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Abstract
Questions are an indispensable component of the teaching and learning process. Beyond
doubt, teachers’ questions play a major role in getting students engaged with the content of
the lesson especially in oral expression classes. Equally, students’ participation also plays a
vital role in oral class interaction. The current study aimed at exploring the relationship
between teachers’ open-ended questions and students’ participation. The hypotheses
adopted in this study set out that students’ participation is dependent on the type of
questions the teacher asks, and that there is a positive relationship between teachers’ open-
ended questions and students’ participation. The research was divided into two chapters;
the first chapter covered the theoretical aspects of the study. It was divided into two
sections; each of which presented an overview of one of the existing variables namely;
teachers’ questions and students’ participation. With regards to the practical part, the study
has adopted a correlative research method based on a classroom observation and a
questionnaire for students. The findings have shown that open-ended questions are the
most commonly used by teachers in OE classes. Additionally, the obtained data marked a
positive relationship between teachers’ open-ended questions and students’ participation.
Ultimately, the results revealed that some students face difficulties in answering teachers’
open-ended questions. However, teachers used some strategies in order to provide the
necessary help for students to form an answer. In the light of the results obtained, the
earlier stated hypotheses were successfully confirmed. Based on the results of the study,

some pedagogical recommendations were suggested.

Key Words: Open-ended Questions, Students’ Participation.
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General Introduction

1. Background of the Study

One of the most heated topics in the field of language teaching and learning has
been teachers’ questions. Undeniably, asking questions is one of the most important tools
that teachers have at their disposal. Therefore, teachers’ questions become a subject of
interests that concerned many researchers and pushed them to make different studies and
researches. Hence, it is worthwhile to cite some studies that have been carried out about

this issue.

In 2012, Husain, Bais, Hussain and Abdul Samad, published an article entitled
“How to Construct Open-ended Questions”. The study aimed to examine and provide
examples about the form and level of open-ended questions. Indeed, the paper analyzed
four questions from an exam in order to measure the open-ended questions asked by the
teacher and whether they complied with the features described. The findings have shown
that some of the questions asked by the teacher were not completely open-ended questions,
since open-ended questions should obtain feedback on students’ understanding and their

ways of thinking; generate critical and analytical thinking skill.

Endorsing the effects of questions on OE classes, Khadraoui, in 2016, made a
research that aims at investigating teachers’ and students’ attitudes towards the effects of
referential questions on classroom interactions. The results showed that classroom
interaction increased when referential questions are asked. Hence, the findings confirmed
that teachers and students have positive attitudes towards the effect of referential questions

on EFL classroom interaction.



In the same way, Al-Zahrani and Al-Bargi in 2017 examined the effect of questions
on fostering interaction in EFL classrooms. The study seeks to determine the
characteristics of questions that are most influential in promoting and generating a greater
amount of classroom interaction. The results showed that there is a correlation between the
questions’ characteristics and the creation of classroom interaction. Indeed, some types of
questions significantly improve classroom interaction while others fail in doing so. The
findings confirmed that the use of questioning techniques helped students become more

involved in classroom interaction.

In 2018, Erianti, Akib and Bason made a descriptive qualitative research on the
analysis of teachers’ questioning strategies in ELT. The study was set out in order to
identify the types of teachers’ questions, the reasons behind teachers’ types of questions
and the effect of questions on students’ responses. The results revealed that display
questions were asked very frequently. In contrast, procedural and referential questions
were fewer asked. Additionally, the data have shown that basing on the function of the
question; the teachers choose the type of questions to be asked. Finally, after interviewing
students, it has Prasetyawati in 2015 been revealed that some of the students do not like
teachers’ questions; they state that they feel afraid when they are not sure about their

anNSWEers.

Similarly, made an analysis of questions used by English teachers at Jakarta
Intensive Learning Centre (JILC). The research has the same purpose of identifying the
types of teachers’ questions, the reasons behind teachers’ types of questions and the effect
of questions on students’ responses, the results revealed that the teacher used four out of
six types of questions from Blooms’ taxonomy. And the most frequently used were
comprehension questions. The findings pointed out seven reasons why the teachers asked

questions; to check students understanding, to get them thinking, to encourage students’

2



participation, to stimulate students’ interest, to encourage students’ focus and to make

students polite in expressing their opinions.

Researchers have been merely concerned with the investigation of the types and
purposes of teachers’ questions in EFL classroom. To the researchers’ knowledge, there
has not been any research conducted about the relationship of any type of questions and
students’ participation. This inquiry attempts to fill this gap in the existing literature,
namely the relationship between teachers’ open-ended questions and students’

participation.

2. Statement of the Problem

The process of teaching and learning a foreign language requires an active teacher
and an interactive classroom. Thus, to a great extent, teaching means discussing and asking
questions and learning means following directions and answering questions. Hence, asking
questions is a vital factor in the process of teaching and learning especially in oral
expression classes. On the other hand, students’ participation plays a significant role in
building a successful oral class. However, students’ participation is generally related to the
type of questions being asked by the teacher. Thus, teachers’ type of questions also

matters.

Indeed, teachers tend to use different types of questions in OE classes as a means of
involving students in classroom discussion and encouraging students to participate.
However, sometimes students remain silent and do not participate in the classroom. The
crux of the matter is that some teachers ask many questions but without taking into
consideration what type of questions they use more, which type of questions pushes

students to participate more and are they using the type of questions that make students



participate. For this reason, the present study aims at exploring the relationship between

teachers’ open-ended questions and students’ participation.

3. Research Questions

To investigate the problem raised above, the following research questions are

posed:

» What is the type of questions that teachers use most in oral expression classes?
» Is there an existing relationship between teachers’ open-ended questions and
students’ participation?

» Do students face difficulties in answering teachers” open-ended questions?

4. Research Hypotheses

On the light of the aforementioned questions, the current study puts forward the

following hypotheses:

H1: Students’ participation is dependent on the type of questions asked by the teacher.

H2: There is a positive relationship between teachers’ open-ended questions and

students’ participation.

5. Significance of the Study

The importance of the present study lies on the fact that it gives teachers a clear
image about the type of questions that raises students’ participation. Straightforwardly, the
study, if proven effective, provides teachers with a technique to increase students’

participation, curiosity and creative thinking. And hence the current study uploads the



teaching quality and enhances oral production. Furthermore, the present study could be

significant for future researchers to rely on as a resource.

6. Methodology

Polit et al. (2001, p. 223) state that “research methodology stands for the techniques
used to arrange a study and to gather and analyze data all along the research process”. For
the purpose of achieving the defined objectives in this research, the present study follows
the correlative method. This method is appropriate to study the relationship between the
two variables. Data were collected through the use of both quantitative and qualitative
research approaches; a classroom observation and a questionnaire for students. The
classroom observation was carried out during six oral expression classes of the second
semester with third year LMD level. In addition, the questionnaire was devoted to 55

students from the same level; with whom the classroom observation was conducted.

7. Structure of the Study

As far as the structure of the study is concerned, the present study is made up of
two chapters; the first one constitutes a review of the literature while the second chapter is
devoted to the fieldwork. Preceded by an overall introduction, the literature review is
divided into two sections; namely teachers’ questions and students’ participation.
Eventually, the field work, deals with the practical framework of the overall study. It
discusses the methodology applied in conducting the research work as it recounts
reasonable grounds for following certain procedures. Then, it displays the core of the study
as it provides scrupulous interpretations and analysis of the data gathered through both; the
classroom observation and students’ questionnaire. Moreover, it provides the results to

either confirm or reject the already stated hypotheses, and to find the appropriate answers



for the research questions. Ultimately, the chapter ends with stating some limitations of the

study, some pedagogical recommendations and suggestions for further research.
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Chapter One: Literature Review

Section One: Questioning in EFL Classes

Introduction

In the process of teaching and learning, teachers ask questions for the purpose of
making students active and evaluating their progress. Thus, asking questions is one of the
effective tools that teachers use in OE classes. This section is devoted to discuss the main

concepts of this piece of research.

1.1. Definition of Question

The term ‘question’ has been defined in different ways. Generally, a question is a
tool used in order to obtain information, data, and knowledge. In this respect, Oxford
dictionary (1992) gives a clear definition of question by stating that a question is

“sentence, phrase, etc that asks for information” (p. 360).

