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Abstract 

There is a growing body of literature that recognizes EFL teachers’ crucial role in realizing 

creativity within their subject and stimulating creative strategies in the classroom. However, 

few studies have focused on what constitutes creativity in a particular area such as reading. 

The current study aims at exploring secondary school teachers’ perceptions about creativity in 

teaching reading. Data for this study were collected using a classroom observation conducted 

with third year secondary school classes and a questionnaire administrated to a randomly 

chosen sample of 40 EFL secondary school teachers from different secondary schools in Jijel.  

The analysis of the aforementioned research instruments has demonstrated that secondary 

school teachers hold positive attitudes towards creativity in teaching. However, they have an 

unclear understanding of skills and knowledge to foster creativity in teaching. Additionally, it 

is revealed that although risk-taking is one of the central traits of a creative teacher, the 

ambiguity of the term was reflected in teachers' response. The findings also indicated a 

discrepancy between how teachers perceive creativity and their real practices inside the 

classroom. Finally, it is proven that if teachers are to engage in creative and innovative 

teaching, they need a nurturing context and environment that support creativity in teaching. 

Thus, it is revealed that training to develop teachers’ understanding of the necessary skills and 

knowledge to promote creativity in teaching reading is central. The findings of the current 

study serves as grooming ground for future researchers to further dive into the importance of 

creativity in teaching reading. 
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General introduction 

Undoubtedly, the aim of education is not only to feed students with knowledge but also 

to support creative thinking among students to make them ready to face the real outside world 

(Craft, 2005). Moreover, creativity is considered the property of all languages. In fact, it is 

creativity that makes the speakers able to reform linguistic competence into real and 

meaningful performance in particular contexts. Additionally, one objective of effective 

learning is to teach students to think. In order to create an appropriate atmosphere for teaching 

reading where students are nurtured to develop different kinds of thinking including creativity 

which is considered in the 21centry as a skill that should be present in all education levels, It is 

quite clear that teachers are the first medium and resource that play the primary role in 

promoting creativity in the classroom. Sadykova& Shelestova (2016) asserted that it is the role 

of the teacher to create an environment that fosters creativity. It is worth mentioning that 

teachers can not foster creativity in teaching reading if they are not aware of the ‘what’ and the 

‘how’ of creative teaching. According to Moscovici (1993), perceptions are subjective mental 

constructions of reality. Moreover, the need to bring creative disposition while teaching 

reading in secondary schools is of high importance because of the challenging conditions of 

teaching reading in the Algerian secondary schools. These challenges include the insufficient 

development of pedagogical conditions the traditional methods and techniques. This research 

paper, Therefore, brings to light secondary school teachers’ perceptions about creativity in 

teaching reading. 
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1. Background of the Study  

Although creativity has been a subject of research within many domains, the waves of 

creativity in education have appeared when researchers such as Guilford (1950) and Torrance 

(1962) have approved that creativity can be taught or fostered through teaching. Most of the 

studies about creativity have been conducted in regard to general education and very few 

studies have been undertaken on creativity in language teaching.  

 Some researchers have brought to light the role of EFL teachers’ creativity. In Iran, 

Khany & Boghayeri (2014) have investigated the Iranian EFL teachers’ creativity. In order to 

conduct the study, a total of 36 English language teachers filled a checklist designed based on 

EFL Teachers’ Creativity Profile (EFLTCP). The results of the study indicated that the 

participants’ perception did not present the way they performed in the classroom. The majority 

of participants considered themselves as creative teachers, while in fact they are not. The 

reason behind that is that teachers have incorrect knowledge about creativity in teaching.  The 

findings of this study recommend the inclusion of creativity in EFL teachers training. (pp. 16-

28)   

In the Arab world, where English is taught as a foreign or second language, studies that 

have been conducted on creativity in EFL classes include research in Kuwait (Al-Nouh, 

Abdul-Kareem, & Taqi, 2014, page number) the study investigated 434 female primary school 

EFL teachers’ perception about creativity. The findings showed that the majority of teachers 

have positive attitudes towards creativity in class, yet they blame some factors for hindering 

the implications of creative teaching strategies such as the lack of time allocated to finish the 

curriculum (pp. 74-90). In addition, in Saudi Arabia, Al-Qahtani (2016) conducted a study in 

which he examined Saudi EFL teachers’ attitudes towards creativity in EFL classes. The 
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results showed that teachers lack a conception of creativity and misunderstand creative 

teaching. The research also reported the obstacles that hinder creativity in teaching (pp. 11-23) 

 In Algeria, there is a very limited number of studies related to creativity in EFL 

classes. Nedjah & Hamada (2017) examined teachers’ knowledge and perceptions about 

creativity in EFL classes. The research was qualitative in nature.  A questionnaire was 

addressed to a group of 27 EFL university teachers from the department of English. The 

results revealed that although teachers have positive attitudes towards the value of cultivating 

creative thinking in EFL classrooms, they do not have a clear understanding and competencies 

to cultivate creative thinking in teaching or applying any kind of creative pedagogy ( pp. 352-

364). 

 Very few studies were conducted to investigate creativity related to reading. Toroujeni 

(2020) has conducted a study in which he explores the effect of creative teaching on reading 

Comprehension skills. The study revealed that correlation between two variables was 

statistically significant, and that the achievement of students in reading comprehension is 

much better when they are taught in a creative way. The researcher recommended that ways to 

teaching reading comprehension should be accompanied with creativity-fostering activities 

and techniques (pp. 1-10). 

 Researchers have been slightly concerned with the investigation of the relationship 

between reading, creative teaching pedagogies and students’ creative thinking development. 

This inquiry attempts to fill this gap in the existing literature, namely Secondary School 

Teacher’s Perceptions about Creativity.    
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2. Statement of the Problem  

 In the field of teaching foreign languages, creativity is considered an essential 

objective of education in addition to the basic language skills. In spite the fact that, creativity 

in teaching reading in EFL classes can be an effective means of pupils’ creative thinking 

abilities development, studies have focused on creativity in the productive aspects of language 

and few ones have focused on what constitutes creativity in a particular area such as reading. 

In addition, teaching reading in Algerian secondary schools is often equated with students’ 

knowledge of facts. Little discussion addressed the creative qualities to be developed by 

teachers or the pedagogical strategies for nurturing creativity in a special context such as 

reading. Creativity in teaching is given little attention by teachers in EFL classrooms and it is 

not sufficiently promoted and welcomed since it is deemed challenging because creativity is a 

hard concept to be understood and applied in foreign language classes. It is acknowledged that 

teaching and learning a foreign language cannot be reduced to the direct teaching of linguistic 

skills. Thus, teachers need to know creative teaching practices in teaching reading in order to 

perform creatively as well as to implement innovation in the classroom.  

Teaching reading skills in secondary school can be an effective means of pupils’ cognitive 

development, they can acquire the ability to analyze, to synthesize, to evaluate, to make 

judgments, to find ways of solving problems, and to create original and effective ideas. 

Therefore, it is believed that studying teachers' perception towards creativity in teaching 

reading helps to better stimulate pupils’ creative thinking abilities. 
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3. Research Questions 

The current research seeks to furnish answers to the following questions: 

Q1: What are teachers’ attitudes and understanding of creativity in teaching? 

Q2: To what extent are teachers aware of the characteristics of a creative teacher? 

Q3: Do teachers’ perceptions about their creative teaching match their real practices in 

teaching reading in the classroom? 

Q4: What are the factors influencing creativity in teaching reading? 

4.  Research Methodology 

 For the purpose of achieving the defined objectives in this research and to get sound 

grasp of the topic under investigation, the researchers opted for both a quantitative and a 

qualitative method for it is believed to be distinctly suitable for conducting this research. Data 

were collected through the use of a classroom observation and a questionnaire for teachers. 

The classroom observation was carried out with third year secondary school classes during six 

sessions both scientific and literature streams. The questionnaire was assigned to a randomly 

chosen sample of 40 secondary school teachers. 

5. Significance of the Study 

   Understanding teachers’ perceptions about creativity in teaching are essential for the 

implementation of creativity in classrooms (Leung, 2008). Moreover, perceptions about 

creativity correlate with how creativity is implemented in the classroom (Craft, 2005). The 

significance of the study, therefore, lies within the contribution to the existing literature by 

demonstrating the need to include creativity in teaching reading as a part of the teacher’s 
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education to raise their awareness of the concept of creativity in teaching reading and how it 

can be fostered in the classroom. It is worth noting that the research also aims at raising the 

teacher’s awareness of the role of creativity and creative teaching in teaching reading. 

Additionally, the study may guide curriculum and syllabus designers of language programs to 

add creativity as a part of the educational goals in teaching reading. 

6. Organization of the dissertation 

The first chapter, which is the theoretical framework, is divided into two sections. The 

first section provides a comprehensive overview with regards to creativity in education in 

general, while the second one is devoted to tackling teaching reading with a particular focus 

on creativity in teaching. 

The second chapter is concerned with the practical framework of the overall study. It 

consists of two sections that are devoted to the methodology of the research and data analysis 

and results respectively. The chapter ends by acknowledging limitations of the study and 

suggesting some pedagogical recommendations and suggestions for teachers, policy makers 

and further researches. 

Chapter One: Literature Review  

Introduction  

This chapter provides the theoretical framework for the whole research. It is divided into 

two sections, devoted exclusively to handling the major theoretical aspects related to creativity 

in teaching reading. The first section deals with creativity in teaching. It is deemed to first 

expound this concept. Thus, the first section begins with stating some definitions of creativity 

from different standpoints and then its assessment. Besides, it also dives into concepts, 

elements, and aspects of creativity in teaching and its inclusion within education and within 
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Bloom’s taxonomy of educational objectives. Additionally, it tackles the major factors 

influencing creative teaching, the characteristics of a creative teacher, and the importance of 

creativity in teaching. The succeeding section, on the other hand, discusses teaching reading in 

EFL classes and the integration of creativity in teaching reading. It introduces the definition of 

reading in EFL, classes, reading types, models, strategies, and skills. Next, it highlights 

reading comprehension levels and assessment along with their relation to blooms’ taxonomy 

of educational objectives. Then, it draws some attention to factors influencing teaching 

reading. In addition, the section delves into teaching reading under the framework of the CBA 

approach. Subsequently, it delves into teaching reading creatively. Finally, it casts light on the 

role of reading in enhancing creativity.      

Section One: Creativity in Education  

Introduction  

Creativity was considered as an innate capacity and an exclusive to art and literature, 

anything that was creative was artistic. However, scientific research in the field postulates that 

creative performance is neither inherited nor a chance happening, but instead it is a learned 

skill that is influenced by environmental factors and it requires long-term encouragement and 

nourishment. The field of education has been criticized for not highlighting the importance of 

creativity across all subject areas and along all age groups (NACCCE, 1999). Nowadays, 

creativity becomes the catch phrase of the 21st century. It has been included in many 

revised curricula around the world. Piasecka (2018) stated that the foreign language classroom 

has been described as ‘a nest of creativity’ (p.89). Thus, if we are to teach EFL learners to 

develop creative thinking abilities to solve real world problems, we need to rethink education 

because there is a gap between acquisition of knowledge and its use in real word. 
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1.1.1. Definition of Creativity 

 Creativity, which originates in cognitive psychology, is difficult to be defined. Thus, no 

common and exact definition of creativity is fully established. Amabile (1996) stated “a clear 

and sufficiently detailed articulation of the creative process is not yet possible” (p. 10). The 

definitions of creativity may differ according to the domain in which it is applied. Sefton-

Green & Sinker (2000), distinguished between using the term creativity to refer to work 

related to arts “imaginative and expressive work” (P. 8) and using it to refer to any creative 

thinking to produce something in all aspects of life. 

Creativity is not only about creating original ideas. Concepts such as usefulness, value, and 

appropriateness must be included. Amabile (1996) stated that “creativity is the production of 

novel and useful ideas in any domain” (p. 1). Lytton (1971) distinguished between objective 

and subjective creativity. Objective creativity is about the creation of ideas that are both novel 

and appropriate in their context, while subjective creativity is related only to novelty and 

originality. 

