Sometimes
C. Rarely

Table 3.10:Teachers’ Frequency of Using Classroom Debate

Options Participants Percentage
A 27 45%

B 25 41.66%

C 8 13.33%

The results obtained denote that 45% of studeatsed that théeacher ‘often’ uses
debate in classroom, 41.66% said that he ‘sometimess debate in class, while the
remaining 13.33% claimed that the teacher rarefsukis strategy in class, this shows that
most of the teachers tend to use this strategyewgbimetimes it may not be possible to apply

it with some types of lectures.
Q 11: How do you define debate ?
A. A formal discussion between students on a specfic.
B. A form of discourse between the teacher and stsdeaded oevidence.

C. Aform of dialogue that aims at finding answers aotltions.

D. All of them.

Table 3.11: Students’ Definition of Debate

Options Participants Percentage

A 20 33.33%
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B 9 15%

C 5 8.33%
D 26 43.33%
Total 60 100%

According to the results 33.33% of students ideadtitlassroom debate as a formal
discussion between students on a specific topig défine it as a form of discourse between
teachers and students based on evidence, 33.38daints recognize it as a formal dialogue
that aims at finding answers and solutions, whilaoat the majority of students 43.33%
defined classroom debate as all the above mentisnggestions. These percentages indicate
that the chosen sample is quite aware of the mgawiinn-class debate therefore, they are

able of conducting such debates successfully.

Q12.Q13: Do you engage in classroom debate ?

A.Yes B.No

If no state why ?

Table 3.12 :Students’ Engagement in Classroom Debate

Options Participants Percentage
A 42 70%

B 18 30%

Total 60 100 %

Concerning students’ engagement asstbom debate the majority of the sample
70% said yes they engage in classroom debate. Howerly 30% 6 the sample said no

they do not engage in classroom debate .The raaditate that most of the students claimed

that they engage in classroom debate, this strdtelpg them to develop their language skills.
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in addition to allowing them to express their thbisy as well as creating confidence since
they will face both their classmates and the teqathebate also meet their needs when the
topic of debate is related to their points of iests other students depreciate classroom
participation and do not give it high importandgugh it is a significant aspect in language
learning .According to the respondents’ answemsy to not engage in classroom debate for

many reasons as resumed in the followings :

-Fear of teachers’ negative feedback

-shyness

-Difficulties in transfer from first language tocgd language

-Mispronunciation

-Students’ gap in knowledge and having the adeqoéiemation that enables them to engage

in such tasks.

- Lack of confidence

-Lack of interests in this kinds of activities

- Some students claimed that their arguments shmriidhlid and the information they give to

the audience should not be doubtful in order ndvoi weak in the eyes of the others.

-They are introvert students; they dislike engagmglass discussions.

Q 14:How can you describe your level in debating?

A. Bad

B. Average
C. Good

D. Very good

Table 3.13:Students’ Level in Debating
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Options Participants Percentage
A 4 6.66%

B 30 50%

C 23 38.33%

D 3 5%

Total 60 100%

As displayed in table (15), the majority of the gden50%described their level in
debating as average, 38.33% described their lesgbad, also 5% of students perform in a
very good way, while 6.66% reported that they penfdadly. The results show that many
students are not good debaters, they lack the desttiegies, and they face some problems
that hinder them from being good debaters. So befieciding to involve such strategy in

classroom, it is important to consider the studepé&sonalities and abilities in order to

achieve a successful dehate

Q 15 does the use of in-class debate help to enrich?your

A. Fluency
B. Accuracy
C. Vocabulary

D. All of them

Table3.14 :The use of Debate in Classroom

Options Participants Percentage
A 10 16.66%

B 6 10%

C 4 6.66%

D 40 66.66%

Total 60 100%
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The results reveal that a large number of studaetsnvited to say if the usd# debate
helps them to enrich their fluency, accuracy, votaty, or all of them. The results reveal that
a large number of students 66.66% opted all of {H€166% opted fluency, 10% chose

accuracy, while the remaining 6.66% chose vocapular

Q 11. Q17: do you think such technique should be used frettyuanclass ?

A. Yes

B. No

If yes justify your answer

Table 3.15 Students’ Perception of the Use of Debate in Class

Options Participants Percentage
A 50 83.33%

B 10 16.66%
Total 60 100%

We asked this question mainly to dee participants’ attitudes towards applying
debate frequently in class 83.33% of students gasdit should be used, while only 16.66%
said No it should not be used. This indicates slaate students are not convinced yet by this
strategy and prefer to learn through other stratedgror those 83.33% of participants who
said that debate should be used frequently in cldwsr reasons are summarized in the

following :

-It is important because it makes them confideragprs.

