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Abstract

The present study investigated EFL learners aachtss attitudes towards online
learning of the speaking skill. It aimed to sheghtion the effectiveness of the online mode
of learning speaking and the attitudes of bothnlee and teachers towards this approach.
In order to achieve the objectives of this studgualitative approach was opted to gather
and analyze data. Two questionnaires were admiadste both second year EFL learners
and oral expression teachers at the departmentngfish at Mohammed Seddik Ben
Yahia, Jijel. In the light of the obtained resuk$iidents have positive attitudes towards
online learning of the speaking skill, they consideeffective because it helps them
express themselves more freely and develop theakspg skills in an individualized
environment at their own pace and time. As EFLHees, they encounter difficulties in
using this new method such as: time managemeramilidrity with the online learning
technologies, insufficient opportunities for pracig speaking, in addition to limited
interaction between students and teachers. Howéveras found that teachers of oral
expression have negative attitudes towards onéaening of the speaking skill, because
most of them believe that this approach is nototiffe for teaching speaking, and that they
encounter difficulties in using this method mairdyated to time constraints, students’ lack

of motivation and concentration, in addition toeimtet access problems.

Key words: Speaking Skill, EFL Learners and Teaches, Online Learning.
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General Introduction

1. Background of the Study:

Technology integration in language learning hdswadd both instructors and
learners to discover the importance of the onleerring approach. One way of using
technology for educational purposes is throughuge of this mode of learning in which
the student and the instructor or information seuare not physically present like in a
traditional face-to face classroom atmosphere. iffermation is conveyed through
technology, such as discussion broads, video ceméarg, and online assessments. Online
learning can occur synchronously in real time wilie teacher or learner to-learner
interaction and collaboration, or asynchronousigt ttakes place in dependently of the
instructor. The speaking skill is one of the mdstltenging competencies to develop in an

online platform.

Developing the speaking skills has a pivotal ial&EFL programs. According to

Torky (2006), “Speaking is one of the four langumag#s (reading, writing, listening and

speaking). It is the means through which learnarsammunicate with others to achieve
certain goals or to express their opinions, intersj hopes and viewpoints “(p. 13). The
use of computer-mediated activity is undoubtedly &a enormous significance in making

the learning process more effective especiallgims of helping EFL students to enhance

their oral skills. This approach in cites the |leamto practice their oral conversations

in an individualized learning environment at th@wn pace. It also encourages

autonomous learning among EFL learners. This lagrapproach became more prominent
during the spread of the corona virus pandemic kvbantributed to a great extent in the

rise of the use of the online mode of learning ey in the universities. Online learning



provided both learners and teachers with a morelwowe environment to practice the

speaking skill since traditional classroom atteraaor in person learning was impossible.

2. Statement of the Problem:

The emergence of online delivered courses is otleeomost significant change

to occur recently in higher education. Online ediocahas always utilized new ways to

enhance the communication between the learneranid$tructor. That is why numerous

universities around the world use online learning apply distinct methods to achieve
their goals. However; the use of the online leagmmode to teach speaking in the current
emergency situation may be an intimidating taskeeisfly for teachers who have only
taught in person earlier, in addition to the chradles faced by both students and educators

on how to use technology tools effectively.

3. Research Questions:

The following questions will be addressed in thigdy:

v' What are EFL learners’ and teachers’ perspectindsealiefs about online learning
mode of the speaking skill?

v What are the challenges that EFL learners and éesobncounter in learning /
teaching speaking online?

v" What are the effects that online teaching has amégs’ oral proficiency?

v. What are the advantages and disadvantages of thaéeommode of

teaching/learning?



4. Research Hypothesis:

In attempting to evaluate EFL learners and teaclatitudes towards online
learning of the speaking skill, we hypothesize thath EFL learners and teachers have

positive attitudes towards the online mode of leagfteaching the speaking skill.

5. Significance of the Study:

This study seeks to shed light on the effectigsrad the online learning of the

speaking skill. This new method is important beeatitends to aid through students’

freedom of self-expression and autonomous learrugthermore, this study seeks to
uncover students’ and teachers’ views regardingrate in replacing the traditional

methods of teaching speaking and its limitations.

6. Research Methodology:

In order to achieve the objectives of the preskmtys a qualitative research method

is adopted. Two questionnaires are administeréatio teachers of oral expression

and second year EFL learners at the departmemglfdd at Mohammed Seddik Ben

Yahia University, Jijel.

7. Organization of the Dissertation:

The present work is divided into two chapters:ftret chapter is broken into three

sections. The first deals with the literature rewrelated to online learning including

definitions of the concept and evolution of the noet in addition to the modes of delivery,
the types of interaction, the technologies useahiine learning, and finally, its advantages

and disadvantages. The second section is devotétetbterature review related to the



speaking skill presenting its various definitioogncepts related to speaking, in addition to
its sub-skill. The last part offers an explanatafrthe online learning of the speaking skill
with a specific reference to content, methods eéasment and challenges. Eventually, the
second chapter is the practical part of the stwdych contains data collection, analysis,

interpretation of the results, suggestions andmegendations.



Chapter One: Literature Review

Introduction:

This chapter is divided into three main sectionse Tirst one reviews definitions,
historical background, concepts and technologiéste® to online learning. The second
section is devoted to an explanation of the speg&kill and some of its sub-skills. While,
the third one, examines the use of the onlindemaf learning in teaching and learning
the speaking skill with a specific reference to #entent provided, the methods of

assessment and the challenges encountered inth&ngethod.

1. Section one: Online learning in EFL context:

Rodrigues and Vethamani (2015) assertatittte concept of language learning using
technology has allowed language instructors anthéga to explore the efficiency of the
online learning approach, such computer-based iesivprovide an online platform for
learners to further practice their language skillg{3). This online approach is nowadays
part and parcel of several educational institutiansund the globe. It got tremendously
expanded especially with the outbreak of the Cd#dsandemic, because now it is being
used as a primary medium for delivering informattonstudents on an online platform
with the use of multiple communication technologesd strategies, which eases the
learning and teaching process on both the educataisthe learners during the current

situation.

1.1. Definition of Online Learning:

In 2020 the corona virus (Covid-19) was annoureedavorldwide fatal pestilence
which culminated in a massive closure of schoots @sucational institutions all over the
world, in an attempt to alleviate from the rapialgeration of the virus. Consequently,

this procedure compelled ministries of educationfitml an alternative for traditional



classroom attendance, hence numerous countried émtéhe online mode of learning,
also known with distance learning, and which is ragpnately implemented on all

educational levels.

Online learning is defined by Dhull and Arora {Z0 as:

“learning that comprises a range of technologiehsas the worldwide web, email,
chat, new groups and texts, audio and video coméerg delivered over computer
networks to impart education, it helps the leatoelearn at their own pace, according to
their own convenience” (p. 32).

Online learning differs from face-to face learnimgterms of setting and time,
modes of information deliver, teaching methodstruetional materials and instructional

strategies etc.

1.2. Online Learning of the Foreign Language:

1.2.1. Learning Foreign Languages:

Foreign language learning is a global pedagogicattite. By learning a foreign
language, learners are expected to develop thestalls (writing, speaking, listening and
reading). Moller and Catalano (2015) argued thateign language learning and teaching
refer to the teaching or learning of a nonnativegleage outside the environment where it

is commonly spoken” (p. 327).

A distinction is often should be made betwedoraign language” and a “second
language”. In this sense Eddy (2011) clearly stdtasa foreign language is acquired after
the first language. However, it is optional not @utsory, in other words, it depends on
the individual’'s choice sand interests. It is net@ssary for communication is a person’s

home land or in a country they moved to (pp. 11-12)the same context, according to



Peng (2019) a “second language refers to the |lagyggtat plays the same role as a mother

tongue” (p. 33).
1.2.2. Types of Learning Foreign Languages:
1.2.2.1. Traditional Classroom Learning Method:

Traditional classroom learning or face to-face neay is a method of teaching
where the teacher delivers information to his stiglén person without the interference of
any other medium. It takes place in the classrodrmare/ the teacher utilizes conventional
instructional materials such as the black boarg{ b®woks, handouts, and it relies on
homework, assignments, exams as a means for emgustudents’ performance. This
method is characterized by being highly interagtibecause it conducts different

classroom activities for instance, debates, grasgudsions, and group projects.
1.2.2.2. Online Learning Method:

Ferri et al.(2020)maintains that the online leagnimethod can be defined as
“instruction delivered on a digital device thatirgended to support learning’(p.2). It
means technology is used as a medium in learningefson (2004) states that “learning
and teaching in an online context is much simitarahy, other educational context for
example, learners needs are assessed, contegbisated or prescribed, learning activities
are orchestrated, and learning is assessed” (p. @nline learning is practical and helpful
for students in terms of allowing them most of timee to access learning materials any

time they want without any restrictions placed loan.
1.3. Evolution of Online Learning:

The evolution of online learning underwent a seé remarkable events. Bakia

et.al (2012) asserted that online learning is @efiras “instructional environments



supported by the internet. Online learning comgri@evide variety of programs that use
the internet within and beyond school walls to palevaccess to instructional materials as
well as facilitate interaction among teachers andents “(p. 2). Hiltz and Turoff (1987)
asserted that “the first teaching online startethenearly 1990s, based on the invention of
computer conferencing by Murray Turoff in 1970” ¢8). Harasim (2000) maintains that
postsecondary institutions started experimentirty Wie use of computer conferencing for
under graduate course delivery in the mid-1980snea of the most prominent of these
early experiments, the virtual classroom projedgasted by Roxanne Hiltz in the late
1980s (pp.47-48). Furthermore, Hiltz (1990) poimtis that “one of the first institutions to

offer teaching through computer conferencing wasNbw Jersey Institute of Technology
in the USA, using especially designed computer e@mfcing software called Virtual
Classroom” (p. 134). Moreover, Harasim (2000) nohed:

The invention of World Wide Web in 1992 made oelgducation increasingly
accessible and allowed new pedagogical modelsnerge, because the web is
easy to use and capable of presenting multimedia&xpanded the range of
disciplines that could be offered online. The 19&0Msl 1990s saw enormous
innovation and expansion in online education antivokking at all levels of
education (...) thus the Z1century begins with a paradigm shift in attitudes

towards online education. (p. 42)

1.4. Difference between the Four Types of Learning:

1.4.1. Distance Learning:

Moore and Kearsley (1996) stated that remote legris “planned learning that

normally occurs in a different place from teachiagd as a result requires special



techniques of course design, special instructiotedhniques, special methods of
communication by electronic and other technologasswell as special organizational and

administrative arrangements” (p. 2).