  Creativity can be seen from different angles that may influence its definition including 

creativity as a process, as a product, or as a personality trait as well as in what contexts 

creativity exists. Plucker et al. (2004) defined creativity as “the interaction among aptitude, 

process, and environment by which an individual or group produces a perceptible product that 

is both novel and useful as defined within a social context “(p. 90). In the same vein, Rhodes 

(1961) classified definitions of creativity into four categories called the Four P's model. First, 

person refers to the creative personality. Second, process refers to the procedure working in 
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the psyche of the person to develop the product. Third, product refers to the end product of a 

person’s creativity. Fourth, press refers to environmental conditions that are necessary for 

creative activities. (p. 309)  

 A dimension that must be included when identifying creativity is problem 

solving. NACCCE (1999) conceptualized creativity as the capacity of finding solutions to 

everyday problems. In addition, Torrance (1969) defined the diverse processes associated with 

creativity as thinking abilities that include divergent thinking and problem solving. He 

conceptualized these abilities as four components: Originality, Fluency, Flexibility, and 

elaboration: 

Fluency: Is the ability to generate a large number of ideas or responses.  

Flexibility: Is the ability to think from different perspectives and to generate a variety of ideas 

and responses.  

Originality: It is the ability to produce unusual and novel ideas.  

Elaboration: Is the ability to expand on an idea by providing details (p. 8).  

1.1.2. Concepts of Creativity in the Educational Context  

 In order to explore creativity in education, it is important to identify what type of 

creativity is appropriate to be applied in schools.  Although creativity is often associated with 

the creative arts, it can be demonstrated in any subject at school or in any aspect of life. 

(NACCCE, 1999) argued that creativity may involve different disciplines and that it is not 

only related to art. It used the term "democratic" to refer to creativity that may be applied in 

different areas and disciplines such as school. In the same vein, (Craft, 2005) viewed that 

everyone has the ability to be creative and uses the term “little c creativity" (LCC) to refer to 

creativity of everyday life that serves to endure difficulties and to find solutions to everyday 
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situations in a new and effective way. These two concepts could be seen as appropriate to refer 

to the concepts of creativity in the classroom and the traits related to it that should be 

encouraged in the school context.  

1.1.3. Elements of Creativity in Education  

 Although the extreme importance of creativity in the field of education in all subjects, 

promoting creativity or a creative pedagogy in education is often viewed as a complex process  

because of the different views on creativity and creative qualities or methods of teaching and 

learning (Amabile, 1996) . When trying to define creativity in education, the main question is 

what can be counted as creative teaching and how to measure creative practices in education? 

 (NACCCE, 1999) in their report distinguished between two reciprocal terms in 

applying creativity in teaching which are teaching creatively and teaching for creativity. In the 

same vein, a useful perspective for designing creative pedagogical practices in the classroom 

is a framework of creative pedagogy proposed by Lin (2011). The framework contains three 

interrelated elements which complement one another. The first element is creative teaching, 

the second element is teaching for creativity, and the third element is creative learning. The 

framework approaches creativity based on two premises: Creativity can be taught and 

developed and creative potential can be developed in all individuals (P. 151).  

1.1.3.1. Creative Teaching  

 Teaching creatively is about teachers’ creative practices in designing lessons by “using 

imaginative approaches to make learning more interesting, exciting and effective” (NACCCE, 

1999, p. 102). Creative teaching focuses on teacher practices and use of methods and 

approaches such as imaginative, dynamic, and innovative approaches (Jeffrey & Craft, 2004). 

Strategies of creative teaching may be implemented through playfulness (Kangas, 2010), and 
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collaboration (Mardell et al,. 2008).  

1.1.3.2. Teaching for Creativity  

 Teaching for creativity focuses on forms of teaching that are intended to develop 

young people’s own creative thinking or behavior (NACCCE, 1999). Teaching for creativity is 

about strategies that often seek to be inventive to foster students’ engagement such as 

strategies of learning to learn, or to explore new possibilities, in order to arouse curiosity, 

motivation, and the development of imagination and cognitive thinking (Cropley, 1992).  

1.1.3.3. Creative Learning 

 Creative learning focuses on students’ centeredness through active engagement of the 

learner instead of learning by authority as passive learners. It can be promoted by means such 

as questioning, inquiring, searching, manipulating, experimenting (Torrance, 1963). Horng et 

al.(2005) state some principles for the rising paradigm of creative learning constructivism 

which are offering the opportunity to create, giving choice and building an environment that 

fosters students to use their creative thinking to create novel ideas by the use of a variety of 

strategies and activities. 

It is worth mentioning that teaching creatively, teaching for creativity and creative 

teaching are interrelated. It is inappropriate to merely address one element. Moreover, creative 

learning requires both teaching creativity and teaching for creativity. The framework provides 

effective teaching practices responded by students’ creative and active engagement, as well as 

it facilitates a comprehensive classroom practices in cultivating students' creativity (Lin, 

2011). Besides, teaching creatively and teaching for creativity should not be seen as distinctive 
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but as multiplicative inverse practices that interrelate to build a context for the development of 

creativity (Jeffrey & Craft, 2004). 

1.1.4. Aspects of Creativity in Education 

 Cropley (1997, p.  103)  listed the following nine aspects of creativity in the context of 

the classroom to foster creativity in education: 

1.1.4.1.Independence: Encouraging student-centered learning, offering independence, push 

students to learn on their own, and find out more for themselves. 

1.1.4.2. Integration: Facilitating cooperation and encouraging students to contribute to the 

lesson with their ideas and suggestions. 

1.1.4.3. Motivation: Encouraging divergent thinking through mastering the essential 

knowledge and skills rather than focusing on converting the syllabus. 

1.1.4.4. Judgment: Encouraging students to explore more ideas without giving immediate 

feedback to encourage them to explore more ideas.  

1.1.4.5. Flexibility: Fostering flexible thinking through encouraging students to deviate from 

proposed knowledge and to think in different directions. 

1.1.4.6. Evaluation: Giving students the opportunity for self-evaluation and to discover their 

strong and weak points. 

1.1.4.7. Question: Giving value to students’ questions and suggestions. 

1.1.4.8. Opportunities: Creating a variety of methods and offering different materials to give 

students the opportunities to integrate what they have learned in different situations. 
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1.1.4.9. Frustration: Encouraging students who are frustrated to cope with failure and to find 

possible solutions. 

1.1.5. The Inclusion of Creativity within Education 

Creativity as a human characteristic has been the interest of researchers and 

philosophers since the age of Plato (Cropley, 2004). The early advocates of the concept in the 

field of education are Guilford (1950) and Torrance (1962). They studied creativity 

scientifically and proved that it is a human capacity that can be fostered through education. 

The inclusion of creativity in the educational systems has been mentioned since the 1990s with 

the notion of changing the role of education and the criterion of educational achievement 

(Wilson, 2005). According to Rogers (1970), education was considered to be one of the 

reasons behind the failure in coping with the fast-changing world. One of the reasons why 

education systems have been regarded as barriers to development is that education focuses on 

teaching knowledge (Davies, 2002). Knowledge as the only achievement of education is not 

enough (Scoff-ham, 2003). Parnes (1970) claimed that education was a spoon-feeding process.  

In order to solve those problems, fostering creativity through education was suggested 

as a solution. Creativity in education is considered to be a 21st-century skill. Binklet et al. 

(2012) suggested a list of 21st-century skills implemented in the classroom including 

creativity, critical thinking, and metacognition as ways of thinking that should be taught to 

students. Since the beginning of the 20th century, more than 16 developed countries have 

outlined creative thinking skills as parts of the educational curriculum. Creativity has become 

an essential educational objective (O’Donnell & Micklethwaite, 1999).  

1.1.6. Creativity in   Bloom’s Taxonomy 
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One of the well-known cognitive models in the field of education is the so-called 

Bloom's Taxonomy (1956). It is divided into six levels; each one is associated with some 

action verbs to form the educational objectives. The students’ cognitive domains are classified 

in linear order as follows knowledge, comprehension, application, analysis, synthesis, and 

evaluation. These levels are divided into two parts: three lower-order thinking skills including, 

knowledge, comprehension, and application and three higher-order thinking skills including 

analysis, evaluation, and synthesis.  

 A new version of Bloom's taxonomy was updated by a group of educators led by 

Anderson & Krathwohl. (2001). The revised version of the taxonomy is known as the 21st 

century taxonomy of educational objectives. The main difference between the two is that the 

names of the six cognitive domains were changed from noun to verb.  In the revised version, 

the first three levels or lower-order skills contain: remembering, understanding, and applying. 

While the last three levels or higher-order skills contain: analyzing, evaluating, and creating. 

Besides, the taxonomy is hierarchical; a level can be achieved only if the previous one is 

already achieved. 

Creativity is the highest taxonomic level, which comes after five levels in each one of 

them the student is supposed to achieve a particular learning objective. Anderson & Krathwohl 

(2001) explained each cognitive domain and listed some verbs to form each learning objective. 

After achieving the five cognitive levels the student reaches the highest order thinking level 

which is creating. At this level, the student is supposed to use what he learns to form new 

ideas and to find new solutions. The action verbs listed by Anderson & Krathwohl (2001) to 

form the highest educational objective are: to create, to design, to modify, to solve, to 
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elaborate, to develop, and to invent (p. 85).  To reach these learning objectives the student 

needs to go through the whole previous levels.  

1.1.7.  Factors Influencing Creativity in Teaching  

 Creativity can be welcomed, awarded, and nurtured as it can be discouraged weakened, 

or even killed (Robinson, 2001). Csikszentimihalyi (1999) stated three factors that are 

important for creativity to take place: a creative environment that fosters the creative person, a 

person who brings novelty into a specific domain, and a field of experts who validate the 

creative process and innovation in a learning environment. In the field of education, although 

creativity in many countries around the world is considered as an important learning objective, 

a number of challenges can lead to what Makel (2009, in Rinkevich, 2011) called the 

‘creativity gap’ between the “perceived value of creativity and its absence in schools” (p. 220). 

1.1.7.1. School Environment Conditions  

 In order for creativity to be cultivated in education, the school environment should 

provide appropriate conditions. Ogilvie (1974) stated that creative teaching requires some 

conditions and highlighted that an environment that fosters creativity "provides for both 

freedom of expression and good quality association reservoirs"(p. 129). Therefore, creativity 

can not be cultivated in an environment where choices are restricted or there is no freedom in 

terms of objectives and working materials. 

1.1.7.2. Curriculum and Textbook  

 The curriculum plays an equally important role for creative teaching and to provide 

pedagogical approaches for teachers to nurture creativity in the classroom and to provide 

strategies and materials to enable them to practice their creativity in the classroom. However, 

Tomlinson & Masuhara (2013) pointed out that most of the teachers rely on textbooks, while 
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most of the textbook activities do not set the stage for creative teaching to take place. Strakova 

(2012) stated that teachers do not switch up their daily routines frequently. Moreover, they 

display a kind of repetition of the same method, techniques, and activities and give up 

reflecting on their teaching practices. Csikszentmihalyi (1996) stated that repeating the same 

activities over and over will be boring. Thus, in order to create an enjoyable environment, it is 

crucial to discover new challenges and new opportunities. 

1.1.7.3. Teachers’ Perceptions  

 Teachers’ perceptions about creativity affect their practices in the classroom. 

Moreover, the lack of teacher training in creativity hinders creative teaching because 

perceptions guide real practices (Romo & Alfonso, 2003). Thus, teachers’ perceptions about 

creativity can be considered as an important element to establish better practices to foster 

creativity in the classroom (Fryer, 1996).  