Many researchers over time attempted to find a conjoined definition of questions.
Hyman (1972, p. 216) defines a question as “a word that refers to the eliciting of verbal
response and makes any grammatical form declarative, interrogative or imperative”.
Similarly, Kissock and lyortusum (1982, p. 216) assume that a question refers to “a
statement for which a reply is expected”. Agreeably, Seime (2002, p. 10) argues that “a
question is any statement intended to evoke a verbal response”. Thus, questions are the
major and fundamental essence in the process of language teaching and learning. They are

considered as a short way to judge what students know and learn.

In the light of the forgoing definitions, it can be concluded that the word question
generally refers to puzzle which is presented to someone in order to give answers. Above

all, in relation to classroom settings, teachers’ questions could be defined as powerful tools



that teachers use in classroom in order to get students engaged with the content and

encourage their participation.

1.2. Types of Questions

There has been a substantial amount of researches done on types of teachers’
questions. One of these researches was conducted by Wajnryb (1992) in which he
highlighted six types of questions. The first type is yes/ no questions, the second type
refers to short answer/ retrieval questions, the third one is called open-ended questions, the
forth type is display questions, the fifth one is called referential questions, and the last type

is known as non-referential questions ( as cited in Pujiani, 2017, p. 2).

1.2.1. Classifications of Questions

Questions have been classified into several taxonomies. One of these taxonomies is
known as “Blooms’ Taxonomy”. White (2010) claimed that “Blooms’ taxonomy has been
used in classroom for more than 40 years as a hierarchy of questions that progress from
less to more complex” (p. 10). Indeed, this taxonomy is classified into six levels that are
ranked from the lowest to the highest and each level requires the students to use a different
kind of thought process in order to respond (Kifle, 2008, p. 22). The six levels are known

as: knowledge, comprehension, application, analysis, synthesis, and evaluation.

a. Knowledge questions: According to Harrington and Terry, “knowledge questions
are used in order to assess students’ capacities of memorizing and recalling
information that they have already learnt” (2008, p. 170). That is; knowledge
questions seek students to recall information that has been already learned.

b. Comprehension questions: Haynes stated that “ESL teachers rely heavily on
comprehension questions to assess what students have understood and how

students interpret the information they have learnt” (2007, p. 39). Thus; this type

7



requires students to summarize and interpret what they have learnt using their own
words.

c. Application questions: seek student to apply the information that they have
already learned for the purpose of solving a problem.

d.  Analysis questions: require students to break an idea into parts and then explain
the relationship between these parts. They seek to analyze the information in order
to make a conclusion (Kifle, 2008, p. 22).

e. Synthesis questions: are higher order questions that ask students to perform
original and creative thinking (Cooper et al., 2009, p. 21). This type of questions
requires students to make prediction and solve problems.

f. Evaluation questions: seek to assess the benefit or the value of an idea. Students

are required to make judgments and give their opinions of an issue.

Respectively, Black (2001) summarized the researches done on types of questions
claiming that there are two broad types of teachers’ questions ; low level and high level (as
cited in Sahin, 2007, p, 19). Thus, low level refers to close-ended questions and high level

refers to open-ended questions.

1.2.2. Open-ended Questions Vs Close-ended Questions

Many researchers classify questions into two types namely; open-ended and close-
ended questions basing on specific perspectives. Spada and Lightbown (1993, p. 132)
distinguished between close-ended and open-ended questions as follows: the former “lead
to simple one-word responses, making them quick and easy to respond to”. Meanwhile, the
latter “lead to longer and more complex answers including for example, explanation and
reasoning” ( Spada and Lightbown, 1993, p. 132). Briefly, close-ended questions are limit

questions that require short responses; one word (yes/no) or short phrases. Contrastingly,



open-ended questions do not surround the speaker with specific answers. Thus,

respondents are not steered in a particular direction by predefined responses.

Agreeably, Foddy (2009, p. 127) supported this view by providing a more accurate
distinction; he stated that “open-ended and close-ended questions differ in several
characteristics, especially as regards the role of respondents when answering such
questions”. For this respect, Foddy (2009) has suggested the following for distinguishing
between open-ended questions and close-ended question: “Close-ended questions limit the
respondent to the set of alternative being offered, while open-ended questions allow the

respondent to express an opinion without being influenced by the researcher” (p. 127).

In short, close-ended questions require only close answers, chiefly one word or
short phrase. However, open-ended questions require long answers. They have unexpected

answers as they give freedom foe the respondents to say what they want.

1.3. Open-ended Questions

1.3.1. Definition

Generally, open-ended questions are that type of questions that has a lot of answers
as they require higher skills from the student. According to Krosnick (2009, pp. 7-8),
Open-ended questions require respondents to answer in their own words. Moreover, Wilen
(1987, p. 13) provides a clear definition of open-ended questions stating that they are that
type of questions that provide more freedom for the speaker to say what he/she wants.
Indeed, open-ended questions do not surround the speaker with specific answers. Thus,

respondents are not steered in a particular direction by predefined responses.

Similarly, Birgili (2014, p. 24) argues that “Open-ended question focuses on

understanding, explaining, justifying, and creating”. That is, open-ended questions are not



the form of questions that demand one correct answer. Furthermore, Sabilah and Manoy
(2018, p. 2) stated that “open-ended questions are instruments that are formulated in such

away in order to provide opportunities to immerge several different answers”.

From the above definitions, it can be summarized that open-ended questions are the
ones that cannot be answered with a single word. They have sometimes unexpected
answers as they give freedom for the respondents to say what they want.

1.3.2. The Advantages of Open-ended Questions

Open-ended questions are considered as an effective tool for making a successful
discussion and achieving results. Hussain et al. (2011) stated that “it is an efficient method
of evaluation; questions of this type can provide information about the students’
achievement ...and give better guidance to improve teaching” (p. 457). In this regard, there

are many advantages of using open-ended questions in EFL classrooms.

Firstly, open-ended questions are the key of exploring students’ information.
Hussain et al. (2011) stated that “the main benefit of open-ended questions is to encourage
deeper learning”. (p. 457). Additionally, they make an effective discussion between the
teacher and his/her students. Hence, a positive relationship will grow up in classroom.
Furthermore, open-ended questions encourage hesitant students to express their opinions
and think aloud. Accordingly; students take a more active role in the classroom. Bradburn
et al. (2004) argued that “it allows them to express themselves in language that is
comfortable for them and congenial to their views” (p. 154). Another benefit from using
open-ended questions lies in controlling the dialogue and guiding it to a specific direction.
In addition, open-ended questions lead students to make conclusions. Thus, instead of
directly giving a negative feedback on students’ answers, teachers use open-ended

questions as a guide to make students discover the correct answer by themselves.

10



1.3.3. The Disadvantages of Open-ended Questions

Despite the fact that open-ended questions have many advantages, there are also
some disadvantages of them. For instance, Holland and Christian (2008) hold that open-
ended questions need more time to be answered (p. 205). That is; it is time consuming.
Also, using open-ended questions is a demanding mission that requires some teachers’
qualifications and skills to direct the conversation and to fulfill its objectives. Additionally,
this type of questions requires developed cognitive thinking abilities such as higher order
thinking. For this reason, it seems less appropriate for students who are less intelligent.
Another disadvantage of open-ended questions is that the students may misunderstand the

questions or shift from the core of the conversation to unrelated ideas or topics.

1.4. Questioning in EFL Classes

1.4.1. Purposes of Teachers’ Questions

During the process of teaching and learning, teachers tend to use different methods
and techniques in order to promote the teaching and learning process and to make it more
effective as well. One of the best tools that teachers use in EFL classroom is questions.
Teachers’ questions are considered as an essential component of good teaching. They play

a major role in making classroom activities.

Describing the purpose of teachers’ questions is the most fruitful in the teaching
and learning process. Indeed, many researchers have been interested in the purposes of
teachers’ questions. On the top of this, the work of Doff (1988, p. 22), Brown (1982, p.
112), Hyman (1970, p. 217), and Kyraicou (1967, p. 37) shared many points in revealing
the purposes of classroom questions. The foregoing scholars suggested the following

purposes (as cited in Kifle, 2008, p. 16):

11



-To provoke students and arouse their interests.

-To challenge students and motivate them.

-To develop the process of students’ thinking.

-To teach the whole class through students’ answers.

Additionally, Cotton (as cited in Killen, 2010, p. 251) made a list of reasons behind

asking questions. These reasons are as follows:

- To encourage students to think and to be involved in the learning process

- To assess students’ preparation.

- To stimulate critical thinking.

- To review and revise previous lessons.

- To promote reasoning and problem solving.

- To check and evaluate learners’ understanding.