1.4.2. Hybrid Learning:

Hybrid learning or blended learning is defined b{p@wd (2007) as “learning that
combines online activity with more traditional pmis of face to-face contact and
classroom interaction” (p. 18). In other words, tigtbearning also called blended learning

consists of the incorporation of both traditiored¢hing with computer-based technology.

1.4.3. E-Learning:

Goyal (2012) stated that e-learning can be defited as“the science or learning

Without using paper printed instructional materidk-learning is the use of
telecommunication technology to deliver informatfon education and training” (p. 240).
Another definition provided by Chitra and Raj (2)E8ates that “e-learning is commonly
referred to the intentional use of networked infation and communication technology in
teaching and learning” (p.11). In brief, e-learniaghe kind of learning that is carried out

through all electronic technologies.

1.4.4. Online Learning:

Online learning is education that basically tafilese over the internet with the use

of computer technology. In few words, distancenedy is the type of instruction that is
carried out remotely separated by both time andepla-learning is the type of learning
that encompasses the use of electronic devicesldition to, online learning is the kind of
learning that occurs via the net, while hybrid feag involves the integration of both face-

to face instruction with computer-based technology.
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1.5. Modes of Delivery in Online Learning:

Perveen (2016) divided modes of delivery in amliearning environments as

follow:

1.5.1 Synchronous Learning:

According to Perveen (2016) synchronous learrsnipe kind of teaching/ learning
that takes place simultaneously via an electrondclen Synchronous voice or text chat-
rooms provide an opportunity of teacher-studentstndent-student interaction. Moreover
video- conferencing facilitates face-to face comroaiion (p. 22). One of the restrictions
that online synchronous learning place on bothesitsland teachers is the need for their
presence at the same time and place so that theinlgaprocess can take place.
Furthermore, Perveen (2016) argues that one othialenges of synchronous education
can also be due to the necessary availability gd@ bandwidth internet which can lead

participants to feel frustrated and helpless duedhnical problems (p. 23).

1.5.2. Asynchronous Learning:

Asynchronous learning is the type of learning thiaes not demand direct
communication between the instructor and the learnPerveen (2016) stated that
“asynchronous learning environments provide stuglevith ready-available material in
form of audio or video lectures, handouts, artided PowerPoint presentations, and they
are accessible anytime and anywhere via the neéhesocan work at their own pace” (p.

22).

1.6. Types of Interaction in Online Learning:

Moore (1989) distinguished between four typesitdraction:
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1.6.1. Learner-Instructor Interaction:

Learner-instructor interaction basically occurstween the students and the

instructor in a course. In this vein, Moore (1989%umes that:

In this interaction, distance instructors attemptathieve aims held in common
with all other educators. First having planned imeg a curriculum, a program of
content to be taught, they seek to stimulate teast maintain the student’s interest
in what is to be taught. To motivate the studenieton, to enhance and maintain
the learner’s interest. To motivate the studereson, to enhance and maintain the
learner’s interest[...].Then, instructors make prgations or cause them to be
made]...]. Next instructors try to organize stugémtpplication on what is being
learned [...].Instructors organize evaluation to dsae if learners are making a
progress [...].Finally, Instructors provide couns&lpport and encouragement to

each learner.(p. 2)

Learner - instructor interaction is crucial in tertihat it creates a more helpful and

motivating environment for learners.

1.6.2. Learner-Learner Interaction:

Online learning is not all the time instructor#ieer or content-learner centered, but
also, with the other learners. In this sense. Mdd@89) stated that “learner-learner
interaction is inter-learner interaction, betweer ¢earner and other learners, alone or in
group settings, with or without real-time preseon€an instructor” (p. 4). Learner-learner
interaction is important because it incites leasntr interact dynamically and share
information with each other, in addition to, deymig their critical thinking skill, hence,

it is indeed a valuable resource for learning amithing the learner’s knowledge.
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1.6.3. Learner-Content Interaction:

Learner-content interaction is the most over whegrform of interaction in online
learning. Moore (1989) defines learner-contentraxtgdon as “the process of intellectually
interacting with content that results in changethanlearner’s understanding, the learner’s

perspective, or the cognitive structures of thenegs mind” (p .2).

According to Abrami et al. (2010) this type oftaraction “may include reading
informational texts for meaning, using study gujdestching instructional videos,

interacting with multimedia, participating in simatibns, or using cognitive support
Software” (p. 8).
1.7. Technologies of Online Learning:

In online learning several technologies are wdizin order to deliver learning

information, such as, audio technology and videbnelogy
1.7.1. Audio Technology:
Eje (2016) asserted that audio technology isnabdoation of audio and visual

materials including computer to promote teaching l@arning that appeal to the senses of
hearing seeing and touching (p. 30). Ponmeni (20E3rly stated that “radio, broadcast,
and audio cassettes are mostly used as audio niediaffective teaching learning
purposes. Radio is the biggest mass media of dlicaners the largest population in the
world” (p. 89).When teaching speaking online teashiend to use audio technology

through organizing audio-based activities for leasn
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1.7.2. Video Technology:

Video technology is one of the most effective amidely used techniques in

teaching/ learning speaking online. According tatkkl and Yuen (2006):

Learning online is becoming more a common practiceeducation, streaming
video and audio play a pivotal role in deliveriraucse materials to online learners.
This form of technology brings courses alive byowaihg online learners to use

their visual and auditory senses to learn comptacepts and difficult procedures.

(p-31)

Furthermore, Hartsell and Yuen (2006) argued ‘Math advances in software and
networking technology, streaming digital video asr¢the internet become easier and more
effective” (p. 32). The use of video technologyhsipful because it increases student’s
motivation and helps to better understand the stibja addition, it helps learners to
develop communication and critical thinking ski¥éich makes the learning experience

more successful and effective.
1.8. Advantages and Disadvantages of Online Learmgn
1.8.1. Advantages of Online Learning:

Online learning has several advantages, in thisesdRodrigues and Vethamani (2015)
assumed that the online learning approach incibes léarners to practice their oral
conversations and to develop their speaking skifis an individualized learning
environment at their own pace and time, in additmnencouraging autonomous learning
among EFL learners (p. 43). Furthermore, Rodrigares Vethamani (2015) clearly stated
that online learning provides students with theaspmity to interact with proficient and

expert speakers which can improve both listenind speaking skills, besides that, it
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allows shy students to express themselves morky seee there is less teacher control (p.
47).Furthermore, Dhull and Arora (2017) assume t@atine learning is that it provides
accessibility due to which a student can learn frampwhere in the world”. This is an
especially important consideration for students wigh to study in a different country”(p.
32). In the same vein Dhull and Arora (2017) assaat another positive aspect about
online learning is the fact that it develops cogeitabilities as it was found that students of
online learning program had higher achievementl¢ettean their counter parts (p. 32).
Henceforth, online learning not only saves time andrgy but it also efficient in the sense

that it develops students critical thinking skills.

1.8.2. Disadvantages of Online Learning:

Despite the numerous benefits of online leariogever, as any teaching method, it
has Disadvantages. Dhull and Arora (2017) mairttzah “In online learning, one does not
have the opportunity to have face-to face inteoactivith the teacher which is very
significant for establishing a bond between thelstd and the teacher” (p. 33). Moreover
Dhull and Arora (2017) assume that in online leagnstudents lack motivation while
studying for they easily get distracted towards ather thing, working at their own pace
becomes an obstacle for students who have issubgimie management and a tendency
of procrastination (p. 33).Furthermore, teachersk l@f knowledge on how to use
education technologies is another major obstacledocessful online learning application.
Consequently, teachers ought to be competent endmgbrder to guarantee the

successfulness of the online learning course.
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Conclusion:

To conclude this section, the online mode of leagninas proven to be a very
practical method especially with the outbreak ef @ovid-19 crisis. This platform enabled
several educational institutions all around thelevéo resume the program of studies by
delivering the lessons to students remotely usempus techniques through the aid of the

modern communication technologies of this era.

Section Two: The Speaking Skill in EFL Context:

1.1. EFL Skills:

To develop English as a foreign language, studee¢s! to develop the four skills
listening speaking, reading and writing. Howevehjlevlistening and reading are receptive
skills, speaking and writing are productive ondse Tost difficult and less spontaneous is
the writing skill, however, the speaking skill cére developed by interaction, good

listening to the native speakers, imitation andeothethods.

1.2. Definition of the Speaking SkKill:

For a good communication in English, learnersdn® acquire the knowledge of
both grammar and vocabulary which are the most tapb elements in any language.

with this knowledge, students can practice speagkilyeffectively.

In fact, there are various definitions of theeaking skill. According to Chaney (1998)
“Speaking is the process of building and sharireaning through the use of verbal and
non-verbal symbols in a variety of contexts” (p.).1Similarly, Noll (2006) said that
“Speaking is an interaction process which involaasther person unlike listening, reading

and writing” (p. 70)
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According to Cameron (2001) speaking is aboutintplpeople understand the
speaker’s feelings and ideas by doing an act ofncanication using language (p.40). In
other words, while people produce utterances, sdgmit their meanings, feelings, ideas
and wishes. Additionally, Caroline (2005) arguedttthe speaking skill is a basic oral

communication among people in society (p.45)

From the aforementioned definitions, we can tha speaking is an activity in
which the speaker produces utterances to expressrtier ideas in order to interchange
information, so the listener understands the megnaf the messages that are sent by the

speaker.

1.3. The Importance of Developing the Speakingkill in EFL Context:

If language is the expression of purposes, tlileafkspeaking concerns all these
purposes such as: feelings, thoughts, beliefs anderns transferring them to the other
through a classy expression and sound performaméehwis one of the basic means of

expression.

In fact, in order to achieve an effective andrappate outcome, speakers should
develop some specific linguistic competences likeangnar, pronunciation, and
vocabulary, as well as the sociolinguistic compeg¢snsuch as register of the expression

and the contextualizing of language.