1.1.7.4. Examination Oriented Education  

 Applying creativity in teaching may be influenced by the increased use of standardized 

testing. Moreover, tests always seek to measure students’ and teachers’ success in which the 

success criteria are factual knowledge and memorization (Rinkevich, 2011). According to 

Amabile (1998), knowledge is an important factor for creativity to be developed. However, 

teaching knowledge is not sufficient to create a creative mind. Creativity is about using prior 

knowledge to create something new.  Thus, educators must find ways to include learners in the 

higher -order thinking quality instruction while meeting district testing needs.  
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1.1.8. Characteristics of a Creative Teacher 

The classroom is considered a privileged context where teachers show their creativity 

in order to enhance students' progress and cognitive development. The Teacher can be deemed 

creative when he/she maintains an open attitude towards creative ideas in the classroom and 

cultivates creativity as one educational goal as well as effectively implement the objectives of 

the curriculum (Croopley, 1997). Strakova (2012) confirmed that creative learning requires 

creative teachers and asserted the significance of teacher in realizing the cognitive 

development. In addition, Rinkevich (2011, p. 220) stated that “increasing creativity in 

teaching begins with teacher education”. Therefore, if the teacher tends to apply innovation 

and creative thinking abilities in the classroom, the students will be inspired to behave in a like 

manner. As Cropley (1997) stated “creative teachers are the most likely to foster creative 

students” (p. 496).  

In the same spirit, Richards (2015) highlighted the characteristics of a creative teacher 

and asserted that creativity, which is the ability to respond to new situations through analyzing 

and evaluating, arises through the confluence of two components ability and cognition. In 

addition, he stated that "creativity depends upon a number of different abilities and levels of 

thinking” (p. 5). 

Richards (2015) listed eight characteristics of a creative teacher:  

• Creative teachers are knowledgeable. 

• Creative teaching requires confidence. 

• Creative teachers are committed to helping their learner’s success. 

• Creative teachers are non-conformists. 

• Creative teachers are familiar with a wide range of strategies and techniques. 
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• Creative teachers are risk-takers. 

• Creative teachers seek to achieve learner- centered lesson. 

• Creative teachers are reflective (pp. 4-10).  

Moreover, one of the dimensions of a creative teacher could be related to personality traits. 

"Having a positive self-image as a creative person can be fundamental to developing creative 

performance” (NACCE, p. 103-104). The concept of creative self-efficacy originates from 

Bandura's (1977) definition of self-efficacy that represents the beliefs held by a person about 

his or her ability to deal successfully in any encountered situation. Tierney &Framer (2002) 

defined creative self-efficacy as “the beliefs one has to produce creative outcomes” (p. 1138). 

Teacher self-efficacy is an important construct for creativity and it must be included in 

teachers' education. Besides, Teachers with a low level of self-efficacy are frequently 

described as those who emphasize the use of pre-selected materials and poor control of 

motivating behaviors to get students to study (Pajares, 2002). 

In addition, Sternberg (2007) asserted that highly creative people in any field often 

respond to problems in novel and effective ways. Hall & Thomson (2005) pointed out that 

knowledge, thinking, intellectual abilities, motivation, and personality traits can spark and 

achieve creativity. Therefore, creative teachers tend to open up the space and time to achieve 

these elements. Moreover, Gregory, et al. (2013) highlighted how teachers can be creative to 

deal with time management. They proposed some activities and pedagogical techniques to use 

instructional time to combine between teaching the content knowledge of the subject matter 

and applying creative teaching to facilitate students’ creative thinking. 

1.1.9. The Importance of Creative Teaching 

 Promoting creativity through education plays a significant role. Cropley (2004) stated 

that “Creativity offers classroom approaches that are interesting and thus seems to be a more 
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efficient way of fostering learning and personal growth of the young” (p. 28). Fisher (2005) 

claimed that children who are taught to think creatively show increased levels of motivation 

and self-esteem. The role of creativity in education is not only improving the student’s mental 

capacities but also developing his/ her personality to be ready for facing the outside world. 

Richards (2013) stated that ‘‘Creative teaching is said to increase levels of motivation and 

self-esteem on the part of learners and to prepare them with the flexible skills they need for the 

future’’ (p. 5). 

1.1.9.1. Creativity and Self-confidence 

Creative teaching promotes self-confidence and develops students’ curiosity.Miller 

(2013) claimed that one of the roles of creative teaching is to develop student’s self-

confidence. In addition, Torrance (1962) pointed out that promoting creativity in class 

increases students’ concentration and raises their curiosity to discover new information which 

in turn lead to an increase in their self-confidence. 

1.1.9.2. Creativity and Motivation 

Motivation is a very important factor that improves the learning process (Sternberg, 

2007). According to Fasko (2001), creative teaching helps students to be motivated to learn 

and this improves their educational achievement. Besides, Promoting creativity in education 

gives the student opportunity to learn in a joyful classroom and this raises their interest and 

willingness to learn (Cropley, 2004). 
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1.1.9.3. Creative Teaching and Facing Real-life Problems 

According to Csikszentmihalyi (1996), the real aim of education is not only feeding the 

learners with knowledge but also making them ready to face real-life situations and use their 

knowledge while facing challenging problems and this is the role of creative teaching. Thus 

fostering creativity through education is a way to prepare students to solve real-world 

problems (Dilley et al., 2015). 

1.1.9.4. Creative Teaching and Cognitive Capacities 

Strakova (2012) confirmed the significance of creative teaching in developing 

student’s cognitive processes. He pointed out that students’ cognitive development is 

influenced by the way they are taught. Developing student’s creative thinking skills improves 

their ability to analyze, to evaluate, to synthesize knowledge, and to form cohesive arguments 

(Kong, 2006). 

Conclusion  

As a conclusion for what has been stated above, this section reviewed the major issues 

related to creativity in teaching. It first defined creativity and its assessment. Then, it explored 

the inclusion of creativity within education along with its Concepts, elements, aspects, and 

creativity in Bloom’s taxonomy of educational objectives. After, spotting light on the major 

factors influencing creativity in teaching and the characteristics of a creative teacher, this 

section set forth the importance of creative teaching 
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 Section Two: Teaching Reading  

 Introduction 

Reading is an indispensable and fundamental skill in EFL classes. Collins & Collins 

(2002) considered reading as “an essential skill, perhaps the most important skill, taught in 

schools” (p. 9). Besides, reading is a skill that helps students not only to improve their reading 

abilities but also to increase their language skills and knowledge. A skilled reader can achieve 

greater levels of language proficiency. Nuttall (1996, p. 30) stated that “language 

improvement is a natural by-product of reading”. In addition, Reading is a cognitive process 

that can develop student’s mantel capacities. Krashen (2004) stated that “ in addition to being 

a means of linguistic improvement, reading is conductive to vocabulary acquisition, the 

development of writing styles as well as cognitive abilities”(p. 7). According to Wang (2012), 

reading and creativity in teaching are highly interconnected in the sense creative reading 

instructions develops reading skills, on the other hand, reading develops creative thinking 

skills. As a matter of fact, understanding the importance of creativity in teaching reading plays 

a primary role in designing affective methods to teach reading creatively. 

1.2.1. Definition of Reading 

The reading process was presented as a formula that is called the simple view of 

reading by Gough & Tunmer in (1986).  The simple view of reading suggests that reading has 

two basic components decoding and language comprehension. According to this view, reading 

is the combination of word recognition or decoding and language comprehension. Moreover, 

Ur (2012) emphasized the role of understanding and he mentioned that if a reader reads a word 

and does not understand it, this act couldn’t be considered as reading. Thus, reading is 
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decoding the written language into a mental image or simply reading is understanding what 

the printed passage means. 

In addition, many definitions are given to reading in accordance with the relationship 

between the reader and the text. Page &Burnes (1985) defined reading as an interactive 

process in which the reader uses his or her own knowledge and combines it with text ideas. 

The text also adds to or changes the ideas of the reader. In other words, there is a sense of 

interaction between the idea of the author and the ideas of the reader. In the same vein, 

Silberstein (1994) defined reading as “a complex information processing skill in which the 

reader interacts with text in order to (re)create meaningful discourse” (p. 12). 

Moreover, Anderson (2003) defined reading as an active process in which the reader 

uses his previous knowledge, background, and experiences to cope with the given text. 

Anderson (2003) defined reading as “a fluent process of readers combining information from a 

text and their own background knowledge to build meaning” (p. 68). Thus, reader is an active 

participant and not only a passive receiver to information from the text because the reader uses 

some cognitive abilities and skills to decode the message. Gerllet (1981) stated “Reading is an 

active skill which constantly involves guessing, predicting, checking, and asking oneself 

question” (p, 8). 

1.2.2. Reading Strategies and Reading Skills 

The terms strategy and skill are often used interchangeably when talking about 

techniques the reader uses when he tries to comprehend the text. Yet, the difference between 

the two terms is that strategies are conscious ways the reader uses when he is reading, while 

skills are ways the reader use unconsciously. Hudson (2007) explained the difference between 
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the two by claiming that what may start as a conscious strategy may through repetition 

becomes a skill that is applied without conscious effort. 

According to Grabe (2009), reading strategies are all the ways in which the reader 

attempts to enhance his reading. Besides, Grabe (2009) stated “strategies are cognitive 

processes that are open to conscious reflection but that may be on their way to becoming 

skills” (p. 221). The most common reading strategies are: Activating prior knowledge, 

answering questions and elaborative Interrogations, constructing mental images, Forming 

questions, making associations, monitoring, previewing, summarization, text-structure 

awareness, using graphic organizers, rereading, adjusting speed, concentrating, and selectively 

reading (Grabe, 2009). However, a skill is an acquired ability to perform well. Hudson (2007) 

defined skills as automatized strategies. The most common reading skills are skimming and 

scanning (Grellet, 1981) 

1.2.3.1 Reading Comprehension 

Comprehension is the first goal which the readers have to achieve from reading the 

text. Reading comprehension means understanding the meaning of the written text and 

perceiving the message of the writer. Snow (2002) defined reading comprehension as “the 

process of simultaneously extracting and constructing meaning through interaction and 

involvement with written language” (p. 11). A simple definition of reading comprehension is 

that it is an active process in which the reader constructs the meaning. 
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1.2.3.2. Reading comprehension Levels 

According to Smith (1969, pp. 5- 10) there are four main levels of comprehension: 

literal, interpretive, critical, and creative. He explained what the reader achieves in each level 

as follows: 

1.2.3.2.1. Literal Comprehension: The first achievement of the reader is literal 

comprehension in which he or she has to decode the text and get the general message.At this 

level questions are about facts stated in the text and the reader has to understand word 

meaning and to recall ideas directly stated in the text. 

1.2.3.2.2. Interpretive Comprehension: In this level, the reader can understand what is meant 

by specific statements from the text. He constructs what the writer intended to say in particular 

points. Moreover, this level requires the readers to infer information such as: to make 

comparison, to distinguish cause effect relationship, and to draw conclusions.  

1.2.3.2.3. Critical Level: The level of criticality in comprehension means that the reader can 

evaluate the text and can make a judgment about the content. The readers require to critically 

analyze, evaluate, and to justify their opinions.   

1.2.3.2.4. Creative level: The highest level of reading comprehension requires readers’ to 

rethink text ideas. It occurs when the reader is able to formulate the ideas of the text by his 

own thinking to create new ones. 

1.2.3.3. Blooms’ Taxonomy and Reading Comprehension Levels 

In relation to Bloom’s taxonomy of cognitive development (1956), each level of 

comprehension is parallel to one of the levels in the taxonomy (Sari, 2015(. First, the literal 

comprehension level is considered to be the first level in the taxonomy which is knowledge. In 
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this stage the reader is able to remember and understand the ideas of the text. Second, the 

interpretive level of comprehension, the reader is able to understand ideas that he remembers 

from the text in order to answer questions and analyze particular segments of the text content. 

In the taxonomy these processes are called comprehension and application. Third, the critical 

level of comprehension is about evaluation or when the learner makes a stand or a position 

that could be for or against the writer’s point of view. In the taxonomy this level is called 

evaluation. The last level, the creative level of reading comprehension, is the highest level 

which is called in Bloom’s taxonomy synthesis, the reader is able to produce and create new 

and meaningful ideas in relation to what he or she has learned from the text. 

