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Abstract 

The purpose of the present study was to investigate the impact of teacher’s physical proximity 

and classroom management in increasing students’ interaction quantity. Therefore, acase study 

was concerned with teachers in the English department of Mohamed Seddik Ben Yahia 

University. One research instrument was used in order to gather the necessary data for this study. 

The instrument included a questionnaire which was administered to seventeen teachers of 

English language at the university. The questionnaire was analyzed in a quantitative way. The 

main results demonstrated that the positive impact of teacher’s physical proximity is a reason 

behind student’s interaction quantity improvement. The findings also shown that classroom 

management has a major role in increasing students’ interaction. Also, the results suggested 

effective activities that promote classroom. At the end some suggestions and recommendations 

were proposed in order to overcome the study issue. Teachers are recommended to use their 

physical proximity during classroom interaction. 

Key words: teachers’ physical proximity, interaction, interaction quantity. 
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Introduction:  

The relation between foreign language acquisition and interaction is very strong as it 

was supported by many linguists who considered that interaction is the core of language. 

According to Gass and Selinker (2008, p. 330) “through interaction, learners’ attention is 

drawn to some element(s) of language with the possible consequence that that element/those 

elements will be incorporated into a learner’s developing system”. Moreover, Ellis (as cited in 

Gass and Selinker, 2008, p.95) emphasises that “interaction contributes to development 

because it is the means by which the learner is able to crack the code”. 

In fact, EFL learners are different in term of interaction; for example, in the same 

classroom you can find a variety of students, those who are introvert or extrovert. In this case, 

the role of the teacher in EFL classes is to interact with all those kinds of students, and not 

only with those who are extrovert, or those who seat in front of the classroom or high skilled. 

According to Allwright (as cited in Yaqubia and PourhajiRokni, 2012) successful teaching is 

highly correlated to successful management of interaction. So, the teacher can play an 

important role to establish and create a good environment for interaction in EFL classes. In 

order to increase and promote their student’s language learning, teachers better understand the 

process of interaction as a key element in their teaching. Due to the lack of interaction in EFL 

classes, classroom management techniques can supply teachers by the best techniques and 

processes to enhance learners’ awareness and participation during classroom interaction. 

Teacher’s physical proximity is one of interaction’s processes that used in EFL classes to help 

learners develop their interaction quantity. 

 According to Agnus (2012, p.2) that the term proxemics denotes “the study of how 

human beings communicate through their use of space” .So the proxemics is a way of 

communication among people that differs according the cultures and the relations. The use of 

the teacher’s physical proximity in the EFL classes as a nonverbal communication is very 
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important to raise the learners’ awareness and to motivate students to engage in 

communication and interaction. Moreover, teacher’s proximity can be seen as an effective key 

element that gives teachers the best solution to raise the awareness and the participation of 

students during interaction. 

Research problem 

The students of English language at Jijel University, are striving to improve and 

develop their English interaction skills. But many students don’t engage in classroom 

interaction; although, they have learned English for many years. Often you find less the half 

of the students in the classroom who engage on interaction sessions, moreover many students 

speak only short time or few words during their engagement on interaction. Their poor 

achievement of interaction is not always a consequence of linguistic factors. In such case the 

role of the teacher becomes crucial in choosing the best physical location during his 

interaction with learners. In this research we are going to tackle the teacher’s physical 

proximity during interaction as a technique that can be used by the teacher to reach to all 

categories of learners, high and low achieving learners, active and passive learners, and 

student sitting in various rows in the classroom in order to improve students’ interaction 

quantity. 

Research questions: 

Achieving a good classroom interaction between teachers and their students or among 

students themselves requires the implementation of the appropriate classroom techniques. 

This work attempts to answer the following questions: 

1- Can the teacher’s physical proximity improve EFL learners’ interaction quantity?  

2- To what extent does the technique of the teacher’s physical proximity in EFL classes help 

the teacher to increase learners’ engagement on interaction sessions? 
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3-Is there a relation between the teacher’s physical proximity and the participation of learners 

in classroom interaction? 

4- To what extent does classroom space and arrangement affect the learners’ participation 

during classroom interaction? 

Hypotheses:  

In EFL classes, effective classroom interaction depends on the extents to some 

techniques that applied by the teacher, so the lack of those techniques can affect the process of 

interaction negatively. Thus we hypothesis that: 

1- It hypothesizes that the teacher’s physical proximity increases EFL learners’ 

interactionquantity. 

2- It hypothesizes that the technique of the teacher’s physical proximity in EFL classes helps 

the teacher to increase learners’ engagement on interaction sessions. 

3- It hypothesizes that there is a relationship between the teacher’s physical proximity and the 

rising of the participation of learners in classroom interaction. 

4- It hypothesizes that a good managing of classroom space and arrangement affects the 

learners’ participation during classroom interaction positively. 

Aims of the study 

Teachers always seek to rise the participation of EFL learners in classroom interaction. 

The aim of this dissertation is to contribute for the development of EFL learner’s engagement 

in classroom interaction. We are going to investigate to what extent teacher’s physical 

proximity could help the EFL students in Mohammed seddik ben yahia Tassoust University to 

improve their classroom interaction quantity.  

Significant of the Study 

 In the field of teaching English as the second or foreign language, there are certain 

elements that are crucial.  Teaching interaction in EFL classes is one of those important 
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elements. The significant of this study lies in its seeking to find a best way to increase 

interaction in EFL classes. The teacher’s physical proximity during interaction is one of the 

techniques that should take into consideration by teachers during interaction in EFL classes. 

Moreover, the teacher’s physical proximity can enhance the students’ participation and 

motivates them especially those introvert students.  

Method of Research 

This study is concerned about the participation of EFL learners on classroom 

interaction. The target population in this study are teachers at Mohammed seddik ben yahia 

tassoust, Jijel University. So, the data will be collected through teachers’ questionnaire. The 

teachers’ questionnaire aims to investigate the teachers’ opinions on using teacher’s physical 

proximity during interaction in their classes. And if they give enough awareness to the 

teachers physical proximity and the classroom space during interaction with their students. 

Also it aims to investigate if teachers notice benefits of using teacher’s physical proximity 

during interaction or not. 

Structure of Research 

This dissertation is basically divided into three main chapters. The first two chapters 

are devoted to the theoretical review, whereas the third chapter is mainly practical. The first 

chapter highlights a general overview about proxemics as a way of communication among 

people in different cultures and how it applies by the teacher in classroom interaction through 

his physical proximity and using the appropriate classroom seating arrangement. 

The second chapter gives a general overview about classroom interaction, its aspects, 

the main two types of classroom interaction, the role of the teacher during interaction. We 

also going to tackle the position of interaction through some language theories, and in 

communicative language teaching. 
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The third chapter is about analysing collected data through teachers’ questionnaires 

and to compare the result by the hypothesis of the research. After the third chapter we have a 

general conclusion.       

Literature review: 

Interaction in EFL classrooms has received much attention in recent years, there are a 

plethora of researches and works about classroom interaction according to Carter and Nunan 

(2001, p.120) “L2 classroom interaction research began in the 1960s with the aim of 

evaluating the effectiveness of different methods in foreign language teaching in the hope that 

the findings would show the 'best' method and its characteristics.” So, the successfulness of 

teaching-learning process is highly influenced by the patterns of interaction appeared in the 

classroom activities. Rivers (as cited in Brown, 2000 ,p.166) emphasizes “through interaction, 

students can increase their language store as they listen to or read authentic linguistic material, 

or even the output of their fellow students in discussions, joint, problem-solving tasks, or 

dialogue journals”. Furthermore Seliger (as cited in Allwright and Hanks, 2009, p.129) says 

that “the more learners interacted the more they would learn, because interaction would get 

them more input.” 

Allwright (as cited in Yaqubi and Rokni, 2012) argues “that successful teaching has 

one of its roots in successful management of the interaction” which means that the successful 

management is very important. Since EFL interaction occurs in classrooms under the lead of 

the teacher, many studies were devoted to create a good environment for interaction in the 

classroom. In order to create this environment of interaction, the teacher needs many 

techniques to manage his classroom interaction. According to Harmer (2007, p.34) says “our  

physical  presence  can  play  a  large  part  in  our  management  of  the  classroom 

environment”. The teacher should take into consideration his physical proximity, the space in 

the classroom, the type of seating arrangement during interaction. Hall (1966) emphasizes in 
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his “Hidden Dimension” the impact of proxemics behaviour (the use of space) on 

interpersonal communication. Moreover, Ningrum (2017) conducted a research about 

“teacher’s proximity in conducting classroom management” in a high school in Indonesia, this 

study was about using the teacher’s proximity and movement during his sessions especially 

during activities or giving extra explanation to some students. 
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Introduction  

Teaching English as a second or foreign language is very challenging, it requires the 

teachers to have excellent classroom management skills to ensure successful learning. No 

language can be taught effectively by focusing only on the methodology but more on 

students’ behaviours, classroom movement, and patterns of interaction. A teacher’s most 

important job is to create the conditions in which effective teaching and learning can take 

place. To make a course effective, a teacher must have the skills of managing a class. It can be 

done through teacher’s positive attitude, physical proximity, personality and healthy 

relationship with learners.  

In this chapter we are going to tackle the teacher’s physical proximity in EFL classes 

and classroom management, but first we should take a brief look about proxemics as 

ananthropology science and its effects on the daily life of people. So , we are going to tackle  

the proxemics in EFL classes through the teacher physical proximity in EFL classes ,and  its 

effect on the process of teaching and learning  that helps the teacher to manage his classroom 

in good way .Classroom management is an important element in EFL classes especially in 

interaction sessions that require speaking between teacher and students or among students 

themselves ,for that the teacher should pay attention to classroom management and  the 

physical environment seating arrangement in interaction sessions . 

1.Proxemics 

The concept of proxemics was first introduced by Edaward.T.Hall in his book the” 

Hidden Dimension”. Hall (1966, p1) mentions the proxemics as“proxemics is the term I have 

coined for the interrelated observations and theories of man’s use of space as a specialized 

elaboration of culture.”In his work Hall explains how different people communicate none 

verbally in different cultures. The theory of proxemics emerged from studies of animals’ 

behaviour conducted during 19thand early 20th century,just as animal use physical posturing to 
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define their territory. According to Hall(1966),that using animals in comparative studies helps 

to show how man’s space requirements are influenced by his environment. 

1-1-Definition of Proxemics 

According to its founder, Edward T. Hall, proxemics is the study of humankind's 

"perception and use of space" (Hall 1968, p 83). Space "speaks "The prime directive of 

proxemics space is that we may not come and go everywhere as we please. There are cultural 

rules and biological boundaries explicit as well as implicit and subtle limits to observe 

everywhere. Proxemics refers to the study of how space and distance influence 

communication.  

Proxemics is the study of humanuse of space and the effects that population density has 

on behaviour, communication,and social interaction. Proxemics is one of several 

subcategories in the study of non-verbal communication,including haptics (touch), kinesics 

(body movement),vocalics (paralanguage),and chronemics (structure of time).Edward.T.Hall, 

the cultural anthropologist who coined the term in the early of 196os, defined proxemics as 

“The interrelated observations and theories of human’s use of space as a specialized 

elaboration of culture.”Which meansthat Proxemics is the use and perception of one’s  social 

and personal space, such as in seating and spatial arrangements, this  personal  space  can  be  

wide  or  narrow, depends  on  how  intimate  the  person  with another is. 

According to Tauber and Mester (2006, p. 56), proxemics is ‘‘the study of the 

communicative effect of the physical space between interacting people’’, they indicated that 

the space or distance between individuals has an impact on communication and it is a part of 

it. Moreover, Livingstone also stated that: ‘‘Proxemics is nonverbal communication that deals 

with the physical distance between people. It is the proximity that we are to a person when 

communicating’’ (2015, p. 71). 



PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION 10 

 

As reported by Toes (2014), distance between people differs from one person to another 

depending on familiarity or strangeness of them;that is to say, interlocutors prefer to be in 

closer distance while speaking to people who share with them a personal acquaintance such as 

friends or family members. However, when people interact with unfamiliar persons or in case 

of making formal communication such as speaking to teachers, they prefer to be in a far 

distance from them, additionally, when someone makes a public speech, he has to be in a far 

distance from his audience. 

Moreover, Agnus (2012) gives a definition of proxemics “proxemics can be defined as 

the study of means in which individuals make use of the physical space in the interaction 

between the individuals.” This process of owning the space by individuals differs from culture 

to culture.  People often feel uncomfortable when operating in the spaces different from those 

in which they are familiar.According to Hall(1966),the study of proxemics is valuable in 

evaluating not only the way people interact with others in daily life,but also the organization 

of space in their houses and building, and ultimately the layout of their towns.  

1-2- Fundamentals 

In the “Hidden Dimension “ Edward Hall explains the notion of space in both animals 

and human beings and how this space varies depends many variables and also depends the 

cultures of human beings .From his explanation it can find  three fundamentals area related to 

proxemics: space,distance ,and territory  

1-2-1-Space 

The space or personal space has been defined by Sommer (as cited in Arias, 1996) as 

“an area with invisible boundaries surrounding a person’s body into which intruders may not 

come.”Hall(1966) distinguished three categories of space: fixed feature space, semi fixed 

feature space, and informal space. 
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a-Fixed-feature space: According to Hall(1966) it is one of the basic ways of organizing 

activities of individuals and groups .Building , houses, cities ,rooms, etc. Are organized 

spatially and follow a plan,the plan can change with time and culture. So, objects and 

activities are related to this spatial arrangement. According to Arias (1996) in classes the use 

of classroom space could make the students comfortable or uncomfortable,motivated or not, 

feel free to talk or not etc.  

b- Semi fixed feature space:This category of space is primary important in interpersonal 

communication, because it can be used in many ways to convey meanings. In this the objects 

are already fixed and the position of the objects and the space resulted provide details on the 

nature of the interaction as well as the status of participants. 

c-Informal space: According to Hall (1966) this is the most significant because it includes 

the distances maintained encounters with others, this means the private space which people 

maintains when they interact. 