Many learners are interested in speaking rathem tither language skills because
according to Kunning (2019)" it is an importanttpe everyday interaction and most often
the first impression of a person is based on hisAislities to speak fluently and

comprehensively” (p. 51).

Generally, the speaking skill is important becauseenhances students’

pronunciation as well as, it enhances their pelddaay giving him/her opportunities for
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scholarships. Learning the speaking skill, teadtedents how to interact with peers and
teachers. In addition, good communication enabtedests to assimilate more for the

learning process by empowering them to ask relegaestions and discuss doubts.

With a regular practice, and undoubtedly, EFL leesrcan extremely develop their
speaking skill. With this development they can perf in the classroom discussions and
debates, and they develop their speaking skillthieamore, by leaving the fears that they
had in their minds, they will be in a situationgresent projects on their own. Also, also
they will be able to deliver a short speech in ttessroom, because they build self -
confidence. They will have an ability to think ihet right way, and become stronger in
decision-making and problem-solving, which improvhsir critical thinking skills. By
learning the speaking skill students can orgartieé thoughts in a meaningful and logical

sequence.

Besides, students learn the speaking skill seioto pursue higher studies in
foreign countries. When they can communicate éffekly and easily with others in their

countries which facilitates adaptation and knowkedgquisition.

To sum up, the speaking skill is very necessaryl@gselop by learners as the
majority of communication is done through speechaddition, it plays a pivotal role in
the life of any student, because it helps them phe& path towards success in their

studies and later in every stage of life.
1.4. Speaking Sub-Skills:

English has five main skills and each skill haseotbub-skills and skill activities.
The main skills are called the macro skills, whate: listening, speaking, reading and

writing. Speaking has sub-skills that are spediféhavior that language users need to
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develop in order to become good or effective speake

1.4.1. Fluency:

Fluency means speaking smoothly without stoppinpesitating. Richards (2009)
defined fluency as “the natural language use oowyrwhen a speaker engages in
meaningful interaction and maintains comprehensblé ongoing communication despite

limitations in his or her communicative competen@®e’14).

1.4.2. Pronunciation:

In order to produce clearer language when speakumients need to develop good
pronunciation. Gilakjani (2016) clearly defined puomciation as “one of the basic
requirements of learners' competence and it is @@of the most important features of
language instruction” (p. 1). From another handyd\ (2012) pointed out that
pronunciation is one of the main elements for laggu proficiency to secure an

understandable pronunciation for language learfpers457).

1.4.3. Grammatr:

Students need grammar to correct sentences wtegn dte speaking. In other
words, grammar is to improve their communicationl.skccording to Purpura (2004).
Grammar is a system of rules, governing the stracamd arrangement of language(p. 8).
Grammar rules help learners to develop a habihioking logically and to become more
accurate when they are speaking. In addition, tealeer should use grammar rules

properly in order to communicate effectively.
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1.4.4. Vocabulary:

Vocabulary knowledge is part and parcel in anyglege acquisition. AL-qahtani
(2015) defined vocabulary as " an essential parfoneign language learning as the
meanings of new words are very often emphasize@thven in books or classrooms.it is
also central to language teaching and is of paratowortance to a language learner” (p.
21). Another definition by Alizadeh (2016) suggettat “vocabulary is the knowledge of
words and word meanings” (p. 22). Moreover, vocalulearning is a central tool for
successful communication, in this sense, Viera{2@%serted that vocabulary is necessary
for mastering any language skills,it  contributesthe understanding of written and
spoken texts. Thus, the more exposure to vocapidatearners become more confident

to understand and interpret the meaning of unkmneamas from context (p. 91).
1.4.5.Appropriacy:

Appropriacy is an important aspect for successbnmhmunication. It can be defined
as the ability to produce correct and understoderarices in the context in which they
occur. Subsequently, appropriacy of speaking isutlmonstructing meaningful and

adequate speech in a given situation.
Section Three: Online Teaching of the Speaking Skil
1.1. Building Up of the Speaking Skill in an OnlineCommunity:

The rapid outbreak of the Corona Virus pandemia isnajor motive for the
integration of technology in the teaching and leagrprocess. Hence, face-to face classes
were transferred into online classes, thereforectheses are held online. This platform is
remarkably being used all around the world for masi reasons, for example, students and
teachers utilize it for educational purposes sicheveloping communication or speaking

skill. Speaking is one of the productive skilldamguage learning, it is a central part in the
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process of second and foreign language teachindeanding. Kunning (2019) supported
this argument, he argued that in any languageilggthe mastery of speaking is a priority

form any second and foreign language learners2p. 5

Martin (2020) clearly stated that “the wide ramgeéechnological applications and

learners highly developed digital literacy skillo® for a new approach to teaching

foreign languages” (p. 88). Today with the avaiipdf the various educational web

applications and the numerous communication tecigies, it is possible for

learners to develop their speaking performanceutiirdhe various online learning

programs, these educational web applications iclddom, Skype etc.

1.2. Challenges in Teaching and Learning Speakingrine:
Despite the flexibility of online distance educatidhowever this letter can be an

actual challenge to both instructors and learndigamoto et al. (2017) et.al assert that:

One significant challenge is that online courseguire students to have self-
discipline, good time management skills, and seelthg habits, among other things,
however not all students have these qualities,thadrouble is that they may or

may not know they have these qualities until theyts(p. 7)

Furthermore, Miyamoto et al. (2017) argue that theo challenge is that many
students tend to do all their self-study assignsianthe last minute, right before real time

session and this cramming method is not benetigigiem” (p. 7).
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Another challenge of teaching and learning simgpknline, is the teachers” and
students’ unfamiliarity with the technologies usedanline courses which is obviously
the most common obstacle for online speakers. Ewrtbre, the insufficient
opportunities for practicing speaking is also a andjarrier, which affects learners”
oral proficiency to a great extent, in additionert is the lack of interaction between
students and between the instructor and studentsh@ninability to provide feedback

immediately as it is usually done in face-to fatgructional settings.

1.3. Content in Teaching Speaking Online:

Mounika and Thamarana (2018) assumed that “Teackimggking involves
teaching vocabulary, grammar, phonetics, basicsamhmunication, socio-cultural
information and other sub-skills of teaching listenand speaking. Speaking activities
help in teaching all these aspects in differentstgp. 6). The content of teaching in
an online speaking course refers to the variousites that teachers use, according to
Mounika and Thamarana (2018) these speaking aesiviinclude: voice chats,

pronunciation practice, voice recording and piciuie 1).

1.3.1. Video Chats:

The use of video chats as a tool for teachinglgpganline is an effective way to

develop learners’ communicative competence. Inovicleats both the teacher and student

can see and hear each other despite the geogriaghiceemporal constraints.

1.3.2. Pronunciation Practice:

Good pronunciation is an essential component tigo language learning and

enhancing learners’ oral skills. The pronunciatteaching techniques include: drilling,

minimal pairs, ear training etc.
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1.3.3. Voice Recording:

Voice recording falls under the category of auaiedia, that is frequently used in
teaching speaking online. Stetz and Bauman (20E3uraed that voice over the
PowerPoint is one of types of voice recording attiadectures that are usually used in an
online class. The teacher takes a PowerPoint asatde the lecture that goes a long (p.
52).

1.3.4. Pictures:

The use of pictures is one of the most widely usets when it comes to teaching
the speaking skills. El-khresheh et al. (2020) asgthat “learners get dynamic when
introducing new teaching aids, previous studies atestrated that pictures is one of these
influential aids, it is useful in terms that itretilates students’ cognition, improves their

comprehension, increase their motivation and istdmvards language learning” (p. 873).

1.4. The Effects of Online Teaching on Learner’s Gal Proficiency:

Online teaching has become the most commonly wwed éf teaching in education
especially when schools and universities closed esaction to the Covid-19 pandemic.
Bates (2005) believes that online teaching meaat uking specifically the internet and
Web (p.8). This new way of teaching namely “Onlifieaching” enables students to

increase their oral proficiency due to constantosxpe to English material.

In fact, online teaching engages students aepeatdevel. In traditional classroom-
based courses, there are many students who doonaect with their lessons and their
teachers, they suffer when attending to the coufeeshat we can say that online courses
are better than traditional classroom courses dutheé use of both asynchronous and
synchronous learning. Holcomb et al. (2004) asdditat in asynchronous learning, the

instructor and the students are separated botimayand geography (p. 2). In other words,
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asynchronous learning means not keeping time tegetthich refers to students’ ability to
access information, demonstrate what they havedeaand communicate with classmates
and instructors on their own time, they do not himvbe in the same classroom or even in
the same time zone to participate. Asynchronousnileg is also called location in
dependent learning, because students can accessutse from anywhere in the world

thanks to the internet.

While synchronous learning according to Holcombakt(2004) means that the
instructor and the students work simultaneously,dbe geographically separated (p. 2). In
other words, synchronous learning demands live conication by online or
teleconferencing or else by sitting in a classrodng usually less flexible and unsettles
students’ life to a larger extent. It also faciés larger sum of interaction between

instructors and students.

In online courses students have more chanceslardes of the way they want to
learn their lessons, such as using games, videteremting or PowerPoint with voice
cover. Besides, in traditional classroom coursesetlare many students who are introvert
and do not participate in the classroom even il thave the answer. For that, online
courses can solve this problem and make the stidiegitmore comfortable when they are

speaking and participating.

Generally, we can say that, with the developn@ndifferent applications like
WhatsApp, Google Talk, Google Classroom, Zoom, 8kgnd other applications that
allow the students to connect with their teache&d dassmates and even with the native

speakers, they can be more interactive.

1.5.Methods of Assessment in Teaching Speaking Online:
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The speaking skill is an important tool for comnwating, which is also
considered as the most essential skill in Engliahduage (EL). However, with the
development of technologies, the teacher have be@abie to assess or evaluate their
students online using different methods. Beforeimdlge into these methods, we

have to define the word “Assessment”. There arekiwds of assessment which are:

» Formative Assessment
Assessment that takes place during the course terndi@e how well
students are learning the material and to defirambaknesses and strengths of the
methods used.

» Summative Assessment

It refers to assessment that occur at the etiteofourse or the syllabus.