-Debate improves their fluency, accuracy, and valzaly.

- They express their ideas, opinions and viewdyfree
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-debate helps them to enhance their speaking skitlsdrive out fear and shyness about

speaking English.

3.2.4. General Findings from Students’ Questionnae

Based on the data gathered from the questionrbak has been presented and
analyzed in the previous section some facts wereated concerning the students’
perceptions towards implementing debate in-clasenfmrove EFL students speaking skill.
The first section of the students’ questionnairgtled as ‘General information’ demonstrated
that the overwhelming majority of the students hakiesen to study English by their owns
not obliged .This means that they were interesteatjvated and passionate about learning
EFL and chose to study it at university for futjymb requirements, they believe that English

is an international language which means a langafgpportunity.

The findings of ‘speaking skill' section, most difet students claim that they like to
master speaking skill for the purpose of a sucakssfmmunication, they demonstrated the
importance of speaking besides listening becautheeyf want to speak correctly; they have to
listen well. Students neglect the other skills liseathey do not have a large knowledge about
its advantages in improving their speaking abiliye indicate that mastering speaking was
given an importance by most of the learners. Tleeeftheir level in English was average,
some of them are good in speaking English, andsfiva it difficult to speak. They asserted
that they face some difficulties when speaking tbegmed aware of the reasons behind their
weakness in speaking English besides the lackawftipe and insufficient vocabulary most of
the difficulties were psychological; like fear ofaking mistakes and anxiety etc. Furthermore
the majority of students claimed that they are giepportunities to speak in the classroom.
The teacher gave them the chance to speak freelyempress their ideas; sometimes they
practice English outside university which meang thay are motivated and interested about

improving their speaking.
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The findings of “classroom debate” section showkdt toral expression teachers
sometimes use debate in classroom and many stugtegage in classroom debate they give it
a high importance while some students do not apgieeclassroom participation where they
stated that they rarely engage in it or from tirditne. This has many reasons like fear of
teachers’ negative feedback, lack of interests his tkinds of activities, shyness,
mispronunciation...etc. Although many students haveagerage level in debating but not
everyone is brave enough to participate in clasardebate, also the results revealed that
students at this level are clearly aware of the mmgpof debate and its importance in
enhancing students’ speaking skills, because stsidshow their capacities in groups,
exchange ideas and opinions and feel more confidemtinteresting finding was that the
majority of students claimed that such techniquaukhbe used frequently in class, we asked
this question to see the participants’ attitudesaros the use of debate. They had varied
answers but many of them agreed that it helps stade improve their accuracy, vocabulary,
and fluency, and the most important is that debatebe an effective tool to reduce students’
difficulties, mainly lack of vocabulary. In sum, d& on the data collected from analyzing
students’ questionnaire, it can be assumed that ntlgrity of students confirm the

assumption that the speaking skill can be enhatiredgh classroom debate.

3.3. Teachers’ Questionnaire

3.3.1. Sample Population

In this research, the questionnaire targeted secmat teachers of English at
Mohamed Seddik Ben-Yahia University. The questiaenaas distributed to 6 participants.
In fact, these teachers were picked up randomlyhfersake of making the data more valid.

Even so, the selection of such sample is baseti@ndnsideration that second year teachers
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had already taught oral expression module, so #ineyaware of the difficulties that hamper

their students in developing their speaking skill.

This questionnaire aims to discover teachers’ opisi experiences and attitudes
towards using debate in oral expression classrdoraddition, its effect on their students’

speaking ability.
3.3.2. Description of Teachers’ Questionnaire

The teachers’ questionnaire aims at exploring te@tlviews about the effectiveness
of implying classroom debate to enhance speakiily kkconsists of 17 questions divided
into three sections. The questions are of diffetgpes; yes/no questions, multiple choice

guestions and open-ended questions.
Section onegeneral information (from item1 to 4)

The first section is about general informatiorsaeks information about qualification
( Q1), and years of teaching experience at unityef€Q2 ). Interestingly, (Q3) investigates
the teachers’ experience in teaching second yeaset which are the sample of this study.
Then, in question four (Q4) teachers were askedtahe duration they spent in teaching oral

expression module.
Section two:Classroom Debate (from item 5 to 10)