1-2-2- Distance 

People have certain patterns for delimiting the distance when they interact and this 

distances varies according  to the nature of social interaction .Hall (1966) mentions man’s 

perception of distance is dynamic because it is related to action he is doing and what can be 

done in a given space rather than what is seen by passive viewing .Leather (as cited in  Arias,  

1996) defines distance as a relational concept , typically measured in terms of how far one 

individual from the other .In attempt to identify and classify the distance people use ,Hall 

(1966) identifies four types of distances :intimate distance , personal distance ,social distance 

,public distance. 

a-Intimate distance: zero to one and half feet  

Entry to this distance is acceptable only for intimate and close persons like husband 

and wife, mother and child,in wrestling, etc. Persons are comfortable to touch each other 
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without any confusion. According to Hall (1966) people from different cultures use this 

intimate space differently; for instance,the North America may feel discomfort when someone 

does not keep the proper distance from them. 

b-personal distance: one and half to four feet 

This ranges from touching to just out of touching ranges, and it uses for talking family 

and closest friends. Although it gives a person a little more space than intimate distance,it is 

still very close in proximity but not as to that of intimacy. 

c-Social distance: four feet to twelve feet 

This is the distance in which people feel comfortable in normal social interaction with 

acquaintances and strangers; it is a common in business meetings, classrooms, and social 

affairs. Some physical barriers such as desks,tables, and counters, usually make people keep 

this distance. We can classify students in classroom in this category of distance. 

d-Public distance: more than twelve feet 

Is the space that characterises how close we sit or stand to someone like public figure 

or public speaker. In this zone only public interaction is possible and it demands louder voice, 

more formal style of language and reduced speech rate. We can classify conferences in 

amphitheatre in this category of distance. 

1-2-3- Territory  

The concept of territory refers to the space or any area controlled by individual or group 

of individuals with the emphasise of the possession. Hall (1959, p 68) describes territory as 

“Territoriality is a technical term used by ethologist to describe the taking possession,use, and 

defence of a territory on the part of living organisms “. Hall and Knapp (2003, p.95) also 

describe the territory as “mammals, including humans,are territorial creatures with a range, or 

lair to protect their food supply, offspring, and life against intruders or predators.”And they 

emphasize that territoriality is partly an innate rooted in human nature. Altman (as cited in 



PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION 13 

 

Hall and Knapp , 2003) conceptualized three types of territories: primary ,where people have 

executive rights such as one’s homein which entrance is restricted for members; secondary, 

where people interact with acquaintances in semi-public  places such as neighbourhood, 

fraternities or sororities;thirdly , public territories  where everyone has temporary access such 

as beach , restaurants.  

2-Teacher’s proximity  

1-2-Definition  

The term classroom proxemics or teacher’s proximity refers to how teachers and 

students use classroom space, and the impact of this and the spatial design on learning and 

teaching Ningrum (2017). According to ACPS Talent Development(2015)“proximity during 

instruction is a term used to describe a teacher’s nearness to his or her students during a 

lesson.” In addition Martinez-Maldonado et al. (2020) argue that the term classroom 

proxemics refers to how teachers and students use classroom space, and the impact of this and 

the special design on learning and teaching. From these definitions we can say that the 

teacher’s proximity refers to the distance between the teacher and his students during his 

exhibition of lessons, or when explaining something either to the whole classroom or only to 

some students, and the teacher should move as close as many students when this is possible. 

According to Martinez-Maldonado et al. (2020) that Teachers are often encouraged to 

adopt certain positions or move following specific patterns in the classroom. Which means 

that the teacher’s proximity can be used as a technique to manage the classroom by the best 

way. Moreover the appropriate teacher’s proximity during instructions, or classroom activities 

has many positive effects on the process of classroom management and the process of 

explanation. 
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2-2- The Importance of Teacher’s Physical Proximity in Communication 

In the classroom setting, non-verbal messages take place as well as verbal ones. Teacher 

creates more impression through non-verbal communication(NVC) in the classroom than the 

knowledge of subject matter and verbal fluency. In this seek; Miller (1995) indicates that 

teachers’ awareness of their own nonverbal behaviours in the classroom allows them to 

deliver the lectures more proficiently and successfully. 

According to Cangelosi (2014, p 102) “through the use of eye contact ,facial expression, 

gestures, physical proximity to students, and the way you carry yourself, you can 

communicate that you are in calm control of the class and expect to be taken seriously”. So, 

proximity is an important technique which should use by the teacher during his 

communication with his students. 

In a study conducted in a junior high school inIndonesia by Ningrum (2017) about  how 

teachers utilize proximity in conducting classroom management, from his observations in the 

classroom sessions and also his interview with some teachers he found out that the distance 

between teacher and students affect the classroom management, and it makes learning 

atmosphere more fun and appropriate for learning,  and it decreases the stress of student about  

teachers, because students become familiar with their teachers and they engage more in 

askingan answering  question when the teacher near them; a teacher goes beyond that and he 

said that proximity helps students to request more explanation when they don’t understand 

something in the lesson or in the activities .Moreover, it raises confident among students 

especially those shy students who generally don’t engage in interactions or any kind of 

speaking; when the teacher close to them they engage easily without stress or confusion. 

3. Classroom Management and Seating Arrangement 

Classroom management stands at a position of essential importance in the process of 

teaching and learning at schools. Good classroom management creates a learning environment 
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in which teaching and learning occur while a poor classroom management often damages the 

students desire for learning and distorts the teacher’s passion for teaching no matter how well 

he has prepared for the class. According to Harmer (2007) if the teacher wants to handle a 

classroom effectively,he should take in consideration a range of variables. These variables 

include the physical arrangement of classroom; whether students work individuals,pairs or in 

groups; the teacher in the classroom, his method of teaching,the way he deals with 

students,his movement in the classroom, the way he talks with students. 

3.1 .Classroom management  

3.1.1. Definition 

The term classroom management has been defined differently by numerous educators 

throughout the history and it remains difficult to define because of its complexity.In fact, 

classroom management (CM) refers to the organizing strategies used by the teacher in order 

to create an effective classroom environment, so as for learning to run smoothly.Evertson&  

Weinstein (2006 ,p 4) define classroom management as “the actions teachers take to create an 

environment that supports and facilitates both academic and social-emotional learning.”which 

means that classroom management interests in both the academic side as well as to enhance 

the student’s social and moral growth. Brophy (as cited in Garrett2014, p.3) describes 

classroom management as “all the actions teachers take to create and maintain an environment 

conducive to learning.” In other words, Brophy means that there is a strong relationship 

between effective classroom management and effective curriculum and instruction. Moreover, 

Garrett (2014, p.3) depicts classroom management  as” a process consisting of the following 

five key areas: organizing the physical design of the classroom, establishing rules and 

routines, developing caring relationships, implementing engaging and effective instruction, 

and addressing discipline issues.” Meanwhile, Campbell ( as cited in Ming-tak and Wai-shing, 

2008,p.3 ) defines classroom management as ”it focuses on student behaviour, especially 
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discipline problems, and deals with issues of low learning motivation and poor self-esteem.” 

He focuses on the behavioural side of students in the classroom and how the teacher should 

do to avoid misbehaviour and enhance the motivation of students in the class. 

From the definitions that we have already seen, there is no agreement about an exact 

definition of the classroom management, but we can say that classroom management is one of 

the main factors that influencethe learning process and facilitate this process, and to create 

efficient learning environment for the students. According to Ming-tak and Wai-shing, 2008, 

P 4) “in general it refers to teachers’ actions which lead to the creation of a learning 

environment where positive interpersonal interaction is promoted and effective learning is 

facilitated. It aims to enhance the cognitive, personal and social growth of students, 

developing in particular their self-motivation, self-understanding, self-control, self-evaluation 

and self-management.” 

3-1-2- The teacher in the classroom  

The teacher is the central point in EFL classroom management factors circle. Being a 

good teacher affects the classroom management both emotionally and effectively.  According 

to Harmer(2007), there are too many roles for a language teacher to play in the classroom; 

authority figure, leader, knower, director, manager, counsellor, and guide;moreover,the 

teacher physical presence can play a large part in the management of the classroom 

environment, and it is not just appearance either. The teacher’s movement and standing in the 

classroom, the degree to which he is physically demonstrative can have a clear effect on the 

management of the class.Furthermore, the teacher’s ability to respond to what happens in his 

class, the degree of teacher’s awareness about what is going on, often determines the 

difference between successful teacher and less satisfactory lessons (Harmer, 2007). 

In addition, Harmer (2007, p 34) argues that “all teachers, like all people,have their own 

physical characteristics and habits,and they will take these into the classroom with them. But 
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there are a number of issues to consider which not just matters of personality or style and 

which have a direct bearing on the student’s perception of us”. Grossmann (as cited in 

Riddell,2010, p34) says about the good teacher in the classroom “I think to be a successful 

teacher you have to like the job. One should be able to motivate the students and make lessons 

fun. A dash of humour would be good, too.” 

3.1.2.1. Appropriacy 

The teacher is the leader of the classroom,and this leader should be well conscious 

about the good way and behaviour of dealing with students in the classroom and during 

sessions. Appropriacy or being appropriate is very important character in a good teacher for 

building a good relationship with his students, and this needs from the teacher to do and say  

appropriate things. According to Seeman (2014)teachers must act and speak professionally 

and deliver messages that are in line with their responsibilities. And since the teachers’ 

responsibilities are offering a good education and creating good environment of education for 

their students, teachers must check if what they are doing and saying are for the sake of 

students or not (Seeman, 2014). Furthermore teachers should respect their students and being 

sarcastic toward students is neither good behaviour nor appropriate, because a sarcastic 

comment toward a student puts the student down and frustrates him, this behaviour is 

disrespectful. In other word, if the teacher has a cute funny way to put student down, it hurts 

the student and makes him smaller especially in front of his peers, and this causes many 

problems for the student like thinking about leaving studies, losing the confident ,thinking in 

aggressive way toward the teacher and his peers (Seeman, 2014). Instead it is better for the 

teacher to reprimand bad habits and behaviours when the student misbehaves rather than 

reprimand the student himself. 
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3.1.2.2. Proximity and movement 

Some teachers tend to spend most of their class time in one place especially at the front 

of the classroom either on their desks or blackboards, while others spend a great deal of time 

walking from side to side. Even there is nothing obliged or prevent the teacher to move in his 

classroom, because the movement is a part of the teacher personal style of teaching and 

managing the classroom, there are many experts and scholars about classroom management 

encourage the teacher’s movement in the classroom. According to Harmer(2007) 

teachersneed to take in consideration how close they are from the students they teaching and 

working with because this help to motivate students in their activities and participations.                    

Moreover,Bender (2003, p.70) emphasises “to ensure your student’s attention and deter 

their misbehaviour move around classroom as you teach ”, by moving around the classroom 

the teacher can observe students who pay attention and who don’t, it can offer extra support to 

students who might need it or want to ask some questions.  

3.1.2.3. Awareness 

In order to manage a class successfully, the teacher has to be aware of what students are 

doing and how they are feeling toward the process of sessions, if they understand or not,if 

students behaving good or bad. Moreover,the teacher should be aware to the concerns of 

students, look for their deficiencies and problems facing them in the classroom, the process of 

exhibiting lessons and sessions. All of these things need to build a good warmth relationships 

between the teacher and students according to Harmer (2007, p.35) “it is almost impossible to 

help students to learn a language in a classroom setting without making contact with them in 

this way.” Because a good relation between the teacher and students creates a good learning 

environment that plays a significant role in developing the student’s motivation to learn and 

maintain student’s interest and active engagement in the classroom.So, teachers should 

develop caring ,supportive relationships  with and among students; organize and implement 
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rules that optimize students  access to a good environment of learning .In the same classroom 

you can find a variety of types of students, different abilities and skills .You can find students 

who have a high ability of understanding, in the other hand there are some students have low 

ability of understanding or who have some hard circumstances that affect them and their 

achievement and make them passive students; Marzano et al. (2005, p.72) said “a student who 

is passive may need much more encouragement and support than other student.” By raising 

teacher’s awareness toward passive students, misbehaving students and so on,he can 

overcome all the problems that hinder the good process of the sessions in the classroom. 

3.1.2.4. Talking to students 

There is an agreement that the teacher spends more time speaking in EFL classes, the 

rate of teacher’s speaking is between 70% to 80%, but this rate can change depends of the 

kind of the session and the engagement of students .The way the teacher talk to students, the 

manner in which they interact with them is one of the crucial skills. According to 

Wright(2005, p 369)“teachers talking in the target language is an important source of learning  

input where the classroom isthe only source of learning input  of the target language , 

especially where the target language  is not heard frequently outside the classroom,and where 

there is a shortage of resources.” 

In order to transmit a comprehensible speech in the classroom, the teacher should take 

in consideration some factors that determine the way of his talking.Diffily and Sassman(2006, 

p.10) emphasise“Each teacher has to decide which components of language are most 

important to model for his or her students.” Which means each teacher should choose the way 

of talking with his students in the classroom depends the circumstances that are available in 

the classroom. Harmer (2007, p 37) “in order to rough-tune their language, teachers need to 

be aware of three things; firstly, they should consider the kind of language that students are 

likely to understand. Secondly, they need to think about what they wish to say to students and 
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how best to do it. And thirdly, they need to consider the manner in which they will speak (in 

terms of intonation, tone of voice, etc.).” From this quotation it can say If the students are still 

beginner the teacher should speak by simple language that contains understandable grammar 

and vocabulary ,the manner of using tone of voice is not the same when giving instructions, 

explanation or asking questions. The use of teacher’s physical movement and gestures is also 

a kind of communication and talking in the classroom as Coetzee et al. (2008, p 84) argue “it 

is suggested that non-verbal communication carries approximately five times more weight 

than words”. There are many common gestures that clarify and describe the fact, and also 

draw the student’s attention, so the teacher could combine his sound speech by gestures. 