There are different methods that teachers canaissdess their student’s speaking skills

online.

1.5.1. Audio Recording with Vocaroo:

Vocaroo is a quick and easy application to sharieevmessages over the Inter
webs. This application does not require studentgdcster, they merely need to click on a
button and start recording. Furthermore, they cpload their own recording and then
share the link with their teachers to evaluate them

1.5.2. Video Recording with Flipgrid:

Petersen et al. (2020) suggested that "Flipgrah Internet application that can be
used as a standalone app on smart phones andlethees or as an integrated application”
(p .165). Flipgrid is especially used in video-lmhsaline courses. Lowenthal (2020) stated
That in this application "students post a videgpoese and then can reply to instructor or

peer videos with their own videos"(p. 31). Morequhrs application is useful because it is
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easy to use, in addition it enhances students’ camcative skills as they feel more at

their ease when using it.

1.5.3. Online Presentations:

Students can also do presentations by using Zopptication. Serhan (2020)
clearly stated that " Zoom is a web-based collative video conferencing tool that
provides quality audio, video and screen sharingjclv makes it great for virtual
conferences, online lectures, online meeting, waisinand more” (p. 335). Through this
application students can join these meetings wielacam or phone. By this way, they can

present his/her work easily, as well as the teacherassess his/her presentation

1.5.4. Face- to Face Presentations:

Due to some difficulties, there are some teachdrs cannot assess their students

online, and they prefer to assess them by usirgrti@€ace presentations at the university.

Conclusion:

To conclude, this chapter deals with the theoméfi@rt of the study, it is broken
into three sections, the first one reviews defoms, concepts correlated to online learning,
presenting its history, modes of delivery, kindste¢hnologies, types of interaction, in
addition to the advantages and the disadvantagdékeobnline method. Moreover, the
second section deals with the concept of the spgakkill, introducing its various
definitions, notions, and finally sub-skills of tepeaking skill. The last section embraces
both variables together, it is devoted to an exgdian of the use of the online method for
teaching speaking by presenting content, challertheseffect of the online teaching on

learners’ oral proficiency, and eventually methotlassessment.
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ChaptTwo: Field Work

Introduction:

This chapter represents the field work of the eniristudy which investigates EFL
learners’ and teachers’ attitudes towards onlingmnieg of the speaking skill the
department of English at Mohammed Seddik Ben Yahe- This practical part consists
of a presentation and description of the tools pudath collection as well as analysis and

interpretation of the results obtained.

2.1. Population and Sampling:

The population selected for this research worksisis of second year EFL learners
at the department of English, Mohammed Seddik Bei& University at Jijel, and
teachers of oral expression. This sample includesrgy EFL learners randomly selected,
and all the oral expression teachers at the depattof English who made a sample of

four informants.

2.2. Research Instruments:

To obtain answers to our research two questioesawere used. One was
administered to second year EFL students and ttendeone to teachers of oral expression

at the department of English at Mohammed SeddikB&ma University at Jijel.

2.3. Students Questionnaire:

2.3.1. Aim of the Questionnaire:

This questionnaire has been handed to 70,randepifcted, second year LMD
students of English at Mohammed Seddik Ben Yahiaesity. The purpose behind this

guestionnaire is to investigate EFL learners’ adigs towards online learning of the
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speaking skill at the department of English at Moheed Seddik Ben Yahia University at
Jijel.

2.3.2. Description of the Questionnaire:

The present questionnaire is made up of twelve ¢L@stions, arranged into two
sections; section one is entitled “Online Learnoighe Speaking Skill”, while “Students’

Views Concerning Online Learning of the Speakingl'Sk the second section.

The first section is composed of five questiohsekks to determine the modes of
delivery, the type of interaction created, the texdbgies used in online teaching of

speaking and the challenges encountered by leamkrarning speaking online.

The second one it consists of seven close-endedtiqns. It aims to uncover
students’ views concerning the effectiveness & thethod by highlighting its advantages,

challenges, and modes of assessment.

2.3.3. Analysis of the Students Questionnaire

Section One: Online Learning of the Speaking Skill:

Students’ responses to Q1(Which mode of delivery does your teacher use?).

Table 1

The Mode of Delivery used by Teachers

Options Numbers Percentage
Synchronous a7 67,14%
Asynchronous 23 32,86%

Total 70 100%
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The aim of this question is to determine which mod online learning is used by
teachers. As it is shown on the table above, (6®p)lof the sample reported that
“synchronous mode of delivery” is the most wideked by teachers of oral expression,
while (32, 86%) of learners chose “asynchronouserafdielivery”.

Students’ responses to Q2(Which type of synchronous learning does yourtieacise?)

Table 2

The Type of Synchronous Learning the Teachers Uses.

Options Numbers Percentage
Text chat rooms 33 70,21%
Video-conferencing 14 29,79%
Total a7 100%

The results on the table illustrated that higlcpetage of studen{0,21%) chose

“text chat room”, wherea@9,70%) selected “video-conferencing”.

Students’ responses to Q3(What challenges do you confront in learning spegki

synchronously?).

Table 3

The Challenges that Students Confront in Learningspeaking Synchronously.

Options Numbers Percentage
Time management 30 63,83%
Internet quality 17 36,17%

Total a7 100%
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The results above indicate that a majority(@8,83%) of students selected “time

management”, where#36,17%) chose “internet quality”.

Students’ responses to Q4 (If your teacher uses the asynchronous mode, hwhic

technology does he use?).

Table 4

The Technology Used by Teachers Uses in AsynchrorolMode of Learning.

Options Numbers Percentage
Video lectures 7 30,43%
Audio lectures 4 A%
PowerPoint presentations 6 26,09%
Articles 6 26,09%
Total 23 100%

This question attempts to identify the technologgd by teachers in asynchronous
mode of teaching oral expression. From the tablev@abwe can elucidate that “video
lectures” are frequently used in asynchronous legrwith a percentage ¢80,43%), then
“audio lectures” with(17,39%). Learners responded both to “power point presiemisit

and “articles” with the same percentage whic{28&09%).

Student’s responses t@ln your opinion, which one is the most effective?)
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Table 5

Students’ Views on Which Technology is the Most Eéfctive.

Options Numbers Percentage
Video lectures 17 ReUC)
Audio lectures 4 7,39%
PowerPoint presentations 2 8,70%
Articles 00 %0
Total 23 100%

The aim of this question is to find out student®ws on which technology is the
most effective. From the table above we find ouattthe majority of students
(73,91%Yegarded “video lectures”, whilEl7,39%) chose “audio lectures’(8,70%) of
them selected “power point presentations”. Finalhg responses were given for

“articles”(00%).

Students’ responses to Q5(What kind of interaction does your teacher craaten

online speaking course?).

Table 6

The Kind of Interaction the Teacher Creates in an @line Speaking Course.

Options Numbers Percentage
Learner with learner 16 22,86%
Learner with instructor 20 28,57%
Learner with content 34 48,57%
Total 70 100%
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The aim of this question is to identify which &iof interaction is used by teachers
of oral expression in teaching speaking online. dh&comes above reveal that a high
percentage of learnefd8,57%) chose “learner with content”, whil§8,57%) selected
“learner with instructor”. Moreover, “learner witlearner” is selected by only a small

potion (22,86%).

Student’s responses tgwhich type do you prefer? And why?).

Table 7

Students’ Responses to the Type of Interaction Theyrefer.

Options Numbers Percentage
Learner with learner 24 34,29%
Learner with instructor 27 38,57%
Learner with content 19 27,14%
Total 70 100%

The question at hand aims at identifying the tybeinteraction preferred by
students in an online course of speaking. Frontdbk above, we notice that more than
half of the sample with a percentagé38{57%) responded with “earner with instructor”,
whereas,(34,29%) chose “learner with learner”. Finally, a small fpan of (27,14%)

selected “learner with content”.

«+ Justifications :

Participants who selected’ learner with learner’ gae the following justifications:

v “Because it helps me better to improve my speagkkiks”.
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v" “Itis helpful because it makes us avoid embarragsituations with the teacher”.

Participants who selected “learner with instructor” gave the following justifications:

v' “Because it is more helpful for the students”.

v' “Because it will be easier to explain ambiguities”.

Participants who selected “learner with content” gae the following justification:

v/ “Because we can get the chance to know more detmlst the lessons”.

Section Two: Students’ Views Concerning Online Learing of the Speaking Skill

Students’ responses to QgIn your opinion, what are the advantages ofranlearning?).

Table 8

The Advantages of Online Learning.

Options Numbers Percentage
Expressing yourself more 34 48,57%
freely

It helps you as a student |in 21 30%

developing your speaking
skills in an individualized
environment at your owpn

pace and time

It provides you with the 15 21,43%
opportunity to interact with

proficient speakers

Total 70 100%
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The question targets the students’ identificatibthe advantages of online learning
of speaking. In response to this question, more thalf the sample with a percentage
of(48,57%) chose option “a”. While(30%) selected option “d”. Finally, a small portion

of (21,43%) opted for the last choice “c”.

Students’ responses to QAWhat are the disadvantages of online learning?).

Table 9

The Disadvantages of Online Learning.

Options Numbers Percentage
Lack of motivation due to 21 30%
distraction

Poor communication with 36 51,43%

the teacher

Unfamiliarity ~ with  the 13 18,57%

online learning technologies

U7

Total 70 180

The aim of the present question is to identify dsadvantages of online learning
from the students’ perspective. From the table apave can observe that most of the
students opted for the second choice which is “@oonmunication with the teacher” with
a high percentag€s1,43%). (30%) of the sample chose “lack of motivation due to
distraction”. Finally,(18,51%) of them selected the third choice which is “unfigamity

with the online learning technologies”.

Students’ responses to Q8Which sub-skill do you think is the most develoghtbugh

online learning?).



Table 10

The Most Developed Sub-Skill in Online Learning.
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Options Numbers Percentage
Grammar 8 11,43%
Vocabulary 23 3286
Appropriacy 2 82%
Pronunciation 22 31,43%
Fluency 15 21,43%
Total 70 100%

The aim of the question is to find the most devetbgub-skill of speaking in

online learning according to students.The results tle table above illustrate that

(32,86%) of the sample chose “vocabulary”. Whi(81,43%) opted for “pronunciation”,

moreover,(21,43%) selected “fluency”(11,43%) of them selected “grammar”. Finally,

(2,85%) chose “appropriacy”.