1.2.3.4. Reading Comprehension Assessment 

For the sake of checking learners’ understanding of a text, different types of questions 

should be introduced in the assessment. In fact, each type of activity attempts to assess a 

particular level of comprehension. Well-designed comprehension tasks should provide the 

teacher with a clear understanding of the process the learners use in order to deal with the text, 

as well as the process that allows him to construct different linguistic items such as vocabulary 

and grammar. In this sense, Grabe (2009) stated: “reading assessments are meant to provide 

feedback on the skills, processes and knowledge resources that present reading abilities” 

(p.253). There are various types of reading comprehension tasks that can be used in assessing 

learners’ comprehension and understanding of the text. Sally & Katie (2008) stated some types 

of questions including Yes-No questions, true or false questions, matching, WH questions, and 

open-ended questions, and multiple-choice questions. 
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1.2.4. Teaching Reading within The framework of CBA  

 To improve and update the teaching of the English language in Algeria, the Algerian 

educational experts have adopted many approaches and methods since the independence. 

Among these methods, the grammar-translation method, the direct method, the communicative 

approach, and the current one is the competency-based approach. This approach which 

originated in the USA in the late1996s suggests integrating knowledge, skills, and attitudes in 

solving real life problems (Sperry, 2011). It has been introduced to the Algerian English 

language syllabuses since 2005. CBA has been adopted in teaching English as a foreign 

language in order to prepare the learners to be competent in their real life tasks. However, 

CBA does not provide direct instructions to teach language skills. It includes teaching 

language skills while teaching competencies through making a link between classroom 

activities and the real application in the outside world. Yet, how will these competencies be 

attained in a specific skill of language such as reading and how a teacher who is an important 

partner in the educational system implements this approach in teaching reading has not been 

sufficiently discussed. 

1.2.4.1. The Major characteristics of CBA  

1.2.4.1.1. Problem Solving Approach 

CBA has been adopted in teaching English as a foreign language for the aim of 

preparing the learners to be competent in their real life tasks. It focuses on outcomes of 

learning since it addresses what the learners are expected to do. Richards & Rodgers (2001) 

stated “what learners are expected to do with language”(p. 114). One way to prepare the 
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learners for the real life situations is to put the learner in problematic situations and by trying 

to solve them he/she is learning with an effective way (Riche et al., 2005). 

1.2.4.1.2. Cognitive Approach 

The CBA is defined as a cognitive constructive approach in the sense that it requires 

high levels of critical thinking and reflection (O’sullivan & Burce, 2014). It is designed to spur 

learners to use their cognitive abilities and creative thinking to implement the previously 

acquired knowledge to create new outcomes. Moreover, it is indebted to Bloom’s taxonomy 

(1956) in the sense that it considers and categorizes all the educational objectives as cognitive 

and affective and it at first develops lower order objectives then higher ones. 

1.2.4.1.3. Promotes Autonomous Learning 

 The CBA promotes knowledge transmission by introducing new learning strategies 

that facilitate autonomous learning. Autonomy includes learners’ engagement in planning, 

implementing, monitoring, and assessing their learning. Roegiers (2006) asserted that 

education should focus on values such as autonomy and learning to learn. The teacher is 

recommended to facilitate autonomous learning by encouraging learners to take part in their 

own learning and by avoiding the traditional ways of instructing, monitoring, testing, and 

evaluating. 

1.2.4.1.4. CBA Promotes Teachers’ Creativity 

 CBA is an approach rather than a method that sets an overall plan that should be taken 

to teach (Richards & Rodgers, 2001). Thus, CBA demands teachers’ creativity in the 

classroom. Teachers need to act as agents of change in the sense that they modify and update 

teaching competencies, techniques, and instructional materials in a way that responds to 

learners’ needs and the principles of the approach.  Indeed, they need to have certain creative 
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personality traits such as; self-esteem, and self-confidence, open-mindedness, problem solvers, 

risk-takers, and motivators. 

1.2.4.1.5. Social Constructivist Approach 

 CBA approach is based on a “functional and interactional perspective on the nature of 

language” (Richards & Rodgers, 2001, p. 143). It occurs through social interaction to enable 

learners to function properly in society and to fulfill the demands of the world.  

1.2.5. Teaching Reading Creatively  

Mayer (1989) viewed that creative teaching requires teachers to explore creative 

strategies that help students to learn effectively as well as to improve their creative thinking 

abilities. Providing creative ways in teaching reading could be achieved by restructuring 

reading lessons with creative strategies and techniques before, during, and after reading 

activities that in turn lead the student to interact actively with reading materials and to 

generate new ideas and connections between their own knowledge and experience and the new 

acquired one.  

1.2.5.1. Providing New Instructional Materials, Strategies, and Technological  Tools  

 Providing new instructional materials and creative ways in teaching reading plays a 

principal role in reducing the obstacles faced by both teachers and learners (Toroujeni,2020). 

Halmer’s (2017) asserted that teaching reading in the 21st century requires using new tools 

such as technology and new ways such as collaborative work. In addition, according to 

Barnhardt (1963), teaching reading effectively requires using a variety of methods such as 

dramatization, poems, and stories. Additionally, Laborada & Royo (2009) pointed out that 

technological tools are effective way to stimulate creativity and teachers should adopt them in 

their teaching. Besides, Nomass (2013) claimed that the use of computer reading-based 
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program’ in teaching reading motivates the student to read. She mentions "Computers can 

raise the interest of reading for learners by the use of simple and easy to understand  

text" (p. 113).  

1.2.5.2. Encouraging Creative Reading  

 There are different levels involved in the process of reading. The first level is word 

recognition. The second level is skimming. The third level is reading to get literal meanings. 

The last level is creative reading (Russell, 1961). Creative reading is the last and the most 

important level of reading. It is characterized by using analytical thinking process to make 

inferences, to imply, to make reactions and judgments, and to produce new ideas (Adams, 

1968). It is worth mentioning that one important dimension in creative reading is divergent 

creative reading. In divergent creative reading, the reader creates new and original ideas 

through combining his or her ideas with the views and ideas of the author (Smith, 1965). 

1.2.5.3. Providing Creative Texts  

 Probably, the greatest factor influencing creativity in teaching reading is selecting 

teaching material. Sturgell (2008) pointed out that one source for creativity to flourish is 

reading texts. Maley (1997) emphasized the use of literary and nonliterary texts to stimulate 

creative thinking and making creative connections. In the same vein, Eco (1979) distinguished 

two types of texts:  closed texts and open texts. A closed text offers one single and direct 

answer. Open text, on the other hand, includes many different interpretations which, in turn, 

stimulate ideas and develop creative thinking. 

1.2.5.4. Brainstorming  

 Brainstorming is regarded as an effective tool in creative problem solving (Fernald & 

Nickolenko, 1993). Osborn (1953) defined this technique as a mental tool to generate ideas. 
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This technique is regarded as an effective tool of using the brain to stimulate creative thinking 

and problem solving (Fernald & Nickolenko, 1993). In terms of language learning, Mongeau 

& Morr's (1999) defined it as "method of ideation" (p. 14). One of the main benefits of 

brainstorming in reading is the activation of readers' prior knowledge. Feather (2004) 

expressesed that "brainstorming provides plenty of materials for making prediction”(p. 82). 

1.2.5.5. Metacognitive Strategies 

Hargrove (2013) pointed out that metacognitive knowledge promotes creative problem 

solving. According to Flavell (1979), metacognition can be defined as the ability to think 

about cognitive processes. In terms of foreign language teaching, they are regarded as higher-

order executive skills that involve thinking about the learning process, planning selecting, 

evaluating, and manipulating cognitive strategies. (Chamot & Kupper, 1989). Using 

metacognitive strategies in teaching reading helps students to make the use of their attention to 

increase reading comprehension through connecting previously gained knowledge with new 

information and code them in their memories (Paris & Jacobs, 1984). 

1.2.5.6. Creative Thinking Reading Activities  

 Creativity can be fostered through reading activities (Mcvey, 2008). Treffingers (2003) 

asserted that creative problem solving should be applied in education because of its value to 

enhance creativity. According to Haggard (1980), Creative Thinking Reading Activities 

(CTRA) are cooperative learning activities designed to develop students’ creative problem-

solving abilities and generating of creative ideas from a given text. 
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1.2.6. The Role of Reading in Enhancing Creativity 

Piaget (2002) and Vygotsky (1986) pointed out that thinking skills and language 

development are highly interconnected. Moreover, creativity is the property of all languages 

because it makes the speaker able to reform linguistic competence into real and meaningful 

performance in particular contexts (Swann & Maybin, 2007). Regarding reading skills, 

Sturgell (2008) asserted that creativity as a human characteristic exists in all humans; 

however, it should be fostered through some practices such as reading. The interrelation 

between reading and creativity can be summarized in two main points. First, both of them are 

complex processes that need higher order thinking skills to be done (Sturgell, 2008). Second, 

reading is an effective way to foster creative thinking skills.  Berg & Rental (1967) stated 

“reading is the best possible stimulus for sparking creativity.”(p.224).  

 First, Torrance (1962) proved the fact that creativity can be enhanced by cognitive 

functions. On the other hand, reading also needs cognition and concentration to be done 

(Nation, 1997). Besides, reading and creativity share the same cognitive characteristics 

because both of them involve particular common characteristics like higher-order thinking 

skills such as analyzing and synthesis (Sturgell, 2008). Moreover, the interconnection between 

reading and creativity can be seen in the sense that they both encourage generating ideas and 

connecting them to other situations, stimulating curiosity and imagination of the learners, and 

fostering thinking freely (Mcvey, 2008).  

 Second, NACCCE (1999) argued that "children are not taught creativity by direct 

instruction " (p. 102). On the other hand, Amabile (1998) pointed out that an essential element 

that prepares a creative mind is knowledge. According to Smith et al. (2000), in order to create 

something creative in any field, it is important to have sources of knowledge which may 
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involve techniques and information related to this field. Reading teaching materials play a 

vital role in providing readers with knowledge. Alfassi (2004) emphasized the point that 

learners first learn to read and then move to read to learn and texts become a major source of 

information and knowledge. Moreover, Mcvey (2008) mentioned that reading provides 

“endless creative possibilities” (p. 294). Additionally, Read (2012)  stated  that "Creativity 

doesnot  happen in a vacuum There is always something that stimulates and underpins the 

generation of children’s original thinking, such as an idea, picture, text, story, object, question 

or problem, or some combination of these"( p. 29). 

Conclusion 

The second section was devoted to shed light upon teaching reading in EFL classes and 

the different creative practices of teaching reading. Initially, it reviewed the definition of 

reading, its types, models, strategies, and skills. Then it highlighted levels and assessment of 

reading comprehension and then it discussed the relationship between these levels and 

Bloom’s taxonomy of educational objectives. Besides, it tackled the factors influencing 

teaching reading in EFL classes. Then, it shed light on teaching reading within the framework 

of CBA. Finally, the section was devoted to tackle how teaching can be taught creatively and 

it clarified the role of reading in enhancing creativity. 
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Chapter Two: Field Work  

Section One: Research Methodology 

2.1.1 Data Collection and Procedures 

The present study follows a descriptive method, it makes no predictions but simply 

reports what has been found (Cohen et al., 2007). This study will be used to identify, analyze, 

and describe secondary school teachers’ perceptions about creativity in teaching reading. 

Thus, the data collected have been analyzed both quantitatively and qualitatively for further 

understanding of the research problem and to ensure the validity of the findings. To cover 

teachers’ perceptions related to creativity in teaching reading, the questionnaire is commonly 

deemed the appropriate data instrument used to fulfill such an aim. Hocevar (1981) suggested 

that “A useful way to measure creativity is to simply ask the subject” (p. 459). The Classroom 

observation, on the other hand, allows extracting natural data directly from classrooms where 

the performance of teachers is described, as it is, not in terms of opinions and attitudes which 

may be biased. The two tools together allow comparison as well as the formation of a clear 

idea about the topic under research. 