However, those gestures should be understandable by both the teacher and students like 

raising hands by students as requesting to answer or to say something to the teacher,or 

shaking heads forwards and back as a sign of agreeing or that the answer is correct. 

Moreover,Plevin (2009) claims that teachers should use fun and humour in their way of 

talking and presenting lessons. Plevin (2009, p.5) mentions “humour also has an important 

part to play in making students more receptive to learning - by reducing stress and making 

them more relaxed”.Students like the teacher who makes his session more enjoyable by a little 

of humour and fun in order to avoid boredom sessions, reduce stress and to keep the attention 

of students, and this way raises the perception of students and helps them to memorise what 

they hear. 

3.1.2.5. Giving instruction  

Studying English as a foreign languages needs much works and activities in 

individuals,in pairs or in groups, but these works don’t happen randomly,it needs a good 

effective instructions to help student to achieve better. In many classes, students get confused 

and do not know what to do. So, instructions help students to shed light on ambiguities that 

face them during their studies especially when they do activities and tasks either in the 
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classroom or at homes. Because if students don’t understand what they should do?How they 

should do? In their tasks and activities,they will face the risk of wasting time as Harmer 

(2007, p.37) mentions “the best activity in the world is a waste of time if the students don’t 

understand what it is they are supposed to do”.  It means, it is very important to give 

instructions when the teacher presents a lesson or gives tasks or activities to keep time and to 

uphold the process of understanding by students. 

According to Harmer (2006) there are two rules for giving instructions:they must kept 

as simple as possible, and they must be logical. Because the role of instructions is to help 

students to understand better and makes things clearin order to engage in their tasks and 

activities, and this won’t happen only through simple, brief and logical instructions. It is 

important for the teachers when they give instructions to check if students have understood 

what they have been asked to do. There are many ways can be used to check students if they 

understand instruction or don’t, the simple way is to ask some student to repeat the 

instruction, or ask some student to demonstrate the instruction in front of their peers. 

3.2. Seating Arrangement 

Seating arrangement refers to the physical design of the classroom, which involves 

learner’s tables, the teacher’s desk, chairs, and other materials to facilitate the teaching and 

learning process, encourages teachers-learners interaction and involves the majority of 

learners in classroom discussion. In fact, seating arrangement is an important mission inwhich 

the teacher may play two different roles. In the first role, he might be authoritative by 

assigning seats to learners whenever he wants to. The second role is that a facilitator through 

giving the choice for learners to choose their own seats. 

3.2.1. Types of Seating Arrangement 

Generally teachers has the right to choose between different seating arrangements in 

order to manage the classroom, the way the teacher manages a classroom reflects his 
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expectations of how the room should beused. Louisell&Descamp (as cited in Coetzee, 

Niekerk, &Wydeman, 2008, p.79) emphasis that “when organizingthe physical layout of the 

classroom, the educator must keep the following consideration in mind: accessibility, 

flexibility, comfort, and aesthetic.” 

Sometimes teachers don’t have much choices because the lack of space, or because the 

seats and desks are fixed. There are three famous seating arrangement that generally used by 

teachers: row seating, cluster seating, and horseshoe seating. 

3.2.1.1. Row Seating 

This type of seating is the most traditional and common, because almost every teacher 

grew up sitting in this style of seating. Similar to a military type of approach where students 

were lined up rank and file, it still continues today in countless schools across the world 

 

 

 

 

 

 

 

Figure 1: Traditional Row Seating 

Many studies have been conducted from the past until now about this type of seating  

and its effects on the process of classroom sessions especially interaction, there has been an 

agreement that this type has negative and positive effects on learners in the classroom. 

Harmer(2007) declared that in row seating ,the teacher has a clear view of all students from 

the front of classroom as well as students can see the teacher because both students and 

teacher facing each other, and this way reduce the distraction of students by peers because 



PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION 23 

 

they are under control of the teacher. Moreover, this kind of seating makes lecturing easy, 

helps the teacher to move around the classroom, to make eye contact with any students in the 

room.Coetzee et al. (2008) mentions that row seating good for pair works because generally 

each two students sit in the same desk and it is also good for demonstration. However, Garrett 

(2014) says that this seating has some disadvantages because students cannot engage in a 

group work, they cannot see each other during class discussion, students in the back cannot 

hear students in front of the classroom;furthermore, in large classes the teacher lose control on 

students misbehaviour especially from the middle to the end of the classroom because they 

can hide themselves behind students from them and engage on disruption. 

3.2.1.2. Cluster Seating 

In this kind of seating, each four to six students sit in one desk. It means students seat in 

small groups from different abilities in the same table, and the teacher has the right to 

distribute students as he sees how they benefit each other. This seating is illustrated in the 

figure 2 bellow. 

 

 

 

 

 

 

 

 

Figure 2:Cluster Seating 

This arrangement emphasises the importance of students working together to construct 

knowledge and raise their interaction with each other since they have chance to speak too 
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much and only front few students. According to Garrett (2014) students seating in clusters can 

readily work in small groups, and since they see each other more easily which encourage 

them to talk to each other during discussion. Moreoverthis can be beneficial for shy and low 

level students to engage in a discussion or interaction with their peers and to ask help if they 

find difficulties. Harmer (2007, p.42) said “when students sit in small groups at individual 

tables, it is much easier for the teacher to work at one table while the others get on with their 

own work”. It is very useful for the teacher to walk around tables and talks with individuals or 

groups to check the problems that facing students and give them instructions and extra 

explanations. Although these advantages of cluster,there are some disadvantage facing the 

cluster seating. Garrett (2014) declares that maintaining attention may be more difficult when 

the teacher is talking, since not all students are facing the teacher,so misbehaviour students 

can engage in disruption easily and they can hide themselves behind of their peers. 

3.2.1.3. Horseshoe Seating 

Horseshoe seating or U-shape seating resembles the letter U in which desks are 

arranged in semi circular. In this sating, students can see each other and they can see the 

teacher and the blackboard. The figure 3 illustrates this seating  

 

 

 

 

 

 

 

Figure 3:Horseshoe sating (U-Shape seating) 
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This arrangement emphasises the importance of students’ talking to each other directly, 

and it also allows for collaborative knowledge construction by pairs of students.According 

Coetzee (2008) this seating is best for learner’s interaction and good for discussions since 

learners face each other. Furthermore students are naturally engaged as they feel part of a 

larger group instead of just an isolated or individual. This gives everyone an opportunity to 

speak and really encourages the others to listen as they are looking eye to eye with the 

speaker.Also, Garrett (2014) emphasises that the teacher can occupy the centre of the group to 

do experiments or demonstrations so students can easily see and be engaged by the lesson. 

Moreover, it helps the teacher to mange his class easily and monitor student’s behaviour 

because he can move in the centre freely and he can reach to each student he wants. This 

seating is not good for small groups work because the student can only work with his 

adjacent. 

In short, as we have already seen all types of seating arrangement have advantages and 

some disadvantages, choosing  one kind of seating instead the other is depends the kind of 

session and the method of the teacher of managing his sessions. Because a session that needs 

more explanation from the teacher on the blackboard requires a row or horseshoe seating,but 

if the session needs more talk of students or about interaction like student-student interaction 

or teacher-student interaction the cluster or horseshoe seating is better.  

3.3. The Importance of Classroom Management and Seating Arrangement in EFL 

Classes 

Classroom management is very important for establishing an appropriate climate for 

effective teaching and learning and its importance has been highlighted through many various 

ways and analyses that were interesting on students’ achievement in the classroom. Harmer 

(2007) emphasises that the effective management of the classroom is the result of handling a 

range of variables. These variables include how the physical organisation of classroom space, 
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whether students working on their own or in groups, and everything related to the teacher in 

the classroom like his appearance, movement, explanation, talking, and assessment. 

Moreover, Ming-tak and Wai-shing (2008) mention two main purposes of classroom. First, it 

is a necessary condition for the creation of a supportive, respectful learning environment. 

Second, it is a proactive and developmental way to promote the growth of students, in terms 

of their personal, social and emotional selves. Furthermore Evertson and Weinstein (as cited 

in Garrett 2014) emphasize” that classroom management has two goals: creating an 

environment for academic learning and creating an environment for social-emotional 

learning.”Which means that academic learning  refers to learning  content specified in state 

content standard such as learning to read and write, grammar, and so on; while creating an 

environment for social-emotional learning  refers to promoting relations between the teacher 

and students, and among students themselves; promoting behaviour of students; caring about 

discipline and so on. 

And since teaching English as foreign language needs many special techniques and 

materials that makes the process of assimilation the language more easier for students like 

laboratories of speaking and interaction and the way of its organization, the material of 

listening, dividing students in small groups or in pairs for interaction or doing tasks, we can 

say that teaching language needs good classroom management more than any other academic 

activities. We can mention some benefits of good classroom management on EFL classes. 

Classrooms management seeks to raise the successful engagements of students in 

classroom tasks and activities, and this is a very important element to help students to acquire 

knowledge and skills about English. 

Classroom management seeks to manage space and time in the classroom which means 

it helps teachers of EFL classes to make the seating arrangement according the kind of the 
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session; helps them to divide time in equal way among students during interaction sessions, 

tasks and activities. 

Classroom management seeks to create a good atmosphere for learning and teaching, 

and this is very important in EFL classes, because the teacher should be aware about 

everything that happens inside the classroom; the teacher should maintain the relationship 

between him and students and among students themselves; the teacher should care about the 

behaviour of student; the teacher should care about the way of speaking with students; 

creating rules of the process of the classroom. 

4. The Impact of Teacher’s Proximity on Classroom Management 

The teacher’s physical proximity is an important element of body language that has a 

significant impact on managing the classroom by the teacher, it helps the teacher to control 

his classroom in terms of behaviour and communication as Cangelosi (2014, p.102) 

emphasises “through the use of eye contact, facial expressions, gestures, physical proximity to 

students, and the way you carry yourself, you can communicate that you are in calm control 

of the class and expect to be taken seriously.” Because controlling the classroom is a big 

challenge that faces the majority of teachers especially novice once. Some authors sum up the 

classroom management on the teacher’s ability of controlling his students in classroom as 

Duke (as cited Levin and Nolan, 2014, p.115) emphasises“classroom management is 

frequently conceptualized as a matter of control rather than as a dimension of curriculum, 

instruction, and overall school climate”. Moreover, the teacher can use his proximity as a 

technique to prevent the disruptive behaviour and to make misbehave students more quiet and 

calm without interruption the process of the lesson as Ming-tak and Wai-shing(2008, p71) 

mention “in proximity interference, the teacher closes the distance between him/herself and 

the student who is misbehaving, usually by moving close to the off-task student while 

conducting the lesson as usual”. 
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Furthermore, the teacher’s proximity not only deals with correcting and controlling the 

bad behaviour of some misbehave students but it helps the teacher to build a positive 

relationship with students, to motivate them, and to raise their confidence as Ningrum (2017, 

p.7) “teacher’s nonverbal communication creates a comfortable and relaxing atmosphere for 

them and this enables them to have self-confidence which also leads to an increase in the 

participation and contributions to the lesson”. Because the positive relationships between the 

teacher and his students is a key element of the success of the process of the teaching and 

managing the classroom as Partin (2009, p.14) emphasises “positive teacher-student 

relationships provide the foundation for effective instruction and constructive classroom 

management”. 

Conclusion 

The teacher is the core of the classroom because he has many commitments inside the 

classroom. In order to do his job smoothly and perfectly, he needs to implement flexible 

techniques such as teacher’s physical proximity.The teacher’s physical proximity permits for 

the teacher to do many things in the same time without the interruption of the process of 

lessons. Moreover, the teacher’s physical proximity plays a significant role in the classroom 

interaction and communication between the teacher and his students, and also in building a 

positive relationship between the teacher and his students and to encourage the students to 

engage in all activities that occur in the classroom. Furthermore, it helps the teacher to raise 

the awareness of his students and in the same time it helps the teacher to reduce the disruptive 

behaviour in his classroom. In order to implement the teacher’s proximity and to make it 

efficient, the teacher should take into consideration the physical arrangements of his 

classroom by choosing the suitable seating arrangement. This seating arrangement that could 

change depend the activities and the kind of the sessions in the classroom. 

 



PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION 29 

 

 

 

 

 

 

 

 

 

 

Chapter two 

Interaction quantity in EFL classes 
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Introduction 

The concept of interaction plays a significant role in the process of second language 

learning; it is considered as an essential strategy that enables students to express themselves 

and to share thoughts and ideas in real situation through face to face communication. In 

addition, interaction gives students the opportunity to easily integrate and comfortably 

participate in the classroom activities. Classroom interaction is one of the main components of 

the EFL teaching because it accelerates language development that takes place mainly in 

classroom, and provides learners with abilities to improve their skills. Furthermore, 

interaction is supported in the classroom because it is the context where learners encourage to 

communicate using different techniques that offer them opportunities to practice the target 

language. Using techniques by teachers is very important in order to reach to a successful 

result. In this chapter, we will give a general overview about interaction and we will tackle the 

aspects of interaction, the characteristic of classroom interaction in EFL classes, the role of 

the teacher and the learner in interaction, and in the end we will give a brief an overview 

about interaction quantity. 

1. Classroom Interaction 

1.1. Definition of Classroom Interaction 

There are a plethora of definitions of classroom interaction, almost each scholar or 

researcher defines classroom from different angle.In fact, “classroom interaction” composes 

from two words term, “classroom” which considers as the primary place were the teacher and 

the learner have the opportunity to use the target language which means the place of where 

the interaction occurs. While the word “interaction” refers to the communication between two 

person or more. According to Brown (2000, p.165) defines interaction as “interaction is the 

collaborative exchange of thoughts, feelings, or ideas between two or more people, resulting 
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in a reciprocal effect on each other”. Therefore, interaction is a mutual activity that requires at 

least the involvement of two persons and which causes mutual effect. 