- To encourage learners to pursue knowledge on their own.

To sum up, the purposes of teachers’ questions in EFL classroom “are strongly

related to the subject, context, and the strategy used ...etc” (Kyriacou, 2001, pp. 21-22).
Hence, the purposes of questions are mainly dependent on why teachers ask questions in

the class.

1.4.2. The Importance of Teachers’ Questions

Given that asking questions is a fundamental component of many teaching
methods, it is widely acknowledged that one of the most powerful tools a teacher uses in
the learning and teaching process is questions. The latter usually represent a large portion
of the teaching time, and no one can deny the significant role that questions play in
preparing and starting the learning phase. Furthermore, questions help in sponsoring the
educational activity, raising its effectiveness, providing students with direct stimuli for
their learning as well as enhancing their participation in classroom. Underscoring the
importance of teachers’ questions, researchers Richards and Lockhart (1994, p. 185) have

suggested the following:

- They stimulate and maintain students’ interests.
- They encourage students to think and focus on the content of the lesson.
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- They enable teachers to elicit particular structures or vocabulary items.
- They encourage students’ participation in a lesson.

In brief, Wilen (1987, p. 13) stated that “of the many techniques of teaching,
questioning is by far the most commonly used at all grade levels”. Thus, questions are
considered as a pivotal factor in the process of teaching and learning. They promote the

learning process, develop students’ creativity and make them active in the classroom.

1.4.3. Strategies of Dealing with Students’ Answers

Given that open-ended questions necessitate high level thinking from students to
answer, teachers’ ways of dealing with students’ answers also matter. Many researchers
have suggested many strategies of dealing with students’ answers. Some of these strategies

are as follows:

The first strategy refers to the analysis and treatment of wrong answers. Thus;
teachers should look for the reasons behind students” wrong answers. Indeed, teachers
should provide solutions for students’ problems and give them aid such as reformulating
the question, changing the type of the question, helping students express their ideas and

opinions, and help them reformulate their answers (Aggarwal et al., 2008, pp. 861-876).

The second strategy refers to the use of prompting questions. Kipper and Ruutmann
(2010, p. 2) stated that “a prompting question is usually a rewording of the original
question with clues or hints included”. In fact, prompting questions are needed when a
student does not answer the question correctly. In this case, the teacher aids the student by
hints and clues to let the student correct the initial response. Furthermore, the teacher may
ask one or more prompting questions to clarify and provide guidance for students to correct

or complete their answers.
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The third strategy is known as “wait time”. The term refers to the amount of time
between teachers’ questions and students’ answers. Thus, teachers should be alerted to the
fact that wait time is important to increase students’ participation. However, the time given
by teacher for students to think is not just silence, but rather teacher in this time may repeat
or reformulate the question to help students think correctly and construct relevant answers.
Swift and Gooding (1983, pp. 721-730) found that when teacher increases wait time,
students’ responses become longer and the amount of participation increases. Ultimately,
since there are different levels of students; wait time gives the opportunity for every

student to participate.

Conclusion

In short, the first section deals with teachers’ questions in EFL classes. It starts with
stating some definition to question, its different types, and the purposes of asking
questions. The section also highlights the importance of questions as well as the definition
of open-ended questions. Besides, it brings light on its advantages and disadvantages.
Furthermore, it sheds light on the distinction between open-ended and close-ended
questions. Finally, it mentions some teachers’ ways of dealing with students’ answers in

order to provide them with the necessary help.
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Section Two: Students’ Participation

Introduction

Students’ participation within OE classes is an important component for building a
successful discussion and an active classroom. Indeed, it has a significant role in
developing students’ speaking skills, critical and creative thinking. The following section
will discuss some related concepts to students’ participation as an attempt to give a clear

image about the second variable of this research.

2.1. An Overview of Participation

2.1.1. Definition of Participation

There is unfortunately no rigid and direct definition of classroom participation.
Indeed, many scholars and researchers looked at participation from different angles
depending on the focus of the study. Nonetheless, Oxford Learners’ Pocket Dictionary
(2000, p. 206) defines participation as “the action of taking part in something”.
Nevertheless, in relation to language teaching and learning, participation usually means
students’ speaking in the classroom such as answering teachers’ or other students’
questions. (Lui, 2005) (as cited in Hamouda, 2012, p. 18). Meanwhile, Saboonchi and
Mahmoudi (2017, p. 411) consider participation as “an active learning where students are
publicly engaged in the course material”. Agreeably, Dllimore et al. (2010) believe that”
participation should demonstrate other skills such as interacting and cooperating with peers

and the tutor” (as cited in Saboonchi and Mahmoudi, 2017, p. 411).

All in all, classroom participation refers to students’ involvement in the classroom and

mainly it is limited to oral participation in the class. It occurs every day in the classroom
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activities between teachers and learners in which EFL students respond to teachers’

questions, give opinions and make comments or suggestions.

2.1.2. Types of Participation

In EFL classes, most teachers agree that participation is the most significant part of
the learning process. Indeed, participation is a good way that allows students to interact
with their teacher by answering his/her questions as well as asking new questions.
According to Lee (2006) “participation refers to students’ speaking in class which consists
of supplying answers, asking questions, making comments and joining in discussions” (p.
701). Thus, all students may communicate with each other through the use of both forms

verbal and non-verbal participation.

2.1.2.1. Verbal Participation

Verbal participation can be defined as the process of expressing ideas and thoughts
by using words. Broadly; it refers to using language skills to participate in the classroom
by giving responses, giving opinions, or making comments. Robinson and Robinson
(1982) state that “if speakers are to be consistently efficient at conveying verbally their
intended meanings to listeners, they must understand that intended meaning may not be
fully conveyed by a massage” (p. 50). Thus, students’ participation could also take a non-

verbal form with or without the verbal one.

2.1.2.2. Non-verbal Participation

In contrast to verbal participation, non-verbal participation or body language refers
to the behaviours that students make so as to respond in class without involving words. lvy

and Wahl (2019, p. 5) defined non-verbal participation as “communication other than
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written or spoken language that creates meaning for someone”. This type includes rising

hands, making gestures, eye contact and facial expressions.

In brief, Garcia (as cited in Wahyni, 2008, p. 80) stated that “verbal and non-verbal
communication is a unity that cannot be separated to convey a massage”. Thus, the two

types are not distinctive from each other, but rather they complete each other.

2.1.3. Modes of Participation

In order to make students’ participation more effective, teachers have indicated
many modes to enhance the learning process. These modes are namely; whole class
discussion, cold calling, small group discussion, and online discussion (Bean and Pterson,

1998, pp. 33-40).

2.1.3.1. Whole Class Discussion

Concerning this type, the teacher asks questions for the purpose that all students
can participate. Students should be engaged with each other rather than merely addressing
their responses. In doing so, teachers make different shapes in class (horseshoe or
circle...ect). However, it has some restrictions in terms of space and time consuming .For

this reason, it is rarely applicable.

2.1.3.2. Cold Calling

Another mode of classroom participation is cold calling. By cold calling, teacher
asks questions, and then he/she selects randomly who can answer his questions by calling

students’ name or choosing a number from the class list.
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2.1.3.3. Small Group Discussion

Regarding this type, small group of students has organized to deal with teachers’
questions. After that, students give their answers and present them to their teachers. Their

answers and solutions of the problem would be discussed in a plenary session.

2.1.3.4. Online Discussion

Online discussion could be used as an alternative to face to face class discussion .It
takes place via the net using some applications like Zoom, Telegram...ect. Online
discussions are well structured and hence they provide a comfortable learning environment

for students.

2.2. Students’ Participation in EFL Classes

2.2.1. The Causes of Non-participation

Despite the fact that teachers make efforts in order to enhance their students’
participation, there are still some students who hesitate to speak up and can hardly engage
in the speaking classroom activities. This happens mainly due to many barriers; namely

linguistic and psychological barriers.