2.1.2. Description of the Research Tools 

2.1.2.1 Description of the Classroom Observation  

 To render the current  study  more efficient,  the classroom  observation was 

conducted  to  explicitly unveil the participants’ practices inside the classroom  through  

approaching  the different  facts and dimensions  of   creativity in teaching reading  and the 

interactions among them. The ultimate aim behind the classroom observation was to compare 

attitudes and perceptions towards creativity expressed by teachers in the questionnaire with 
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classroom practices regarding the implementation of creativity in teaching reading. A checklist 

of three categories that  operate functionally in unity was designed based on  Rhodes’ (1961) 

categorization of creativity model which is  known as the four P’s of creativity ( person, 

process, product,  and press).   

The first category consists of three items that represent the Person dimension was 

explored through teachers’ observable personality characteristics that promote creativity in 

teaching. The second category consists of seven items that represent the product dimension 

was explored through the different aspects of creative teaching practices mentioned in the 

literature.  The third category consists of three items that represent the Press dimension was 

explored by looking at the influences exerted by the school environment that may affect 

teachers’ perceptions and practices. It is worthy to mention that the process dimension was not 

included in the observation because it represents the cognitive stages involved in the creation 

of ideas which can not be observable. 

The classroom observation was carried out over six sessions with third year classes 

both scientific and literary streams including ‘read and consider’ and ‘reading and writing’ 

with six teachers. It took place with third year secondary school teachers’ in Elmilia, Jijel 

during the month of April. Time devoted for each session is 45 minutes. 

2.1.2.2. Description of the Questionnaire  

The questionnaire is a combination of twelve (12) questions that are divided into 

closed- ended questions and open-ended questions. Most of the closed- ended questions are in 

the form of Likert scale, and others take the form of Multiple-Choice Questions (MCQ). As 

for open-ended questions, they simply give the participants the opportunity to justify the 
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answers they opted for in closed ended questions and to mention other comments to contribute 

their own personal accounts and examples. The questionnaire consists of four sections. 

The first section of the questionnaire explores teachers’ understanding and knowledge 

about creativity in EFL classes. Teachers were bound to answering five questions in the form 

of Likert scale and multiple choice questions and their justification when required. Teachers’ 

knowledge and understanding of creativity were investigated through a series of questions 

which aimed at framing how the respondents conceptualize creativity.  

 The second section investigates teachers’ opinions about the characteristics of creative 

teacher including knowledge and intellectual abilities, motivation, and personality traits.        

As far as the third section is concerned, it digs deeper into creativity in teaching 

reading as it aims at finding out teachers’ attitudes and own practices regarding creativity in 

teaching reading.          

Akin to section four, it aims at identifying teachers' opinions about factors 

influencing creativity in teaching reading.  

2.1.3.  Administration of the Questionnaire  

 The questionnaire was administered to forty (40) EFL secondary school teachers. 

The participants under scrutiny were selected from different secondary schools in Jijel in order 

to increase the power of randomization of the overall research. 

Section Two: Data Analysis and Results  

2.2.1.   Analysis of the Classroom Observation  
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The classroom observation conducted over six sessions with secondary school 

teachers’ of third year classes investigates teachers’ creativity in teaching reading inside the 

classroom through approaching three dimensions of assessing creativity. These dimensions 

include: person, product and press. The aim behind the classroom observation is to explore the 

characteristics of creative teacher, the creative teaching practices when teaching reading, and 

the factors influencing creativity in teaching.  

Person: Teachers Characteristics  

The first   category of the checklist of the classroom observation contains three items. 

It was established to get information about teachers’ personal characteristics that foster 

creativity in the classroom. The classroom observation indicated the following: 

Item One 

Half of the teachers who took part in the observation were trying to motivate and 

encourage pupils. Besides, they were tolerant towards   pupils’ mistakes and they encouraged 

them to express their opinion and supported their ideas and different opinions in the 

classroom. However, the other half of the teachers lacked energy and enthusiasm to creative 

teaching and they were focusing on pointing out the negative behaviors of pupils, rather than 

the positive ones. 

Item Two: 

The majority of the teachers are judged as inflexible because of their failure to face the 

obstacles and limitations encountered in the classroom. These teachers could not minimize 

frustration when a lesson did not go according to their plans. For example, one teacher lost 

more than half of the time waiting for the administration to print the handouts. Moreover, two 
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other teachers were not able to deal with time allocation and could not finish the lesson. 

Besides, another challenge faced by one teacher is a silent class composed of only students 

who have repeated the year. This teacher could not come up with effective solutions to 

motivate and to encourage pupils to participate. Moreover, she could not implement creative 

teaching techniques to create a supportive atmosphere. She has just written the lesson in the 

board without trying to encourage them to participate. 

Item Three: 

Although risk-taking is one teaching characteristic that is widely considered as creative 

behavior, teachers were observed as risk-averse because they followed the prescribed syllabus’ 

objectives. They focused on the formal teaching method rather than teaching them using a 

variety of creative and original methods to foster imagination and to inspire pupils to look for 

divergent possibilities and to work independently to achieve learning goals. 

Process: Creative Teaching Practices  

The second category of the check list of the classroom observation which contains 8 

items was established   to get information about teacher’ creative practices in teaching reading. 

The classroom observation indicated the following: 

Item 1, 2, 3, 4, 5, 6, 7 and 8  

The researchers have noticed that the framework (pre-reading, while reading, and post-

reading) was not followed by all the teachers because of the lack of time. Concerning pre-

reading, only two teachers started the lesson with a warm-up, one of them by asking different 

questions to activate prior knowledge and another by presenting some pictures to introduce the 

topic. The other teachers directly started the lesson. Moreover, the brainstorming technique 
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was not used in all the classes that have been observed.  

  While reading, Skimming, and scanning were the only strategies used by all the 

teachers. Besides, the assessment of reading comprehension focused on simple fact-based 

questions in order to prepare students for standardized pedagogical objectives or assessment 

procedures which are included in the baccalaureate exam. Among the activities used to test 

students reading comprehension are: “True-False questions”, “multiple-choice questions”, 

“discrete-point tests”, “close-ended questions” and “restricted response items” which focus on   

language structure and lexis and require pupils to construct short answers such as filling the 

gap. These activities are similar to the ones in the English paper of the baccalaureate exam. On 

the other hand, there were no activities or questions that encourage creative thinking and lead 

students to think in more than one direction, to connect different ideas, to evaluate or criticize 

text ideas, to express their critical views, or to use text knowledge divergently with diverse 

perspectives which are the basic requisites of engaging students in divergent thinking through 

reading. That might suggest that the baccalaureate exam lacks these types of questions. 

It is worth mentioning that only one teacher could reach post reading phase while the others 

skipped it and one teacher asked pupils to do it at home.  

 Besides, the majority of the teachers who have been observed do not combine different 

resources in their teaching including various modes of ICT. However, textbooks and handouts 

were the predominant source. Only one teacher has adopted a new text instead of the original 

one, while two others have modified the original text and the left teachers used the original 

text of the textbook.  

Additionally, all the teachers that have been observed did not give students the 

freedom to choose how they will attain the goals set for them and did not engage them in 
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selecting, monitoring, or assessing their learning and they used traditional teaching methods 

which are  teacher-centered and emphasized rote learning.  

 Finally, No effort was made by the majority of the teachers to organize classroom 

work in such a manner that students have the opportunity to work in groups and students 

seating was organized in traditional way where students were in straight lines facing the 

blackboard. 

Press: Factors Influencing Creative Teaching  

The third category of the checklist contains three items. It was established to get 

information about the school environment challenges faced by teachers. The classroom 

observation indicated the following:  

Item 01  

 It was noticed that teachers were struggling to actively drawn students into the learning 

process and to increase their desire to learn and to participate. Moreover, the researchers have 

noticed a lack of students’ interest during reading session. Besides, there was a lot of absences 

in these classes because of the strike took place in April.  

Item 02  

 Time constraints placed a big challenge and pressure on almost all teachers because 45 

minutes was remarked as insufficient for all of the teachers and they were skipping some 

activities to be able to finish the lesson.   

Item 03  

 During the six sessions, the classroom environment indicated a lack of resources in 

schools including financial and technological support. Besides, the researchers have observed 

cases of teachers ending up paying to print the handouts. 
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2.2.1.Data Analysis of the questionnaire  

Section One: Teachers Opinions and Knowledge about Creativity  

Q1: According to you, which of the following statements best describe your view about 

creativity? 

Table 1 

Teachers’ Opinions about Creative Thinking Skills  

Options N % 

      A   21 52.5% 

      B 12 30% 

      C  12 30% 

      D 8 20% 

E 14 35% 

       F 15 37.5% 

G 5 12.5% 

       H 12 30% 

         I 11 27.5% 

         J 13 32.5% 

Teachers were given ten different detentions that represent creative thinking classified 

under three main categories (product A, B, C, process D, E, F, G, and personal characteristic 

H, I, J) and they were required to distinguish those related to creative thinking according to 

their opinion. Regardless of what the teachers opted for; teachers were granted the opportunity 

to give other definitions if they have any.   It should be stated, however, that no one gave his/ 
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her own definition. As it is displayed in table 01, the highest score was recorded with the skill 

A “creating new and original ideas” represented by a percentage of 52.5% .The lowest scores 

were recorded with skill D "the ability to modify things" with a percentage of 20% and skill G 

"The ability to make connection between old and new knowledge” with a percentage of 12.5 

%. It is displayed, however, that the following skills:  B” to produce useful problem 

solutions”, C “to produce various ideas or solutions to the same problem”, E “to use 

imagination and thinking out of the box”,  f “to associate   seemingly unrelated ideas”,  H 

“curiosity to explore new ideas”,  I “to exploit new challenges and risk taking” , and J “ 

flexibility to deal with everyday  difficulties”  were chosen  by a number of teacher presented 

with a percentage  between 27.5% and 37.5%. 

Q2. Do you think that creativity can be taught and assessed? 

Table 2 

Teachers’ Opinions about Teaching and Assessing Creativity  

Options  N % 

A. Yes 32 80% 

B. No  8 20% 

  Total  40 100% 

The aim behind this question is to examine teachers’ opinions about teaching and 

assessing creativity. The table indicates that 80 % of the informants considered creativity as   a 

skill that can be taught and assessed. 20% of the informants, however, enunciated that 

creativity is a skill that can not be taught and assessed. 

Q3: Do you think that Creativity should be applied and given more importance in EFL 

classes? 
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Table 3 

 Teachers’ Opinions about the Importance of Creativity in EFL Classes 

Options  N % 

A. Yes 34 85% 

B. No 6 15% 

Total 40 100% 

This question was addressed to know teachers’ attitudes towards the importance of 

creativity in EFL classes. The results show that the majority of teachers 85% admitted that 

creativity should be given more importance in EFL classes whereas only 15% ticked the “no” 

box as a response to the question at hand. 

Please, justify your answer? 

It should be mentioned on the outset that teachers’ justification serves as an intangible 

lens that looks deeper into their attitudes.  Hence, only 14 of the informants furnished a 

justification to their opinion. They justified their answers as follows:  

 “Creativity should be developed in EFL classes to increase student’s motivation to 

learn”. 71.4%. 

 “Foreign languages learners should develop both language skills and cognitive skills”. 

21.42% 

 “Creativity is a property by whish people   use language to express their own ideas” 

7.14% 

As for the informants who chose “No” as a response, they went further on justifying 

their claim by stating:  
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 “Pupilscannot develop their speaking, writing, listening and reading skills by creative 

thinking”. 50% 

 “Creativity cannot be applied in foreign languages, it only related to some subjects 

such as art ”. 16.66% 

 “Creativity is a skill of only gifted people”.  33.33% 

Q4. How aware are you about the competencies, techniques instructional materials to develop 

creative thinking in EFL classes?  