Students’ responses to Q9(What content does your teacher give you in annenli

speaking course?).

Table 11

The Type of Content Provided in an Online Speakin@ourse.

Options Numbers Percentage
Video chats 20 8,%7%
Voice recording 12 17,14%
Pronunciation practice 14 20%
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Pictures and graphics

24

34,29%

Total

70

100%

The question aims to identify which content is pded by teachers in an online

speaking courserhe results on the table above show that most efsdmple(34,29%)

chose “pictures and graphics”. Whil€28,57%) of them selected “video chats”.

Furthermore(20%) selected “pronunciation practice”. Finally, thése‘voice recording”

with (17,14%),

Students’ responses tofWhat do you prefer?)

Table 12

The Content Preferredby Students in an Online Speakg Course.

Options Numbers Percemja
Video chats 29 48P
Voice recording 10 14,29%
Pronunciation practice 19 27,14%
Pictures and graphics 12 17,14%
Total 70 100%

The aim of this question is to find out which kiotlcontent students prefer in an

online speaking course. The results on the taldgeabhow that more than half the sample

with a percentage 0f41,43%) selected “video chats”, wherea®7,14%) chose

“pronunciation practice”, moreovefl7,14%) of the sample opted for “pictures and

graphics”. Finally, a small portiofi4,19%) selected “voice recording”.

Students’ responses to QX0(How does your teacher assess your performancanin

online speaking course?).

Table 13
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The Type of Assessment Used by Teachers in an Q@iSpeaking Course.

Options Numbers Percentage
Video recording through 20 28,57%
applications

Audio recording through 9 12,86%
applications

Face to face presentations 23 32,86%
Online presentations 18 25,71%
Total 70 100%

The aim of this question is to find out whetherimalassessment is used to evaluate
students’ performance in online teaching of spagkirhe results on the table above
demonstrate tha32,86%) of the sample chose “face -to face presentatioi#hile,
(28,57%) of them selected “video recording through appioa’. In addition,(25,71%)
opted for “online presentations”. Finally;12,86%) chose “audio recording through

applications”.

Students’ responses to Q11{Select the challenges that you are usually facegd ww

learning speaking online).

Table 14

The Challenges Faced by Students in Learning Speaig Online.

Options Numbers Percentage

Unfamiliarity  with  the 19 27,14%

technologies used in an
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online learning environmen

t

Time management 22 31,43%
insufficient opportunities for 15 21,43%
practicing speaking

Limited interaction between 14 20%
students  and between

students and teachers

Total 70 100%

The aim of the question is to find out the challemghat students encounter in
learning speaking online. The results point out (B&,43%) of the respondents chose “b”
as the most challenging aspect in online learni2d,14%) selected “a”. Moreover,

(21,43%) opted “c”. Finally,(20%) of the sample chose “d".

Students’ responses to Q12(Do you consider online learning of the speakskil

effective?).

Table 15

Learners’ Attitudes towards the Effectiveness of @line Learning of the Speaking

Skill.

Options Numbers Percentage
Yes 44 62 ,86%
No 26 37,14%
Total 70 100%
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From the table above, we found that the majorityespondents with a percentage

of(62,86%) answered with “yes”. While, a small portion of tmé37,14%) confirmed that

online learning of the speaking skill is “not effiee”.

< Explanations:

Students who said “Yes” offered the following explaations:

v

“Because it helps us to express ourselves mordyfraad to practice speaking
more confidently”.

“Because it saves time and money, besides, it ie rifective and developed”.
“Because it makes the situations less ambiguousstimdents who have shyness
anxiety issues”.

“Because it is more comfortable, and the studeatsiearn from anywhere”.
“Because it enhances fluency and pronunciation”.

“Because it is a new more attractive and motivatirejhod to learn speaking”.
“Because it incites us to be more productive”.

“Because we can capture and understand thingsrbsitee we feel more

comfortable”.

Students who chose “No” offered the following explaations:

“Because the time allotted for learning speakingpisiehow limited”.

“Because of the slow motion of the internet, noérgene can learn the speaking
skill online”.

“Because the students cannot interact with the hexaenough for further
explanation”.

“Because the traditional method is more effective”.
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v" “From the last experience of online learning, | cay that things were sometimes
confusing”.
v' “Because we do not have enough opportunity to spaakigh”.

v' “Because it limited the interaction between thalsnis”.
2.3.4. The Interpretation of Students’ Questionnaie Results:

The students’ questionnaire was carried out forstdlee of gathering information
concerning EFL learners’ attitudes towards onliraning of the speaking skill. The
analysis of the students’ questionnaire showsttitemajority of second year EFL learners
at the department of English at Mohammed Seddik Behia-Jijel experienced the
synchronous online mode of learning speaking, wilalesmall portion received an
asynchronous online learning of the speaking dkilkrthermore, second year EFL learners
who selected synchronous learning chose text-abrasoas the most frequently used
technology by instructors. It was found that thejangy of second year EFL learners
admitted that the they encounter serious diffiegltin learning speaking synchronously
due to time management issues especially, while ileportant causes include internet
guality. Most of the learners who selected the elsgamous mode of learning consider
video lectures as the most commonly used technplebgreas the others chose less used
technologies namely power point presentations awlibdectures. Articles are not used in

teaching the speaking skill.

On the One hand, the results reveal that the ovedmihg majority of second year
EFL learners chose learner with content interactasn the most generated type of
interaction by the teacher. On the other hand found that students prefer more learner
with instructor interaction and they justified theiption by the need of the teacher

guidance and supervision to explain ambiguitigkefy are found. Moreover, students who
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selected learner with learner interaction justifiedy stating that it helps them to develop
their speaking skills. In addition, it makes themoid embarrassing situations with the
teacher which suggests that this type of interaasgpreferred by more introvert students.
Students who selected learner with content intemaqustified it by the need to know

more details about the lesson for a better undwisig of the lectures.

According to the results, most of second year Eddrriers consider online learning
of the speaking skill effective as it gives themrenfreedom of self-expression, whilst
others believe that it helps them to develop tlgeaking skills in an individualized
environment at their own pace. Finally, the resudlé&nonstrated that a small portion
consider online learning of the speaking skill efifee because it provides them with the
opportunity to interact with proficient speakersnsequently second year EFL learners

have positive attitudes towards online learninghefspeaking skKill.

It was found that some difficulties related tarl@ng online led some students to
develop negative attitudes towards online learrdhghe speaking skill. The difficulties
include poor communication with the teacher, dewadtbn issues due to distraction;
ultimately outcomes indicated that a small porth@a issues with the unfamiliarity of the

online learning technologies.

The results from the questionnaire analysis inditahat most of the students
chose vocabulary, pronunciation and fluency are #hb-skills emphasized in
teaching/learning speaking online. Furthermoregw@idhats and pictures and graphics are
the most commonly given content by teachers inrdim® speaking course. It is found that

the majority of second year EFL learners prefeegidhats when learning speaking online.

According to the results, face-to face presematiare used as a method of

assessment by teachers. However, other means suichideo recording through



41

applications, online presentations, and audio #agrthrough applications are less used
in assessment of online taught courses. Moreotés,found that most second year EFL
learners confront challenges in learning speakimigne due to time management issues,
whilst other challenges according to the resultdute unfamiliarity with the online
learning technologies, time insufficiency for praictg speaking, and finally limited

interaction with the teacher.

To conclude, the results illustrated that the mjof second year students at the
department of English at Mohammed Seddik Ben Yahidijel have positive attitudes
towards online learning of the speaking skill andstnof the agree on its effectiveness in

learning speaking while admitting that it createsie challenges for them.

2.4. Teachers’ Questionnaire:

2.4.1. Aim of Teachers’ Questionnaire:

As another research instrument, the teachers’tignesire has been addressed to
five teachers of oral expression at the departm@nEnglish at the University of
Mohammed Seddik Ben Yahia, Jijel. Its aim iggagher data about teachers’ attitudes

towards online learning of the speaking skill at department.

2.4.2. Description of Teachers’ Questionnaire:

This questionnaire is made up of fifteen (15) goes, arranged into two sections;
section one is entitled “The Speaking Skill”, Whileeaching the Speaking Skill Online”

is the second section.

The first section is about the speaking skill (Q4)Qt attempts to get clear insights

about the role of the speaking skill in teachingl axpression, the sub-skills that are
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targeted by teachers and the teachers’ satisfaafithnthe traditional method. In addition,

it seeks to find out whether teachers use onliaehimg of speaking or not.

The second section (Q6-Q15) is about teaching pealsng skill online. It is
designed to find out the teachers’ implementatioaitegies of online teaching of speaking
and their views in relation to the effectivenesshi$ method in addition to the challenges

it creates for them.

2.4.3. Analysis of Teachers Questionnaire:

Section one: The Speaking SkKill:

Teachers’ responses to Q1(Why is teaching the speaking skill important foFLE

learners?).

Table 16

The Reasons for the Importance of Teaching the Spking Skill to EFL Learners.

Options Numbers Percentage
To develop communication 2 40%
skills
For future professional use 00 00%
To enhance speaking 2 40 %
proficiency
For academic presentations 1 20 %
and projects
Total 5 19%0
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The results above show tHd0%) of the teachers chose the first option which is
“to develop communication skills”, similarl§y40%) of them opted for “to enhance

speaking proficiency”. Whil¢20%) voted “for academic presentations and projects”.

Teachers’ responses to QZWhich sub-skills do you want to develop in yourd#nts?).

Table 17

The Sub-Skills Teachers want to Develop in their 8tlents.

Options Numbers Percentage
Fluency 4 80%
Grammar 00 00%
Pronunciation 00 00%
Vocabulary 1 092
Appropriacy 00 00%
Total 5 100%

The aim of this question is to identify the sulilislof speaking that teachers seek
to develop in their students by teaching speakige results show thaB0%) of the

respondents chose “fluency” of the respondentsyeds20%)opted for “vocabulary”.

Teachers’ responses to Q3Which method do you use in teaching the speasiily).

Table 18.

The Method Used in Teaching Speaking.