The first question in this section (Q5) requireacteers to select the classroom
activities that students better respond to. Thesy tare asked how often their students
participate in the classroom debate (Q6). Quesimren (Q7) is a yes or no question that
investigates whether teachers encourage their isiside debate in the classroom or not. If
they choose yes, they are requested to staterdasons to encourage their students to engage

in debate. Accordingly, question eight (Q8) is &eotyes or no question that explores
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whether teachers encounter a difficulty to involleir students in classroom debate or not.
Question nine (Q9) investigates the teachers’ vialasut the difficulties that their students

come across when debating. The next question (3HYyes/no question that asks teachers if
they thought that classroom debate help their stisd® understand the lesson better. If they

choose yes, they are required to justify.
Section Three:Speaking Skill and Classroom Debate (from itemdl17)

The first question in this section ( Q11 ) is a yesno question that asks teachers
whether they consider the speaking skill as an mapo skill . Then, in question twelve (Q12)
they are asked to provide a brief definition ofTihe next question ( Q13 ) teachers were
asked whether they can develop students’ speakldiligregardless their level. Question
fourteen ( Q14 ) teachers were asked about theitagi they use in order to encourage
students to speak. If they use other activitiesy'thre asked to state them. Then in question
fifteen (Q15) teachers are requested to state hitew dhey rely on classroom debates to
enhance their students speaking skill. The sixtpestion ( Q16 ) requires teachers to show
their extent of agreement or disagreement withdka of developing students speaking skill.
The last question ( Q17 ) teachers are requestsdggests some strategies that may enhance

students speaking skill.
3.3.3. Analysis of Teachers’ Questionnaire

This part of the chapter includes a detailed amalgé the results gained from the

teachers’ questionnaire as the only gatheringadotinistered for this study.
Section One General Information
Q1- What is your degree?

a. B.A b.Master / Magister c. PHD
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Table 3.16 :Teacher’s Degree

Options Number of Teachers Percentage
A 1 16.7%
B 4 66.7%
C 1 16.7%
Total 6 100%

In responses to the first question, the majoritpaitticipating teachers ( 66.7%) have
magistere degree. And (16.7%) have a PHD degreegttier (16.7%) have an B.A degree.
Based on their responses, it is demonstratedhbgtare qualified enough to provide reliable

data to enrich the research with their knowledgk@winions.

Q 2: How long have you been teaching English?

Table3.17 :Teachers’ Experience in Teaching English

Option Number of Teachers Percentage
More than five years 6 100%

Less than five years 0 0%

Total 6 100%

As it is demonstrated in the table above (19)phthe investigated teachers ( 100% )
Said that they have been teaching English for rttae six years. This demonstrates that the
chosen sample of teachers consists of well expseemstructors in the field. They have a
good experience of more than six years through hvthey gained a wide view about the

whole teaching - learning process.
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Q 3: How many years have you been teaching second lgesmes

Table 3.18 :Teachers’ Experience in Teaching Second Year (3asse

Options Number of teachers Percentage
Less than five years 2 33.3%
More than five years 2 33.3%
Never 2 33.3%
Total 6 100%

As it is demonstrated in the table above (20),3%3.of the participating teachers had
the chance to teach second year classes for lassfitre years, another (33.3%) of them
stated that they thought second years classesdog than five years, while two teachers of
the sample affirmed that they never had the chemteach second year classes. The majority
of the sample members had a short or no experientEaching second year students. But,
they still have a sufficient period in teaching Esty and oral expression to build an
appropriate background about the students’ levet, way they receive information in

addition to the appropriate methods of improving speaking skill.

Q 4- How long have you been teaching oral expressiodute?

Table 3.19 :Teachers’ Experience in Teaching Oral Expression

Options Number of teachers Percentage
More than five years 3 50%
Less than five years 3 50%

Total 6 100%
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The table of results shows that( 50% ) of thelieex said that they have been teaching
oral expression module for more than five yearsjlar( 50% ) of the participants answered
that they taught oral expression for less than fiears. This means that the teachers have a
good experience to teach oral expression. They kalbwhe techniques used to improve

students’ speaking skKill.

Section two: Classroom debates

Q 5- Which activities your students better respond to?

a- Class work b- Oral presentation c-Explanation

d- Students debate skig question - Other

Table3. 20:Teachers’ Views of The Most Used Activities

Options Number of Teachers Percentage
B+D 4 66.7%

A+C 2 33.3%

E+F 0 0%

Total 6 100%

The highest percentage (66.6%) represents thasehdes who stated that their
students respond better to students’ debate anldpoeaentation. Only (33.3%) of the
participants have selected class work and explamatione of the participants opted for
asking question or other activities. Consequestiydents respond well to classroom debates.
This means that teachers were aware of the impmatahclassroom debates and understood

that it is fundamental to improve learners’ speglability.
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Q 6- How often do your students participate in the cla@s activities?