Table 4  

 Teachers’ Awareness of Competencies, Techniques, and Instructional Material to Develop 

Creative Thinking. 

Options  N % 

A. Fully aware  05 12.5 % 

B. Somewhat aware  25 62.5% 

C. Not aware  10 25 % 

Total 40 100% 

This question centers on the teachers’ opinions regarding their awareness of the 

competencies, techniques, and instructional materials to develop creative thinking in EFL 

classes. On the basis of the results above, 62.5 % answered that they are somewhat aware. 

Additionally, 25% of the teachers stated that they are not aware. 12.5% of the respondents 

admitted that they are fully aware. 

Q 05: To what extent do you agree with the following statements?  

Table 5 

Teachers Understanding and Perspectives on Creativity in Teaching  
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Options Strongly 

agree 

Agree Neither agree 

nor disagree 

Disagree Strongly 

disagree 

A  22.5%   27.5%   12.5%   32.5%  5% 

B   37.5 %    42.5%   5%   12.5%   2.5% 

C   40%   35%  00%  20%     05% 

The present question was designed to investigate teachers’ understanding and 

perspectives on creative teaching practices whether they perceive it as "teaching for creativity" 

(statement A) or a"creative teaching and learning( ”statement B and C). The findings show 

that 50 % either agreed or strongly agreed with statement A "Creativity in teaching is about 

developing pupils’ imagination and creative thinking." 37.5% either disagreed or strongly 

disagreed with the same statement and 12.5 % neither agreed nor disagreed. The highest 

portion of the teachers 80% either agreed or strongly agreed with statement B “Creativity in 

teaching is about providing new instructional materials”. 15% either disagreed or strongly 

disagreed with the same statement and 5% neither agreed nor disagreed. The majority of the 

teachers 75% either agreed or strongly agreed with statement C “Creativity in teaching is 

about strategies that foster pupils’ engagement and motivation to learn “. Only 25% either 

disagreed or strongly disagreed with the same statement. It should be stated, however, that no 

one opted for the remaining option (neither agree nor disagree). 

Section Two: Characteristics of a Creative Teacher    

Q6: To what extent do you agree with the following statements?  

Table 6 

Teacher’s Opinions about the Characteristics of a Creative Teacher  
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Statements: a 

creative teacher: 

Agree Strongly 

agree 

Neither 

agree nor 

disagree 

disagree Strongly 

Disagree 

A 47,5% 35% 7.5% 5% 5% 

B 50% 32,5% 2,5% 15% 0% 

C 52,5% 42.5 % 5% 0% 0% 

D 37.5% 30% 10% 15% 7.5% 

 E 45% 30% 10% 5% 10% 

F 65 % 27.5% 2,5% 5% 0% 

G 50% 42,5% 0% 5% 2,5% 

H 47,5% 30% 12,5% 5% 5% 

I 25% 5% 10% 45% 15% 

J 40 % 42.5% 0% 12.5% 5% 

K 47,5% 42,5% 5% 5% 0% 

 

According to the data presented in the table the majority of the teachers represented 

with a parentage  between 95% and 7 5%  either agreed  or strongly agreed with statements,  

(A,B,C,D ,E,F,G,H,J ,K ) that creative teacher : “is responsible for helping students to develop 

creative thinking”, “designs his own strategies methods and teaching  materials”, “rewards  

pupils’ originality and creativity”, “is able to provide a stress free classroom environment”, “ 

easily manages the time devoted to instruction to teach both the content knowledge and to 

develop pupils’ creative thinking”, “creates a stimulating environment and motivate pupils  to 

learn”,  “encourages autonomous learning and avoid monitoring and imposing rules”, “has in-

depth knowledge of subject content”, “ has a positive self-image as creative person” , and 
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“requires confidence” . However, a big number of teachers representing a percentage of 60% 

either disagreed or strongly disagreed with statement “I” that a creative teacher is a risk-taker. 

Section Three: Creativity in Teaching Reading  

Q7: throughout your teaching experience, how would you estimate your students overall 

reading skills level? 

Table 7 

Teachers’ Perspectives on their Students’ Reading Skills Level   

Options N % 

A. Very good 0 0% 

B.Good 4 10% 

C.Average 22 55% 

D.Week 14 35% 

Total 40 100% 

The present question revolves around teachers’ estimation of their students’ reading 

skills level throughout their teaching journey. According to the data gathered, it is noted that 

more than half of the teachers 55% considered their pupils ’ reading skills  as average, 

whereas only fourteen teachers with a percentage of 35% deemed it weak. 10% of teachers 

believed that their students’ reading skills are good. However, it comes with no surprise that 

no teacher ticked the box of “very good”. 

Q8: According to you, which language skill offers the most opportunities for creative 

thinking?  

Table 8  
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Teacher’s Perspectives on the Development of Creative Thinking in Language Skills 

Options  N % 

A.Speaking 11 27.5% 

 B.Writing 13 32.5% 

C.Reading 7 17.5% 

D.Listening 9 22.5% 

Total 40 100% 

This question was addressed to know teachers’ opinions about the development of 

creative thinking in language skills and whether they perceive reading as a language skill that 

can foster creative thinking. The results show that 32.5% considered writing as the language 

skill that offers the most opportunities for creative thinking development. 27.5% chose 

speaking. 22% of the participants stated that listening offers the most opportunities for creative 

thinking development. Only seven teachers with a percentage of 17.5%deemed reading as a 

language skill that can stimulate creative thinking. 

Q9: Do you think teaching reading in secondary school requires a high level of teachers’ 

creativity? Please, justify your answer? 

Table 9:  

Teacher’s Opinions about the Need of Creativity in Teaching Reading  

Options  N % 

       A. Yes 31 77.5% 

       B.  No 9 22.5% 
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          Total 40 100% 

This question was addressed to know teachers’ opinions about the need of creativity in 

teaching reading in secondary school. The table of results shows thatthe vast majority of the 

teachers considered creativity when teaching reading as required with a percentage of 77.5%. 

Only 22.5% of the teachers stated that creativity is not required while teaching reading in 

secondary school. 

  Please, justify your answer? 

 When asked to justify their answers, (24) out of (31) who opted for “Yes”, and (3) out 

of (9) who opted for “No” took the trouble to explain their opinion. 

Justification of teachers who stated that teaching reading in secondary school requires 

creativity   lies in the following statements: 

 “pupils have negative attitudes towards reading and they often   feel disinterested and 

board in reading sessions. Consequently, the teacher should find innovative strategies 

to motivate them.” 41.66% 

 “teachers  should be creative because reading texts in “new prospects ” are too long, 

old  and complex for student to understand”  58.33% 

The teachers who believed that teaching reading does not require creativity justified their 

answer as follows: 

 “Large classes and time constraints does not leave any time to use creative strategies” 

66.66% 

 “Creative teaching requires different sources of technology which are unavailable in 

our schools.” 33.33% 
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Q10: Fostering student’s creative thinking in reading is one of your goals?  

Table 10 

Teacher’s Opinion about Creative Thinking in Reading as a Learning Goal 

Options Participants % 

A. Yes 29 72.5% 

B. No 

Total  

11 

40 

27.5% 

100% 

This question aimed for getting clear insights about teachers’ views on developing 

students’ creative thinking in reading. That is the focus was directed on whether teachers view 

creative thinking as an important goal when teaching reading. The response shows that most 

of the teachers with a percentage of 72,5% stated that fostering creative thinking when 

teaching reading  is one of their  teaching goal. While 27.5 % of the teachers claimed that 

developing creative thinking skills when teaching reading is not one of their goals. 

Q11: How frequently do you use the following teaching practices when you teach reading?  

Table 11 

The Frequency of Teachers’ Creative Teaching Practices in Reading  

Statements  Always Often Sometimes Rarely Never 

A 00% 5% 52.5% 22.5% 20.% 

B 00% 7.5 % 55% 20.% 17.5% 

C  62.5 25% 12.5% 00% 00% 

D 60% 12.5% 22.5% 5% 00% 

E  15% 65% 12,5% 7.5% 00% 

F 5% 25% 55% 12.5% 2.5% 

G 67.5% 17,5% 22.5% 25% 5% 
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The results obtained demonstrated  that the majority of teachers represented with a 

percentage between 60% and 85% admitted that they always:C “ use different techniques and 

instructional materials to develop creative thinking”, D “associate reading topics to the pupils’ 

real life experiences, G “ encourage pupils to learn by themselves” ,  H “focus on encouraging 

pupils to explore further ideas rather than immediately giving feedback on their wrong 

answers”, L “encourage pupils to a freely ask questions and express their ideas and O ” 

encourage pupils to cope with frustration and to learn from their mistakes”.  Additionally, 

between  65%  and 72% stated  that they often: E “modify and adapt  texts in a way that 

responds to learners’ needs, interest and levels”, I “ encourage pupils to use texts’ knowledge 

to think in different directions and create new ideas”, J “encourage pupils to evaluate and 

interpret text ideas” and “ encourage pupils self-evaluation”.  Between 52.5 % and 55% of the 

teachers stated that they often M “involve pupils in a brainstorming process before starting 

reading” and N “use ungraded assignments to allow my pupils to freely express their ideas”. 

Moreover, between 52% and 55% of the teachers stated that they sometimes: A“ incorporate 

creative reading using activities with multiple possible answers to promote pupils’ divergent 

thinking”, B “use creative texts that require the use of discovery and problem-solving 

approaches”  and “encourage pupils to contribute to the lesson objectives.” Whereas, between 

H 85% 15% 00% 00% 00% 

I 7.5% 72.5% 10% 10% 00% 

J 10% 70% 12.5% 7.5% 00% 

K 22.5% 67.5% 10% 00% 00% 

L 75% 25.% 00% 00% 00% 

M 5% 55% 20% 20% 00% 

N 17.5% 52.5% 30% 00% 00% 

O 80% 20% 00% 00% 00% 



 
 

51 
 

00% and 22.5% of the teachers opted “rarely” and “never” to express the frequency of 

incorporating the creative teaching practices mentioned in the table. 

Section four: factors influencing creativity in teaching reading. 

Q12: To what extent do you agree with the following statement?  

Table 12 

 

 Teacher’s Opinions about the Factors that Influence Creative Teaching  

 

Under the banner of this question, participants were asked about their opinions about 

the obstacles that hinder creativity in teaching reading. The results obtained demonstrated that 

100% of the teacher either agreed or strongly agreed with the options: G “the long syllabus 

does not allow me to use creativity in teaching reading” and “I need additional media and 

Statements: when I 

teach baccalaureate 

classes: 

Strongly 

Agree 

Agree Neither 

agree nor 

disagree 

disagree Strongly 

disagree 

A 52.5% 22.5% 25% 00% 00% 

B 5% 00% 15% 55% 25% 

C 2.5% 10% 5% 37.5% 45% 

D 45% 27.5% 00% 27.5% 00% 

E 80% 20% 00% 00% 00% 

F 25% 55% 10% 10% 00% 

G. 85% 15% 00% 00% 00% 

H. 27.5% 32.5% 7.5% 20% 12.5% 

I. 22.5% 35% 15% 27.5% 00% 
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materials to support students’ creativity in teaching reading”. Between 72.5 % and 75 % of the 

teachers stated that they either agree or strongly agree with the options: A“Ifocus on preparing 

pupils for their baccalaureate exam”, D “teaching for baccalaureate exam does not leave time 

to focus on pupils creative thinking”, and F“I need additional Training to use creativity in 

teaching reading appropriately”. Between 57.5% and 60% stated that they either agree or 

strongly agree with the options: H“students’ level of reading proficiency causes barriers to 

creative thinking regardless the strategies I use” and I “teaching reading following CBA does 

not encourage teaching creative thinking”. Additionally, between 80% and 82 % of the 

participants either disagreed or strongly disagreed that B “textbook provides texts that can 

improve student creative thinking” and C “textbooks’ reading comprehension activities 

provide the necessary skills to promote students’ creativity”. 