Classroom interaction is any interaction that happens in the classroom. According to 

Carter and Nunan (2001 p.120) “the term classroom interaction refers to the interaction 

between the teacher and the learners, and amongst the learners themselves, in the classroom.” 

Moreover, SÁROSDY (2006, p.35) claims that “interaction means acting reciprocally, acting 

upon each other. The teacher acts upon the class, but the class reaction modifies his next 

action and so on”. Which means that classroom interaction involves more than just putting 

messages from one side, but also it involves responding from the other side to the speaker. 

Furthermore Ellis (2015, p.23) emphasises “the term ‘interaction’ refers to the oral exchanges 

a learner participates in - which native speakers or with other learners - which provide both 

‘input’ and opportunities for ‘output’ (i.e. use of the L2in production)” 

In the EFL classroom context, both teachers and students need to interact among each 

other and the concept of classroom interaction has a great importance because it helps the 

process of language learning for a successful achievement. Gass and Selinker (2008, p 330) 

claim that “through interaction, learners’ attention is drawn to some element(s) of language 

with the possible consequence that that element/those elements will be incorporated into a 

learner’s developing system.” Else, Ellis (as cited in Gass and Selinker, 2008, p.349) says that 

“interaction contributes to development because it is the means by which the learner is able to 

crack the code. This takes place when the learner can infer what is said even though the 

message contains linguistic items that are not yet part of his competence and when the learner 

can use the discourse to help him/her modify or supplement the linguistic knowledge already 

used in production”. This means that the interaction gives learners more opportunities to 

communicate something which is necessary to develop skills and abilities through their 
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endeavour to understand or infer what is said to them by the teacher or their peers and then 

they give responses. 

1.2. Aspectsof Classroom Interaction 

Classroom interaction consists of two complementary aspects: negotiation of meaning 

and feedback which are the core of the successful language learning. If these two elements are 

not available in the classroom, then we cannot speak of a successful learning through 

interaction. Ellis (1999, p.9) says “interaction can contribute to acquisition; through the 

provision of negative evidence and through opportunities for modified output”. 

1.2.1. Negotiation of Meaning 

Negotiation of meaning refers to some expressions that are used in conversations in 

order to ask for clarification when participants do not understand what the speakers have said 

and to utterances that are produced by speakers to clarify their ideas. According to Carter and 

Nunan (2001, p.121) “studies of the interaction between the native speakers and the non-

native speakers showed that when the input provided by the native speaker is 

incomprehensible to the non-native speaker, they enter into a negotiation of meaning in which 

the native speaker asks for clarification, repetition or confirmation, resulting in modification 

of the structure of interaction.” Negotiation of meaning also takes place when students do not 

understand or comprehend a part of the foreign language during a language lesson course, or 

when there is a breakdown in communication by asking each other for clarification. 

According to Herschensohn and Young-Scholten (2013, p.209) “negotiation is a special type 

of conversational interaction that takes place between learners and their interlocutors when 

one of them indicates that the other’s message has not been successfully conveyed”.  The 

negotiation of meaning plays an important role during classroom interaction and also on 

language development through making more understandable input, it raises the awareness of 
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the formal features of the input, it enables learners to learn new forms directly; moreover, it 

provides the learner a scaffold to be able to understand and produce a complex utterances. 

If there is a difficulty of comprehension of the message during the interaction there are 

different processes or techniques can be used to repair the interaction and to clarify the 

conversation as Edwards and Willis (2005, p.103) say “meaning negotiation is a process, in 

which the participants in a conversation collaborate with each other to problem-solve. To do 

this, they employ meaning negotiation skills, including negotiation devices such as 

confirmation checks, comprehension checks, clarification requests, repetition requests, and 

repetition. In this way they can achieve successful communication when they anticipate or 

encounter communication problems”. Confirmation checks and comprehension checks 

involve the speaker or the teacher to make sure that the learner understands, while 

clarification requests and repetition requests involve the learner when he does not understand. 

1.2.2.The Role of Feedback 

Feedback is one of the most important professions that the teachers do during doing 

tasks or interactions to respond to their students’ mistakes. The term feedback refers to the 

comments or other information that learners receive concerning their success or failure in 

learning tasks, it is generally provided by the teacher in the classroom for the purpose of error 

correction. SÁROSDY (2006, p.121) defines feedback as “feedback refers to the information 

that learners receive from their teacher about their  performance,  which  will  help  them  take  

self-corrective  action  and  improve their achievement.” From this definition we can say that 

feedback is essential for learners to recognize their errors, then prevent them from repeating 

the same errors and inform them about what is good and what they need to improve by giving 

instructions by the teacher. Many definitions of this term are provided by many 

researchers.According to Hinkel (2011, p 593) “corrective feedback (CF) refers to the 

feedback that learners receive on the linguistic errors they make in their oral or written 
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production in a second language (L2)”. In the same side Leeman (as cited in Herschensohn 

and Young-Scholten, 2013, p222) defines feedback as “a mechanism which provides the 

learner with information regarding the success or failure of a given process”. Which means 

that feedback is very important either the learner is correct or wrong in his performance. 

According to Herschensohn and Young-Scholten (2013 , p 222) ”feedback can be 

positive or negative but most L2 acquisition research has focused on negative feedback, 

which has been observed to serve as the starting point for negotiated interaction”. 

1.3.Types of Classroom Interaction 

There are many types of classroom interaction, but the most importantly are teacher-

student interaction and student-student interaction. Classroom interaction occurs either 

between the teacher and the students’ or between the students’ themselves, individually or in a 

group according to the communicative situation. 

1.3.1.Teacher-Learner Interaction 

Teacher-student interaction is considered as an important source of learning in EFL 

classrooms, it has a significant impact on student’s development and performance. This type 

of interaction takes place either between the teacher and a particular learner or between the 

teacher and the whole class. According to Harmer (1998, p.3) “the way the teacher talk to 

students the manner in which they interact with them is one of the crucial teacher skills”. And 

since the teacher is the mainly source of the language, the teacher should negotiate with his 

students the content of the course, asks questions, uses students’ ideas, lectures, gives 

directions, criticizes or justifies student talk responses. On the other hand, Teacher learner 

interaction affects learners’ development, achievement, and performance by drawing on the 

experience of their teachers on how well to interact in the manner that is most effective. 

However, the teacher should give students a chance to speak and interact because students 
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need to interact too much to ameliorate their language as Brown (2000, p.108) said “teacher 

talk should not occupy the major proportion of a class hour”. 

In order to make the interaction more comprehensible Harmer (2007, p.37) suggests 

“in order to rough-tune their language, teachers need to be aware of three things; firstly, they 

should consider the kind of language that students are likely to understand. Secondly, they 

need to think about what they wish to say to students and how best to do it. And thirdly, they 

need to consider the manner in which they will speak (in terms of intonation, tone of voice, 

etc.)”. Which means that firstly, the teacher should provide a kind of language or output that 

is comprehensible by all students in the classroom; secondly, the teacher speech is a resource 

of students, the teacher should think about what he wants to say perfectly; thirdly, the teacher 

should take into consideration his tone of voice and intonation. 

Teacher-student interaction has specific structure in which represents the teacher 

instructions. As any process teacher-students interaction goes through many stages which 

called Initiation-Response-Feedback as Mehan (as cited in Boulima,1999, p5)suggests the 

discourse sequence: 'initiation',' reply' and 'evaluation'.” 

1.3.1.1.Initiation-Response-Feedback 

It is the most common type of interaction that exists during teacher-students 

interaction; it occurs when the teacher initiates the conversation with a question, and asks a 

student to answer the question, and then provides feedback to the student’s answer. As 

Boulima (1999, p.5) emphasises  “in non-negotiation interaction , the moves’ initiation’, 

‘response’, and ‘feedback’ usually succeed one another, and have a clear-cut function. 

‘initiation’ opens the exchange, ‘response’ constitutes a reply to the preceding ‘initiation’, and 

‘feedback’ evaluates the preceding ‘response’, and close the exchange.” 

The IRF structure produces a single pattern of interaction where the teacher both 

initiates and closes the exchange and the student’s output is limited to the response in the 
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second turn. The talking time for the teacher and students are unequal. The teacher controls 

the topic and general discourse by directing turn taking through the use of questions.  

1.3.1.2. Teacher’s questions 

In EFL classroom, Teachers inevitably tend to ask many questions. These questions 

give students the opportunity to produce comfortably language without having the risk of 

initiating language themselves, as they become afraid when they have to initiate conversations 

or topics for discussion. According to Tuan and Nguyen Nhu (2010, p.4)who say “the tool 

used in the direct interaction between the teacher and learners is ‘questions’.” Furthermore 

Nunan (1991, p.192) stresses that “teacher questions have been the focus of research attention 

in both content classroom and language classrooms for many years”. However, teachers' 

questions can serve to initiate a chain reaction of student interaction among themselves as 

Brown (2001, p.169) emphasises “the most important key to creating an interactive language 

classroom is the initiation of interaction by the teacher”. 

Teacher’s question was given a great interesting by many researchers as Carter and 

Nunan (2001, p.122) who stress that “an important dimension of classroom interaction is 

teacher questions, which has received much attention in both first language and second 

language classroom studies”. So, teachers may use questions to check students grasping and 

understanding of what is being said and done, it can be used to make input more 

comprehensible and relevant, it keeps the attention of learners about what is going on in the 

classroom. 

1.3.1.2.1. Types of questions 

There are a diversity of classifying of teacher’s questions, but there is a kind of 

agreement of types of teacher’s  questions which are: opened/ended questions, and there are 

display/referential questions as Carter and Nunan (2001, p.122) say “Barnes’ influential study 

of language classroom differentiates questions with only one acceptable answer (‘closed’ 
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questions) and those with more than one answer (‘open’ questions); a further differentiation 

questions to which the teacher has answer (‘display’ or ‘pseudo’ questions) and those to 

which the teacher doesn’t (‘referential’ or ‘genuine’ questions).“  Moreover Hargie(as cited 

inTuan and Nguyen Nhu, 2010, p.4) classifies teacherquestions into procedural questions, 

recall/ process questions and closed/ open questions. 

-Display/Referential Questions: 

a- Display Questions: Are those kind of questions the teacher asks to his learners, he already 

knows the answers, but he asks them to check their language skill and knowledge. Display 

questions are used too much by teachers according toCarter and Nunan (2001, p.122) “it was 

found that ‘display’ questions were predominant in teachers’ interaction with learners”. 

b- Referential Questions: Are questions whose answers are not known by the teacher, like 

personal facts or questions that demand the learner’s opinion.learners have to go through 

more complex mental process because the teacher asks them to make a decision, to voice out 

their opinions as well as to justify or evaluate any given statement or situation, which 

stimulates their thinking and motivates them to deal with the matter as Carter and Nunan 

(2001, p. 122) say “‘referential’ questions were more conducive to the production of lengthier 

and more complex responses by learners”. 

-Closed/ Open Questions : Closed questions are those questions that need only yes/no 

answer, while open questions are permitting a number of possible answers.So, they provide 

learners with more opportunities of interactions and encourage learners to participate actively 

in their learning for producing more language output. 

1.3.2. Learner-Learner Interaction 

Learner-learner interaction occurs among learners. In this form of interaction, the 

teacher plays a role as a monitor, while learners are the main participants since they need to 

interact among themselves in order to negotiate meaning through speaking tasks. Learner-
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learner interaction occurs in groups called learner-learner interaction, or in pairs called peer 

interaction. As Brown (2000, p.178) emphasises that “group work helps to solve the problem 

of classes that are too large to offer many opportunities to speak”. Significantly, students 

almost always initiate their questions during small-group rather than whole-class activities. It 

can encourage informal learning styles, promote positive attitudes toward learning and 

enhance student’s abilities to work collaboratively. Clearly, student-student interaction is a 

major part of classroom communication that should not be underestimated or 

overlooked.Harmer (2009, p.117) says “it is possible to say that small groups of around five 

students provoke a greater involvement and participation than larger groups. They are small 

enough for real interpersonal interaction”. 

2. Characteristics of Classroom Interaction in EFL Classes 

2.1. Interaction in Language Learning Theories 

2.1.1. The Input Hypothesis 

In language learning, the term input refers to every kind of knowledge that the 

students are exposed to inside the classroom. According to Krashen (as cited inComrie And 

Corbett, 2013, p.59) that “learners obtain comprehensible input mostly through listening to 

oral messages that interlocutors direct to them and via reading written texts that surround 

them, such as street signs, personal letters, books and so on”. Furthermore,Herschensohn 

Young-Scholten (2013,p .214)mention ” input refers to the linguistic forms learners are 

exposed to, both oral and written, and the visual signal in the case of sign language”.So, the 

learner of foreign or second language should be exposed to the input of the language that he is 

studying in order to acquire its skills.George Yule (2010, p.193) mentions “negotiated input is 

L2 material that the learner can acquire in interaction through requests for clarification while 

active attention is being focused on what is said”. Which means that input leads to more 

negotiation and interaction by the learner through asking about clarification. 
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However Krashen refers to the fact that not all the target language to which the 

language learners are exposed to is understandable.Comrie And Corbett (2013,p.59 ) say “the 

single most important source of L2 learning is comprehensible input, or language which 

learners process for meaning and which contains something to be learned, that is, linguistic 

data slightly above their current level.This is what Krashen termed i+1.” According to 

krashen that the language can be acquired only when the input structure is beyond the 

student’s current level of competence. In this sense krashen suggested that the current level of 

student’s competence is referred as ‘ i ’ and by adding new linguistic competence which 

referred as ‘ 1 ‘, it becomes ‘ i+1 ‘ and that is what krashen called “comprehensible input.” 