2.2.1.1. Linguistic Barriers

One of the linguistics barriers that hinder students’ participation in the classroom is
the lack of vocabulary. Indeed, some students are not able to express their opinions and
ideas unless they have a rich linguistic package. In this vein, Thornberry (2005) states that
“speaking a language also has a relatively high proportion of words and expressions” (p.
22). In other words, students remain silent and do not participate whenever they don’t find

vocabulary equivalent for their thoughts .In addition to lack of vocabulary, grammar rules
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set as an obstacle that frustrates students ‘participation in classroom. Indeed, grammar is
the basis of any language, and if students have problems with grammar rules, they would
not be able to produce correct sentences and hence there would be no participation, no
engagement, and no interaction as well. Moreover, studying a foreign language means that
students need to be able to speak fluently and correctly as well. Some students may face
problems with this matter of pronunciation. In fact, mispronunciation decreases students’
willingness to speak and share their ideas. Ozgan, Bada,and Genc (2011, p. 122) state that
“speaking is often dealt with at pronunciation level”. Underscoring this view, students
have to be familiar with rules, stress and intonations of English pronunciation in order to
participate in classroom activities. Finally, difficulties in listening are also considered as
linguistic barriers that hinder students’ participation in the classroom. Thus, during
classroom activities, some students face difficulties in understanding what to say especially
when teacher speaks rapidly. In this case, students need time to understand what the

teacher has said .For this reason they do not participate.

2.2.1.2. Psychological Barriers

Besides the linguistic barriers, different researchers argued that psychological
factors have also negative influence on EFL learners’ participation. They Set as a hindrance
that impedes them from participating in classroom. Some of these psychological problems
refer to shyness, anxiety, and lack of confidence. Starting with shyness, which is one of the
problems that deprive students from engaging in activities and even from expressing their
ideas and opinions. Juhana (2012) states that “shyness is an emotional thing that many
students suffer from at some time when they are required to speak in English class” (p.
101). That is, shyness affects negatively students’ achievements. Besides, anxiety is a
natural feeling that everyone can feel before starting any activity in any domain; however,

it reflects negatively if it exceeds its limits. In OE classes, anxious students do not
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participate mainly because they feel uncomfortable and doubtful about their ideas,
language, and even their personalities. Another factor that frustrates learners’ participation
is the lack of self confidence. This last leads students to hesitate participation in classroom
activities and discussions. In fact, being afraid of others opinions and having negative
feedback from teachers make students scared of participating, and engaging in different

types of activities.

In addition to the aforementioned factors that limited students’ participation in classroom,
aspects like fear of making mistakes, lack of motivation and lack of interest also can

attribute to hindering EFL learners from participating inside the classroom.

2.2.2. Strategies to Promote Students Participation in Classroom

For a classroom participation to be effective, teachers need to align strategies and
techniques to encourage students to be active and productive participants. In this context,
some techniques and strategies are outlined for the purpose of enhancing students’

participation.

To begin with, students need a pleasant and friendly atmosphere that suits them to
collaborate, participate and interact with each other. Subsequently, teachers have to
provide a positive classroom environment. The latter increases students’ desire to learn and
allows them to share their ideas without feel of ridicule. Moreover, teachers have to take
the role of controller, instructor and organizer of classroom activities. Thus, active
classroom participation requires an active teacher who motivates students to participate.
Furthermore, teachers have to give students the opportunity to negotiate their issues in
order to stimulate their motivation to participate. In this respect, Al-Zahrani and Al-Bergi
(2017) state that “negotiation of meaning is a central aspect of classroom interaction” (p.

138). Hence, teachers are advised to negotiate students’ issues whenever they face
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difficulties. Ultimately, teachers should vary the types of questions in order to reach

students’ interests as well provide students with feedback.

To sum up, owing to the fact that students’ participation is considered as a
significant part of the teaching and learning process; it is essential to give more emphasis
on effective teaching practices that may improve participation in classroom. Hence, the
aforementioned strategies could have a great impact in promoting students’ participation in

OE classes.

2.2.3. The Importance of Participation

Participation has a significant role in creating a conductive classroom environment.
Thus, classroom participation improves learner’s communicative competence and social
skills. It is also considered as a feedback for teachers about their learners’ comprehension
of the educational materials. Indeed, the importance of participation could be summarized

through the following:

- It allows practicing the language and hence students will develop their language
skills.

- It helps learners acquire new vocabulary and grammatical rules. In this turn, Lui
(2005) states that “participation in verbal interaction offers language learners the
opportunity to follow up on new words and structures to which they have been
exposed during language lessons and to participate them in context” (as cited in
Hamouda, 2012, p. 18).

- It motivates students and makes them active and productive in the class.

- It promotes cooperative learning though class discussions, debates, and group

work.
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- It develops communication and presentation skills through interaction with peers
and teachers.

- It fosters analytical and critical thinking, Zoltan and Long (as cited in Namini and
Simanjalam, 2008, p. 18) stated that “participating in classroom activities provides

a critical opportunity for learning new skills”.

Conclusion

The second section of this chapter explains mainly students’ participation in
classroom. It indicates several definitions of participation and outlines its different types
together with the importance of students’ participation in the classroom. Furthermore, it
explains the strategies used by teachers in order to promote participation. Additionally, it
highlights the main difficulties and barriers that denote students’ participation. Finally, the

section ends with stating the modes of participation that may occur in the classroom.
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Chapter Two: Fieldwork
Section One: Research Methodology
Introduction

This chapter represents the practical framework of the present study which aims
at exploring the relationship between teachers’ open-ended questions and students’
participation. In what follows, one can come up with what might confirm or reject the
already stated hypotheses. This chapter aims at providing the readers with the main
instruments and procedure that have been used to collect data in this study. The successive
sections mainly present the discussion and interpretation of the results obtained from the
analyzed data. At the end, this chapter mentions briefly the limitations encountered while
conducting the research, states some pedagogical recommendations, as far as makes some

suggestions for further research.

1.1. Data Collection Procedures

As an attempt to have appropriate answers for the research questions, a mixed
approach to collect and analyze data was sought. Thus, the present work was conducted
with the use of both a classroom observation and a questionnaire for students. Classroom
observation was carried out during weeks for the aim of observing students’ participation
and teachers’ questions and techniques. Moreover, the questionnaire was devoted to third
year EFL learners at the University of Mohammed Seddik Ben Yahya, Jijel. Students’
questionnaire was designed as a support to classroom observation; in order to obtain

unobservable data like students’ difficulties.

1.2. Population and Sampling

Due to the fact that it is impossible to study the whole population, a sample from

EFL learners was chosen. Indeed, fifty five (55) third year students were chosen among a
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population of 226 students of the English department at Mohammed Seddik Ben Yahya
University, Jijel. The rationale behind choosing this population was based on that students
of this level are expected to have experiences in OE classes so they can engage and
participate in the classroom. In addition, students at this level are expected to have a rich
linguistic package to express their thoughts and ideas in order to answer teachers’ open-
ended questions. The researchers are not assuming that insufficient vocabulary is the main
reason that hinders students’ participation. An important point is that the sample chosen;
55 students are the ones with whom the researchers made the classroom observation.
1.3. Description of the Research Tools
1.3.1. Description of the Classroom Observation

Classroom observation is used in this study as a convenient tool to attain the
research aims which have the attempt to explore the relationship between teachers’ open-
ended questions and students’ participation as well as to observe the real participation of
students. In this study, classroom observation took place during the second semester of the
academic year 2020-2021 in OE classes within third year license students at the
Department of English language. The researchers have attended six sessions with three
teachers; two sessions with each teacher for the duration of one hour for each session. The
observation was presented in the form of a checklist. The latter contains two sections; the
first section was devoted to count the frequency of open and close-ended questions the
teacher asks in each session as well as how many students participate for each question.

The second section was designed to make comments about whether students find
difficulties in answering teachers’ open-ended questions. As well as the techniques used by
the teacher in order to help students in constructing relevant answers for open-ended

questions.
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1.3.2. Description of the Questionnaire

The current questionnaire is composed of fourteen (14) questions which were
designed based on the literature review. The questions could be either close-ended or open-
ended. As far as the closed-ended questions were concerned, the participants were asked to
opt for yes/no, or the answer that best suited their opinions in form of choices or a scale.
Meanwhile, open-ended questions request the participants to justify their answers or add
something. Regarding the structure of the questionnaire used in the research, it consists of
two sections. The first section contains six questions; three open and three close questions.
Meanwhile, the second section consists of eight questions; four open and four close
questions.
Section two: Data Analysis and Results

1.4. Analysis of Classroom Observation

Teacher 1

Table 1

Number of Questions, Students’ Responses in S1, 2 in T/ '’s OF Class

Sessions  Open- % Students” % Close- % Students’ %
ended responses ended responses
questions questions

Session 8 62 26 68 5 38 12 32
1

Session 5 63 24 83 3 37 5 17
2

Total 13 / 50 / 8 / 17 /
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From the table above, the teacher asked 8 open-ended questions, the total number
of students’ responses was 26 (68%), while the number of close-ended questions was 5 and
the total number of students’ responses was one-third (32%) of the whole responses. In
session 2, the teacher used 5 open-ended questions; consequently, the total number of
students’ responses was 24(83%). In contrast, the number of close-ended questions asked
by the teacher was only 3 questions. Meanwhile, the total number of students’ responses
supplied to close-ended questions was only one-sixth (17%). From the results obtained, it
is asserted that the amount of teachers’ open-ended questions is greater than that of close-
ended questions. Additionally, students’ participation with open-ended question was higher

than that of close-ended ones.