Options Numbers Percentage

Traditional method 4 80%
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Online teaching method

20%

Total

100%

This question aimed to check which method teaclise in teaching speaking.

Most of the teacher@80%) said that they employ “the traditional method”,ilsh(20%)

of them said that they use “the online method”.

Teachers’ responses to Q4(Are you satisfied with the traditional method?).

Table 19

Teachers’ Satisfaction with the Traditional Method.

Options Numbers Percentage
Yes 3 70%
No 2 20%
Total 5 1920

The aim of this question is to know whether tbachers are satisfied with the
traditional method or no{70%) of the teachers are “satisfied” with the tradiagbmethod,

while (20%) of them said “they are not”.

< Explanations:

Teachers who said “Yes” offered the following explaation:

v' “Because it provides access to a face-to facedoten that simplifies speaking for
the learner”.
v “Because it gives the students more chances fatiped.

v/ “Because it gives students more chance to parteigad share ideas”.
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Teachers who chose “No” offered the following explzations:

v “Like any other teaching method, it has its ownitations. Time for example”.
v' “l do not use the traditional techniques, | usefedént techniques to help my

students improve their speaking skills”.

Teachers’ responses to Q5(If you use the traditional method, what do youegstudents

as content?).
The Content Provided by Teachers in the TraditionaMethod.

v' “Familiar life experiences”.

v' “Topics to be debated”.

v' “| focus on debates, role plays, interviews, cosaéons focusing on the topics that
motivate students to learn and practice”.

v' “l focus on role plays, interviews, presentationd ao on”.
Section Two: Teaching the Speaking Skill Online
Teachers’ responses to QGDo you use online teaching of the speaking skill?)
Table 20

Teachers’ Use of Online Teaching of the Speakingi8.

Options Numbers Percentage
Yes 5 100%
No 00 00%

Total 5 1940
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The aim of this question is to find out if teachese online teaching of speaking. The
results on the table above illustrate that alltdechers use the online method for teaching

the speaking skill.

Teachers’ responses to Q{Which mode of delivery do you use?)

Table 21

The Mode of Delivery Employed by Teachers.

Options Numbers Percentage
Synchronous 2 40%
Asynchronous 3 60%
Total 5 100%

The purpose of this question is to find out whicbde of delivery teachers utilize.

The majority of teacher§60%) use “the asynchronous mode”, whi#0%) use “the

synchronous mode”.

Teachers’ responses to Q8(Which sub-skills do you aim to develop in yourdsats

using online instruction?).

Table 22

The Sub-Skills Teachers Develop in their Studentssing Online Instruction.

Options Numbers eRentage
Fluency 4 80%
Grammar 00 00%

Pronunciation 00 00%
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Vocabulary 00 00 %
Appropriacy 1 20%
Total 5 100%

The question aims to identify the sub-skill of dprg that teachers focus on in
online instruction. The results on the table abdeenonstrate that the majority of the
teachers (80%) want their students to develop fity& whereag20%) of them opted for

“appropriacy”.
Teachers’ responses to Q9Which one is difficult to develop using onlinestruction?).
Table 23

The Most Difficult Sub-Skill to Develop Using Onlire Instruction.

Options Numbers Percentage
Fluency 4 80%
Grammar 00 00%
Pronunciation 1 20%
Vocabulary 00 00%
Appropriacy 00 00%
Total 5 100%

The question aims to identify the most difficultbsskill in online teaching of
speaking. Significantly(80%) of the teachers opted for “fluency{20%) of them selected

“pronunciation”.

Teachers’ responses to Q1Which type of interaction do you Create?).
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The Kind of Interaction Crated by Teachers.
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Options Numbers Percentage
Learner with learner 1 20%
Learner with instructor 1 20%
Learner with content 3 60%
Total 5 00%

This question aimed to know the kind of interactieachers create. Most of the

teachers(60%) chose “learner with content”, whi{@20%) selected “learner with learner”.

Finally, anothef20%) of them chose “learner with instructor”.

Teacher’s responses to: (Do you consider it effeeg? Explain?).

Table 25

Teachers’ Attitudes towards the Effectiveness of #nKind of Interaction they Create.

Options Numbers Percentage

Yes 5 80%
No 0 00%

Total 5 100%

The aim of this question is to know teacherswats towards the effectiveness of the

kind of interaction they create. All of thefh00%) voted for “yes”, to the effectiveness of

the kind of interaction they create.

< Explanations:
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The teachers offered the following explanations:

v “Yes, it is effective but to a certain effective”.

v “To some extent yes. That said, there are alwags/olcks due to a number of
factors related to the teaching process as a whole”

v “Yes, it is to some extent. Learners tend to lefiom each other in a relaxed
atmosphere”.

v' “Yes, to a certain extent”.

v “Develop their critical thinking skills”.

The role of the type of interaction used in enhanig students’ performance.

Those who chose learner with content said:

v “Develop their critical thinking skills”.

v" “It can help students if it is used appropriately”.

v “Students would learn to speak fluently”.
Those who chose learner with instructor said:

v/ “Students would learn how to speak appropriately”.

Those who chose learner with learner said:

v' “Reduce shyness and anxiety”.

Teachers’ responses to Q1XWhich technology do you prefer in teaching?).
Table 26

Type of Technology Teachers Prefer in Teaching Spkiag.
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Options Numbers Percentage
Video technology 5 100%
Audio technology 00 00%
Total 5 a%

The results above show that all the teachers dptetvideo technology” as the most

preferable technology in teaching speaking.

< Explanations:

v" “Videos provide imagination for the learner”.

v “It is much more attractive and raises the interefthe students”.

v “They watch and listen at the same time. So, thayehthe full image of the

situation”.

v' ‘| prefer videos, so the students can see eacthr aitne feel like they are in the
classroom, also to reduce ambiguity and misundeilsig”.

v' ‘| prefer videos, since students can concentrateemo

Teachers’ responses to Q12(Which type of content do you give your students in

teaching the speaking skill online?).

Table 27

The Type of Content they Give their Students in Teghing Speaking Skill Online.

Options Numbers Percentage
Video chats 4 80%
Pronunciation practice 00 00%
Voice recording 00 00%




51

Pictures

20%

Total

%

The aim of this question is to know the type ofitent teachers give their students

in teaching speaking onliné80%) of the teachers chose “video chats”, wi{2€%) of

them selected “pictures”.

Teachers’ responses to Q13(Do you consider online teaching of the speakikii an

effective method?).

Table 28

Teachers’ Attitudes towards the Effectiveness of @ine Teaching of the Speaking

Skill.

Options Numbers Percentage
Yes 2 40%
No 3 60%
Total 5 100%

The results on the table above show that the ntgjofiteacherg60%) said that

online teaching of the speaking skill is “not effee”, while (40%) said that “it is

effective”.

< Explanations:

Teachers who said “Yes” gave the following explanains:

v ‘It can be effective providing the existence of animum set of favorable

conditions to ensure its effectiveness”.
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v “It is the most suitable way for learning rapidiynda effectively during the

pandemic”.
Teachers who said “No” gave the following explanabins:

v' “Time consuming”.
v' “Teaching speaking online is not an easy task beit t@achers, tend to develop

such skill while they are at home instead of nangig at all”.

v “Students may face problems with internet, so tlsaynot understand

everything”.

Teachers’ responses to Q14M(hat are the limitations of teaching the speakikii s

online?).
Teachers’ responses to the limitations of teachintpe speaking skill online:

v" “The native language is not allowed".

v' “They are many. The students’ lack of interest,Hb&erogeneity of the classes and
other traditional limitations such as time”.

v' “Lack of motivation, internet and plagiarism”.

v" “Problems with internet access”.

v' “Lack of concentration, motivation, internet prafie etc...”

Teachers’ responses to Q15What are the challenges faced by students in ilegrthe

speaking skill online?).

Teachers’ Responses to the Challenges Faced by Stats in Learning the Speaking

Skill Online:
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v “Lack of confidence, socio-cultural problem, shysmiasd sometimes anxiety”.

v' “Honestly, | think they are very personal and difiem one learner to another”.

v' “They need to understand that it is the suitablg teastudy with the spread of the
pandemic. With the help of the in class practicgine learning can be considered
as a support for those who really want to learnliEhgapidly and effectively”.

v' “Shyness, internet problems, and uncomfortablengetb speak and get engaged
at home”.

v' “Anxiety and shyness”.
3.4.4. Interpretation of the Teachers Questionnair&esults:

The results obtained from the teachers’ questioarabout the teachers attitudes
towards online teaching of the speaking skill afidd that the traditional method is the
most widely used for teaching speaking. Moreouee, hajority stated that they use role

plays, debates, presentations and interviews aemoior their students.

The obtained data also reveal that all the teachélize online learning of the
speaking skill and most of them use the asynchremoode of delivery. In addition, the
outcomes from the questionnaire demonstrate thatotrerwhelming majority want to
develop the sub-skill of fluency in their studenighen using online instruction,
furthermore most of them believe that it is the trdtifficult one to develop in an online

learning environment.

The results illustrate that most of the teachezsegate a learner with content
interaction while teaching speaking online. Morepwbe data has shown that all the
teachers prefer the use of video technology asmaapy medium for teaching speaking
online, because it is more attractive, allows thenctoncentrate more, it motivates the

learners’ imagination the learners and raises theerests to learn. Furthermore, the
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outcomes show that most teachers use video chdigietures as the main content in their

online speaking courses.

The results demonstrate that the teachers adhtitte there are certain limitations
of teaching speaking online primarily related todj lack of interest and the heterogeneity
of the classes, lack of motivation and concentratend finally problems with internet
access. In addition, teachers confirmed that stsdesmfront some challenges in learning
speaking online such as internet problems, shynassiety and lack of confidence.
Finally, from the results of the obtained data e elucidate that most of the teachers at
the department of English at Mohammed Seddik Bema/ainiversity, Jijel have negative
attitudes towards online teaching of the speakikij since the majority regard this

method as effective for teaching speaking approgiyia

Conclusion:

This chapter represents the practical part ofghidy, it consists of the presentation
of the sample and the research tools which aregwestionnaires administered to seventy
second year students and five teachers of oraksgmn at the department of English at
the University of Mouhamed Seddik Ben Yahia. lioat®ntains the data analysis and the
findings of this research which highlight the fdabat the majority of EFL learners are
familiar with the online learning of the speakingills Similarly, all oral expression
teachers use the online method for teaching spgakimally, the results of this study
illustrated that EFL learners have positive atésitbwards online learning of the speaking
skill, on the other hand, oral expression teaclhenge negative attitudes towards online

teaching of the speaking skill.
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General Conclusion

The current study investigated EFL learners aadters attitudes towards online
learning of the speaking skill. It aimed to sheghtion the effectiveness of the online
learning approach, in addition to the advantagekthe disadvantages of this method. To
achieve the objectives of this study, two questamres were administered to both second
year EFL learners and oral expression teacheteatd@partment of English at Mohammed

Seddik Ben Yahia, Jijel.