Table 3.21:Teachers’ View about Their Students Speaking irfCtaesroom

Options Number of teachers Percentage
Always 3 50%
Sometimes 2 33.3%
Rarely 0 0%

Never 0 0%

Often 1 16.7%
Total 6 100%

The table of results indicates that most of tlaehers (50%) stated that their students
always speak in the classroom speaking activitiesvever, (33.3%) of them claimed that
their students sometimes speak in the classroonaksye activities, (16.7%) of the
participants answered that their students oftemalspguring classroom activities. This
indicates that most of oral expression teachersaffetive activities to encourage their

students to speak in the classroom.
Q 7: Do you encourage your students to debate in tlescdam?
a- Yes - No

Table 3.22:Teachers’ Attitude of Encouraging Their StudentBédate in the Class

Options Number of teachers Percentage
A 6 100%
B 0 0%

Total 6 100%
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The results displayed in table (24) demonstratd #il the investigated teachers
encourage their students to debate in the class.fiflding indicates the effectiveness of this
method to an extent that all teachers appreciatepitesenting their lessons and supports their
students to participate and engage in debate.idmtrestion, the teachers who opted for yes
were requested to identify their aim behind encgimg their students to debate. Hence,
through the analysis of next questions’ resultscase reveal the necessity to engage students

to debate in the classroom.

If yes, you encourage them in order to:

a- Develop their speaking skill

b

Develop their communicative skill

(o]
1

Develop their listening skill

d- Other

Table 3.23 :The Teachers’ Aim Behind Encouraging Students tmaze

Options Number of teachers Percentage
B 5 83.3%

A 1 16.7%

C 0 0%

D 0 0%

Total 6 100%

(83,3% ) of the participants encourage their etiisl to develop their communicative
skill, while( 16.7%) of them aimed at developingithstudents’ speaking skill. None of the

sample members encouraged the development ofitigteskill. The latest result shows that
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classroom debates have a fundamental impact oledineers’ speaking and communicative

skills.

Justify:

Because when they debate they talk a lot and thre they talk, they improve both
their communicative skill and speaking skill.

- Participation in the classroom enhances the stadspéaking ability because it helps
them overcome fear and shyness. Once they getamsiedthey will be able to sort out
their hidden knowledge.

- Debate is an efficient teaching technique that gsrstudents to develop different
skills that relate to speaking (pronunciation, sefffidence, risk taking...) and
communication (sharing ideas, arguing, coherenddagical flow of idea).

- When learners interact they focus more on exprgsbemselves and making their
speech comprehensible for others. They also leanmderstand messages, speak in
turn, become polite and appropriate, accept diffieopinions and become part of a
social group.

Q 8: Do you find it difficult to involve your students iclassroom debate?

a- Yes b- No

Table 3.24 :Difficulty of Involving Students in Classroom Debat

Options Number of teachers Percentage
A 2 33.3%
B 4 66.7%

Total 6 100%
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Many students do not like to intéract the classroom and engage in talks and
debates. For that, we asked teachers if they fifficudty to involve their students in
classroom debate. The majority of respondents (6@pdrted that they do not have any
difficulty, while 33.3% of them faced difficulty. By be, those teachers do not know how to
draw students’ attention to classroom debate oaritbe explained by the students’ introvert

character where they do not like to speak in fadrtheir classmate.

Q 9: Do your students show difficulties in debating hes=of:

a

Difficulty with vocabulary

b- Not motivated at all

c- Shy

d- Afraid

Table 3.25:Difficulties Students Show when Debating

Options Number of teachers Percentage
A+C 4 66.7%

D 2 33.3%

B 0 0%

Total 6 100%

In the table above the participants were requesteshare their view about the main
problems that inhibit students from engaging irsstaom debates. The majority of teachers
(66.7%) related it either to students’ difficultytivvocabulary or shyness. While the minority
(33.3 %) linked it to fear as the biggest obstaélstudents. In this regard, the teachers had an
important view concerning the problems that stusléate due to their experience in teaching

different types of students.
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Q 10 : Do you think that your students understand thautedbetter when being involved in

debate?

a- Yes b- No

Table 3.26 :Influence of Classroom Debate on Students Compsahrenf the Lecture

Options Number of teachers Percentage
A 5 83.3%
B 1 16.7%
Total 6 100%

According to table (28), the majority of the invgated teachers (83.3%) stated that
their students understand the lecture better wieergbnvolved in debates. While one teacher
of the sample opted for no. This shows the effect®ss of classroom debates in promoting

the students’ understanding of the lectures.