Teacher 2

Table 2

Number of Questions, Students’ Responses in S1, 2 in T2'’s OF Class

Sessions  Open- % Students” % Close- % Students’ %
ended responses ended responses
questions questions

Session 12 63 23 72 7 37 9 28
1

Session 3 50 12 75 3 50 4 25
2

Total 15 / 35 / 10 / 13 /
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Concerning the first session the researchers have attended with teacher2, she asked
12 open-ended questions, and the percentage of the students’ responses were given to these
questions was more than one-half. In addition, the teacher used 7 close-ended questions;
one-quarter was the percentage of the total number of students’ responses. In session 2, the
teacher used only 3open-ended questions. However, the percentage of the total number of
students’ responses was 75%. Unlike the first session, learners participated less with
teacher’s close-ended questions (one-quarter) despite that the teacher asked the same
amount of open-ended questions. The results confirmed that teachers’ open-ended

questions are the best type of questions used to build up learners’ participation.

Teacher 3

Table 3

Number of Questions, Students’ Responses in S1, 2 in T3’s OF Class

Sessions  Open- % Students” % Close- % Students’ %
ended responses ended responses
questions questions

Session 8 57 26 65 6 43 14 35
1

Session 5 62 32 82 3 38 7 18
2

Total 13 / 58 / 9 / 21 /

As the table above shows, teacher 3, in session 1 used 8 open-ended questions.

Thus, the total number of students’ responses was more than one-half. Likewise, 6 close-
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ended questions were asked by the teacher, the percentage given to the students’ responses
was one-third. In session 2, the number of open-ended questions and close-ended questions
is nearly equal; 5 open-ended questions and 3 close-ended questions. Although the number
of open-ended questions and close-ended questions is close, the total number of students’
responses with open-ended questions 32 (82%) was greater than that of close-ended
questions 7 (one-sixth). This implies that teacher’s open-ended questions make students

participate more.

1.4.1. General Findings of Classroom Observation

The results obtained from the classroom observation helped in exploring the
relationship between teachers’ open-ended questions and students’ participation. Indeed,
the results of the study show that when open-ended question are produced, students
participate more than when close-ended question are asked; possibly because close-ended
questions do not require much talk. For this reason; students do not feel motivated to
participate. Contrastingly, when students are asked open-ended questions almost all of
them participate and explain what they think. Indeed, most of the students justify their
believes and opinions and even give multiple answers. Additionally, some of the students
construct their answers by the help of their teacher or their peers. A noticeable point is that
some students face difficulties in answering teachers’ open-ended question; either they do
not have a rich linguistic package to express their ideas or they do not understand the
question. Thus, teachers provide the necessary help for students by reformulating the
question, helping students to construct an answer, or by asking prompting questions.
Teachers use these techniques in order to clarify and provide guidance for students to
correct or complete their answers.Surprisingly, some students give short answers for open-
ended questions and it is mainly due to the fact that the teacher (3) does not provide them

with wait time. This point could be confirmed through the other groups where the teachers
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(1&2) gave students enough time to think about the question and consequently, students
gave long and relevant answers for teachers’ open-ended questions. This fact gives more
strength to the idea mentioned in the literature review where Swift and Gooding found that
when teacher increases wait time, students’ responses become longer and the amount of

participation increases.

In short, it can be deduced that students’ participation depends on the type of
question asked by the teacher. Indeed, there is a positive relationship between teachers’
open-ended questions and students’ participation.

1.5. Analysis of Students’ Questionnaire

Section One: Teachers’ Open-ended Questions

Q1: Do you like to be asked questions in oral expression class?
Table 1

Students’ Preferences Towards Being Asked in OF Class

Options N %
Yes 51 93
No 4 7

Total 55 100

The findings presented in the above table show that 93% of the students have a
strong desire to be asked questions in OE classes, whereas only one-twelfth students (7%)
dislike teachers’ questions in OE classes. From the obtained results, it can be noticed that

the majority of students like teachers’ questions in OE classes.
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Q2: Do you think you receive enough questions from your teacher?

Table 2

Students’ Opinions about their Teachers’ Question

Options N %
Yes 20 36
No 35 64

Total 55 100

The above table indicates that more than one-half of the students said that they did
not receive enough questions from their teachers, while just one-third students showed
their satisfaction about the number of questions being asked by their teachers. The results

approve that the majority of students were not pleased by the number of questions asked by

the teacher in OE class.

Q3: Which type of questions do you prefer your teacher asks you more?

Table 3

Students’ Favourite Type of Questions

Options N %
Open-ended 46 84
Close-ended 9 16

Total 55 100
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The table above reveals that 84% of the participants preferred to be asked open-
ended questions by their teachers in OE class. Meanwhile, only one-sixth students chose
close-ended questions as their favourite type. It can be concluded that the majority of
students prefer open-ended questions than close-ended questions because open-ended
questions give them the opportunity to increase their amount of talk. Students who

preferred teachers’ open-ended questions provided the following justifications:

This kind of questions helps them to think out of the box.

- Because such type of questions allows them to prove and develop their different
opinions.

- Open-ended questions provide more freedom and help them to express their minds
to other related topics.

- Open-ended questions are a chance to expand knowledge and express their ideas
and thoughts.

- Open-ended questions help them to use their creativity and develop their critical

thinking.

N.B: Students who opted close-ended questions did not justify their answers.

Q4: Do you think that teacher’s open-ended questions are important in OE class?

Table 4

Students’ Opinions about the Importance of Open-ended Questions

Options N %
Yes 51 93
No 4 7
Total 55 100
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The findings presented in the above table illustrate that a high percentage of the
participants 93% replied positively to this question proving that open-ended questions are
important in OE class. While only one-twelfth of them thought that open-ended questions
are not that important. These results imply that almost the whole participants considered
that teachers’ open-ended questions are important in OE class. Those who replied with

“Yes” justified their answers by:

Open-ended questions make the session more enjoyable because of the different

ideas and taught.

- Open-ended questions make learners grasp more information and make things easy
for teachers when they are teaching.

- Open-ended questions are a way to know how students think and they give chances
to them in order to exchange ideas with each other.

- Open-ended questions open new doors on students’ creativity.

- Through those questions, the students will participate, and they will improve their

speaking skills.

N.B: Those who replied with “No” did not justify their answers.

Q5: Does your teacher help you to answer open-ended questions?

Table 5
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Students’ Opinions about Teachers’ Aid

Options N %
Yes 44 80
No 11 20
Total 55 100

As it can be seen from the table, the majority of the students (80%) stated that their
teachers helped them in constructing relevant answers for open-ended questions. Whereas,
one-fifth of the students claimed that their teachers did not help them in answering open-
ended questions. From the results obtained, it is concluded that most of the students find
difficulties in giving answers to open-ended questions and their teachers provide them with

the necessary help in order to give relevant answers.

Q6: When the answer for the open-ended question is not straightforward, how often does

your teacher help you to answer the question using the following techniques?

Table 6

Teachers’ Techniques for Helping Students to Construct Answers

a. He/ She reformulates the question
b. He/ She asks a yes/ no questions
c. He/ She gives you enough time to think about the question

d. He/ She helps you to find the right words to express the idea

Techniques Always Often Sometimes Rarely Never

& Frequency
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b 09 32 13 00 01
C 18 19 12 04 02
d 14 20 17 03 01

As it is shown in table 6, one-third of the participants claimed that their teachers
reformulate the questions for them due to the fact that students face difficulties in
answering teachers’ questions. More than one- half of students stated that their teachers
ask yes/ no questions when they do not understand the questions. Besides, one-third of
them said that their teachers provide them with wait time. Additionally, one-third of
students claimed that their teachers often help them to find the right words to express their
ideas. From the obtained results, it is assembled that teachers provide the necessary help

for students whenever they face difficulties.

Section Two: Students’ Participation

Q7: If your teacher asks an open-ended question, are you willing to participate?