2.2.3. Data Discussion of the Questionnaire   

The current section is essentially the core of the research work; it sets the ground for 

the discussion and interpretation of the main results yielded from the analysis of the 

questionnaire addressed to teachers. It is worthy to note that the rationale behind choosing 

third year secondary school teachers’ emanates from two facts. First, because of students’ long 

journey studying English as a foreign language; indeed, they have developed their proficiency 

in reading skills by virtue of their long experience. Hence, the aim behind their selection lies 

ostensibly in the fact that developing creativity through reading is the highest stage involved in 

reading skills. Second, creative teaching practices may be affected when teaching third year 

students because the priority of education is generally more focused on examination results 

which put teachers under the pressure to cover the content to fulfill such an aim.  

 In dealing with the teachers’ understanding and knowledge of creative thinking in EFL 



 
 

53 
 

classes, which is presented in section one, the results of Q1 revealed unclear understanding of 

creative thinking skills because teachers were not able to distinguish the skills of creativity. 

However, the most chosen definition among the respondents was related to creativity and 

originality. Thus, it is proven that teachers are more convinced of the strong link between 

originality and creativity than of the one between creativity, value and usefulness. Besides, 

teachers expressed their doubts regarding the other skills related to creative thinking. 

Moreover, one intriguing conclusion yielded from the analysis of Q2 and Q3 is that the 

majority of teachers stated that creative thinking is a skill that can be taught and teachers are 

found to hold favorable attitudes towards the importance of teaching creative thinking skills in 

EFL classes. Q4 revealed that most of the teachers are somewhat aware of competencies, 

techniques, and instructional materials to develop creative thinking. However, diving  deeper 

into teachers’ knowledge of creative teaching practices, one can lay down a conclusion that 

teachers are more convinced of the link between creative teaching practices and providing new 

instructional materials and strategies to raise pupils’ engagement and motivation to learn than 

the one between creative teaching practices and developing pupils’ imagination and creative 

thinking skills. 

 While spotting light on teachers' understanding of the characteristics of a creative 

teacher, the conclusion drawn from the analysis of their responses is that teachers are aware of 

the majority of the characteristics. However, although risk-taking is one of the central traits of 

a creative teacher, the ambiguity of the term was reflected in teachers' responses, as this item 

had the highest percentage in “disagree or strongly disagree”.  

  Diving deeper into teachers ‘perceptions about creativity in teaching reading, some 

integral conclusions are drawn from the analysis. As proven in Q8 teachers are less convinced 
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of the strong link between reading and creative thinking development because only a few 

teachers (17.5%) consider reading as the language skill that offers the most opportunities   for 

creative thinking development Additionally, Q9 revealed that the majority of teachers think 

that creativity is required when teaching reading to overcome the encountered difficulties in 

teaching reading in the Algerian secondary schools. However, few teachers stated that they do 

not foster creativity in teaching reading because of the lack of a nurturing context and 

environment that support creativity in teaching. This indicates that these teachers are not 

aware of the role of the teacher as a creative problem solver that must be flexible in dealing 

with any encountered problem. Moreover, Q10 showed that the majority of teachers stated that 

creativity in teaching reading is one of their main goals. This question was followed by 

another question to dive deeper into teachers' instructional behaviors to achieve this goal. The 

analysis of this question revealed that the majority of the teachers stated that they incorporate 

creative teaching practices when teaching reading. 

The findings of section four indicated that the major obstacles faced by the examined 

sample of this study are lack of media and materials to support pupils' creativity in teaching 

reading and the long syllabus. Other obstacles stated by the participants when teaching reading 

creatively are related to factors such as: the focus on preparing pupils for the baccalaureate 

exam, the texts and reading comprehension activities provided in the textbook do not offer the 

opportunity to develop creative thinking, lack of time to cover the whole content to ensure 

students’ success in the exam and lack of training to use creativity in teaching reading 

appropriately.  Another factor stated by teachers is the level of students’ reading proficiency. 

This factor was supported by teachers' answers on Q7 where more than half of the teachers 

stated that students’ level of reading skills is average and 35% admitted that it is weak. 
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Finally, although CBA emphasizes creativity in education in the sense that it gives pupils the 

opportunity to develop a kind of autonomy, creativity, and sense of responsibility, The last 

factor stated by teachers as an obstacle to teaching reading creatively is that teaching 

following the principles of CBA approach does not foster  creativity. This reveals teachers’ 

misunderstanding of fostering creativity within the framework of CBA 

2.2.4. Overall Analysis of the Results  

 The major findings will be outlined to meet the answers of these questions. Hence, this 

research sought to answer the following questions:  

 Q1: What are teachers’ attitudes and understanding of creativity in teaching?  

 Q2: To what extent are teachers aware of the characteristics of a creative teacher?  

 Q3: Do teachers’ perceptions about their creative teaching match their real practices in 

teaching reading in the classroom? 

 Q4: what are the factors influencing creativity in teaching reading?  

After journeying through the overall analysis of both the classroom observation and 

teachers’ questionnaire, it becomes now safe to set forth the following conclusions. 

In terms of the first question, the results of the questionnaire (Q3) indicated that teachers 

hold positive attitudes towards creativity in EFL classes. However, both the results of the 

classroom observation and the questionnaire (Q1, Q4, and Q5) revealed that they are not 

sufficiently aware of the skills of creativity and the creative teaching practices to foster 

creativity.  

While spotting light on the findings of second research question it has been proven from 

the questionnaire (Q6) that teachers are aware of the most of the characteristics of a creative 
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teacher. However, there is discrepancy between their   perceptions about the characteristics of 

a creative teacher and their teaching practices in the classroom. 

 In terms of the third question, the results of the questionnaire (Q11) revealed that 

teachers perceived themselves as fostering creativity in teaching reading. However, in the 

classroom they were often observed following scripted syllabus objectives and textbook 

texts and activities. Moreover, their instructional behaviors was often equated with students’ 

knowledge of facts and direct instructions that fulfill the requirements of the standardized tests 

which do not consider higher- order-thinking skills that require interpretation, evaluation, 

association of information and creativity tend to be left aside. In this sense, Belarabi & 

Bensafa (2020) mention that the activities within the reading part of the Algerian EFL 

baccalaureate exam belong to the “knowledge” or “comprehension” level of Bloom’s 

taxonomy which  cover the lower-order thinking skills in the hierarchy of the Cognitive 

domains, and does not cover the higher-order thinking skills. 

Moreover, In terms of the fourth research question, both the questionnaire and the 

classroom observation showed that if teachers are to engage in creative and innovative 

teaching, they need a nurturing context which offers financial, technical and technological 

support. Moreover, teachers should have training to raise awareness on the importance of 

creativity and implementing creative and innovative pedagogies and practices under the 

framework of CBA. 

To sum up, from the harmonious relationship between the results yielded from the 

questionnaire and the results of the classroom observation, it is worthwhile to set forth the 

conclusion that although teachers hold positive attitudes towards creative teaching and 
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perceived themselves as fostering creativity in teaching reading, their instructional practices in 

the classroom do not match their perceptions. Thus, Teachers’ perceptions about creativity in 

teaching reading are indeed much stronger than their real practices. Hence, these results go in 

line with the previous researches mentioned in the literature review. Makel (2009) states that 

there is a ‘creative gap’ between the “perceived value of creativity and its absence in schools” 

(Rinkevich 2011, p. 220) and Al- Nouh (2008) mentions that teachers’ perception are often 

different from what actually goes on in the classroom.  

Limitations of the Study 

To the researchers’ dismay, throughout conducting the research, the present study 

stumbled upon some obstacles that hindered its implementation to go as smoothly as intended. 

This resulted in a number of limitations that are to be stated as follows: 

-  Initially, the overall study was planned to be experimental in nature as the researchers 

sought to examine the relationship between creative problem solving and EFL reading 

comprehension ability. However, due to the changes in secondary schools’ programs 

caused by the (covid-19) pandemic the lack of time devoted to the reading session, 

there was a significant disruption in the provision of the needed atmosphere to do so. 

Thus, causing the researcher to resort to using a different methodology. 

- Due to the above-mentioned situation caused by Covid-19 and the teacher’s strike that 

took place in April, the observation was conducted over six sessions and the sample 

size of the questionnaire was limited to 40 teachers. Moreover, the researchers had to 

wait for a few days in order to receive the participants’ responses to the questionnaires. 

That is, the data collection process took some time to be finally done with. 
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-  The Time allocated for classroom observation in each session was 45 minutes, thus 

the researchers were not able to fully cover all the aspects needed. 

- Because the researchers were restricted to a limited number of pages to conduct the 

research, the researchers could not explore the relationship between teachers’ own 

creativity and creative teaching practices in the classroom. 

Pedagogical Recommendations and Suggestions  

In light of what has been achieved in the research study, teachers’ perceptions about creativity 

in teaching led to state the following recommendations: 

-  Teacher training to develop teachers’ understanding of the necessary skills and 

knowledge to promote creativity in teaching reading and to find ways to relate the 

curriculum to creativity in their specific areas of knowledge is central. 

- Syllabus designers need to better promote creativity in the curriculum. 

- Teacher training to develop teachers’ understanding of promoting creativity in EFl 

classes following the CBA approach is needed. 

- Teachers have to be a creative problem solver and to take the risk to use creative and 

innovative pedagogies and practices in teaching reading to direct their students towards 

the use of creative thinking abilities. 

-  Since exams assessment often determines the priorities of education, it is important 

that reading comprehension in the baccalaureate exam incorporates activities that 

promote creative thinking abilities. 

-  Teaching reading should be allocated more time, space, and technological support to 

allow teachers to promote creative teaching practices in the classroom. 
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Conclusion 

This chapter covered the practical framework by dealing with the data analysis and 

interpretation of the research tools. The first section was devoted to discussing the research 

methodology. It touched upon the research questions as they are deemed the center around 

which the study revolves. Then it moved on to discuss the research tools used to carry out the 

study at hand. The second section was seized to the analysis of the data yielded from the 

research instruments and major findings that sprung up from the data analysis. It started with 

an interpretation of the classroom observation and then it moves to discussing the teachers’ 

questionnaire. Finally, it pointed out the obstacles encountered when conducting the study. 

Last but not least, this chapter ended by laying down some pedagogical recommendations and 

suggestions based on the findings. 

General Conclusion 

 Since Teachers play an important role as models and mentors in cultivating creativity, 

a clear understanding of the importance, knowledge, and skills to promote creativity when 

teaching reading could pave the way for effective teaching and learning. This study, therefore, 

aimed fundamentally at investigating secondary school teachers’ perceptions towards 

creativity in teaching reading. This study consisted of two chapters to handle the matter at 

hand.  

            Comprised of two sections, the first chapter was an overview of the literature related to 

the research topic. It shed light on the basics and concepts that the present research revolves 

around. The first section tackled creativity in education. The second section, however, was 

devoted to discussing teaching reading in general and creativity in teaching reading in 

particular. 
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The second chapter dealt with the practical part of this research. The first section touches upon 

the methodology of the research, along with the description and administration of the research 

instruments. The second section, on the other hand, was devoted to the analysis and discussion 

of the obtained results.  

           As regards to the main findings of this study, it was found that secondary school 

teachers hold positive attitudes towards creativity in teaching. However, they have an unclear 

understanding of skills and knowledge to foster creativity in teaching. Additionally, it is 

revealed that although risk-taking is one of the central traits of a creative teacher, the 

ambiguity of the term is reflected in teachers' response. The findings also indicated a 

discrepancy between how teachers perceive creativity and their real practices inside the 

classroom. Finally, it is proven that if teachers are to engage in creative and innovative 

teaching, they need a nurturing context and environment that support creativity in teaching. To 

put it briefly, due to the fact that the crux of the current study was to unveil secondary schools 

teachers perceptions about creativity in teaching reading, and after the obtained results, it is 

revealed that training to develop teachers’ understanding of the necessary skills and 

knowledge to promote creativity in teaching reading and to find ways to relate the curriculum 

to creativity is central. 
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Appendices  

Appendix(A) 

Teacher’s questionnaire  

This questionnaire is a part of our piece of master dissertation that seeks to explore 

secondary school teacher’s perceptions about creativity in teaching reading. You are kindly 

invited to answer the following questions. Your answers will be kept anonymous and will be 

used only for research purposes. Thank you in advance.  