Comrie And Corbett(2013,p.59 )”According to Krashen, the single most important source of 

L2 learning is comprehensible input, or language which learners process for meaning and 

which contains something to be learned, that is, linguistic data slightly above their current 

level”. 

2.1.2. The Output Hypothesis 

Output is a term used to refer to the language that learners produce in speaking and 

learning.So,Swain argues that comprehensible input is not enough to acquire the second 

language because there is a difference between understanding a form and producing it as Gass 

and Selinker (2008, p.325) mentions “input alone is not sufficient for acquisition, because 

when one hears language one can often interpret the meaning without the use of syntax”. She 

argues that comprehensible output is also plays a significant role in the process of acquisition 

of the second language. In fact, the impetus for Swain’s original study was the lack of second 

language development by immersion children even after years of academic study in that 

second language,she concluded that the missing element in this school immersion context was 

sufficient opportunities for the children to actually use the language in meaningful ways, 

through speaking and writing (Comrie and Corbett, 2013). 
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According toTuan Nhu (2010, p.14) that “Swain particularly emphasizes that language 

output can contribute to language acquisition, only when learners are pushed to can use, 

improve and develop the target language.” Swain stresses that students should offer the 

chance to produce the target language, because at first learners do not achieve their language 

as native speakers and this not due to their limited input or linguistics aspects, but this because 

students don’t provided by adequate opportunities to use the target language in the classroom. 

So the output hypothesis pushes the learners to produce the language; and through the process 

of production, learners can recognise their linguistics problems and they also notice the gap 

between what they want to say and what they can say as Swain (as cited inHerschensohn and 

Young-Scholten, 2013, p.217) emphasises “output may stimulate learners to move from the 

semantic, open-ended, non-deterministic, strategic processing prevalent in comprehension to 

the complete grammatical processing needed for accurate production”. 

According to Mitchell and Myles (2004, p.174) that swain proposes three further 

functions for learner output: 

1- The noticing/triggering function: which means while learners attempt to produce the 

target language they notice that do not know how to say precisely the meaning they 

want to convey. 

2- The hypothesis-testing function: learners may use their output to try to produce new 

language forms and structures as they stretch their interlanguage to meet their 

communicative needs; and they use their output to see what works and what does not. 

3- The metalinguistic function, or what might be referred to as its 'reflective' role: the 

language use for cognitive purposes, it may help learners to understand the 

relationship between meaning, forms and function. The learners will develop their 

knowledge about the forms and rules the language and they will be able to produce 

different expressions, forms and structures of the language. 
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2.1.3. The Interaction Hypothesis  

The interaction hypothesis first put by Long which grew out of work conducted for his 

dissertation, in which students of non-native speakers of English were paired to interact with 

native speakers students of English language (Comrie and Corbett,2013, p. 60). In fact Long’s 

“Interaction Hypothesis” is closely related to krashen’s “Input Hypothesis”in the sense that 

Long has taken up the concept of Krashen about the value of input comprehension in 

enhancing second language acquisition asMitchell  and Myles (2004 ,p. 180) emphasises 

“Long went on to propose his Interaction hypothesis as an extension of Krashen's original 

Input hypothesis.” Long states that Comprehensible input is necessary but not sufficient 

condition for acquisition and is one of several processes required for acquisition to occur, and 

for the sake of achieving language acquisition, learners should be supported to negotiate 

meanings to prevent communicative breakdowns as Edwards and Willis (2005, p.217 ) 

mentions “ according to the interaction hypothesis, negotiation of meaning provides learners 

with opportunities for both the provision of comprehensible input and the production of 

modified output. These are both believed to be necessary for language development”. So, 

negotiation develops learners’ awareness of the limitations of their speech and the language 

features which don’t suit the standards of the target language. Moreover, negotiation of 

meaning gives the learner extra explanation about the difficulties of the input that the learner 

can’t understand as Ellis (2015, p.172) “In the early version, Long  (1983) drew on  the Input  

Hypothesis  to  suggest  that  the  negotiation  of  meaning  assists  acquisition  by  making 

input  comprehensible.” According to Mackey (1999, p.2) “Long argues that interaction 

facilitates acquisition because of the conversational and linguistic modifications that occur in 

such discourse and that provide learners with the input they need.” it means when the 

learnersdo not understand the input from the interlocutor they will ask clarification requests or 

repetition requests which will lead the teacher or interlocutor to repeat his speech by another 
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form or may be by another structure to make it more comprehensible for the learner. Through 

this process the learner receives input, makes interaction with his interlocutor, and acquires 

new information or linguistics competence. 

2.2. Interaction in English Language Teaching  

2.2.1. Interaction in Communicative Language Teaching (CLT) 

The communicative approach is originated in the late of 1960s and it substitutes the 

traditional methods when the significant of the later was lessened as Richards and Rodgers 

(2001, p.153) mention “the origin of communicative language teaching (CLT) are to be found 

in the changes in the British Language Teaching tradition dating from the late 1960s.”  There 

is no exact definition of CLT approach as Hinkel (2011, p.541) says “a recurrent comment 

about communicative language teaching is that nobody knows what it is”. Moreover Harmer 

(as cited in Hinkel, 2011, p.541) suggests that “the problem with communicative language 

teaching (CLT) is that the term has always meant a multitude of different things to different 

people”. Although these disagreement about the exact definition of communicative language 

teaching, there are a plethora of definitions by many researchers and authors from different 

angles as Richards (2006, p.2) defines it “communicative language teaching can be 

understood as a set of principles about the goals of language teaching, how learners learn a 

language, the kinds of classroom activities that best facilitate learning, and the roles of 

teachers and learners in the classroom”. 

In fact communicative language teaching was appeared as a result of the deficiencies 

of the traditional methods and to satisfy the contemporary needs and desires of languages’ 

learnersby new techniques of learning the language as Richards (2001, p.36) emphasises 

“Communicative language teaching (CLT) is a broad approach to teaching that resulted from 

the focus on communication as the organizing principal for teaching rather than a focus on 

mastery of grammatical system of the language”.This approach brought new ways to teach 
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language and it focuses on developing the learners’ knowledge and skills to communicate 

properly in the target language. Additionally, the communicative language teaching approach 

helps learners to improve their social skills to satisfy their needs and helps them to develop 

their communicative abilities as Candlin and Mercer (2001, p.155) add that “.....that for CLT 

the desired outcome is that the learner can communicate successfully in the target language in 

real situations, rather than have a conscious understanding of the rules governing that 

language.” 

The communicative language teaching puts a primary goal to the communication and 

to push learners to practice the foreign language rather than the mere mastery of structures 

and language rules as Candlin and Mercer (2001, p.155) say “.....that for CLT the desired 

outcome is that the learner can communicate successfully in the target language in real 

situations, rather than have a conscious understanding of the rules governing that language”. 

Moreover Ellis (1999, p.193) “one of the main aims of communicative language teaching is to 

provide opportunities for learners to participate in interaction where the primary goal is to 

exchange meaning rather than to learn the L2”. So, communicative language teaching 

strongly gives a great interesting to classroom interaction as an important feature in the 

development of foreign language learning and it sees the language as a tool of communication 

that should be practiced by the learners. This approach encourage students to use the target 

language in their communication and conversations regardless their abilities on its 

rules.According to Wddowson(as cited in Larsen-Freman, 2003,p.121) that “Students may be 

know the rules of linguistic usage, but be unable to use the language”. 

In fact the communicative language teaching is mainly based on the theory of 

communicative competence according to Hymes (as cited in Larsen-Freman 2003, p.121)“In 

short, being able to communicate required more than linguistic competence; it required 

communicative competence, knowing when and how to say what to whom”. In addition 
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Sárosdy et al (2006, p.23-24) emphasisethat the communicative competence distinguished 

between linguistic and communicative competence tohighlight the difference between 

knowledge "about" language forms and knowledge that enables a person to communicate 

functionally and interactively. Communicative competence means knowing the different 

aspects of a specific language in order to communicate with that language in a real situation. 

Moreover communicative competence is the ability to manage in a communicative situation 

and it is not just about the linguistic forms of language;  but  it  includes  the  meaning  of  

those  forms  and  the  context  in which these structures are used. 

3. The Role of Interaction in Classroom 

 The interactive process generally involves two or more speakers communicate with 

each other, sharing maybe the same knowledge and the same culture and even when they do 

not belong to the same community, they come together and interact in a given situation about 

a given topic. 

 For the production of comprehensible output Swain (1985) claimes that learners need 

to practice different resources of the language that they have obtained so far. Getting feedback 

from both the teacher and other learners in the class assist learners to test their knowledge 

development of the language they use mainly the language system. It was claimed that 

pushing learners to produce in the language requires them to manage their language 

knowledge gaps, by trying to make their output understood, such as speaking in a slowly 

manner or using other clear words to clarify their ideas, this is what is called negotiation of 

meaning. Interaction then imposes learners to produce more appropriate language. 

 The communicative language teaching approach sustain that interaction in the 

classroom environment has a great role since it is a crucial part in learning and teaching the 

second or the foreign language. From this perspective, many researchers established several 
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principles which are needed in any interaction, and can be simply developed through it. Some 

of these important principles can be summarized as follows: 

 3.1. Motivation  

 Lot of attempts have been made in the field of second language acquisition to explain 

and define the term motivation, also to explore its relationship with the learners‟ English 

language achievement since this concept considered as one of the main problems in 

education. Many investigations have been done in this regard to determine the nature and the 

factors behind increasing this motivation integrated in learners‟ process of language learning, 

to help them develop their capacities in the language proficiency essentially in the classroom 

context. 

 The term motivation, generally seen as the needs, desires, and reasons characterized by 

students‟ curiosity, interest, and actions since learners are the most concerned with this term, 

to achieve certain goals and to fulfill better results and outcomes, this is what is meant by 

Guay et al., (2010,cited in Emily:4) by giving their definition to the term by saying: 

motivation refers to “The reasons underlying behavior”. It means that motivation is behavior. 

Besides, various approaches to motivation focus on the cognitive behaviors such as 

monitoring and strategy use, which can be termed as intrinsic motivation in which the learners 

themselves determined and internally motivated, regulated by enjoyment and satisfaction. In 

addition to non-cognitive aspects which are regulated by external, identified, and integrated 

styles given by the teacher in the classroom. The teacher then should be well trained he must 

monitor the learning process and give accurate and stimulating content in order to encourage 

the students and make them more interested and have the desire to be involved to participate 

and take part and responsibility of their language development; for example, he may expose 

them to more speaking competence activities. 
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 To conclude, in classroom environment the teacher has to pay attention to motivate his 

students to participate and interact with him and with their peers, because the teacher is 

suggested to be the biggest source of the external motivation in the classroom role of the 

teacher in this case may have either a positive or a negative effect on the learners‟ motivation 

and oral production. 

 3.2. Self ‘confidence 

 The term self-confidence is speakers‟ belief in their abilities and capacities, in other 

words is when a person believes that he is able to do his best and take risks. Students in 

classroom can reach beyond their abilities through self- confidence by being not afraid to 

make mistakes when using the English language to express, control and inform. Self 

confidence is not something that students learn, but it comes from inside their positive 

thinking and daily practice of using language and speaking with others. 

 Many researchers in second and foreign language learning have made a correlation 

between self esteem or self-confidence of students and their successful oral production that is 

when students have high perception and self- confidence of themselves in classroom they will 

show their willingness to talk and explore their oral abilities to be more improved. Then, 

teachers should pay attention and try to minimize students‟ anxiety and build student‟sself 

confidence to communicate more in English in a proficient manner. 

4. The role of Teachers and Learners in Interactive EFL Classes 

4.1. Teachers’ Role in an Interaction EFL Classes 

Generally, most students do not engage in an interaction by themselves unless the 

teachers start first. In English language teaching, the teacher has several important roles in the 

classroom because he is considered as the one who provides students with comprehensible 

input that is suitable to their levels.Moreover, teachers play a significant role to facilitate the 

learning process to be successful. So, these various roles create a room for classroom 
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interaction, which then will develop the learner’s performance. According to Harmer(2001) 

that the role of teacher changes from one activity to another,or from one stage of activity to 

another. Harmer, 2001; brown,2000) mention many roles for the teacher as: Controller, 

Organiser, Assessor, Prompter, Participant, and Resource. 

4.1.1. Teacher as Controller: 

This role is traditional one, the teacher here determines what students should do, when 

they should speak, and what language forms should use. According to Harmer (2001 ,p.58) 

“there are times when acting as controller makes sense such as when announcement need to 

be made, when order has to be restored, when explanations are given, or when the teacher is 

leading a question and answer session.”In this situation everything is mapped before by the 

teacher and the teacher often can predict the responses of students. According to brown (2000, 

p.167) that such control may sound admirable in some aspects; but for interaction to take 

place the teacher should create an environment in which spontaneity can thrive, in which 

unrehearsed can be performed, and in which the freedom of expression should be given to 

learners. So, the teacher should maintain some control simply to organize the class hour 

(brown, 2000).  

4.1.2. Teacher as Organiser: 

 According to Harmer (2001)it is very important role that the teacher should act in the 

classroom where many things must set up such as organizing pair/group work, giving 

instructions before starting the activities and about how well they interact, and finally 

stopping everything when time is over. The teacher in such a role spends much time in 

engaging all the class in the interaction and ensures its participation. Once the students are 

involved in the interaction, the teacher can stop interacting and let the learners speak and 

listen to each other, exchange views and why not correct each other too. 
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4.1.3. Teacher as Assessor:  

The most expected act from the teacher is to show the learners that their language is 

being developed or not; Harmer (2001) says that this is done through giving correction or by 

praising them. The students have to know how they are being assessed; the teacher should tell 

them their strengths and weaknesses, the students, then can have a clear idea about their levels 

and what they need to concentrate on. The assessor teacher should pay attention also to the 

learners‟ reactions and how to deal with them. Harmer (2001) mentions the fairness as a 

critical issue that the teacher should do among all of his students in the classroom. The teacher 

should be fair in the way of evaluation of students, the method in which their works going to 

be assessed and the points that the teacher is going to focus on in his assessment. 