Table 7

Students’ Willingness to Answer Open-ended Questions

Options N %
Yes 52 95
No 3 5
Total 55 100
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The question was handed to students to see whether they are willing to participate

with teachers’ open-ended questions or not. The results imply that one-whole of the

students expressed their willingness to participate. While, only one-third of students were

not willing to participate. These results indicate that there is a positive relationship between

teachers’ open-ended questions and students’ participation.

Q8: How often do you participate when an open-ended question is asked by your teacher?

a. Always

b. Often

c. Sometimes

d. Rarely

e. Never

Table 8

Students’ Frequency of Participation with Open-ended Questions

Options N %
A 9 16
B 27 49
C 17 31
D 2 4
E 0 00
Total 55 100

As it is displayed in the above table, the highest percentage of students (one-half)

stated that they often answer their teachers’ open-ended questions; one-third of them
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claimed that they sometimes do. While, only one-sixth reported that they always
participate. The lowest percentage (one-twelfth) stated that they rarely participate. While
none of them reported with “never". The results denote that students are active when

teachers ask open-ended questions.

Q9: How often do you participate when a close-ended question is asked by your teacher?

a. Always
b. Often

c. Sometimes
d. Rarely

e. Never

Table 9

Students’ Frequency of Participation with Close-ended Questions

Options N %
A 6 11
B 10 18
C 13 24
D 14 25
E 12 22
Total 55 100

From the previous table, one-quarter of participants stated that they rarely
participate with close-ended questions. Similarly, one-quarter of students said that they

sometimes participate. Besides, one-fifth of students chose the option “never”, one-sixth
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opted for “often”, and only one-ninth chose the option “always”. The results imply that

students are passive when teachers ask close-ended questions.

Q10: Do you think that your participation is dependent on the type of question being asked

by the teacher?

Table 10

Students’ Opinions about the Relationship between the Type of Questions and their

Participation

Options N %
Yes 47 85
No 8 15

Total 55 100

According to the findings in the above table, almost all students claimed that their
participation is partially dependent on teachers’ types of questions. While, only one-
seventh denied the relationship between teachers’ questions and students’ participation.

This implies that teachers’ types of questions affect students’ participation.

Q11: When the teacher uses open-ended questions, | participate more than when he/ She

uses other types of questions?

Tablell
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Students’ Opinions towards their Participation with Open-ended Questions

Options N %
Strongly agree 12 22
Agree 22 40
Neutral 20 36
Disagree 1 2
Strongly disagree 00 00
Total 55 100

The findings presented in the above table show that almost one-half of students
chose the option “agree”, one-third of the participants chose the option “neutral” and one-
eighth opted by strongly agree. Whereas only 2% of students chose the option disagree
and none of them opted by strongly disagree. These results imply that the use of open-

ended questions increases students’ participation.

Q12: Do you face difficulties in answering teachers’ Open-ended questions?

Table 12

Students’ Difficulties with Open-ended Questions

Options N %
Yes 25 45
No 30 55

Total 55 100
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In the question asked earlier, more than one-half reported that they did not face any
difficulty when answering open-ended questions. Meanwhile, 45% did. The percentages
were almost the same; however, it is clearly stated that the majority of students find that

open-ended questions are easy to be answered.

Q13: When you do not participate, is it because

a. Insufficient vocabulary

b. Grammar mistakes

c. Pronunciation problems

d. Shyness

e. Your relationship with the teacher

f. Others

Tablel3

Students’ Justifications about their Difficulties

Options N %
A 18 33

B 6 11

C 4 7

D 15 27

E 2 4

F 10 18
Total 55 100
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The above table shows the difficulties that students face when answering open-
ended questions. One-third of the students chose the option “insufficient vocabulary”, one-
quarter opted “shyness”. One-ninth chose “grammar mistakes”, one-twelfth reported with”
pronunciation problems”. While, only 04% chose “relationship with their teachers”. On the
other hand, one-sixth chose “others”. From the obtained results, it can be noticed that
insufficient vocabulary and shyness are the main factors that hinder students’ participation

with open-ended questions. Respondents noted additional difficulties as follows:

- The topic does not interest them.
- Their relationship with their classmates
- They do not want to talk all the session because of their moods.

- They afraid of teachers’ negative feedback.

Q14: When your teacher asks an Open-ended question, do you answer as:

a. Small groups
b. Whole class discussion

c. Individually

Table 14

Students’ Ways of Answering Teachers’ Open-ended Question

Options N %
A 11 20

B 22 40

C 22 40
Total 55 1
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The answers generated from this question show that 40% of the participants
answered open-ended questions individually, 40% stated that they made whole class
discussions to deal with open-ended questions. While only one-fifth of them opted “small
groups”. From the obtained findings, it can be noticed that there is equivalence between the
participants who opted “whole class discussion” and the participants who opted
“individually” except for those who choose “small groups”. From these results, it is
remarkable that students answered individually or through whole class discussions when

their teacher asked an open-ended question.

1.5.1. General Findings from Students’ Questionnaire

Based on the data gathered from the questionnaire that has been presented and
analyzed in the previous section, some facts were revealed concerning the relationship
between teachers’ open-ended questions and students’ participation. The first section of
students’ questionnaire entitled “teachers’ open-ended questions” clearly showed that the
majority of students like teachers’ questions in OE classes because questions develop their
skills especially their creative thinking (as Q1 has shown). Additionally, the results
revealed that the majority of students prefer to be asked open-ended questions by their
teachers. With the fact that the percentage of open-ended questions was greater than that of
close-ended questions, this may be due to the fact that open-ended questions give freedom
for the respondents to express their thoughts with the way they want (as it is demonstrated
in Q3). Concerning the students’ opinions about the importance of open-ended questions,
most of the students stated that teachers’ open-ended questions are important in OE classes
because they help them to be creative and develop their critical thinking (as Q4 has
shown). An interesting finding was that the majority of students claimed that their teachers
help them whenever they find difficulties in giving answers to open-ended questions. (as it

is demonstrated in Q5). In addition, as a response to Q6, the students reported that their

41



teachers use some techniques in order to help them when the question is unclear. The

majority of students claimed that these techniques are useful in OE classes.

As for the “students’ participation”, the results clearly showed that the vast majority
of students are willing to participate when teachers ask open-ended questions, this leads to
the fact that there is a positive relationship between teachers’ open-ended questions and
students’ participation (Q7) . Furthermore, the majority of students is active when teachers
ask open-ended questions while they are passive when the teachers ask close-ended
questions (Q8 and Q9). Concerning the students’ opinions about the type of questions that
affects their participation, the results showed that the overwhelming majority of students
stated that their participation is partially dependent on teachers’ type of questions (as Q10
has shown). Agreeably, the results go in line with the previous research conducted by
Khadraoui, in which the results revealed that classroom interaction increased when
referential questions are asked. Another interesting finding was that the use of open-ended
questions in OE classes increases students’ participation (Q11). Therefore, students
asserted that they face some difficulties when answering teachers’ open-ended questions;
the main factors that hinder their participation were insufficient vocabulary and shyness
(Q12 and Q13). As mentioned in the previous section, teachers provide their students with
techniques to answer the questions, these techniques are reformulating the questions,

asking a yes/ no questions, and the most important one is providing them with wait time.

In sum, based on the data collected from analyzing students’ questionnaire, it can
be concluded that there is a positive relationship between teachers’ open-ended questions
and students’ participation. Open-ended questions enable students to express their own
ideas and words without being afraid of making mistakes, thus, they have a positive effect

on their participation. Since the students showed their positive reaction towards teachers’
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open-ended questions, they can be used as an effective way to increase learners’

participation.

1.6. Overall Discussion of the Main Results

The analysis of classroom observation and students’ questionnaire, in relation to the
literature review, provided clear answers to the previously stated research questions( Q1:
What is the type of questions that teachers use most in OE classes?. Q2: Is there an existing
positive relationship between teachers’ open-ended questions and students’ participation?
Q3: Do students face difficulties in answering teachers’ open-ended questions?). The
results have shown that open-ended questions are the most commonly used by teachers in
OE classes. Indeed, the results revealed that open-ended questions are not only the most
used by teachers but also the most preferred type for students. Similarly, the obtained data
have confirmed that there is a positive relationship between teachers’ open-ended
questions and students’ participation. Thus, the results are maintained through the
classroom observation in which the high amount of participation was strongly devoted to
open-ended questions rather than close ones. The results go hand in hand with the research
that was conducted by Al-Zahrani and Al-Bargi, in which they confirmed that there is a
correlation between questions and creation of interaction. Moreover, students in the
questionnaire have stated that they prefer open-ended questions. Hence, these results go in
line with the previous researches mentioned in the literature review (Norman et al. 2004, p.
154) that have shown that open-ended questions allow students to express themselves in a

language that is convenient for them.