Section One: Teachers Understanding of Creativity in EFL Classes 

1. According to you, which of the following statements best describe your view about 

creativity? 

a. To create something new and original. 

b. To produce useful problem solutions. 

c.  To produce various ideas or solutions to the same problem. 

d.  To be able to modify things. 

e.  To use imagination and thinking out of the box. 

f. To associate   seemingly unrelated ideas. 

g. To be able to make connection between old and new knowledge. 

h.  Curiosity to explore new ideas 

i.   To exploit new challenges and risk taking. 

j. Flexibility to deal with everyday difficulties. 

Other definitions: 

…………………………………………………………………………………………………. 

.................................................................................................................................................... . 

02. Do you think that creativity can be taught and assessed? 

A. Yes  

B. No  

03: Do you think that creativity should be applied and given more importance in EFL classes? 

A. Yes   

 B.  No      

 Please, justify your answer? 

........................................................................................................................................................

.......................................................................................................................................... .............. 



 
 

 

04. How aware are you about the competencies, techniques instructional materials to develop 

creative thinking in EFL classes?  

A. Fully aware                        B. somewhat aware                              C.  Not aware  

05. To what extent do you agree with the following statements?  

 

Statements 

 

Strongly 

Agree 

 

  Agree 

Neither 

agree 

nor 

disagree 

 

Disagree 

 

Strongly 

disagree 

A. Creativity in teaching is about developing 

pupils’ imagination and creative thinking 

     

B. Creativity in teaching is about providing 

new instructional materials 

     

C.Creativity in teaching is about strategies 

that foster pupils’ engagement and 

motivation to learn. 

     

 

Section Two: Characteristics of a Creative Teacher  

06. To what extent do you agree with the following statements? 

A creative teacher: 

Statements: a creative teacher: Agree  Strongly 

agree 

Neither 

agree nor 

disagree 

disagree Strongly 

Disagree 

A.Is responsible for helping students to 

develop. creative thinking 

     

Designs his own strategies, methods and 

teaching materials. 

     

C.  Rewards pupils’ originality and creativity.      

D.Is able to provide a stress free classroom 

environment. 

     

E. Easily manages the time devoted to 

instruction to teach both the content 

knowledge and to develop pupils’ creative 

thinking. 

     



 
 

 

F.Creates a stimulating environment and 

motivate pupils  to learn 

     

G.Encourages autonomous learning and avoid 

monitoring and imposing rules. 

     

H.   Has an in-depth knowledge of subject 

content. 

     

I.Is a risk –taker.      

J.Has a positive self-image as creative person.       

K.Requires confidence       

 

Section Three: Creativity in Teaching Reading  

07. Throughout your teaching experience, how would you estimate your students overall 

reading skills level? 

A. Very good  

B. Good 

C. Average 

D. weak 

   08. According to you, which language skill offers the most opportunities for creative 

thinking? 

A. Speaking  

B. Writing  

C. Reading 

D. Listening 

09. Do you think that teaching reading in secondary school requires a high level of   teachers’ 

creativity? 

A. Yes  

B. No  

 Please, justify your answer? 

……………………………………………………………………………………………………

…………………………………………………………………………………………… 

 

 



 
 

 

10.   Fostering students’ creative thinking in reading is one of your goals? 

A. Yes 

B. No 

11. How frequently do you use the following practices when you teach reading? 

Statements Always Often Sometimes Rarely Never 

A. I incorporate Creative reading using activities with 

multiple possible answers to promote pupils’ divergent 

thinking.  

     

B -I incorporate creative texts that require the use of 

discovery and problem-solving approach. 

     

C -I use different techniques and instructional materials to 

develop creative thinking. 

     

D.-I associate reading topics to the pupils’ real life 

experiences. 

     

E- I modify and adapt texts in a way that responds to 

learners’ needs, interest and levels. 

     

F.-I encourage pupils to contribute to the lesson 

objectives.   

     

G. I encourage pupils to learn by themselves.      

H. I focus on encouraging pupils to explore further ideas 

rather than immediately giving feedback on their wrong 

answers. 

     

I -I encourage pupils to use texts’ knowledge to think in 

different directions and create new ideas. 

     

J -I encourage pupils to evaluate and interpret text ideas.      

K -I encourage pupils’ self-evaluation.       

L -I encourage pupils to freely ask questions and express 

their ideas. 

     

M -I involve pupils in a brainstorming process before      



 
 

 

starting reading. 

N -I use ungraded assignments to allow my pupils to 

freely express their ideas.  

     

O -I encourage pupils to cope with frustration and to learn 

from their mistakes. 

     

 

Section Four: Factors Influencing Creativity in Teaching Reading  

12. To what extent do you agree with the fowling statements? 

Statements: when I teach baccalaureate 

classes: 

Agree Strongly 

Agree 

Disagree Strongly 

disagree 

Neither agree 

nor disagree 

A. I focus on preparing pupils for their BAC 

exam. 

     

B. The Textbook provides texts that improve 

student creative thinking. 

     

C. Textbooks’ reading comprehension 

activities provide the necessary skills to 

promote    students creativity. 

     

D. Teaching for BAC exam does not leave 

time to focus on pupils’ creative thinking. 

     

E. I need additional media and materials to 

foster students’ creativity in teaching reading. 

     

F. I need additional Training to teach   

reading creatively. 

     

G. The long syllabus does not allow me to 

use   creativity in teaching reading. 

     

H.  Students’ reading proficiency causes 

barriers to creative thinking regardless of 

the strategies I use. 

     

I -Teaching reading following CBA does not 

encourage teaching creative thinking. 

     

 

 

  



 
 

 

Appendix (B) 

Checklist  

Person: characteristics of creative teacher  Yes  No  

01- Motivating:  suspending judgement and promotes students’ self-esteem by giving 

value to students’ ideas, questions and suggestions. 

  

02- Flexible: produces effective solutions to classroom difficulties.   

03- Risk taker: tolerates ambiguity by using unknown and challenging methods and 

does not obey the routine.     

  

Comments: 

……………………………………………………………………………………………………

……………………………………………………………………………………………………

…………………………………………………………………………………………………… 

Process: creative teaching practices  Yes  No 

01- Designs his / her own strategies, methods, and teaching materials.   

02- Creates exiting learning environment; games, competitions, debates, group 

working, and uses humor. 

  

03- Welcomes freedom and gives students a voice in selecting ways of learning   

04- Encourages students to produce original ideas and express their critical views.   

05- Encourages students to make connection between different ideas    

06- Incorporates reading activities that require creative thinking.    

07- Modifies and updates text    

08- involves pupils in a brainstorming process before starting reading   

Comments: 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………… 

 



 
 

 

Press:  Factors Influencing Creative Teaching    

01-Students: interaction, participation and interest    

02- Time: is time devoted for reading session sufficient    

04- school support: financial, technical, and technological support that teachers 

receive 

  

Comments: 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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Résumé  

Il existe un corpus croissant de littérature qui reconnaît le rôle crucial des enseignants 

ALE (anglais langue étrangère) dans la réalisation de la créativité au sein de leur matière et la 

stimulation de stratégies créatives en classe. Cependant, peu d'études se sont concentrées sur ce 

qui constitue la créativité dans un domaine particulier comme la lecture. Cette présente étude 

vise à explorer la perception des enseignants du lycée à propos de la créativité dans 

l’enseignement de la lecture. Les données de cette étude ont été collectées à l'aide d'une 

observation en classe menée auprès des étudiants de troisième année secondaire et d'un 

questionnaire administré à un échantillon choisi au hasard de 40 enseignants d’ALE dans des 

lycées différents à Jijel. L'analyse des instruments de la recherche susmentionnés a démontré que 

les enseignants du lycée ont des visions positives envers la créativité dans l'enseignement. 

Cependant, ils ont une compréhension peu claire des compétences et des connaissances pour 

favoriser la créativité dans l'enseignement. Ainsi que, cette étude a révélé que les enseignants 

sont conscients de la plupart des caractéristiques d'un enseignant créatif. Bien que la prise de 

risque soit l'un des traits centraux d'un enseignant créatif, l'ambiguïté du terme se reflète dans la 

réponse des enseignants. Les résultats ont également indiqué un écart entre la façon dont les 

enseignants perçoivent la créativité et leurs pratiques réelles en classe. Enfin, il était prouvé que 

si les enseignants doivent s'engager dans un enseignement créatif et innovant, ils ont besoin d'un 

contexte et d'un environnement stimulants qui soutiennent la créativité dans l'enseignement. Les 

résultats de la présente étude servent ainsi de terrain préliminaire aux futurs chercheurs pour 

approfondir l'importance de la créativité dans l'enseignement de la lecture. 

Mot clés: Creativité, lecture, lycéé, Perceptions. 

 



 
 

 

 ملخص:

المهارات اإلبداعية  دراجإألستاذ في المحوري ل دورالهناك العديد من الدراسات التي تناولت موضوع 

واالستراتيجيات المبتكرة في التدريس والتي ترمي إلى تحفيز التفكير االبداعي لذى تالميذ اللغات األجنبية. على الرغم من هذا 

هنالك أقلية ملحوظة في الدراسات التي تناولت مفهوم التعليم االبداعي ودوره في مجال تدريس مهارات القراءة في أقسام اللغة 

اللغة االنجليزية في الطور الثانوي  ساتذةأالدراسة الي تحري مفاهيم وإدراك نجليزية كلغة أجنبية. ولهذا السبب تهدف هده اال

من خالل استعمال األستاذ لدى المتعلمين حول االبداع في تدريس مهارات القراءة ومدى إدراكهم ألهمية تطوير الفكر اإلبداعي 

زمة من خالل المالحظة الصفية الليه الدراسة، تم جمع المعطيات التحقيق ما هدفت إالتدريس. لإبداعية ومبتكرة خالل لطرق 

خالل حصة القراءة. كما تم توزيع استبيان على أربعين أستاذ تم اختيارهم عشوائيا من  السنة النهائية في أقسام اللغة اإلنجليزية

انطباع إيجابي  لديهمت المتحصل عليها وجدت الدراسة أن األساتذة مختلف التانويات بوالية جيجل. من خالل تحليل المعطيا

التعليم اإلبداعي كما أنهم على دراية بالدور الفعال له في مجال التدريس، إال أنهم ال يحضون بالفهم الكافي والدقيق  اتجاه

مدركون  ينلبحث أن جل األساتذة المعنيلمختلف مهارات الفكر اإلبداعي واستراتيجيات تطبيقه في مجال التدريس. كما أكد هذا ا

 لصفات ومميزات األستاذ المبدع باسثناء صفة خوض المجازفة في اعتماد أساليب تدريسية مختلفة وغير مألوفة. أثبتت الدراسة

رات القراءة يعتقدون أنهم يتبنون أساليب تدريسية متنوعة لتحفيز الفكر اإلبداعي خالل تدريس مهاقيد الدراسة أن األساتذة  أيضا

 سى بيئة تدعم إدراج أساليب التدريإل الثاوياتالصفية أثبتت العكس. في النهاية توصلت الدراسة إلى افتقار  المالحظةغير أن 

في تدريس مهارات القراءة في  اإلبداعو عليه فان تدريب االستاذة على تطوير المهارات و المعارف الالزمة لتعزيز  .إلبداعيا

 . أقسام اللغات االجنبية امر اساسي

 . المفاهيم. أساتدة التعليم الثانوي.  القراءة البداع. مهاراتلكلمات المفتاحية: اا
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