4.1.4. Teacher as Prompter: 

According to Harmer (2001), students sometimes lose the focus, lose words, or just 

can’t start the interaction, so the role of the teacher here is to encourage and motivate his 

students to use their own background knowledge when they l find difficulties such as the lack 

of vocabulary or the inability to start an interaction. But the teacher should prompt students by 

supporting them to depend on themselves and to think creatively to be independent from the 

teacher. 

4.1.5. Teacher as Participants:  

Harmer (2001) argues that there are good reasons why the teacher take a part in a 

discussion with students. Moreover, students will enjoy having the teacher among them even 

for the teacher is good to acting as a participant in the discussion rather than the resources. 

4.1.6. Teacher asResource: 

In the classroom context, when the learners are performing some communicative 

activities they may ask different questions such as how to pronounce a word, or what is the 

meaning of a particular utterance, etc.The job of the teacher here is to answer students‟ 
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questions or to guide students to a good material that can help them, because the teacher is the 

only resource of students in the classroom that they can rely on. 

 4.2. Learners’ Role in an interaction EFL Classes  

By the emergence of the communicative language teaching approach, the learner is no 

more than a receiver of teacher’s input in the classroom. Larsen-Freman (2003, p.129) argues 

“Students are, above all, communicators. They are actively engaged in negotiation meaning – 

in trying to make themselves understood and in understanding others – even when their 

knowledge of the target language is incomplete.” So, learners should be active and engage in 

communication and classroom activities. Moreover Rodgers (2001, p. 166) emphasises “The 

role of the learner as negotiator - between the self, the learning process, and the object of the 

learning – emerges from and interacts with the role of joints negotiation within the group and 

within the classroom procedures and activities which the group undertakes. The implication 

for the learner is that he should contribute as much as he gains, and thereby learn is an 

interdependent way.” Students are not passive recipient, they should play an active role 

through engagement in different activities in the classroom like interaction, group works, and 

they should make initiatives. Richard and Rodgers (2001, p. 166) argue that the main role of 

the learner is as a negotiator between himself, the learning process, the teacher, the teacher 

and the objects of learning.  

Harmer (1998, p 10) mentions some roles of the leaner in the classroom: 

a- A willingness to listen: The learner should listen to what is going in the classroom 

seriously, especially in terms of the language being used in the classroom. 

b- A willingness to experience: Good learners should not be afraid about engaging in what is 

going on in the classroom. Moreover, they should be ready to take risks and to try things out 

and how it works. 
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c- A willingness to ask question: Students should ask questions when they don’t understand 

things about lessons, and during interaction and discussion. 

d- A willingness to think about how to learn: Good learners are those who try to create and 

invent their own method or study skills of studying during lessons, during their own revision, 

to write new vocabulary and so on. 

e- A willingness to accept correction: Good learners are prepared to receive correction when it 

is important. They should be smart to take the deal with the feedback they took from the 

teacher. 

5. The significance of classroom interaction  

 Classroom is the place where learners do actually practice the language, take risks and 

realizedevelopment  and classroom interaction is regarded as a productive teaching technique. 

According to Allwright, (1984) classroom interaction is the process by which language 

learning is managed. The classroom demonstrates the comfortable environment that facilitates 

not only language progression but also learners‟ development. In fact not all the forms of 

classroom interaction are similarly productive for language development, for this reason 

interaction must involve selective and meaningful concerns for the benefits of the learners, 

and therefore to achieve communication among them. 

 Ellis (2003, p.103) stated that “the general goal of learning is the fluent, accurate, and 

pragmatically effective use of the target language”. That is  to say that fluency and the 

accuracy are the most important elements in  communicating the language effectively , even 

foreign language learners regard their oral proficiency as a  relevant skill to be improved and 

progressed through interactive atmosphere as a special communicative context with a much 

adjusted patterns of communicative behavior that are effectively negotiated between learners 

and teachers. Many techniques of classroom interaction can be viewed such as: group work, 

closed-ended teacher questioning, full class interaction and so on. Johnson (1995) argued 
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when second language students enter classroom, they inter into a communicative context in 

which the norms of participation and to be established by the teacher, so the teacher 

responsibility is to promote the learners‟ ability to use the language in different interactive 

purposes; moreover, the teacher should take into consideration the fact that speaking in the 

classroom is speaking in an academic context, where learners engage in speech exchanges 

which resembles daily conversations, but are limited by institutional rules. 

 Nunan (1989) claimed that interaction helps learners with their thinking in terms of 

interpreting, analyzing, and manipulating information; in addition to that, successful 

classroom is the one where learners collaborate in creating a healthy communicative 

environment. Hall &Verplaetse (2000) stated that classroom interaction is a way that 

increases the development of two significant skills which are speaking and listening and it 

helps learners with their critical thinking and share their views among their peers. Hence 

through classroom interaction the learners will be able to get themselves involved in concepts, 

ideas and other dimensions of the language learning. 

6. Interaction Quantity in EFL Classes 

6-1- Fluency 

Communicating and transmitting messages to other language learners in different 

communicative activities requires the speaker to be fluent as much as possible. For that EFL 

teachers always seek to achieve the fluency during their teaching of the productive skill as 

Richard (2006, p.13) says “one of the goals of CLT is to develop fluency in language use.” 

Since, it is the skill through which learners are evaluated and assessed in terms of their 

performance.Richard (2006, p.13) defines fluency as “ fluency is natural language use 

occurring when a speaker engages in meaningful interaction and maintains comprehensible 

and ongoing communication despite limitations in his or her communicative competence.” 

Moreover Skehan (as cited in Edwards and Willis, 2005, p.23) defines fluency as “fluency 
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refers to the learner’s capacity to communicate in real time”. The term fluency relates to the 

production and it is normally reserved for speech. It is the ability to link units of speech 

together with facility and without strain, or undue hesitation. 

According to Richards (2006, p.14) ”fluency is developed by creating classroom activities 

in which students must negotiate meaning, use communication strategies, correct 

misunderstandings, and work to avoid communication breakdowns”. In the same waySárosdy 

(2006, p.128) add “the teacher has to encourage fluency, because this will allow learners to 

experience uninterrupted, meaningful communication”. In order to rise fluency among 

learners, teachers should make activities that can uphold the fluency.Richards (2006, p.14) 

suggests some activities focusing on fluency: 

- Reflect natural use of language 

-  Focus on achieving communication 

-  Require meaningful use of language 

- Require the use of communication strategies 

-  Produce language that may not be predictable 

-  Seek to link language use to context” 

6.2. Turn Taking 

6-2-1- Definition of Turn Taking 

For the process of interaction to be in good manner, both the teacher and learners 

should follow certain rules. These rules are used as mechanism to give a maximum chance for 

students to speak during interaction and to pass turns from one student to another. Moreover, 

speakers should not speak simultaneously in order to avoid chaos and anarchy or losing the 

benefits of the interaction. Turn-taking is one of these effective mechanism that should be 

used by the teacher to organize the interaction and to maximize the participation and 

engagement of his students in the interaction. According to Harmer (2001, p.247) that “in any 
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conversation decision have to be taken about when each person should speak. ‘This is turn 

taking’, a term which refers to the way in which the participants in conversations get their 

chance to speak”. Additionally Ellis and Barkhuizen (2009, p.201) give an overall definition 

of turn taking as “this phenomenon refers to both the construction and distribution of turns ; 

what shapes turns take, where they start and end, what their content is , how they are acquired 

and given away, and how long they are”.  From these definitions, it can understand that the 

turn taking plays a significant role in the process of interaction through organizing when the 

speaker starts speaking and when ends it, and how to pass turns from one speaker to another 

smoothly with short overlap of speech and without any kind of disruption as Thornbury 

(2005, p.8) emphasises that “the fundamental rule of turn-taking is: speakers should take turns 

to hold the floor”. 

6-2-2- Turn Taking Strategies 

There is a kind of agreement about the turn-taking strategies that should employed in 

any conversation According to Strenstrom (as cited in Dewi and Munir, 2018, p?4), there are 

three types of turn taking strategies 

a- Yielding the Turns 

According to Taboada(2006, p.13) “turn  yielding  is  the  most  interesting  aspect  of  

the three,  since  in  the  push-to-talk conversations there is no possibility of taking the turn 

(the interlocutor may not take the turn  until  the  current  speaker  has  pressed  “Enter”)”. It 

occurs when the current speakers lets the floor or pass the turn to another speaker as Dewi and 

Munir (2018, p,6) emphasis “yielding the turn is how each participant or speaker is given a 

chance by the previous speaker to have a turn to speak”. Moreover they argue that yielding 

the turn consists of three types: (a) through prompting, which means the current speaker 

prompts another one to respond or to react, so the other speaker will take turn automatically. 

Second type is appealing, that happens through signalling the other participants or speaker to 
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get the feedback by using some signally words. The third type is the give up, it happens when 

the current speaker reaches to a situation that nothing to say or get silent, so the other speaker 

can take the turn to say something.  

b- Holding the turn 

Dewi and Munir (2018, p.5) give an overview about holding the turn as “It is about 

how the speaker wants to hold a chance, but they have difficulty in controlling and planning 

what the things have to say”. So, it happens when the speaker is not ready to hold the floor, 

and he still doesn’t have enough speech to say. In this case, the speaker resorts to some 

techniques that help him to avoid the breakdown as Taboada (2006, p.20) mentions “Then he 

or she holds the floor through a number of devices: Silent pauses, filled pauses, and discourse 

markers.” 

-Silent pauses: refers to the period of time when nobody talking. According to Taboada (2006, 

p.20) that the pause can indicate many things like the breakdown of the conversation and it 

needs to repair, or it indicates that the speaker to his interlocutor who is not ready to speak. 

-filled pause: refers when the speaker who takes the floor is not quite ready,but he uses some 

utterance like: eh, mm, ah. According to Taboada (2006, p. 21) that filled pause rarely appears 

alone, but it happens with a pause or discourse marker. 

-discourse markers: it is the use of some words like “yes”,”look”,”ok”. Taboada (2006, p.21) 

argues that it is very difficult to distinguish between a discourse marker and filled pause. 

c- Taking the Turn 

 It occurs when a speaker takes the floor from the current speaker by himself or what is 

called self-selecting as Sacks et al.’s (as cited in Taboada, 2006, p.25) argues “the speaker is 

self-selecting at the transition-relevance place.” It can occur through interruption or by giving 

an answer directly and it causes a kind of overlapping between two speakers as Taboada 
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(2006, p 25) “overlapping is the most obvious instance of self-selection by an interlocutor, 

since it indicates that the current speaker is not ready to yield the turn.” 

 Conclusion 

It is so obvious that promoting the classroom interaction won’t happen randomly, it 

requires much mutual efforts of both the teacher and learners. Over the past decades, many 

theories and approaches were appeared as attempts to find the best way to facilitate the 

second/foreign language acquisitions, many of them give a great interesting to the 

communication and interaction as the main aspects of language teaching and learning. In 

order to promote the interaction in the classroom, both the teacher and learner should do their 

roles perfectly. Moreover the teacher should be aware about his students, and he should care 

about their way of interaction by helping them, giving feedback, initiate the interaction and so 

on. Through implementing the aspects of interaction, and by doing both teacher’s and the 

students’ role completely in the right way, the students’ interaction quantity will improve in 

terms of the turn-taking that each student holds in each session and in terms of the long of 

each turn that each student gets. 
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Introduction 

In the two previous chapters we tackled the theoretical side of both teacher’s physical 

proximity, and classroom interaction in detailed. This practical side is devoted to identify if 

there is a relationship between teacher’s physical proximity and the improvement of the 

students’ interaction quantity. This study is going to shed light on teachers’ opinions about 

using the teacher’s physical proximity in their classrooms and its effects on the interaction 

quantity through using a teachers’ questionnaire.  

1-Description of the sample  

The population of this study are teachers of English language at the department of 

English language at Jijel University. Theteachers who answered the questionnairewere chosen 

randomly, and they teach different modules at the department of English language. We choose 

this sample because it represents almost all kinds of teachers at the department who are 

teaching different levels of students and different modules.  

 2-Description of the questionnaire 

The questionnaire is made up of questions that are a mixture of yes or no questions and close-

ended questions. It is divided into twosections:  

Section one teachers’ physical proximity and seating arrangement:it contains 

eleven questions, all of them are close-ended questions that need to choose yes or no answer; 

or need to pick up the correct answer from many choices. And there are two questions that 

requiring a justification and explanation which are the sixth and seventh questions. 

Section two student’s interaction :it consists of twelve questions, eleven of them are 

close-ended questions that require yes/no answer, or to pick up the right answer from many 

choices. There are three questions that need justification or explanation which are the third, 
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the fifth, and the seventh. The last question from the second question is open-ended question 

and teachers are free in their answers.  

3-Analysis and interpretation  

Section one: Physical proximity and seating arrangement in class learning. 

Q1- How often do you move during classroom sessions? 

a- Always          b- Often         c- Sometimes            d- Rarely                                       

Table 1: The teacher’s movement in the classroom 

Option Frequency Percentage (%) 

A 10 58.82 

B 5 29.41 

C 2 11.77 

D 0 0 

Total 17 100 

There were 58.82% of teachers in the sample declared that they always move during 

classroom sessions, and 29.41% of teachers declared that they often move during classroom 

sessions while 11.77% of teachers declared they only sometimes move during classroom 

sessions. That is to say that the majority of teachers move during classroom sessions either 

always or often. 