If yes, please justify

- Not necessarily

- Yes, of course

- Yes, because debate helps students in structurangthoughts, exchanging ideas and
developing critical thinking skills.

- Yes, they do. When they discuss the topic of tbhaute they become involved in its
details by asking questions about it and preseitkiaig own take on it.

- Yes, because they work together, they share ideas.

- Yes of course, students should share their pointeew and their ideas about the

lecture.

Section Three: Speaking Skill and Classroom Debates

Q 11: Do you consider speaking skill as an important3kil



STUDENTS’ ATITTUDES TOWARD THE USE OF DEBATE TO ENMNCE SPEAKING 72

a- Yes b- No

Table 3.27 :Teachers Attitude Toward the Importance of Speaking

Options Number of teachers Percentage
A 6 100%

B 0 0%

Total 6 100%

From the table above, all of the investigatedheexreported that speaking skill has a
great importance, whereas none of them showedatfiteary. This means that the majority of
teachers are aware of the importance of classraatd and its positive effects on students

speaking skill.
Q 12: Would you please provide a brief definition of it?

Table 3.28:Teachers’ Definitions of Speaking Skill

Options Number of teachers Percentage
Answered 4 66.6%
Not answered 2 33.3%
Total 6 100%

In this question, teachers were asked to provideief definition of speaking. The
majority of teachers (66.6%) have answered thistipe, while (33.3%) may felt that the
question is unnecessary so they did not provide then definition. However those who

replied, their answers are quoted as follow:
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- In the context of EFL, it is the ability of the tear to express his/ herself in the target
language, demonstrating an adequate mastery tdnlgaage grammar, pronunciation
and vocabulary.

- Speaking is among the four learning skills studearts required to develop when
learning a foreign language. It is bound to comroation since it is accounts for the
transmission of clear, logical, and well organimehs.

- The act of orally verbalizing language in ordecéammunicate messages.

- Speaking is the ability to communicate fluently aedurately.

Based on the definitions providedtihg teachers it is confirmed that teachers view
speaking as a skill that requires learners to bere@wf the grammatical structure of the target
language, being able to express themselves witiesitation and delivering the message in a

well, organized way. Hence, they are well knowletdge about the speaking skill.
Q 13: At which level would you develop students’ speakskdl?

Table 3. 29 :Teachers Attitudes’ Toward Students Appropriatedlev

a- Beginning level b- Adczd level
Options Number of teachers Percentage
A 3 50%
B 3 50%
Total 6 100%

In response to question 13, (50 %]jeaichers declared that they prefer to develop
students’ speaking skill at the beginning level.ofker (50%) stated the opposite. May be

they think that it is more appropriate to be depelbat an advanced level where students can
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understand things more easily and quickly. Remadykaltrey were asked for a clarification to
explain their views. Only four of them explain theiew points in which their clarifications

are quoted as follow

- They must first know the basic language grammaraaogiire some vocabulary.

- Speaking skill is an indispensible skill in leamia foreign language.

- For students to be ready to take part in debatey, eed first to go through learning
about linguistic items such as vocabulary and gramisten to how to pronounce
and speak to others before they become ready aridient to speak.

- Because speaking is the base of learning any neyuéage.
Q 14: What kind of activities do you use to encourager\giudents to speak?

Table 3.30 :Activities Used by Teachers to Encourage StuderBpeak

a- Role play b- Story telling

c- Discussion d- Information gap
Options Number of teachers Percentage
A+C+D 1 16.7%
A+C 3 50%
C 2 33.3%
B 0 0%
Total 6 100

From the table of results, (16.7%) of teachersdusk kinds of activities accept
storytelling to encourage their students to sp@déhkereas, (50%) of them dealt with role play
and discussion, (33.3%) of teachers used only g&cn. However, none of the investigated

teachers used story telling.
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If you use other activities please state them:

- Oral presentations
- Debate activities

- Conversations

Q 15: How often do you rely on classroom debates to erdatudents’ speaking skill?

Table 3. 31 :The Teachers’ use of Classroom Debates to Enhgmeakihg Skill

Options Number of teachers Percentage
Always 4 66.7%
Usually 2 33.3%
Some times 0 0%

Never 0 0%

Rarely 0 0%

Total 6 100%

Referring back to the table (33), the majoritytedichers (66.7%) always depend on
classroom debate to enhance speaking skill. W(@BiB3%) of them used it usually. This
indicates that many teachers follow this methoddeelop students speaking skill. Even so, it

cannot be forgotten that there are other ways bedabssroom debate used for this purpose.