The research work at hand is made up of two chsipéetheoretical part which is
divided into three main sections. The first sectisrdevoted to an overview of online
learning, presenting its history, major distincBdoetween the four types of learning, in
addition to introducing modes of delivery, typesimteraction, kinds of technologies in
online learning, and ultimately advantages andd¥isatages of this method. The second
section is dedicated to a brief overview of the EKllls. It discusses the definitions of the
speaking skill provided by different scholars. Mwrer, it sheds light on the importance of
speaking in EFL context. Eventually, it outlineg tfpeaking sub-skills. Furthermore, the
third section embraces an explanation of the ugsheobnline mode for teaching speaking,
highlighting the challenges in teaching and leagrtime speaking skill online, the content
provided by teachers, the effect of online teactundearners’ oral proficiency, and finally
the methods of assessment. The second chapteisotfiearch is the practical part of the
study. It encompasses a description of both teatlsrd students’ questionnaires in
addition to the data analysis and the interpratatd the results, limitations and some

pedagogical recommendations are then provided.

The findings of the present study showed thatrtzgority of second year EFL

learners at English department at Mohammed Sedéik Bahia-Jijel experienced the
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online mode for learning speaking. The results destrated that synchronous learning is
the most frequently used by instructors. In additi is found that EFL learners have
positive attitudes towards the use of video chaferwconducting an online speaking
course. Furthermore, the outcomes revealed than#jerity of second year EFL learners
consider this approach as effective because isgivem freedom of self-expression, and
allows them to work, and to work at their own paoe time. However, they admitted that
they encounter serious challenges such as: timageament, unfamiliarity with the online
learning technologies, lack of opportunities foragiicing speaking. However, the
overwhelming majority of EFL learners have positatétudes towards online learning of
the speaking skill. It was also found that all ceapression teachers at the department of
English at Mohammed Seddik Ben Yahia Universitjel Jitilize online teaching of the
speaking skill. It was revealed that most of theyhfor an asynchronous mode of delivery.
Moreover, teachers asserted that they confronicdiffes in using this approach mainly
due to internet problems, students’ shyness, anxaetd lack of confidence. Ultimately it
was found that,most teachers of oral expressiore megative attitudes towards online
learning of the speaking skill, henceforth, they miut assure the effectiveness of this

approach for teaching speaking.
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Pedagogical Recommendations and Suggestions

In the light of the findings of the present studwe suggest the following

recommendations:

For Teachers:
v' Teachers must use new methods for teaching, alideué variety of technology
options to facilitate the teaching process.
v' Teachers should make more speaking sessions, stuthents can be more confident
to speak.
v' Teachers should make teamwork skills, so that stisdeommunicate effectively
with each other in groups.
For Students
v' Learners should practice speaking online regubaitia their peersusing audio and
video technologies.
v Learners should join to online events of languag®eds and native speakers.
v Learners should know their weakness points antheatmind to work on improving

them.
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Limitations of the Study

In the process of conducting this research, thearebers encountered some problems that
needed to be mentioned:
v' Because of the exams’ period, we had many diffiesiltvith the sample of the
study.
v' Distance is another problem of Covid-19. It was asgble to meet the teachers
and ask them to answer the questionnaire too.
v' Time also was one of the major problems that tsearchers encountered during
conducting this research.

v" The lack of previous studies on the topic narrotexdscope of the current study.



59

List of References

Abrami, P. C., Bernard, R. M., Bures, E.M., Brokbki, E & Tamim, R. (2010).

Interaction in distance educatoid online learning: Using evidence and

theory.

https://www.researchgate.net/publication/2203164&8raction_in_Distance Education

and Online Learning Using Evidence and Theory tpréne Practice

Akyol, T. (2012). A study on identifying pronundian learning strategies of Turkish EFL
Learners. Social and BehavioraeBces, 70, 1456- 1462.

Al-gahtani, M. (2015). The importance of vocabularyanguage learning and how to be.

Al-khresheh, M.H., Khaerurrozikin, A &Zaid, A, H2020). The efficiency of using
picture in teaching speaking skills of non-nativaic beginner students.

Universal Journal of Educational Resh,8(3),872-878.

Alizadeh, I. (2016). Vocabulary teaching technigueseview of common practices.

International Journal of research mglsh Education,1, 22-30.

Anderson, T. (2004). Teaching in an online learraagtext. In T. Anderson &F.
Elloumni, (eds). Theory and piae of online learning. (pp. 271-294)
Athabasca: Athabasca UniverBitgss.

Bakia, M., Shear, L., Toyama, Y & Lassete, A. (2012derstanding the implications of

online learning for educational produityi. U.S Department of Education, 1-26.



60

Bates, A.W. (2005). Technology, e-learning andagise education (2nd.ed). Routledge

Taylor & Francis group. London and NearK.

Cameron, L. (2001). Teaching Languages to Youngrie¥a. Cambridge: Cambridge

University Press.

Caroline, T. (2003). Practical English Languagech@#®g Young Learners. New York:

Mc. Graw-Hill.

Chapelle, C.A. (2003). English Language Learning) &echnology. Amsterdam: John

Benjamins Publishing Company.

Chaney, A. L., & T. L. Burk. (1998). Teaching O2dmmunication in Grades K-8.

Boston: Allyn & Bacon, ¢.1998.

Chitra, A. P&Raj, M. A. (2018). E-learning. JourmdlApplied and Advanced Research,

3,11-13. Doi 10.21839/Jaar. 2018. v358.

Dhull, I., Arora, S. (2017). Online learning. Imdetional Education & Research Journal

(IERJ), 3(8), 32-34.

Eddy, E. (2011). Foreign language acquisition. ll@@rconnections Among Selected

Aspects of English Grammar in Slovak learners’ &itjan, 10-23.

EJI, o. C. (2016). Audio technology for enhancimgiahce learning in Nigeria. British

Journal of Education,4 ,28-39.

Ferri, F., Grifoni, P&Guzzo, T. (2020). Online learg and emergency remote teaching:



61

Opportunities and challenges in emergesitcaations, 1-

18.d0i:10.3390/SOC10040086.

Goyal, S. (2012). E-learning: Future of educatibournal of Education and Learning,

6(2), 239-242.

Gilakjani, A. P. (2016). English pronunciation ingttion: A literature review.

International Journal of Research in English Edooatl, 1-6.

Hartsell, T., & Yuen, S. (2006). Video streamingomline learning. AACE

Journal, 14(1), 31-43.

Harasim, L. (2000). Shift happens: Online educatis@ new paradigm in learning. The

Internet and Higher Education, 3 ,41{60i 10.1016/S1096(00)00032-4.

Hiltz, S. R&Turoff, M. (1987). The Network Natiortuman Communication Via.

Computer Reading, MA: Addison —Wesley Publishinghpany Inc.
Hiltz, S.R. (1990) ‘Evaluating the virtual classnoan Harasim, L. ed.) Online

Education: Perspectives on a New Environment NevkYleraeger.

Holcomb, L. B., King, F. B., & Brown, S. W. (2008tudent traits and attributes

contributing to success in online c@s: Evaluations of university online courses.

The Journal of Interactive Online treéag 2(3), 1-17.

Kunning, D. S. (2019). Technology in teaching s@eg skill. Journal of English



62

Education Literature and Linguistics, 2, 50-59.

Lowenthal, P. R &Moore, R. L. (2020). Exploring d&nt perceptions of flipgrid in online

courses.Online Learning Journa{4p48-41.

Martin, 1. N., (2020). Pronunciation developmend amstruction in distance language

Learning. Language Learning and Tetdoyg 24(1), 86-106.

Miyamoto, M., Suzuki, N., Fukada, A&Huang, Hou,(3017). Teaching Language

Online Innovations and challenges. Purdue Language<Cultures

Conferencg3(4), 1-22.

Moeller, A. K&Catalano, T. (2015). Foreign languagaching and learning. International

Encyclopedia of Social and Behavioral sciences;3ZZ.

Moore, M. G&Kearsley, G. (1996). Distance educatiarsystems view. Belmont:

Wadsworth.

Moore, M. (1989). Three types of interaction. Ansari Journal of Distance

Education.3,1-7.d0i10.108@286648909526659.

Mounika, K&Thamarana, S. (2018). Teaching speakkills online: Prospects and

possibilities, 1-8. Retrieved from

https://www.researchgate.net/publication/3232523%aching_Speaking_Skills_Online__

Prospects_and_Possibilities.



63

Noll, M. (2006). The Evaluation of Media. Lanhanonan & Littlefield Publishers.

O’Dowd, R. (2007). Foreign language education &edrise of online communication: A

review of promises and realities. In O’'Dowd (edhli@e Intercultural
exchange: Anintroduction for foreign language teast{pp. 17-37).

Multilingual Matters LTD. Clegten, Buffalo Toronto.

Peng, S. (2019). A study of the differences betwieSL and EFL for English classroom

teaching in China. IRA- International Journal ofugdtion &
Multidisciplinary. Studies, 15(1), 32-35.
.doi:http://dx.doi.org/10.21013/jems.v15.n1.p4.

Perveen, A. (2016). Synchronous and asynchronatsndie learning: A case study of

virtual university of Pakistan. Journal of Opel&s, 8(1), 21-39.

Petersen, J. B., Towsend, S.D& Onaka, N. (2020)zlg Flipgrid application on student

smartphones in alivcale ESL study.English Language Teaching,

13, 164-176.