Q2- Do you prefer in the classroom to be: 

a- Standing          b- Sitting   
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Table 2: Teachers’ standing and sitting 

Option Frequency Percentage (%) 

A 14 82.35 

B 3 17.65 

Total 17 100 

The majority of teachers that represent 82.35% of the sample declared that they prefer 

to stand in the classroom, and only 17.65% of teachers said they prefer sit in the classroom. 

That to say that the majority of teachers prefer standing in the classroom. 

Q3- Do you consider your physical proximity as important in EFL classes? 

a- yes                   b- No                   

Table 3: The importance of physical proximity 

Option Frequency Percentage (%) 

A 17 100 

B 0 0 

Total 17 100 

All the seventeen teachers that represent 100% of the sample said that the physical 

proximity is important in EFL classes. 

Q4- Do you think that the teacher’s physical proximity has an impact on student’s 

learning? 

a- yes                     b- No         
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Table 4: The impact of the teacher’s physical proximity 

Option Frequency Percentage (%) 

A 17 100 

B 0 0 

Total 17 100 

100% of teachers in the sample agreed that the teacher’s physical proximity has an 

impact on learners in EFL classes. 

Q5- Do you think that being physical proximity closer to students has a: 

a- Positive impact                       b- Negative impact                     

Table 5: The impact of being closer to students 

Option Frequency Percentage (%) 

A 17 100 

B O 0 

Total 17 100 

All the seventeen teachers in the sample said that being physical closer to students has 

a positive impact. 

Q6- Does the teacher’s physically proximity increase students’ learning performance 

inside the classroom? 

a- yes               b- No   
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Table 6: The effect of the physical proximity on students’ performance 

Option Frequency Percentage (%) 

A 15 88.24 

B 2 11.76 

Total 17 100 

88.24% of the teachers in sample said that the teacher’s physical proximity increase 

the students’ performance, while only 11.76% of the teachers said that the teacher’s physical 

proximity doesn’t increase the student’s learning performance.  

All of the teachers who gave explanation were their responds yes. They emphasised that the 

teacher’s proximity keep the attention of students, makes students less intimidate, keeps 

students engaged and active, it enables teachers to give extra explanation to those students 

who find difficulty in grasping. Moreover, it invokes students to more talk and conversations. 

Q7- Do you try to get closer to students when giving them feedback? 

a- yes               b- No               

Table 7: The position of teacher during feedback 

Option Frequency Percentage (%) 

A 12 70.59 

B 5 29.41 

Total 17 100 
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Twelve teachers who represent 70.59% of the sample declared that they tried to get 

closer to students during giving feedback to students, while five teachers who represent 

29.41% of the sample said that didn’t try to get closer to students during giving them 

feedback. 

Most of the teachers who were their responses yes emphasised that the teacher’s physical 

proximity during feedback helps students to ask more clarification, to make students feel 

secure and confident, to avoid making students confusion front of their mates. Moreover, it 

wakes up sleepy minds and to create eye contact, it helps to make sure that the students get 

the idea. 

The teachers who responded by no emphasised that giving feedback is verbally and it doesn’t 

need proximity; moreover, the teacher’s proximity can put more pressure on students. 

Q8- Is seating arrangement important in EFL classes? 

a- yes               b- No        

Table 8: The importance of seating arrangement 

Option Frequency Percentage (%) 

A 13 76.47 

B 4 23.53 

Total 17 100 

There were thirteen teachers who represent 76.47% stated that seating arrangement is 

important in EFL classes, while the rest of four teachers stated that the seating arrangement is 

not importance.    
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Q9- Which type of seating arrangement do you use? 

a- Row seating              b- Cluster seating               - Horse shoe seating      

Table 9: The type of seating arrangement 

Option Frequency Percentage (%) 

A 11 64.71 

B 4 23.53 

C 2 11.76 

Total 17 100 

64.71% of the teachers from the sample use row seating, and 23.53% use cluster 

seating, while 11.76% of the teachers use horse shoe seating type. We can say that the 

majority of teachers use row seating in their classes. 

Q10- To what extent do you think that seating arrangement affects students’ learning 

performance?           

a- Greatly         b- Mildly         c- Not much              - No effect   

Table 10: The effects of seating arrangement 

Option Frequency Percentage (%) 

A 4 23.53 

B 8 47.06 

C 4 23.53 

D 1 5.88 

Total 17 100 
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47.06% of the teachers in the sample stated that the seating arrangement affect the 

students’ learning performance mildly, while those teachers who stated that the effect of 

seating arrangement is greatly or not much represent 23.53% for each. We can say that almost 

half of the teachers think that the effect of seating arrangement on students’ learning 

performance is mildly. 

Q11- Do you manipulate the seating arrangement to: 

a- Manage the classroom setting          b- Create a friendly environment                c- Increase 

students’ interaction                                     

Table 11: The teacher’s manipulation 

Option Frequency Percentage (%) 

A 3 17.65 

B 2 11.77 

C 6 35.29 

D 1 5.88 

E 5 29.41 

Total 17 100 

35.29% of the teachers in the sample manipulate the seating arrangement for the 

purpose to increase students’ interaction and 29.41% of the teachers manipulate the seating 

arrangement in order to achieve effective learning. we can say that increasing students’ 

interaction and achieving effective learning are dominated on the purpose of teachers’ 

manipulation of seating arrangement. 
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Section Two: Students’ interaction 

Q1-How many students participate in classroom interaction? 

a- All            b- Most                c- Some                 d- Few                   e- None       

Table 12: Students’ participation in interaction 

Option Frequency Percentage (%) 

A 1 5.88 

B 9 52.94 

C 7 41.18 

D 0 0 

E 0 0 

Total 17 100 

52.94% of the teachers in the sample declared that most of their students participate in 

classroom interaction, while 41.18% of teachers stated that only some of their students 

participate in classroom interaction. From those answers we can say that are some students 

don’t engage in classroom interaction. 

Q2- What do you think about your students’ level of interaction? 

a- Very high             b- High                     c- Medium              d- Low     
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Table 13: The students’ level of interaction 

Option Frequency Percentage (%) 

A 1 5.88 

B 5 29.41 

C 11 64.71 

D 0 0 

Total 17 100 

 

Eleven teachers who represent 64.71% of the sample said that their students have medium 

level of interaction, while five teachers who represent 29.41% of the sample said that their 

students have a high level of interaction. We can say that more than the half of students have a 

medium level. 

Q3- Do you think that classroom interaction is important in EFL classrooms? 

a- Yes                   b- No                      

Table 14:The importance of classroom interaction 

Option Frequency Percentage (%) 

A 17 100 

B 0 0 

Total 17 100 

All the seventeen teachers agreed that the classroom interaction is important in EFL classes. 
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There were an agreement by the teachers about the importance of interaction in EFL classes, 

because it facilitates language learning, improve the communicative competence and fluency 

among learners; it helps students to share content and their views and think critically; it 

motivates learners’ to talk, to discover their levels, and to correct their mistakes through 

feedback. 

Q4- It is more important for you in classroom interaction: 

a- Interaction quantity          b- Interaction quality              

Table 15: Classroom interaction quality and quantity 

Option Frequency Percentage (%) 

A 10 58.82 

B 7 41.18 

Total 17 100 

58.82% of teachers stated that interaction quantity is more important for them, while 

41.18% of the teachers in the sample stated that the interaction quality is more important for 

them. 

Q5- Which activities do you use to increase students’ interaction? 

a- conversation grid            b- Line dialogue                   c- Drama activities    

Table 16: Interaction activities 

Option Frequency Percentage (%) 

A 8 47.06 

B 7 41.18 

C 2 11.76 

Total 17 100 
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Eight teachers who represent 47.06% of the sample use conversation grid in order to 

increase interaction in their classes, and seven teachers who represent 41.18% of the sample 

use line dialogue to increase the interaction in their classes, while two teachers who represent 

11.76% of the sample use dram activities to increase interaction in their classes. 

The teachers who chose conversation grid emphasised that it gives learners more 

chance to learn and to acquire more ideas as well as to enrich their vocabulary, while those 

who chose drama activities emphasised that it helps learners to experience their knowledge in 

real life situations because it needs more preparations by student before they act. 

Q6- Do you think that being close to students increase their interaction? 

a- yes                      b- No            

Table 17: Sanding close to students during interaction 

Option Frequency Percentage (%) 

A 17 100 

B 0 0 

Total 17 100 

All the seventeen teachers agreed that being close to students during interaction increase the 

interaction. 

Q7- Do you think that students become demotivated when interrupt their interaction to 

provide corrective feedback? 

a- yes                      b- No    
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Table 18: The interruption of students for feedback 

Option Frequency Percentage(%) 

A 11 64.71 

B 6 35.29 

Total 17 100 

Eleven teachers who represent 64.71% of the sample agreed that the interruption of students 

during interaction to give them corrective feedback demotivate them, while six students who 

represent 35.29% of sample stated that the interruption of students during interaction to give 

them feedback don’t demotivate them.  

The teachers who argued that students become demotivated when the teacher interrupt their 

interaction to provide them feedback emphasised that most of students focus on meaning and 

the interruption stops this process and gives them the impression that they are wrong and 

don’t need to continue their talk, it embarrasses them and become more hesitate and then 

forget the ideas. 

Those teachers who argued that students don’t become demotivated when the teacher 

interrupt their interaction to provide them feedback emphasised that learning from mistakes is 

more effective from self-correction. 

Q8- Do you think that students would be more accepting of your corrective feedback: 

a- If you stand closer to them       b- If you stand far away from them           c- No difference    
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Table 19: The reaction of students toward corrective feedback 

Option Frequency Percentage (%) 

A 11 64.71 

B 2 11.76 

C 4 23.53 

Total 17 100 

64.71% of the teachers from the sample stated that their students would be more accepting of 

corrective feedback when teachers stand closer to them, while 23.53% of the teachers from 

the sample stated that there is no difference if the teacher stand far away or close to students. 

But 11.76% of the teachers stated that their students would be more accepting of corrective 

feedback if the teachers stand far away from them. We can say that the percentage of students 

who accept their teachers to stand closer to them are dominated. 

Q9- Do you think that you would get students to engage in self-correction more if: 

a- You stand closer to them                   b- You stand far away           c- No difference                                       

Table 20: Students’ self-correction 

Option Frequency Percentage (%) 

A 9 52.94 

B 4 23.53 

C 4 23.53 

Total 17 100 

Ten teachers who represent 52.94% of the sample stated that students would get to 

engage in self-correction if their teachers stand closer to them, and four students who 

represent 23.53% of the sample stated that students would get to engage in self-correction if 
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their teachers stand far away from them, while four teachers who represent 23.53% of the 

sample stated that there is no. 

Q10- Do you think that students would attempt to correct their peers more if: 

a- You stand closer to them                 b- You stand far away                            c- No difference                                     

Table 21: Peer correction 

Option Frequency Percentage (%) 

A 11 64.71 

B 2 11.76 

C 4 23.53 

Total 17 100 

Ten teachers who represent 64.71% of the sample stated that students would attempt to 

correct their peers more if their teachers stand closer to them, and two teachers who represent 

11.76% of the sample stated that students would attempt to correct their peers if their teachers 

stand far away from them, while four teachers said that there is no difference.   

Q11- Do you think that students wouldn’t mind you interrupting to correct them if you 

stand close to them? 

a- Yes                                   b- No                                   d- No difference               

Table 22: The reaction of students toward interruption 

Option Frequency Percentage (%) 

A 11 64.71 

B 2 11.76 

D 4 23.53 

Total 17 100 
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64.71% of teachers declared that their students would be accept the interruption to correct 

them if their teachers stay close to them, and 23.53% of teachers said that there is no 

difference about the teacher’s position during interruption for correction, while 11.76% of 

teachers said that student would mind the interruption of their teachers for correction. 

Q12- What effect would the teacher’s physical proximity have on classroom interaction 

and students’ performance quantity? 

Concerning this question, most of teachers emphasised that the teacher’s physical has a strong 

effect on students’ performance quantity, and students engage automatically in any talk when 

the teacher close to them. Furthermore, some teachers argues that teacher’s physical 

proximity creates a sense of support and encouragement and motivates students to participate 

and communicate without any kind of fear or shame. So, students will acquire more self-

confidence and they will have more chance to participate or ask for feedback.  

4-Discussion  

The questionnaire of this study was divided into two main sections: the first section 

was about the physical proximity and seating arrangement in class learning, and the second 

question was about the students’ interaction. So, we will discuss each section separately. 

- The physical proximity and seating arrangement:  this section focused on using the 

teacher’s physical proximity and also about managing the physical side of EFL classrooms. 

From the responses of the teachers, there was a consensus among all teachers in the sample 

that the teacher’s physical proximity is important in EFL classes and it has a positive impact 

on students’ performance. Most of the teachers (88.24%) stated that they either always or 

often move during classroom sessions; moreover they emphasised that the physical proximity 

helps learners to increase and improve their performance inside the classroom and 64.71% of 

teachers get closer during giving them feedback because this way helps students to ask more 

clarification and to feel more confident. 
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 Concerning seating arrangement most of teachers (76.47%) stated that it is important in EFL 

classes and teachers choose a different types of seating in their classes, but most of them 

(64.71%) choose row seating that is appropriate for exhibiting lessons from the blackboard 

and may be because it is the dominant seating arrangement in our university and teachers 

don’t want to change the type of seating to avoid wasting time and chaos if they ask students 

to change the type of seating arrangement, while 23.53% of them use cluster seating that is 

suitable for group works and interaction while only 11.76% of teachers chose horse shoe 

seating that is good seating arrangement for interaction. Almost half of teachers (47.1%) 

declared that the seating arrangement has only mildly effects on students’ learning and only 

23.53% of teachers gave greatly effects to seating arrangement and 23.53% stated that not 

much effects of seating arrangement on students’ learning performance. From the eleventh 

question we can say that the aim behind the teachers’ manipulation of seating arrangement is 

to increase students’ interaction, or to achieve effective learning.  