Q 16 : Do you agree that debate is an effective tooldaching speaking skill?

a- Strongly agree b- Agree

c- Neutral d- Disagree e- Strongly disagree

Table 3.32 :Teachers’ Opinion of the Effectiveness of Debafestach Speaking Skill

Options Number of teachers Percentage

A 4 66.7%
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B 2 33.3%
C 0 0%
D 0 0%
E 0 0%
Total 6 100%

The majority of the reporting teachers (66.7%jestdahat they strongly agree with the
effectiveness of classroom debates in enhancingksme skill which can be seen in the
results through the evaluation and the positivellfeek given by the teachers. Also (33.3 %)
of them agree the proposal idea. However, nonéh@intshowed a contrasting or neutral
position .It can be deduced that debates do helghtgs as a technique and students as a way

of enhancing their communicative skills, it canhetignored.

Q 17 : As teachers of oral expression, would you suggesesstrategies that may enhance

your students’ speaking skill?

As for the strategies that may enhance the studgpeaking skill, the teachers suggest the

following strategies:

- Imitating models and exploiting new items in ongp®ech.

- The need to practice a lot and get involved to séahtion talks, also EFL learners
need to be exposed to native speakers and teatimrkl focus on techniques such as
debates, dialogues and avoid rehearsal.

- Using cooperative, or group work.

- Using role plays, dialogues, games.
3.3.4. General Findings from Teachers’ Questionnag

The first section in teachers’ questionnaire “Gahénformation” revealed that the

majority of investigated teachers have a magistgrek, they have an extensive experience in
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EFL teaching that overpass six years, beside atiegears in teaching second year classes
and oral expression module. This demonstrates ditab$eness of choosing this sample

which will provide credible, reliable data to beedsn this research.

By analyzing the results of the second section $€iaom debates”, it was shown that
students respond better to classroom debate; howeaeshers make use of different
activities. In addition, most of teachers encourthggr students to debate in the classroom for
many reasons where the majority focuses on devedofie speaking and communicative
skills. Moreover, most of the members of the sanggeee that they do not find difficulties
involving their students in classroom debate buhesmf them faced some difficulties that
could be related to many aspects such as lackaathedary, shyness as well as fear of making

mistakes. Hence, it marks a challenge for teadioarss/olve all students in classroom debate.

In section three “Speaking skill and Classroom Delball of the investigated teachers
asserted that speaking is an important skill. Thepresented their awareness and
understanding of this skill in the definitions thpyovided in response to Q 12. Moreover,
they stated that they use classroom debate to atetstudents to speak, and most of the
reporting teachers shed light on its impact onesttglspeaking skill, they stated that debate is
an effective teaching technique that permits sttgdemdevelop different skills that relate to
speaking and communication, because when they elébay talk a lot and the more they
talk, they improve both their communication andadpeg skill. Therefore they all assumed

that classroom debates are always an effectivetavaghance students speaking skill.
3.4. Limitations of the Study

In conducting this research different obstacleslanitations were encountered. The

biggest problem that was faced is the abnormaldmode outbreak of corona virus ( Covid



STUDENTS’ ATITTUDES TOWARD THE USE OF DEBATE TO ENMNCE SPEAKING 78

19) pandemic which has shown down the processrafwaiing any research. In this regard,

most of the following listed limitations are duethis last mentioned obstacle:

-The need and necessity of working from home obdlige to minimize the research

instruments to work only with the questionnairest@éad of a classroom observation.

- The fact that the questionnaires were done andeteli online; consequently, this
limited the number of participants in comparisortie whole population due to the
truth that they do not have internet access or tif@se a poor internet connection so
they were less motivated to response.

- The current study is also limited to secondrystadents at the Department of
English at Mohamed Seddik Ben Yahia University elij So, the results cannot be
generalized to other students’ sample.

- The study is also limited to investigating only tBpeaking skill and cannot be
generalized.

- Another limitation of the study is lack of souraamcerning debate.
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Conclusion

In this chapter, we have dealt with the discussibthe findings provided by the data
analysis in order to confirm our assumption, thdlected data from the teachers’
questionnaire and students’ show that classrooratdeb an effective method to improve the
students’ speaking skill, the analysis of both th&ruments that is used in this research
revealed that the classroom debate has a greattirapatudents’ speaking skill. It promotes

confidence and prepare students for real life comoation.
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General Conclusion and Recommendations

This study is concerned with the importance of tkeba improving EFL students’
speaking skill. It was conducted at the Departneéiiinglish, Mohammed Seddik Ben-Yehia
University; it was an attempt to prove that debessn help to enhance learners’ oral
production. As it has been explained before, e af debate is considered as a helpful tool
for achieving a successful teaching- learning mecdt is a technique for both teachers and
students, in order to be engaged in certain topissyell as activating the learning process

and promoting oral communication.