Ponmeni, G. (2013) Learning through Mass mediaflavdess process in Distance
Education system. American Interadi Journal of Research in Humanities,

Arts and Social Science.3 (1), pp9&7-

Purpura, J. (2004). Assessing Grammar. Cambridgetd@idge University Press. Pye, D.



64

Richards, Jack C. 2009. Teaching Listening and ISpgaFrom theory to Practice (RELC
Portfolio Series)n§apore: Regional Language Center available at:

http://www.professorjackrichards.com/pdfs/teachistghing-and- _speaking-from-theory-

to-practice.pdf

Rodrigues, p. D&Vethamani, M. E. (2015). The impafconline learning in the

development of spegkskills. Journal of Interdisciplinary Research

in Education (JIRE), 5(1), 43-67.

Stetz, T. A., & Bauman,A. A. (2013). Reasons thirét the use of audio and video

lectures in online courses. Higher Learning Rese@ammunications,

3(4), 49-58.

http://dx.doi.org/10.18870/hlrc.v3i4.168

Serhan, D. (2020). Transitioning from face- to ef&ac remote learning: Students *
attitudes and perceptions of using Zoom during CD'Y® pandemic.
International Journal of Technology in Educatiod &tience, 4(5), 335-

342.

Torky, S. A. (2006). The effectiveness of a taskdshinstruction program in developing

theEnglish language speaking skills of secondayesstudents. (Doctoral

dissertation). Retrieved from.



65

https://www.awej.org/images/TheseanddissertatiomifBhaAbdEIFattahlbrahimTorky/shi

amaadissertion.pdf

Viera, R. T. (2017). Vocabulary knowledge in thieguction of written texts: A ¢ study

on EFL language learners, 30, 89-105.
Retrievedfromhttps://www.researchgate.net/publacd816148312_ The importance_of v
ocabulary_knowledge_in_the production_of writtertdea case study on_EFL _langua

ge_learners.



Appendices

Appendix One

Students Questionnaire

Dear students,

Your willingness to fill in this questionnaire wilirnish us with the necessary d
to bring our master’s dissertation to an end. Tjusstionnaire aims at investigating E

learners’ and teach& attitudes towards online learning of the speglskill.

May we thank you in advance for your cooperatiod #or the time devoted to answ

the questionnaire.

Part One: Online Learning of the Speaking Skill

+ Online learning is the kind of learnirthat takes place via the internet with the
of various modern communication technolog

« There are two modes of delivery in an online spagkiourse

a) Synchronous Online Learning it is the kind of learning that requires the presenof

both the stdents and teacher at the same time on an onlitfernote

b) Asynchronous Online Learning it is the kind of learning that does not reqt

students and teachers to work simultaneously tireasame time on an online platfo

1) Which mode of deliverdoes your teacher use?

a) Synchronously

b) Asynchronously



2) what type of synchronous learning does yourtteaase

a) Text chat rooms

b) Video conferencing (face to face videocha |

3) What challenges do you confront in learnipeaking synchronousl
a) Time managemer._ |

b) Internet quality

4) If your teacher uses the asynchronous mode,habhnology does he ut

a) Video lectures

b) Audio lectures

c) PowerPoint presentation

d) Articles

» In your opinion, wiich one is the most effective?

5) What kind of interaction does your teacher ar@atan online speaking cur:

a) Learner with learner

b) Learner with instructor

c) Learner with content

» Which type do you prefer? And wt



Part Two: Students’ Views Concerning Online Learning of the Speakingskill:

6) In your opinion, what are the advantages oinenllearning

a) Expressing yourself more freel

b) It helps you as a student in developing youakjpey skill in individualized environme

at your own pace and tim¢_|

c) It provides you with the opportunity to interaath proficient speakers

7) What are the disadvantages of online learr

a) Lack ofmotivation due to distractior

b) Poor communication with the teachi

c) Unfamiliarity with the online learning technologie

8) Which subskill do you think is the most developed throughirenlearning
a) Grammarl |
b) Vocabulary ||

c) Appropriacy |

d) Pronunciation

c) Fluency |

9) What content does your teier give you in an online speaking coul

a) Video chats




b) Video recordingl |

c) Pronunciation practict

d) Pictures and graphict |

» What do you prefe!

10) How does your teacher assess your performarae online speaking cour:

a) Video recading through applications

b) Audio recording through application

c) Faceto face presentations

d) Online presentations

11) Select the challenges that you are usuallydfagth in learning speaking onlir
a) Unfamiliarity with the teclologies used in an online learning environm|______|

b) Limited interaction between students and betvwatedents and teacher

c) Time managemeni

12) Do you consider online learning of the spealskij effective”

ayYes| |

b) No

» Please, explaiwhy”



Appendix Two

Questhaire for Teachers

Dear Teachers,

This questionnaire is part of a research workclwhaims to investigate EFL
learners’ and teachers’ attitude towards onlinenieg of the speaking skill. We sincerely

appreciate your help and collaboration.

Part One: The Speaking Skill:

1) Why is teaching the speaking skill important EbfL learners?

e a) To develop communication skill
e b) For future professional use
« ¢) To enhance speaking proficiency

» d) For academic presentations and projects

2) Which sub-skills do you want to develop in ystudents?

e a) Fluency

e b) Grammar

e ¢) Pronunciation
» d) Vocabulary

* ) Appropriacy

3) which method do you use in teaching the speasdilty

* a) Traditional method

* b) Online teaching method



4) Are you satisfied with the traditional method?

e a)Yes
* b)No
» Why?

5) If you use the traditional method, what do yotegstudents as content?

Part Two: Teaching the Speaking Skill Online:

» Regarding the current situation of the shut-dowagchers are not able to use the

traditional method of teaching the speaking skill.

6) Do you use online teaching of the speaking 3kill

« a)Yes

* b)No

7) Which mode of delivery do you use?

* a) Synchronous (learning that requires both thdestts and the instructor to work
simultaneously).
* b) Asynchronous (learning that does not demandcditemmunication between

students and the teacher).

8) Which sub-skills do you aim to develop in yotudents using online instruction?

a) Fluency

b) Grammar

¢) Pronunciation

d) Vocabulary



e e) Appropriacy

9) Which one is difficult to develop using onlinestruction?

* a) Fluency

e b) Grammar

e ¢) Pronunciation
» d) Vocabulary

* ) Appropriacy

10) Which type of interaction do you create?

e a) Learner with learner
e b) Learner with instructor

e ) Learner with Content

» Do you consider it effective? Explain?

» What is its role in enhancing students’ perform&nce

11) What technology do you prefer in teaching?

* a) Video technology

e b) Audio technology

» Please, explain why?

12) Which type of content do you give your studentaching the speaking skill online?

e a) Video chats
e b) Pronunciation practice

» d) Voice recording



« e) Pictures

13) Do you consider online teaching of the speakiil) is an effective method?

e a)Yes
* b)No

» Explain why?

14) What are the limitations of teaching the spegulskill online?

15) What are the challenges faced by studentsamileg the speaking skill online?



Résumé

Cette présente recherche a examine les attitudeappeenants ALE et des enseignants
vis-a-vis de l'apprentissage en ligne de I'expm@ssorale. L’'objectif central de cette
étude des en évidence l'efficacité de cette méthmekagogique et les attitudes des
apprenant et des enseignant mettre envers cettechygp Afin d’atteindre les objectives
de cette étude, une approche qualitative a ét&sadilpour recueillir et analyser les
données. Pour atteindre cet objectif deux quesdives ont été administrés a la fois aux
apprenants ALE de deuxieme année et aux professeesgpression orale du
département d’anglais de Mohammed Seddik Ben Yalhjal.les résultats obtenue
montrent que les étudiants apprécient ce genrepriafissage et le trouve tres utile
parce qu’il les permet d’exprimer plus librementdgvelopper leurs compétences orales
dans un environnement individualisé a leur progtieme. Entant que apprenant ALE, ils
rencontrent différentes difficultés telles que kestipn de temps, méconnaissance des
techniques d’'apprentissage en ligne, opportunitdsufiisantes pour pratiquer
'expression orale, en plus d'une interaction léeg entre les étudiants et les
enseignants. En outre, on voit que les enseigridiaipression orale ont une attitude
négative envers l'apprentissage en ligne de l'esgpom orale, car la majorité des
enseignantes admettent que cette approche n’esfff@ce pour enseigner I'expression
orale, et gu’ils confrontent plusieurs difficult@sincipalement lies aux contraintes de
temps, au manque de motivation et de concentratdes étudiants, en plus des
problemes d’acces a l'internet.

Mots clés : Expression orale, Apprenants ALE et Eregnants, Apprentissage En

Ligne.



uaila
Y1 e sl 5 lga alad olat Ayial A2l 4 ety Aalll aleay adeic (il se 8 Aad) Ayl Cang
5 alnie (ga S ) ga ) ALYl i Y1 e aledll asd Allad e o gual) Jaglud ) Ayl o2 Chdan
ehya) & bl Jilats aand o sl i) alafin) o5l jall oda Calaal 3ias Jal (e zleiall 138 alas
Gl and 8 88l el abealy AU daud) 8 dial AS A5y Gl aleie e JSD (pilaii)
il o agad] ) G dgale Jseanll &5 Gl il @ oedal Jaas a0 Geaall desa daala 4 ulasy)
ol 8 aase Ly 4 Aald vde i i) e aledl) gl dpally i Y1 e Gl 5 e alad Joa dla)
13 JS e il ans glas MSa g (B agal il 5 jle daail e anae by 43l LS iy ja IS aguadil e
sa30a) 48, Hlall o3a Jlasinsl 8 Adlide iy gric () s 5o Wil ngd Lpnia] A€ 4, 5a i) Zall) alaia agibmy
LK (ajill 58 aae i uY) e aladll Clalh agelal) aae g gy Ol (RS agi jra adeS calaill
Al () g0 pgudl 881 el abra () G LS 3LY) 5 DUl (3 ganall Jaal il ) A8 ¢ el
S (lgaladind & Clgmaa (g sen) g pedY Allad e A8kl sda (g piiny pedel u yEY) e aledl) Jsa

i Y ASE ¢y G ALaYL cdUall (sl € il Al Al e

Y] ae aleil) ciald 4218 4 5l ARl alra s calie cCaanil) 5 lea Apalidal) CilalSl)