From students’ answers and from what had been observed in the classroom; the
researchers may state that some students face difficulties in answering teachers’ open-

ended questions, meanwhile other students find this type of questions as an opportunity to
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think out of the box and express their thoughts and ideas freely. In fact, those students who
find the answer for open-ended questions is not straightforward try to construct an answer
by the aid of the teacher or even their peers. The teacher in turn provide the students with
the necessary help by; providing wait time, helping students to find vocabulary equivalent

for their ideas, reformulating the question or asking prompting questions.

In nutshell, the obtained data collected from both the observation and students’
questionnaire maintain the first hypothesis of the research which states that students’
participation is dependent on the type of questions asked by the teacher. Similarly, the
results confirm the second hypothesis which states that there is a positive relationship

between teachers’ open-ended questions and students’ participation.

2. Limitations of the Study
It is important to acknowledge some limitations of the current study as this may

this may guide future research in this area:

Lack of available resources in the literature was the major problem that faced the

researchers while doing this research.

- The time allocated for the conduct of the study in each session did not exceed one
hour; thus the researchers were unable to gather all the aspects needed.

- Some students in the study were not cooperative and they did not answer the
questionnaire.

- The sample of the study is small; due to the current situation (Covid19). Thus;a

bigger sample would make the results more valid.

3. Pedagogical Recommendations

Based on what had been observed in the classroom and students’ answers of the

questionnaire, it is noteworthy to suggest some recommendations.

44



Students are advised to participate more in the classroom in order to develop their
skills and reduce their speaking problems.

Teachers are advised to ask more open-ended questions in order to boost students’
participation.

Teachers are advised to pave the way for students to think and construct relevant
answers by providing them with wait time.

Teachers need to provide the needed help for students whenever they face

difficulties in constructing an answer.

4. Suggestions for Further Research

After finishing the research, some suggestions can be put forward to conduct further

research about the matter:

It is suggested for researchers to investigate the relationship between teachers’
open-ended questions and students’ participation using the experimental method.
Another research might be conducted to explore the questioning strategies used in
EFL classes.

Further investigation is needed to explore the strategies used by teachers in order to

deal with students’ answers.

It would be insightful to explore the difficulties that reduce students’ participation

in OE classes.
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General Conclusion

Teachers’ questions in the classroom serve in enhancing and promoting the quality
of teaching and learning since they make learners no longer isolated; but more interactive
and collaborative. Thus, they join all classroom participants working all together to achieve
the aim of finding a relevant answer for the question. For this reason, the main focus of this
study was to explore the relationship between teachers’ open-ended questions and
students’ participation. The overall research work consisted of two major parts. One was
concerned with the theoretical part and the other devoted to the practical part.

As far as the theoretical part is concerned, it was divided into two sections; the first
section took a closer look at questions. It started by definition of questions along with
distinguishing their different types. Moreover, it highlighted the purposes of questions
together with their importance. Besides, it sheds light on open-ended questions, advantages
and disadvantages. The section ended with stating some strategies of teachers when
dealing with students’ answers. Correspondingly, the second section dealt with
participation; its definition, types and importance. By the same token, the section tackled
some strategies to promote participation. Additionally, it highlighted the fundamental
causes of non-participation and finally it mentioned the modes of participation.

Coming to the second chapter which represented the practical part of the study, it
outlined the methods and procedures followed in order to gather the data. Indeed, the
procedures adopted to explore the problem under the study were a classroom observation
and a questionnaire handed for students. Besides, the chapter provided a detailed analysis
of the data collected. Lastly, it casted light upon the general interpretations yielded from

the findings of classroom observation and the questionnaire. Ultimately, the chapter ended
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up with acknowledging the limitations of the study as well as suggesting some pedagogical
recommendations for other researchers to follow.

The findings obtained revealed that open-ended questions are mostly used in OE
classes. Moreover, the results showed that some students face difficulties in constructing
answers for teachers’ open-ended questions. However, the teachers in turn provided
students with the necessary help by using some strategies. Furthermore, a positive
relationship was marked between teachers’ open-ended questions and students’
participation. It was shown that open-ended questions play a pivotal role in OE classes.
Overall, the results go hand in hand with the research hypotheses. Hence, the study at

hands could significantly contribute in uploading the teaching quality.

47



References

Agarwal, P. K., Karpicke, J. D., Kang, S. H., Roediger, H. L., & Mcdermott, K. B. (2008)

Examining the testing effect with open and closed-book tests. Applied Cognitive

Psychology, 22(7), 861-876. D0i:10.1002/acp.1391

Al-Zahrani, M. Y., & Al-Bargi, A. (2017). The impact of teacher questioning on creating

interaction in EFL: A discourse analysis. English Language Teaching, 10(6), 135-

149. Doi : 10.5539/elt.v10n6p135

Bean, J. C., & Pterson, D. (1998). Grading classroom participation. New Directions for

Teaching and Learning, 1998(74), 33-40. D0i:10.1002/t.7403

Birgili, B. (2014). Open ended questions as an alternative to multiple choice : Dilemma in

Turkish examination system (Unpublished doctoral dissertation). The Graduate

School of Social Sciences of Middle East Technical University, Turkie university.

Black, S. (2001). Ask a question: how teachers use inquiry in a classroom. The American

School Board Journal, 188(5), 43-45.

Bradburn, N., Sudman, S., & Wansink, B. (2004). Asking questions: The definite guide to

questionnaire design: For market research, political polls, and social and health

questionnaire . Chichester: John Wiley.

Cooper, H., Hedges, L, V., & Valentine, J, C. (2009). The handbook of research synthesis

and meta-analysis. New York: Rusell Sage Foundation.

48



Crowther, J. (1995). Oxford advanced learners dictionary. Oxford: Oxford University

Press.

Erianti, A., Akib, E., & Baso, F. A. (2018). An analysis of teachers’ questioning strategies

in Elt (English language teaching) the classroom interaction at eleventh grade sma

Muhammadiya 1 Unismuh Makassar. Exposure: Jurnal Pendidikan Bahasa Dan

Sastra Inggris, 7(1), 58-69. doi:10.26618/exposure.v7

Foddy, W. (2009). Constructing questions for interviews and questionnaires: Theory and

practice in social research. Cambridge, UK: Cambridge University Press.

Hamouda, A. (2012). An exploration of causes of Saudi students reluctance to participate

in the English language classroom. International Journal of English Language

Education, 1(1). D0i:10.5296/ijele.v1i1.2652

Harrington, N. & Terry, C. (2009). LPN to RN transitions: Achieving success in your new

Role. Philadelphia PA: Lippincott Williams & Wilkins.

Hyman, R. T. (1972). Ways of teaching. Philadelphia: Lippincott Williams & Wilkins.

Haynes, J. (2007). Getting started with English language learners how educators can meet

The challenge. Alexandria, VA: Association for Supervision and Curriculum

Development.

Holland, J. L., & Christian, L. M. (2008). The Influence of Topic Interest and Interactive

Probing on Responses to Open-Ended Questions in Web Surveys. Social Science

49



Computer Review, 27(2), 204-206. doi:10.1177/089443930832781

Husain, H., Bais, B., Hussain, A., & Abdul Samad, S. (2011). How to construct open

endedquestions. Procedia Social and Behavioural Sciences, 457. Retrieved from

http://doi:10.1016/j.sbspro.2012.09.406

Ivy, D., k. & Wahl, S.(2019). Non-verbal communication for a life time. UK: Kendal Hunt

Publishing.

Juhana, M. (2012). Psychological factors that hinder students from speaking in English

class. Journal of Education and Practice, 2(2), 101.

Khadraoui, H. (2016). Teachers’ and students’ attitude towards the effect of refrential

questions on EFL classroom interaction(Unpublished doctoral dissertation).L’arbi

Ben mhidi university.

Kifle, A. (2008). A study on the types of teachers questions and questioning strategies: the

two private secondary schools ( Unpublished doctoral dissertation). Department

Of foreign language and literature, Addis ababa.

Killen, P. O. (2010). Building questioning strategies: or, why am | asking these questions

and where are they taking us? Teaching Theology & Religion, 13(3), 251-253.

doi:10.1111/j. 1467-9647.2010.00622.X

Kipper, H. & Ruutmann, T. (2010). Strategies and techniques of questioning effectuating

thinking and deep understanding in teaching engineering at Estonian centre for

50


http://doi/

engineering pedagogy. Problems Of Education In The 21% Century. 19, 37.