- Students’ interaction:  

This section is about students’ interaction in the classroom, teachers agreed on the importance 

of the interaction by all the teachers of this sample because it facilitates language learning, 

improve the communicative competence and fluency of students, and it gives students a 

chance to express their thoughts and ideas. About half of teachers (52.94%) in the sample 

stated that most of their students participate in classroom in classroom while the rest of 

teachers declared that only some of their students participate in classroom interaction. 

Moreover, about than 64.71% of teachers stated that the performance of their students’ 

interaction is medium and that is not enough for students at university, which means that 

students need more help and awareness to improve their interaction. More than half of 

students (58.23%) of teachers give priority to interaction quantity may be because the level of 

the majority of students is just average. Generally, teachers use either conversation grid or 
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line dialogue as activities to increase students’ interaction quantity may be because students 

are familiar with these kinds of conversations and don’t require too much time for 

preparations. There was a consensus by all the teachers in the sample that being closer to 

students increase their interaction. Moreover, more than half of teachers stated that students 

would be accepting  the corrective feedback  and they get to engage in self-correction or peer 

correction if the teacher if the teacher stands closer to them. But 64.71% teachers emphasised 

that interruption students’ interaction to give them feedback demotivates them and makes 

them feel they are wrong, they lose the idea. In the other hand, 64.71% of teachers declared 

the students wouldn’t mind interruption for correction if the teacher stands closer to them, 

may be because the teacher can help them to start their speech again. 

 

5-Results  

From the teachers’ responses to the questionnaire we can extract some important points that 

the majority of teachers support the hypothesis of this research. The teachers’ physical is very 

important and it has a positive impact on students’ performance especially during interaction.  

The teacher’ physical proximity motivates students to increase interaction, to engage in self 

correction and peer correction. 

Conclusion  

Teachers at the department of English language at Jijel University are strongly believe that the 

teacher’s physical proximity has an important effect on increasing interaction in EFL classes. 

Moreover, they agree that the physical proximity motivates students to engage in self-

correction or peer-correction. In order to implement the physical proximity, teachers should 

take in consideration the seating arrangement of their classes. 
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General conclusion 

Put it all together 

Increasing the students’ interaction is not that simple task, it needs much efforts and 

mechanisms from teachers to implement in their classes. In order to find the best mechanism 

that could help learners to increase their interaction, this research attempted primarily to 

check the teachers’ attitude toward using the teacher’s physical proximity in their classes to 

improve EFL students’ interaction quantity.      

This study encompassed three main chapters. The two first chapters were devoted to the 

theoretical review while the third was practical. At the first chapter we tried to demonstrate 

the concept of the teacher’s physical proximity by defining and identifying it; we also tackled 

its importance and the role of seating arrangement that can facilitate the implementation of the 

teacher’s physical proximity. 

Coming to the second chapter, we tackle the interaction which was supporting by many of 

approaches and theories due to its weight in the process of teaching and learning a 

foreign/second language. In this chapter we sought the main two types of interaction which 

are negotiation of meaning and feedback that help the learners to practice and to improve their 

interaction. 

In order to obtain data for this research, we used a questionnaire for teachers of English at the 

department of English language, Jijel University. Then the data obtained were analysed and 

interpreted into numbers to make it easy for understanding. 

The results obtained from the current research have shown that many teachers at the 

department of English language adopted the physical proximity and movement in their classes 

as a technique to interact with students and to give them feedback. Moreover, it motivates 
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students to engage more in interaction and increase their interaction quality and to be more 

accepting of corrective feedback. 

Pedagogical recommendations 

From the findings that emerged from this study, we can make a set of the following 

recommendations: 

- Teachers should use their physical proximity when they interact or give feedback to their 

students because the physical proximity has a positive impact on learners’ performance. 

- Teachers should move in their classes and avoid spending all their time in the front of the 

classroom to give the chance to all students to ask questions, clarifications, or to give them the 

chance of interaction. 

- The teacher’s physical proximity can be used as a motivation for students to engage in 

classroom interaction, self-correction, and peer-correction.  

- Teachers should choose the appropriate seating arrangement with the actual activity that is 

going on in the classroom. 

Limitations of the study 

As with any research, this study has some limitations. They can be summarised as follow: 

- Teachers didn’t answer my questionnaire online. 

- Some teachers in the study weren’t cooperative and they didn’t answer the questionnaire, 

because I requested twenty four teachers to answer the questionnaire but I received only 

seventeen answers. 

 - I couldn’t make an observation that could permit to me to extract information by myself 

from the classroom. 
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- The limitation of time that was allotted to the practical side, and I couldn’t complete it in the 

right way. 

Suggestion for further research 

Following the completion of this study, further research is needed to investigate the 

relationship between teacher’s physical proximity and other factors such as the motivation of 

students to increase their engagement in classroom activities and tasks. Some suggestions for 

future research are: 

- This study can be used through and experiment and observation by using control group in 

which the teacher interacts and exhibits the lessons as usual, and the experiment group by 

using the teacher’s physical proximity and recording the interaction of students then make a 

comparison. 

- Future research can be launched by making a survey among learners about their opinions 

and desires toward the teacher’s physical proximity in the classroom. 
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Dear teachers, 

You are kindly requested to fill out this questionnaire that is designed to gather information 

about the effects of the teacher’s physical proximity on improving students’ interaction 

quantity. Your answers are very important for the validity of this resea

fill it out as carefully as possible. Please, tick in the box that corresponds to your answer. 

Thank you very much for your cooperation. 

Section one: Physical proximity and seating arrangement in class learning

1- How often do you move during classroom sessions?

a- Always                         

b- Often                            

c- Sometimes                    

d- Rarely                            

2- Do you prefer in the classroom to be 

a- Standing                     

b- Sitting                         

3- Do you consider your physical proximity as important in EFL classes?

a- yes                   

b- No                    

4- Do you think that the teacher’s physical proximity has an impact on student’s 

learning? 

a- yes                  

b- No                   

5- Do you think that being physical proximity closer to students has a:

PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION

Teachers questionnaire 

You are kindly requested to fill out this questionnaire that is designed to gather information 

about the effects of the teacher’s physical proximity on improving students’ interaction 

quantity. Your answers are very important for the validity of this research. So, please try to 

fill it out as carefully as possible. Please, tick in the box that corresponds to your answer. 

Thank you very much for your cooperation.  

Section one: Physical proximity and seating arrangement in class learning

ove during classroom sessions? 

 

 

 

 

Do you prefer in the classroom to be  

Do you consider your physical proximity as important in EFL classes?

Do you think that the teacher’s physical proximity has an impact on student’s 

Do you think that being physical proximity closer to students has a: 
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You are kindly requested to fill out this questionnaire that is designed to gather information 

about the effects of the teacher’s physical proximity on improving students’ interaction 

rch. So, please try to 

fill it out as carefully as possible. Please, tick in the box that corresponds to your answer. 

Section one: Physical proximity and seating arrangement in class learning 

Do you consider your physical proximity as important in EFL classes? 

Do you think that the teacher’s physical proximity has an impact on student’s 
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a- Positive impact                 

b- Negative impact                

6- Does the teacher’s physically proximity increase students’

inside the classroom? 

a- yes                

b- No                

 Could you please explain 

…………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………

7- Do you try to get closer to students when giving them feedback?

a- yes                

b- No                 

Please explain why?..........................................................................................................

…………………………………………………………………………………………………

…………………………………………………………………………………

8- Is seating arrangement important in EFL classes?

a- yes                  

b- No                    

9- Which type of seating arrangement do you use?

a- Row seating                    

b- Cluster seating                

c- Horse shoe seating         

PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION

 

 

Does the teacher’s physically proximity increase students’ learning performance 

…………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………

Do you try to get closer to students when giving them feedback? 

Please explain why?..........................................................................................................

……………………………………………………………………

…………………………………………………………………………………

Is seating arrangement important in EFL classes? 

Which type of seating arrangement do you use? 
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learning performance 

………………………………………………………………………………………… 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………… 

Please explain why?............................................................................................................... 

……………………………………………………………………

………………………………………………………………………………… 
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10- To what extent do you think that seating arrangement affects students’ learning 

performance? 

a- Greatly                         

b- Mildly                           

c- Not much                     

b- No effect                      

11- Do you manipulate the seating arrangement to:

a- Manage the classroom setting             

b- Create a friendly environment             

c- Increase students’ interaction              

d-To be aware of what happens in the class                 

e- To achieve effective learning                 

Section Two: Students’ interaction

1- How many students participate in classroom interaction?

a- All                                

b- Most                           

c- Some                           

d- Few                             

e- None                           

2- What do you think about your students’ level of interaction?

a- Very high                     

b- High                             

c- Medium                       

d- Low                              

PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION

To what extent do you think that seating arrangement affects students’ learning 

 

 

 

 

Do you manipulate the seating arrangement to: 

Manage the classroom setting              

Create a friendly environment              

Increase students’ interaction               

To be aware of what happens in the class                  

To achieve effective learning                  

Section Two: Students’ interaction 

How many students participate in classroom interaction? 

 

 

 

What do you think about your students’ level of interaction? 
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3- Do you think that classroom interaction is important in EFL classrooms?

a- Yes                      

b- No                       

Please explain 

…………………………………………………………………………………………………

…………………… 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………..

4- It is more important for you in classroom interaction:

a- Interaction quantity      

b- Interaction quality       

5- Which activities do you use to increase students’ interaction?

a- conversation grid              

b- Line dialogue                    

c- Drama activities                

Please explain 

…………………………………………………………………………………………………

………………… 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………….

6- Do you think that being close to students increase their interaction?

a- yes                       

b- No                        

PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION

Do you think that classroom interaction is important in EFL classrooms?

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………..

It is more important for you in classroom interaction: 

 

 

Which activities do you use to increase students’ interaction? 

 

 

 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………….

Do you think that being close to students increase their interaction? 
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Do you think that classroom interaction is important in EFL classrooms? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………….. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………. 
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7- Do you think that students become demotivated when interrupt their interaction to 

provide corrective feedback?

a- yes                    

b- No                     

Please 

explain…………………………………………………………………………………………

…………………………… 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………..

8- Do you think that students would be more accepting of your corrective feedback:

a- If you stand closer to them                     

b- If you stand far away from them           

c- No difference                                     

9- Do you think that you would get students to engage in self

a- You stand closer to them                  

b- You stand far away                                

c- No difference                                      

10- Do you think that students would attempt to correct their peers more if:

a- You stand closer to them               

b- You stand far away                            

c- No difference                                      

11- Do you think that students wouldn’t mind you interrupting to correct them if you 

stand close to them? 

PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION

Do you think that students become demotivated when interrupt their interaction to 

provide corrective feedback? 

explain…………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………….. 

Do you think that students would be more accepting of your corrective feedback:

If you stand closer to them                      

If you stand far away from them            

                                 

Do you think that you would get students to engage in self-correction more if:

You stand closer to them                        

far away                                 

                                    

Do you think that students would attempt to correct their peers more if:

You stand closer to them                    

                    

No difference                                       

Do you think that students wouldn’t mind you interrupting to correct them if you 
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Do you think that students become demotivated when interrupt their interaction to 

explain…………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

Do you think that students would be more accepting of your corrective feedback: 

correction more if: 

Do you think that students would attempt to correct their peers more if: 

Do you think that students wouldn’t mind you interrupting to correct them if you 
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a- Yes                                 

b- No                                   

d- No difference                  

12- What effect would the teacher’s physical proximity have on classroom interaction 

and students’ performance quantity

…………………………………………………………………………………………………

………………………………………..

 Thank you for collaboration 
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What effect would the teacher’s physical proximity have on classroom interaction 

and students’ performance quantity?.............................................................

…………………………………………………………………………………………………

………………………………….. 
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What effect would the teacher’s physical proximity have on classroom interaction 

?..................................................................................... 

…………………………………………………………………………………………………



PHYSICAL PROXIMITY AND STUDENTS’S QUANTITY OF INTERACTION 

 

 ا����ص   


+�*(  � )وإدارة ا� �#���ذ ! �يا� ب��ن ا���ض �� ھ�ه ا��را�� ھ� ا����ف 
	��� ا��� ��,�ا��را�/ 0/ ز-�دة 


) درا�� 3��� . ا�12ب 4�����0�
) ا��?�ام أداة >;:  �ت0/ 8 ) ا��7 ��
�ة�6 ا5 ا��� ،/;- �< A-�Bا� �,;� �C��D /0

���7 ا�7 /0 �-E�7!FGة ا���7 ا�
��H اؤه�Dإ (
 �F��Jداة ا��Hا KL,M
��ت وا�3ة �� أD )D,6 ا�F��J�ت ا�1ز�� ��Nه ا��را�� 

)!�D �C��!<. �3�Lن �� ا���J��5�7( ا;
 (
�7,�رس ھ�  ب ا�! �ي�: أظ�Nت ا�OP��L أن ا��	��� اG-!�>/ �3��7 ،ا��,�� �

S��2ا� )*�+
 ��,� �� ;
 /0 SJ أ. ا� �,�ا��را�/ �N� دور ر�P / 0/ ز-�دة 
+�*(  �� )ظ�Nت ا�OP��L أ-M� أن إدارة ا


ECز ا�+B( ا��را�/�,� أU�رت ا�OP��L إ�T أ. ا�12ب  ���C0 �2F . ت��Vا��85ا3�ت وا��� WC< (-��
 (
 �-�NL0/ ا�

BL- :�35ا Xة�
  .� )أ�L�ء ا��+�*) 0/ ا� ! �ي>���?�ام (N<�8 ا� ��

 .، ا��+�*(، ا��+�*( ا��,/�#���ذا���ب ا�! �ي : ا����ت ا��������

 