The results revealed that the use of debate hasrkable effects on learners’
speaking abilities; it develops learners’ commuiiica and allows them to share and
cooperate with one another. However, second yaaitests at department of English,
Mohammed Seddik Ben Yahia University encounter mdiffjculties in speaking due to
several factors, and they seemed aware of the nedsehind their weakness in speaking,
besides psychological factors, the lack of vocatyuland practice, and the lack of

communication activities that raise their confideand motivate them to speak in oral class.

This research aimed to identify the role and @ifeness of debate in developing
learners speaking skill. Yet, using debate andsitategies can help both teachers and
learners. Hence, this study was carried out toigonér reject the assumption stating that
debate can help in improving learners speakingtigsil The result that we obtained from the

analysis of both questionnaires strongly confirmadassumption.

According to the results reviewed throughout tkiady, it was found that the
speaking skill improvement can only be successftalgched if special circumstances and
technigues and strategies are used by the teaahdréearners. Some recommendation are

suggested for both teachers and learners in codegly debate in EFL classes.
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Recommendations to Students

They should be more active in class.

- They should get rid of their shyness.

- Students need to practice speaking and expand #idities in their daily
activities with their friends to prepare themselespecially before joining the

class.

- They should be more confident about their abilities

Recommendations to Teachers

- EFL teachers are invited to be aware of the ingyme of debate strategy, so

they can create a supporfivendly, and relaxed atmosphere for their learners

- Encouraging students to speak regularly in clasgebrid of shyness and

stimulate them to take risks.

- Give students the opportunity to choose the aats/ivr subjects that interest

them.
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Appendix (A)
Questionnaire for Students

Dear students

You are kindly requested to fill in this questioimeathat serves as a data gathering
tool for a research work conducted at Departmenetddérs and English at Mohamed Seddik
ben Yahia University, it would be really apprecthi€you devote some time to answer this
guestionnaire that deals with investigating secgeat EFL students’ perceptions towards the
impact of classroom debates in enhancing speakifgour answers are important for the

validity of this research.

Please tickY) the appropriate box, or provide a full answer retieis necessary.
Thank you so much foucollaboration

Section 1 : General information

1-Studying English was your : a) choice [ ]
) dbligatory |:|
If it was your choice, please give your reasong ®h.............cccoevvvvviiiieiiiiiinnnnnimnees

Section 2 : Students’ Speaking Skill

2-Which skill would you like to master most?

[ ]
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a) Listening
b) Speaki] |
c) Readi| |
d) Writin{__|
3- When learning the English language do you thinait mastering speaking skill is?
a) Very importantl:|
b) Important|:|
c) Of little importancel:|

d) Not important at

4- Do you think that your level in speaking is?

a) Excellen] ]
b) Good]

C) Averag:|
d) Pool:l
5- Do you encounter difficulties when speaking?
a)Yey ] b) I\lw_—l
If yes it is due to:
a) The fear of making mistakgsmmmar/ pronunciatid:l

b) The lack of vocabull:|
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c¢) The lack of practiD
d) The lack of self confiderl;I
e) Others, mention pIeaCl

6- Does your teacher of oral expression give yquoodpinity to express your ideas?

a) Yes [ ] b) no [ ]

7- What kind of activities does your teacher ofl @gression give you in class? (More than

one answer is possible)

a) PresentationsJ:I

b) Debated |
c) Role play4:|

d) Others mention the|:|

Section 3: Students’ Perceptions towards the use Biebate

8- Does your teacher of oral expression use debalassroom?
a) Yes L] b) ]
9- How often does your teacher use debate in class?
a) Often|:|
b) SometimD

C) Rarelg

10- Do you think that you understand the lessotebethen you debate?

a) Ye{_ ] by |
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11- How do you define debate?
a) A formal discussion between students oniBpéapic |:|
b) A form of discourse between the teachersindent based on evideD
c) A form of dialogue that aims at finding aesa/and squtionCl
d) Al of them L]

12) Do you engage in classroom debate?

a) Yesl:l b) D
If No, state why?