Kissock, C. & Yortsum, 1. (1982). A guide to questioning procedures for teachers.

London: Macmillan.

Krosnick, J. (2009). Question and questionnaire design (Unpublished doctoral dissertation)

Stanford University and Stanley Presser University of Maryland.

Kyriacou, C. (2001). Essential teaching skills. Cheltenham: Stanley Thornes.

Lee, Y. (2006). Respecifying display questions: Interactional resources for language

teaching TESOL Quarterly, 40(4), 691-713. doi: 10.2307/40264304

Namini, D., & Simanjalam, O. (2008). Students’ participation in English language

classroom. Retreived from http://ir.unimas.my/id/eprint/5692

Ozgan, Y., Bada, E., & Genc, B. (2011). Speak the real: New articles as major source for

oral competence. New York: Nova.

Richards, J. C., Lockhart, C. (1994). Reflective teaching in second language classrooms.

NewYork: Cambridge University Press.

Robinson, E., & Robinson, W. (1982). Children’s understanding about verbal

communication. Early Years , 2(2), 48-53. doi : 10.1080/095751482002208

Sabilah, 1., & Manoy, J. T. (2018). The Use of open-ended questions with giving

feedback(OEQGF) for Effective Mathematic Learning. Journal of Physics:

conference series, 947, 1-6. doi: 10.1088/17426596/947/1/012032

51



Saboonchi, F., & Mahmoudi, A. (2017). Effect of elementary EFL learners’ negotiation on

their classroom participation and grammatical achievemet. Journal of Language

Teaching and Research, 8(2), 411.doi:10.17507/jltr.0802.26

Sahin, A. (2007). The effects of types , questions , and quality of questioning in improving

Students’ understanding (Unpublished doctoral dissertation). Texas A &M

University.

Seime, K. (2002). An exploration of the relationship among types of teacher questions,

Students proficiency and wait time. Ethiopian Journal of Education, 22(2), 10.

Spada, N. & Lightbown, P. M. (1993). Instruction and the development of questions in L2

classrooms. Studies in Second Language Aquisition, 15(2), 205-224.

doi: 10.1017/S0272263100011967

Swift, J. N., & Gooding, C. T. (1983). Interaction of wait time feedback and questioning

instruction on middle school science teaching. Journal of Research in Science

Teaching, 20(8), 721-730. doi:10.1002/tea.3660200803

Polit, D. F. (2001). Essentials of mursing research . Wolters Kluwer Health/ Lippincott

Williams and Wilkins.

Prasetyawati, D. (2015). Analysis of questions used by English teacher at Jakarta Intensive

Learning Centre(JILC).

Pujiani, I. H. (2017). Teachers’ questioning in the English language classroom

52



(Unpublished doctoral dissertation). University Kristen Satya Wacana Salatiga.

The Oxford dictionary. (1992). Oxford: Oxford University Press.

The Oxford Learners’ Pocket Dictionary.(2000). Oxford: Oxford University Press.

Thornbury, S. (2005). How to teach speaking. Harlow: Longman.

Wahyni, A. (2018). The power of verbal and nonverbal communication in learning.
Proceedings of The 1% International Conference on Intelectuals Global
Responsibility( ICIGR2017).doi:10.2991/icigrl17.2018.19

White, S. A. (2010). Activities for English Language Learners Across the Curriculum.
CA: Shell Education.
Wilen, W. W. (1987). Questions, questioning techniques, and effective teaching.

Washington,D, C: National Education Association.

53



Appendices
Appendix (A)

Appendix (B)



Appendix (A)

Checklist

University :

Department :

Number of Session :

Time :

Teacher :

Questions

Open-ended

guestions

Responses

Close-ended

guestions

Responses

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Comments :







Appendix( B)

Students’ Questionnaire

Dear student,

Your willingness to fill in this questionnaire will furnish us with the necessary data to
accomplish our research. It aims at exploring the relationship between teachers’ open-
ended questions and students’ participation. Please, tick the appropriate answer and write
full statements where necessary. Thank you in advance for your collaboration and for the

time devoted to answer the questionnaire.

Key Definitions:

Open-ended question: is that type of questions that needs detailed answers and requires

students’ creativity while answering.

Close-ended question: is that type of questions that is narrow in focus and usually

answered with yes/no or with limited choices.

Section one: Teachers’ Open-ended questions

Q1. Do you like to be asked questions in oral expression class?

a. Yes []

b. No []

Q2.Do you think you receive enough questions from your teacher?

a. Yes []

b. No []



Q3.Which type of questions do you prefer your teacher asks you more?

a. Open-ended questions []

b. Close-ended questions  [_]

Please explain

Q4. Do you think that teachers’ open-ended questions are important in

OE class?
a. Yes []
b. No []
Please justify

Q5.Does your teacher help you to answer Open-ended questions?

a. Yes []

b. No []

Q6.When the answer for the open-ended question is not straightforward, how often does

your teacher help you to answer the question using the following techniques?



6.1. He/ She reformulates the question

a. Always []
b. Often []
c. Sometimes [ ]

d. Rarely []

e. Never []
6.2. He/ She asks a ‘yes/no’ question

a. Always ]
b. Often []

c. Sometimes []

d. Rarely []

e. never []

6.3. He/ She gives you enough time to think about the question

[

o

Always
b. Often
c. Sometimes

d. Rarely

O 0O 0O O

€. never



6.4. He/ She helps you to find the right words to express the idea

a. Always []
b. Often []
c. Sometimes []
d. Rarely []
e. never []

Section Two: Students’ participation
Q7.1f your teacher asks an open-ended question, are you willing to participate?

a. Yes []
b. No []

Q8. How often do you participate when an open-ended question is asked by your teacher?

a. Always []
b. Often []
c. Sometimes []
d. Rarely []
e. Never []

Q9.How often do you participate when a close-ended question is asked by your teacher?

[

=

Always
b. Often
c. Sometimes

d. Rarely

O 0O 0O O

€. never



Q10. Do you think that your participation is dependent on the type of question being asked

by the teacher?
a. Yes []
b. No []

Q11. When the teacher uses open-ended questions, | participate more than when he/she

uses other types of questions?

a. Strongly agree [ ]

b. Agree []
c. Neutral []
d. Disagree []

e. Strongly disagree [ ]

Q12. Do you face difficulties in answering teachers’ open-ended questions?

a. Yes []

b. No []

Q13.When you do not participate is it because:

a. Insufficient vocabulary
b. Grammar mistakes

c. Pronunciation problems

e. Your relationship with the teacher

[]
[]
[]
d. Shyness ]
[]
f. Others []



Q14.When your teacher asks an open-ended question, do you answer as;

a. Small groups []
b. Whole class discussion [ ]

c. Individually []

Thank you so much for your collaboration



Résumé

Les questions sont un ¢élément essentiel du processus d’enseignement et d’apprentissage,
car les questions de 1’enseignant jouent un role important en faisant participer les étudiants
au contenu de la lecon, notamment dans les séances d’expression oral, ce qui conduit a
améliorer I’interaction pendant la lecon. Ainsi, les questions du professeur et la
participation des étudiants sont les deux faces d’'une méme médaille. Cette étude vise a
découvrir la relation entre les questions ouvertes du stade et la participation des éeleves.
L’ hypothese retenue dans cette étude indique I’existence d’une relation positive entre elles,
et que la participation des éléves dépend du type de questions posées par le stade. Cette
recherche est divisée en deux chapitres, dont le premier donne le c6té théorique de 1’étude,
qui a son tour est divis¢é en deux parties, dont chacune donne un apercu d’une des
variables, les questions du professeur et la participation de Quant au c6té pratique, 1’étude
s’est appuyée sur la méthode de recherche corrélative basée sur 1’observation courante et
un questionnaire étudiant. Les résultats obtenus indiquent que les questions ouvertes sont
utilisées par les enseignants dans les classes d’expression orale. Il indique également que
les éléves ont des difficultés a répondre a ce type de question. Mais les professeurs,
d’autre part, utilisent certaines stratégies pour fournir 1’aide nécessaire pour permettre aux
¢tudiants de répondre a la fin. Les données obtenues indiquent I’existence d’une relation
positive dans les questions ouvertes des professeurs et la participation des étudiants, et

donc I’hypothéese précédemment avancée a été confirmée avec succes.
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