13- How can you describe your level in debating?

a) bad I:I

b) Averagq:|
c) good I:I

d) Very goodl:l

14- The use of in-class debate might help to enyazir:

a) Fluency |
b) Accuracy ]

c) Vocabulary |

d) all of theml:|

e) Others (Mention PIEASE)........cceeeeeiiieeeeeeeeeecrr e
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15- Do you think that such technique (debate) shbel practiced?

a)Yes |:| b) D

If yes, justify your answer please

Thayou for your cooperation
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Appendix (B)
Questionnaire for Teachers

Dear teachers,

This questionnaire serves as a data gatheringf@aothe research work conducted at
the department of English at Mohamed Seddik BeniarahUniversity. We would really
appreciate if you devote some of your time to amsthés questionnaire that deals with
investigating your perception toward using claseratebates to enhance the speaking skill.
Your collaboration is very important for the vatylof this research. You are required to tick

the appropriate box (es), or provide a full answien necessary.

Thank you very much for your time and collaboration
Boudjatat Bouchra.
Zaik Rania.

Department of English.

Section one: General Information

1- What is your degree?

e [ ]

b)Masters’/ Magister{:|
opHo

2- How long have you been teaching English?
ceeea.... yeQars.,
3- How many years have you been teaching second lasses?

verr..Lyears
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4- How long have you been teaching oral expressioduied

Section Two: Classroom Debate

5- Which activities your students better respond to?

Class work |:|

a_
b- Oral presentation|:|
c- Explanation |:|

d- Students' debat{ |
e- Asking question1:|

f- Otheractivitiesl:l mentionthem gkea. ...

6- How often do your students participate in the cla@s activities?
a- Always |:|
Sometimesi:|

Rarely

b

o
1

d- Never

7- Do you encourage your students to debate in tiss@am?

a. Yes|:| Nq:|

If yes, you encourage them in order to
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( you can choose more than one)

a. Develop their speaking skill

b. Develop their communicative skill

c. Develop their listening skill

d. Other, please specify

b. Whatever your answer is , please Justify..........cooiiiiiiiiie e

8- Do you find it difficult to involve your students iclassroom debate?

9- Your students show difficulties in debating be@aak

Difficulties in vocabularlyil
[ ]

b- Not motivated at all

a

c- Shy

L

d- Afraid

e- Others, Mention PIEASE .......cvvii it e e e
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10-Do you think that your students understand theutecbetter when being involved in a

debate? If yes, JuStify please. ..o

Section Three: Speaking Skill and Classroom Debate

11-Do you consider the speaking skill as an impors&iit?
a ves L
b-No [

12-Would you please provide a brief definition of it?

13-At which level(s) would you develop studentstaking skill?

a- Beginning levels
b- Advanced levels
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14-What kind of activities do you use to encourgger students to speak?

Role play |:|
Story telling [ ]

Discussion |:|
Information Gap [ |

If you use other activities, please state them

a

b

o
1

o
1

15-How often do you rely on classroom debate t@manb students’ speaking ability?

a-Always b-Usually c-Sometimes d-Rarely e-Never

A e A e AN B A e

16-Do you agree that debate is an effective taoldaching speaking skill?

a-Strongly b-Agree C-Neuter d-Disagree e-Strongly
agree disagree

A e A A A e A e

17-As a teacher of oral expression, would you ssiggeme strategies that may enhance your

students’ speaking skill?
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Thank you for your collaboration
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Résumé

Cette recherche tente d'étudier les effets du débhatlasse sur le développement des
compétences orales des éleves EFL. Par consétpgeatiseignants doivent aider les éléves a
ameliorer leurs compétences orales et a choisistiedégies et les outils appropriés pour
atteindre cet objectifDe méme, le débat en classe est I'une des teclsniggemmandées par
de nombreux universitaires et éducateurs. Par qoesé€ leur compétence orale serait
ameliorée. Cette recherche tend principalementpdoeer les attitudes des enseignants et des
eléeves face a l'utilisation du débat en classe @ouéliorer la paroleEn outre, il s’agit
principalement d'utiliser les débats dans les caliexpression orale pour améliorer les
compétences orales des apprenants. Pour enquétatsuquestion, deux questionnaires ont
eté administrés a 65 étudiants de deuxieme annd2 M6 professeurs d'expression orale a
I'Université de Mohamed Seddik Ben Yabhia -Jijeire uméthode descriptive a été adoptée afin
de recueillir des données. L'analyse a partiellém@&pondu aux questions de recherche et
conduit a une acceptation relative de notre sufiposil a été constaté que le débat en classe

est une technique utile pour améliorer les compéterales des étudiants. Sur la base de ce

résultat, il est recommandé que le role des enapigrsoit nécessaire dans ce cas.
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